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APPENDIX I
Factor Rating Scale

Department of Education [CASE & IASE]
S Faculty of Education and Psychology
The Maharaja Sayajirao University of Baroda
3 s Vadodara: 390 002

e fird e Phone (0): 0265 2795516, 0265 2792631, 0265 2784969

Date: 15.02.2016

To,

Subject: Rating to the Traits which seem to be contribute Inclusive Education
Teaching Aptitude

Sir/Madam,

I (Dr. H. S. Mistry) am working for my Post-Doctoral research work on Construction
and Standardization of an Inclusive Education Teaching Aptitude Test [IETAT] at
the Department of Education [CASE & IASE], Faculty of Education & Psychology, The
Maharaja Sayajirao University of Baroda, Vadodara. In connection with this research
work, a list of factors that seem to contribute in inclusive education teaching aptitude is
given in the form of rating scale attached herewith. Kindly rate the factors in 5 point scale
ranging from Most Important (MI, 5) to Not Important at All (NI, 1). You can also add
the related important factor(s) which is/are not found in the list. Your views based on
your experience will be of valuable help for my investigation. Please return the

questionnaire at the earliest possible convenience to the above address.

Thanking you in anticipation,

Sincerely,

Dr. H. S. Mistry
UGC-PDF
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Rating Scale for Importance of Traits for Teaching in Inclusive Education

Sr. Trait MI SI CS LI NI
No. 5 4 3 2 1
1 | Knowledge about inclusive education
2 | Dealing with parents
3 | Awareness about inclusive education
4 | Acceptance of responsibilities
5 | Role of new teacher in inclusive education
5 Skills required for teaching in inclusive
classroom
7 | Teachers’ attitude towards inclusive education
8 | Identification of disabilities
9 | Knowledge about disabilities
10 | Dealing with SWSN
11 | Readiness to accept SWSN
12 | Attitude towards disabilities
13 | Readiness for teaching in inclusive setting
14 | Knowledge about inclusive teaching methods
15 | Attitude towards SWSN
16 | Support to SWSN
17 | Readiness to teach SwWSN
18 | Ability to teach SWSN
19 | Ability in grouping the students with SWSN
20 | Ability to make classroom inclusive
21 Knowledge about teaching techniques
required for inclusive classroom
29 Ability to adapt instruction as per the need of
SWSN
23 | Role in promoting inclusive education
24 | Ability to apply assistive technologies
o5 Knowlgdge about inclusive models and
strategies
26 | Ability to adjust curriculum to suit SWSN
27 | Skills to manage inclusive classroom
28 | Competency in assessing the SWSN
29 | Teachers’ behavior with SWSN
30 | Professional development of teacher
31 | Use of strategies for classroom management
32 | Ability in promoting classroom climate
33 | Proficiency in group analysis
34
35
36

(MI=Most Important, SI=Somewhat Important, CS=Can’t Say, LI=Least Important, NI=Not Important)
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APPENDIX I1I
Forwarding Letter to SMEs for Validation of IETAT

Dr. H. S. Mistry

UGC-Dr. S. Radhakrishnan Post-Doctoral Fellow
Department of Education (CASE)
Faculty of Education and Psychology
The M. S. University of Baroda
Vadodara-390002, Gujarat.
Date:10.05.2016

To,

Subject: Validation of IETAT
Respected Sir/Madam,

This Inclusive Education Teaching Aptitude Test (IETAT) is constructed for
measuringteaching aptitude of pre-service teachers (B.Ed.-I) on inclusive education.
100 items with four aiternatives are given. Looking to your expertise in the field of
Inclusive Education, I seek your valuable suggestions/comments on the suitability of
five components, items framed and alternatives related to items. You may also
suggest some points/questions that could be covered in this IETAT. Also rate the
items in the Item Rating Scale attached with this test. I request you, please, spare your
precious time for validating this IETAT which in turn will help me in conducting

quality research. I shall be grateful to you for your invaluable help.

Thanking you,

Dr. H. S.-Mistry
UGC-DSRPD Fellow
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APPENDIX IV
Draft IETAT

Inclusive Education Teaching Aptitude Test (IETAT)

Dear Friend,

This Inclusive Education Teaching Aptitude Test (IETAT) is constructed for
measuring your teaching aptitude for inclusive education. 100 items related to your
thought about the Inclusive Education are given in this booklet. Four alternatives are
given with every item. Read every items carefully and give your answer by tick ()
marking in the square D box against the appropriate alternative as per best of your
knowledge. You are assured that the all the information provided by you will be kept
strictly confidential and will be used for research purpose only.

Thanking you,

Dr. H. S. Mistry
UGC-DSRPD Fellow
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General Information
(Please tick (V) mark in the appropriate square D box given against every items.)

N 4T
Age: Less than 20 years 26 to 30 years

21 to 25 years More than 30 years
Gender: Male Female
Habitat: Urban Rural

Semi-urban
Caste Category: General SC

OBC/SEBC ST

Stream: Arts Science

Commerce Other (please specify)

Educational Qualification:

B.A. M.A. M.Phil.
B.Com. M.Com Ph.D.
B.Sc. M.Sc. Other
Other Other

Teaching Experience: Yes No

o |If yes, type of school: Government Private
Other (please specify)
Experience in teaching SWSN: Yes No

Interaction with PwWSN: Yes No
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Knowledge about Inclusive Education

In inclusive education, a teacher need to be sensitive to the

(a) need of principal

(b) need of other teachers

(c) need of school
(d) need of students

In inclusive education, teacher needs to recognize of students.

(a) age differences

(b) individual differences

(c) mental differences

(d) physical differences

Inclusive school teachers should have strong skills in conducting

(a) action research

(b) descriptive Research

(c) survey research

(d) correlation research

. As a new teacher in inclusive school, you will

(a) criticise other teachers’ work

(b) participate with experienced teachers of school

(c) advice to principal and other teachers

(d) try to show your superiority

Inclusive education programme do NOT focus on

(a) the accommodation of CwSN into a general school setting

(b) the restructuring of schools to accept and provide for the needs of all
students

(c) inclusion of other weaker section children

(d) slow learners
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6. The ultimate goal of inclusive education is

(a) to teach minority students
(b) to teach SwD

(c) to teach all students together

(d) to teach slow learners

7. Teaching in inclusive classroom requires

(a) a wide range of skills and dispositions to meet a diverse student population

(b) micro teaching skills

(c) reflective behaviour

(d) social and communication skills

8. One of the difficulty in promoting inclusive education is
(@) lack of SWSN
(b) lack of trained teachers

(c) lack of policy and provisions

(d) lack of inclusive schools

9. As a inclusive school teacher, you will make linkages of school with

(A) special school practices

(B) community based rehabilitation programmes
(C) other board schools

(D) global school practices
(a) Only (A)

(b) Only (C)

(c) Both (A) and (B)

(d) Both (C) and (D)

10. Looking to education through an inclusive lens, the failure of child is
because of
(a) child himself

(b) education system

(c) parents
(d) teacher
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11. Enrolling CwSN in regular schools can

(a) affect the performance of other students

(b) help CwSN to normalize their life to some extent

(c) lead less enrolment of normal students

(d) affect the quality of education

12. Inclusion involves

(a) keeping students with diverse needs in regular classrooms

(b) keeping students with diverse needs in segregated classrooms

(c) normal students in general classrooms

(d) students with diverse needs in special classrooms

13. Learning in inclusive classroom should NOT be

(a) active

(b) in group

(c) participative

(d) passive

14. Which among the following can be considered as a fundamental component

on inclusive education?

(a) Collaborative work among teachers and stake holders

(b) Individual teaching of teachers

(c) Policy making process
(d) Proper funds

15. Which of the following is NOT an inclusive education?
(a) A set of best practice strategies coupled with the moral view that all
students being value to the general education classroom.
(b) Philosophy where all students are valued and supported to participate
meaningfully with each other.
(c) SWSN receive special education services in the general education
classroom.

(d) Keeping students with special needs in regular classroom
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18.

19.

20.
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Which model of disability the inclusive education is based on?
(a) Medical

(b) Philosophical
(c) Psychological
(d) Social

At pre-service teacher training, inclusive education subject should be

(@) compulsory

(b) in some contents only

(c) optional

(d) not given

Quality inclusion is based on

(a) determining students' placement in general school

(b) creating an environment that supports and include all learners

(c) including all SWSN in special schools

(d) providing home based education to all SwSN

The increase of drop-out rate of SwWSN from general schools is the failure of

(a) school
(b) SWSN
(c) system
(d) teachers

As a inclusive classroom teacher, which opportunity will you give to parents
of CwSN?

(a) To collaborate in decision making about the placement, information and

services of their child

(b) To participate in school functions

(c) To share information about the achievement of their child

(d) To take care in completing the home assignments of their child
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Perceived Ability to Identify Disabilities

21. Observe the given figure carefully and select the correct alternative that
depicts the types of disability in a circle.

[ ]
(a) Blind, Deaf, Orthopaedic handicap, Mentally retarded

(b) Deaf, Orthopaedic handicap, Mentally retarded, Blind -
(c) Mentally retarded, Blind, Deaf, Orthopaedic handicap @
(d) Orthopaedic handicap, Mentally retarded, Blind, Deaf \

22. Which day is celebrated as the International Day of Persons with Disabilities

every year across the planet since 19927
(a) March 3

(b) June 3

(c) September 3
(d) December 3

23. Which of the following act was amended for equal opportunity, protection of
rights and full participation of disabled?
(@) RCI Act, 1992
(b) PwD Act. 1995
(c) NT Act, 1999
(d) RTE Act, 2009

24. Based on organic model, which among the following presents the functional
inter-relationship of the terms?

(a) Impairment — Disability — Handicap

(b) Handicap —— Disability ——  Impairment

(c) Disability — Impairment — Handicap

(d) Impairment ——  Handicap —— Disability
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25. Abnormalities of body structure in appearance and organ or system function is

26.

27.

28.

29.

(a) impairment

(b) disability

(c) handicap

(d) psychic

Your one of the student who can’t see properly because of faulty image

formation is an example of

(a) impairment

(b) disability

(c) handicap

(d) retardness

Children who face difficulty in speech and language development may have

(a) hearing impairment
(b) mental retardation
(c) orthopaedic handicap

(d) visual impairment

A child with artificial limb not able to play outdoor games like as normal peers

is an example of

(a) hearing impairment
(b) mental retardation
(c) orthopaedic handicap

(d) visual impairment

Lower level intellectual functioning and problem in social adaptability is the

sign of

(a) hearing impairment
(b) mental retardation
(c) orthopaedic handicap

(d) visual impairment
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Column A Column B
) IQ range of Educable Mentally | i) Personal adjustment
Retarded (EMR)
i) One of aim of general | ii) Condition
education  programme  for
EMR children
iii) | One of the best Ilearning |iii) |50-70
experience for EMR children
iv) | Mentally retardation iv) | Action oriented teaching
@ i-i, ii-1i, iii-iii, iv-iv
(b) i-ii, Qi-1ii, iii-iv, iv-i
(© i-iv, ii-iii, iii-ii, iv-i
(d) i-iid, Qi-1, iii-iv, iv-ii
31. Match the column A with column B.
Column A Column B
) Mild hearing loss i) May hear very loud
environmental sounds only
i) Moderate hearing loss i) May hear loud environmental
sounds
iii) | Severe hearing loss iii) | Difficulty in hearing
conversational speech
iv) | Profound hearing loss iv) | Trouble in hearing and
understanding soft speech in
noisy background
(e i-i, Hi-1i, iii-1ii, iv-iv
U] -1, Qi-1ii, Ti-1v, iv-i
(9) i-iv, Ti-iii, iii-ii, iv-i
(h) i-1ii, ii-iv, iii-i, iv-ii

32. CwOl should not be over protected in class because

(a)
(b)
(©)
(d)

it may develop habit of demanding extra attention
it may develop habit of demanding more learning
it may develop habit of demanding extra materials

it may develop habit of demanding leave




180

33. Match the column A with column B.

Column A Column B
) SwVi ) Visual and tactile aids for learning
i) SwOl i) | Speech therapy
iii) | SwHI iii) | Calipers
iv) | SWMR Iv) | Abacus for mathematics learning
(@) i-i, ii-ii, iii-iii, iv-iv
(b) i-ii, ii-iii, iii-iv, iv-i
(c) i-iv, ii-iii, iii-ii, iv-i
(d) i-iii, ii-iv, iii-i, iv-ii

34. By which approach the CwMR can be identified?

(a)

Cognitive

(b) Sensory

(©)

Behavioural

(d) Organic

35. Match the column A with column B.

Column A Column B

i) 2005 i) World Education Forum Framework for Action,
Dakar, (EFA goals + MDGs)

i) 2000 i) | The World Declaration of EFA (Jontien
Declaraction)

i) | 1994 iii) | UN Disability Convention on rights of PwD &
mainstreaming in development

iv) |1990 iv) | Salamanca Statement & Framework for Action on
special needs education

@) i-i, ii-ii, iii-iii, iv-iv

(b) i-ii, ii-iii, iii-iv, iv-i

(c) i-iii, ii-i, iii-iv, iv-i

(d)

-1, ii-iv, iii-1, iv-ii
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36. Education of CwSN should be the responsibility of

(a) Department of education

(b) Ministry of welfare

(c) Department of disability affairs

(d) Non-government organizations (NGOs)

37. The teachers will show remarkable readiness to enrol and teach CwSN if

they are

(a) aware about the disabilities
(b) liking to CwD

(c) interested in social service
(d) highly qualified

38. Match the column A with column B.

Column A Column B

) Impairment | i) | Inability to perform an activity considered normal

for human being

i) Disability i) | Limitation or prevention in fulfilment of roles as

normal human being

iii) | Handicap i) | Abnormality of a body structure or function

(@) i-i, fi-i, iii-ifi
(b) i-ii, ii-iii, iii-i
() i-iii, fi-i, iii-ii

(d) i-ii, ii-ii, iii-i
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39. Inthe followings columns, information related to orthopaedic impairment are

given. Match the column A with column B.

Column A Column B
) Orthopaedic impairment | i) Mobility
i) | Teaching strategy i) Congenital anomalies
iii) | Main problem iii) | Suitable seating arrangement

(@) i-i, ii-ii, iii-iii
(b) i-ii, ii-iii, iii-i
(c) i-iii, ii-i, iii-ii

(d) i-iii, ii-ii, iii-i

40. In the followings columns, information related to visual impairment are

given. Match the column A with column B.

Column A Column B

) Educational implication | i) Concept formation

i) Difficulty related to | ii) Peer social support system
memory

iii) | Measure for receptive | iii) | Auditory cues indicating important
language information

iv) | Development in social | iv) | Encouragement for verbal
skills communication

(@) i-iii, i-i, iii-iv, 1v-ii
(b) i-ii, Hi-iii, iii-iv, iv-i
() i-ii, i-i, iii-iv, iv-ii

(d) i-iv, ii-iii, iii-i. iv-iii
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Attitude Towards Teaching CwSN

41.

42.

43.

44,

Which of the following magazine you will prefer to read?

(a) Film Fare

(b) Sport Star

(c) Disability News
(d) Quiz Times

For improving the quality of life of CwSN in their adulthood, it is important to

provide them educational support at their

(a) primary schooling stage

(b) secondary schooling stage

(c) higher secondary schooling stage

(d) higher education stage

Suppose, a visually impaired boy student studying in standard VII is residing
in your neighbouring area. His parents request you to teach him after your

school hours. What will be your response?

(@) I will reject as its not my duty

(b) I will advice them to recruit special teacher for their child

(c) I will accept as it will help to me gain some experience

(d) I will tell them about my busy schedule

After your training at B.Ed. level, you get a job in inclusive school where

SwSN are enrolled. You will

(a) reject job by thinking that its burden to teach SWSN

(b) accept the job as teaching all students is teacher's duty

(c) search job in other school

(d) ask to your friends
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48.

49.

184

From the following, which category students will you prefer in your class?

(a) Normal students

(b) Weaker students

(c) Gifted students

(d) All types of students including SWSN

In inclusive education, a teacher should remain focused on the

(a) knowledge of students

(b) strength of students

(c) understanding of students

(d) weaknesses of students

Respect and support to SWSN can be best taught to normal students of

classroom by

(a) showing videos and films on disability

(b) telling stories on disability to normal students

(c) teachers own modelling for the same

(d) by order to normal students

Excellent educational infrastructure, articulated educational policy, well

resourced programme and effective inclusion does NOT take place until

(a) cooperation of community members

(b) expertise of supporting staff

(c) good administration of school principal

(d) relevant and meaningful instruction delivery by regular classroom

teacher

According to you, which factor contributes more to learner achievement?

(@) Class background

(b) Class composition

(c) Class size
(d) Quality of teacher
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ol.

52.

53.

54,
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You will prefer to pass your leisure time in school in

(a) gossiping
(b) roaming in school premise

(c) reading more about teaching SWSN

(d) advising to other teachers

Engaging SwWSN in co-curricular activities is most important because

(a) they can learn some activities

(b) they can receive entertainment

(c) they can be confident and their social skills can be improved

(d) their academic burden can be lessen

Suppose a training programme on teaching-learning at inclusive setting is

being organized. You will

(a) criticize it

(b) ignore it

(c) participate actively

(d) take leave and will do your other works

If you does not receive comprehensive training related to inclusive education

at pre-service (B.Ed.) level than you will

(a) do nothing

(b) blame on institute

(c) read reference materials on inclusive education

(d) criticize the syllabus

Planning, managing, delivering and evaluating are major principles for
effective instruction. What will you take care about the students while

planning instruction for inclusive classroom?

(@) Similarity
(b) Diversity
(c) Interest
(d) Attitude
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S7.

58.

59.
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Students are more motivated to learn when teacher accept their

(a) freedom

(b) activities

(c) individual differences
(d) demands

Now-a-days, disability specific various software available but your school
have not implemented that software yet. As a inclusive school teacher, you

will

(a) request to concerned government authority to provide such software
(b) not bother

(c) blame on school principal

(d) try to gather money for purchasing such software

Students learn better when they have opportunity to practice. Which of the

following will you provide to students for developing their automaticity?

(a) Assignments

(b) CAI programmes

(c) Group Discussion

(d) Seminar

When you join an inclusive school, your friends may laugh on your decision

as you are taking more workload due to SWSN. What will be your reaction?

(a) Laugh onthem
(b) Stop to talk with them

(c) Feel proud as you serves SWSN along with other students

(d) No reaction

Suppose, you have taught in inclusive school for 4-5 years and you are getting
chance to join in other school where no SwSN enrolled. What will be your

decision?

(@) 1 will change the school

(b) 1 will ask to my friends

(c) I'will demand more salary

(d) I'will stick to service in inclusive school
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Perceived Ability to Adapt Inclusive Teaching Methods

60. Suppose, you have 30 students alongwith 3 SwSN (1SwVI, 1SwOI and

61.

62.

63.

1SwHI) in your classroom and you are assigning a task by dividing the entire
class into 3 groups (10 students in a group) viz Group A, B and C. Which of
the following groups will you create to make your classroom inclusive?
(@) A (7 Normal students + 3 SWSN), B (10 Normal Students), C (10 Normal
students)
(b) A (10 Normal students), B (8 Normal Students + 2 SWSN (SwOI & SwVI),
C (9 Normal students + 1 SwHI)
(c) A (10 Normal students), B (8 Normal Students + 1 SwSN (SwOl), C (9
Normal students + 2 SWSN (SwVI & SwHI)
(d) A (9 Normal students + 1 SwOI), B (9 Normal students + 1 SwVI), C (9
Normal students + 1 SwHI)

The plus curriculum is always recommended for students.
(@) blind
(b) hearing impaired

(c) orthopaedically handicapped

(d) mentally retarded

Total communication method could be best suitable in teaching students with

(a) hearing impairment

(b) mentally retarded

(c) orthopaedic impaired

(d) visual impaired

Education of orthopaedically handicapped children in regular school

necessitates

(a) braille scripts

(b) play-way method of teaching

(c) removal of architectural barriers

(d) auditory training
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Which among the following is considered one of the most popular service
delivery models for increasing instructional equity for SWSN in heterogeneous

classrooms?

(a) Co-teaching of expert teachers

(b) Co-teaching of general and special educators

(c) Individualized teaching by subject teacher

(d) Peer teaching

Along with literacy skills and life maintenance skills the teacher should

inculcate personal development skills which includes

(a) basic life issues

(b) communication
(c) health
(d) safety

In inclusive education, individualized teaching means

(a) each child to be taught individually

(b) individual instructions for learning

(c) permitting child to pursue a preferred work of learning

(d) teaching by individual teacher

Which of the following example of Geography lesson is most suitable for
adapting the extent to which a CwSN actively involved in the task?

(@) Demonstration of globe and point to the location of countries to all

students including CwSN

(b) Explanation about different countries through map to whole class

including CwSN

(c) Questions to CwSN about the different countries

(d) Chance to CwSN to hold globe and other students to point out the location

of countries
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As a regular school teacher, you are involved in the implementation of
inclusive education. For this, you have to work collaboratively with the special
educators. Besides ability to communicate interactively and solving problems,
which among the following skill you need for collaborative consultation with
special educators?

(a) Awareness of consultancy theory and models

(b) Knowledge about special education

(c) Interest in special educators

(d) Attitude about special educators

As a regular school teacher, for implementation of inclusive education
programme, you are required to demonstrate competency in assessment in
order to

(a) identify the specific needs of CwSN
(b) know the abilities of CwSN

(c) understand the problems of CsSWN

(d) assign activities to CwSN

An evaluation of inclusive education programme helps in validating the
successful inclusive education programme that should be continued and also
pinpoints problems that should be rectified. Which among the following
aspect you will NOT consider for evaluating students’ success in inclusion
programme?

(@) Achievement of CwSN

(b) Attitude of CwSN towards teachers and other students

(c) Interaction of CwSN with teacher and other students
(d) Aptitude of CwSN towards learning

For teaching a blind or a low vision student in inclusive classroom, there is

NO change in

(a) content of lesson

(b) instructional method

(c) curricular activities

(d) strategies of teaching
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74.
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Whatever the teacher teaches to CwMR should be put to use regularly because

of

(&) poor memory of CWMR

(b) powerful memory of CwWMR
(c) critical thinking ability of CwMR
(d) creative thinking ability of CWMR

Visit to educational places and description through model and pictures
techniques can be best suitable to
(@) CwHI
(b) CwMR
(c) CwoOl
(d) CwVI

Suppose, you have one SwVI in your class and you have to plan co-curricular
activity which can include SwVI along with normal students. Which among
the following sport activity will you plan?

(@) Chess
(b) Football
(c) Kabbadi
(d) Snooker

For teaching SwWSN, which of the following Teaching-Learning Material may
be effective for SwVI, SwOI and SwHI together?

(a) Brailler
(b) Chart

(c) Flash card

(d) Programmed learning
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76. For learning at own pace by receiving auto feedback, which of the following

77.

78.

79.

learning aid can be useful to SwV1?
(a) Brailler

(b) Abacus

(c) Taylor frame

(d) Voice synthesizer

For teaching the concept of ladder to CWMR, you as a teacher will use real

ladder instead of picture of ladder because

(a) Abstract thinking of CWwMR is shallow

(b) Simple thinking of CwMR is shallow

(c) Critical thinking of CwMR is shallow

(d) Creative thinking of CWMR is shallow

For successfully application of assistive technologies for the CwSN, which

among the following parameter/s will you take care?
(A) Types of technological innovations available

(B) Ways that empower the CwSN for mainstream life

(C) Potential of CwSN for the better use of that technology

(@ Only A

(b) Only B

(c) AandC only

(d) A, BandCall

Teacher should be able to adjust curricular to suit the
(A) ability of CwSN

(B) interest of CWSN

(C) needs of CwSN

(D) aptitude of CwSN

(@) Aand B only

(b) Cand D only

(c) A/BandC

(d) A/)Cand D
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Skills to Manage Inclusive Classroom

80. Teacher should not label “disabled” to the Children with Disability (CwD)
because labelling has adverse effects on their

(a) economical aspect

(b) language related aspect

(c) philosophical aspect

(d) psycho-social aspect

81. For promoting classroom climate, you as a teacher should be able to conduct

class activities that

(a) discourage interaction among students

(b) encourage interaction among students

(c) makes different groups of students
(d) promotes SWSN

82. As a inclusive school teacher, you should be able to assess the extent

(a) to which the needs of SwD are met

(b) to which the needs of normal students are met

(c) to which the school needs are met

(d) to which the teacher needs are met

83. Why the teacher requires adequate training in classroom management
practices for inclusive education?

(@) To meet the requirements of inclusive practices for students with

behaviour difficulties

(b) To manage and administer the behaviour of SWSN
(c) To discipline the SWSN
(d) To handle the SWSN
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Arrange the following categories in order that teacher must have for
professional development in inclusive education.

(1) Basic knowledge of the characteristics of SwD and understanding of their
role and responsibility in the inclusive education process

(if) Understanding how to differentiate instructions to meet the needs of SwD
(iii) Effective classroom management strategies to promote academic
engagement and pro-social behaviour while minimizing disruptions to the
learning environment

(iv) Learning strategies to communicate and collaborate effectively with
resource teachers/special educators
(@) (i) A, (i) B, (iii) C, (iv) D

(b) (i) B, (ii) C, (iii) D, (iv) A

(c) (i) D, (i) C, (iii) B, (iv) A

(d) (i) B, (ii) C, (iii) A, (iv) D

Inclusive school communities focus on social as well as academic outcomes
for children. Friendship among children provides opportunity to develop
important skills and attitudes which results in quality life of children. As a
inclusive school teacher, which among the following strategy will you use to

promote friendship among your students?

(a) Creating rituals that involve some students of the class

(b) Ordering students to make friendship

(c) Selecting activities that involve cooperation and collaboration

(d) Selecting activities that involve competition

Suppose, you are working as a full time teacher in general school and two
SwD enrolled in your class. You will provide the work in small group because
(A) all students including SWSN can be more active

(B) all students including SwSN can be more involved

(C) all students including SWSN can form their group

(D) all students including SWSN can be supportive to each other

(@) Aand B only
(b) Band D only
(c) A/BandC
(d) A/Band D
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Suppose a child frequently becoming upsets and sometimes being verbally

aggressive to his peers. What will your action as an inclusive school teacher?

(a) Complain to school principal
(b) Strict punishment to the child

(c) Suspension to child

(d) Use of positive interactions that focus on supporting the children by

making changes in school environment (seating arrangements, schedules

and pattern of supervision)

A functional assessment of the behaviour led to the hypothesis that a child
feeling frustrated by not knowing what is going to be required for him during
group work and constrained by the tight class schedule. What type of supports
will you provide to him?

(A) Aloud direction

(B) Sympathetic behaviour

(C) Accompany of friend in group work

(D) Offer of reasonable choices to him

(@) Aand B only
(b) Cand D only
(c) A,BandC
(d A, Cand D

For effective classroom management in inclusive education, in which of the

following techniques a teacher requires proficiency?

(a) Behaviour analysis

(b) Result analysis

(c) Group analysis

(d) Content analysis
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90. Instead of the usual raw-based seating arrangement, teacher should use
type seating arrangement for CwSN so that each one of them can be easily
observed by the teacher.
(@ S
(b) T
(c) U
(d Z

91. Seating arrangement should be carefully planned keeping in view the
teachers visibility and audibility of his speech for the
(a) CwHI
(b) CwMR
(c) CwoOl
(d) CwVi

92. Suppose, you have one SwVI in your class and you have to plan co-curricular
activity which can include SwVI along with normal students. Which among

the following sport activity will you plan?

(@ Chess

(b) Foothall
(c) Kabbadi
(d)  Snooker

93. Suppose your school is not yielding satisfactory result for inclusive education,
which among the following issue/s will you address for improving the result
in inclusive education?

(A) Infrastructural facilities

(B) Curriculum modifications

(C) Educational materials
(D) Playing equipments
(@) Aand B only

(b) Cand D only

(c) A/BandC

(d) B,Cand D
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97.

196

The problem of maintenance of aids, appliances, behavioural and educational
difficulties related to inclusive education can be solved by the help of
(a) Other teachers
(b) Parents

(c) Principal

(d) Resource teacher

SwSN can fully participate in classroom activities from the support of

(a) peers

(b) principal

(c) resource teachers

(d) general school teachers

In inclusive education, a teacher required to have additional skills be able to

design inclusive lessons, with a variety of activities that

(a) cater the diverse needs of students

(b) cater the needs of gifted students

(c) makes joyful learning
(d) teaches SWSN

As an inclusive education teacher, how will you identify and assess the CwSN

in your class?

(a) By enquiring to other students

(b) By asking to their parents

(c) By observing in various settings without affecting their behaviour

(d) By administering paper-pencil test
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Item Rating Scale
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Section

Item No.

Essential Useful but not Essential

Not Necessary

Section |

Section |1

Section |11
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Section

Item No.

Essential

Useful but not Essential

Not Necessary
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80

81

82

83

84

85

86
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88
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Forwarding Letter for Pilot Testing

Department of Education [CASE & 1ASE]
Faculty of Education and Psychology

The Maharaja Sayajirao University of Baroda

Vadodara: 390 002

Phone (O): 0265 2795516, 0265 2792631, 0265 2784969

Date: 20.01.2017

To,

The Principal

School of Education
Navrachana University
Vasna-Bhayli Road
Vadodara.

Subject: Permission for Pilot Testing of IETAT
Sir/Madam,

Dr. Hemendra S. Mistry is a UGC-Post-Doctoral Fellow working on Construction and
Standardization of Inclusive Education Teaching Aptitude Test [IETAT] at
Department of Education [CASE & IASE], Faculty of Education & Psychology, The
Maharaja Sayajirao University of Baroda, Vadodara. For pilot testingof constructed
IETAT purpose, he will visit to your institute. We request you to permit him to conduct
pilot testing on B.Ed.-I [First Year] students of your institute. We assure you that the

collected data will be kept confidentially and will be used for research purpose only.

Thanking you,

Dr. H. S. Mistry
UGC-PDF

Prof. S. C. Panigrahi Prof. R. C, Patel
Mentor Head, & Dean, FEP

Professor in Education Dean
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APPENDIX VII
Pilot Form of IETAT

Inclusive Education Teaching Aptitude Test

us (218131 vryUel (e sA412]

(IETAT)

Dear Friend,

This Inclusive Education Teaching Aptitude Test
(IETAT) is constructed for measuring your teaching
aptitude for inclusive education. 50 items related to
your thought about the Inclusive Education are given
in this booklet. Four alternatives are given with every
item. Read every item carefully and give your answer
by encircling the optionOin the given separate answer
sheet.

e.g. Suppose your answer is a then encircle on the
option @

Please read these instructions carefully before starting
to give answers.

Instructions:

e Provide all the general information about your age,
gender, stream, level of education, teaching
experience by encircling O the appropriate
alternative given with every item.

e There are 0 items given under five factors viz.
Knowledge about Inclusive Education (10 items),
Perceived Ability to Identify Disabilities (10
items), Attitude towards Teaching Children with
Special Needs (CwSN, 10 items), Perceived
Ability to Adapt Inclusive Teaching Methods (10
items) and Skills to Manage Inclusive Classroom
(10 items).

Do not leave any item unanswered.

e There is no time limit for completion of this test.
But work rapidly as much as you can

e The main purpose of this test is to measure your
aptitude only. There are no marks for this test and
this test will not affect your result or academics.

e Besides answering write difficulties (if any) in
answering and your suggestions/opinions for
further improvement of item(s).

e Research studies are useful only when reliable and
accurate data are collected. So please give honest
and sincere answers.

e Return the answer sheet along with the test-
booklet to test administrator after answering all the
items.

You are assured that all the information provided by

you will be kept strictly confidential and used for

research purpose only.

Thanking you,

Dr. H. S. Mistry
UGC-DSRPD Fellow

(IETAT)

(ua (M4,

Ul AUSs (A& WA H[GHe 5AE (ETAT),
U (118l U2 dHIZ] M (MDA HIudL HIZ GetlddMi
wIdl 8. s (Rlerel [l duRL [AUR AU Aoildd 50
A AL YRASHE AU Ld] B, e35 drg A1 YR
[asedl wNg 8. €35 dad slYds diild dHRl AY

Sl Yoyl A [dsey U oo ddal

el3l osdlny

v Ud el 8.

GelsRW dild: dRlS dHR) adle a ([dsad Sl dl
A dda €.

W

O

o]l dudlell 2Ax Sdl USdi sul s3a oA wg
Yel 1l s1Yds diil.

CULTERE .
o dHRL ([AAef]l UMY HIlS[d BHS dHIZL GHR, (d,

udls, (LG xR, MedUst Waeild Al walod A8
b{lﬁ_lﬁ [@sedl U] Aoy [@sed u Ao adu() il
.

Uiy gesl Bdld cdlus (21e1l ([l stisl (15 dag),
WUIAAL 2] s1adlell dUBRL gHdl (14 drqd)),
CWSN o ®Qllddl Hles de’l (13 dqdl), dlus
eildls yed(dudls] woisael 530 Asdlel AHQ
gHdl (15 dqail) wad culus gl AUlEel Yt
S121U (13 dqjdl) WM 56 70 Al AU H] 41dd

516 UBL dq, A Rd 9lsdl &l

1 5] Y] sdl HIR 516 YHUAHAULEL 12l u2d U
ool QY eseelel] aciod A udl.

w1 sHElel Hud & 55 cUlus [RU&Q U dHIR]
(e A8lelell B . 2L 5A1EL HIR SIS Hisd
WU 41dQ oAST W w1 5HE] dHRIURRIM 5
WY e HAR 529 el

ool WUl BURid 518 ddeil YURL HI2 5 dHa
oqlel Wludl M2 usdl yeidl [dQl dHRL sl
Hdell /el €l dl d Ul B-d ddefl A& qwdl.
R (AUl el AsAUITHI] HLled]l W55
ARy dlo Adldel WA GUAP] wad B, qal
UHL(BIsYd s dellel el lof] AL,

el uglletl osdlel Al ugl sAEUAs deld
g ludEl 51121 Qellral uLed] 11U,

dHal WId] MU M1d 8 5 dHRL glRL YL uLsdimi
w194 Hiledl deet Wiedll AWM M1dQ]l el §5d
AAsl & HI2 % deil GUALdL sAIML w19l

WHIR,

SL Y, A1y, [l
UGC-DSRPD 3¢l
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Section |

Item  Knowledge about Inclusive Education us (2letel [als stist
No.

1 | In inclusive education, a teacher need to be | culus [(al&QMi (A&ld «llAstiemiell Qedl d$
sensitive to the ddesieild &d el e B2
a. need of principal. a.  BIURs] eRUld.
b. need of other teachers. b. (uetslefl weRuld.
c. need of school. C. ALl %:RAUld.
d. need of students. d.  (auielel xeRuld.

2 |In inclusive education, teacher needs to | cdlus [Rla1QHi (21e3 (GaileflxHi 9 ol

recognize students' sledlefl e SlU 87
a. individual differences. a.  Usdald [@sidl
b. physical differences. b. Hid[Us [Haidl
c. mental differences. c. 2URIS [Maidl
d. age differences. d. dy (@aldl

3 | As an inclusive school teacher, you need to | cdlus 2Liollell 25 (A&ls d5 dHRIMI <At el

have strong skill in conducting 9} 5L HI2 U&H SlAKL g oSS ?
a. action research. a.  [(syldellddl

b. historical research. b. ¥ldsi(As deluel

c. correlation research. C. Aoy Aellye

d. descriptive research. d. duleileds ANt

4 | As anew teacher in inclusive school, you will | cdlus UOMi A5 «idi (21&1s d]3 oflAed el dil

not 9l ol 5217

a. participate in academic forums on a. cUlus (A&l (Al weuldsly sl M
inclusive education @191 4d)

b. work collaboratively with other teachers. | b. i (2le18) 412 A& s 52

c. participate with experienced teachers. C. QUullell vofeid] (21a1s) 412 use1dl ag

d. criticise other teachers work. d. usy [21&8lell s1Meil Elsi sdl
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Inclusive education programme does not

focus on

UIUS (21811 SIASH Lol UR Slerd «18f]?

a. inclusion of all types of children in
school.

b. providing adequate infrastructure
facilities to CwSN.

c. accommodation of CwSN into a general
school setting.

d. the restructuring of schools to accept and
provide for the needs of CwSN.

A €5 USReli wlaslell oMl yHIdel

b. (dlRI ¥eRYULd drlddl vlns] (CWSN) a
UALH HIOAWLSTY a1 Y3l ulsdl

C. CWSN o AMIs AIOIHI YHlddl

d. CWSN el aaRaUld] Y3l ulsdl e dya
dls1Rdl Al YeiUell $2d]

The ultimate goal of inclusive education is to
teach

U [RL&QIA]l YN Y 519 ¢ Lldd el 8?2

a.  all students together.
b. minority students.

c. slow learners.

d. CwSN.

a. odl [Qaefxa A8
b. aguld (aeffx)

c. dlilafd flwstirl
d. CwSN 4

Teaching in inclusive classroom requires

lus gu{sH wedust HI2 «flAstiniell g el
87

a. awide range of skills and dispositions to
meet a diverse student population.

b. micro teaching skills.

c. reflective behaviour.

d. social and communication skills.

a. (dletst (&l ardld ushil andl se1odl 44
eildsl (agrin Al

b. &M WUl 5121

c. uldfciofld adyjs

d.  AMIDS W AUR S1RAI)

One of the difficulty in promoting inclusive

education is

cllus (21818l Ulcdlled salMi «{lAa el 58 As
424l «13 87

a. lack of CwSN.
b. lack of trained teachers.
c. lack of policy and provisions.

d. lack of inclusive schools.

a.  CWSN il eild

b. ulRleld (1eislell xetia

c. ollld el aslordLe5udl=A] 24641
d.  cUlus ALRALA] 16l
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9 | Looking to education through an inclusive | [2l&1Ql cilus Qs GIRL %ldl WSl «{lvsuidis]
lens, the failure of child is because of 51291 9] €16 A¥?
a. child himself. a.  wlasuld
b. education system. b. [(Rl&mlusudl
C. parents. C. Hidl-[Udl
d. teacher. d. (au8s
10 | Enrolling CwSN in general schools can [tu(Hd uORAHE CWSN A £lwd s M 41d dl
Q wly?
a. affect the quality of education. a. (&l g adl U AR
b. lead to less enrolment of other students. | b. A1 w8l 2N AlelQHI 2442
c. affect the performance of other students. | c. s (Aziieflalefl 514902 UR AR
d. realize their potentials as other students. | d. oflet ([@Quiefldlell FU @ duell Amedl
wpuQ el 2k
11 | Inclusive education involves 1Us (21819l «{lAel 1] 9f UULlAR 52 &2
a. grouping CwSN with their disabled | a. CwSN @ [rafid i 2wl
counterparts. b. CwSN & %ei ol pAwdl
b. providing home based education to all | c. e ATRALN] WIANSA AH L M AL
CWSN. d. CwSN 4 (a2 golii uwdl
c. keeping CwSN in segregated classrooms.
d. keeping CwSN in general classrooms.
12 | Learning in inclusive classroom should not be | culus douisui (21&131 39 o1 Slg A2
a. active. a.  [(suieila
b. passive. b. [lsy
c. ingroup. C. YUHi
d. participatory. d. desAl
13 | At pre-service teacher training, inclusive | yd-ddl dif@uui cdius (& ([ANy 3dl &ldl
education subject should be €5 ?
a. compulsory. a.  sAwdld
b. in some content only. b. M uYs [ANy-drgHi
c. optional. c. dsleys
d. avoided. d. 2ladlxgn
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14 | Inclusive education does not mean U (2A&181e1l wel 9 «iefl?
a. determining placement of CwSN in a.  CWSN ol [AAysdl AL 2o =88] s2dll
general school.
b. creating an environment that supports and | b. CwSN [&d witll UsReti (Aziie{lalefl 41l
include all types of learners. 2o uueled 52 ddl dldldBle] iRl 54
c. including all CwSN in special schools. C.  «tl CWSN <l AH1del [cfRLe uolH] sl
d. providing home based education to all d. o8l CWSN o &R (1819l Y ulsq)
CwSN.
15 | As an inclusive classroom teacher, which | culus ddluisei [2leis d3l5 dd, CwSN «ii dldla

opportunity will you prefer most to give to
parents of CWSN?

58 ds udl Alell dy Ulbisd w1402

a. To collaborate in decision making about
the placement, information and services
of their child

b. To share information about the
achievement of their child

c. To take care in completing the home
assignments of their child

d. To participate in school functions

A duell sllaseil [[1y(sd, Hilsdl e AdiA)
[AQletl (ARllus siiHi usAl gl

b. Auell wlnsel Rifeg (@2l Hilsdls wleled-Uelst
5dl

C. Aol WINSe yssld Yd sdledl s5101%)
adl

d. QU] WM ¢ dL
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Section 11

Item  Perceived Ability to Identify Disabilities BUILAL ALY stecleil AUD3L &Udl
(\[e}
16 | Observe the given figures carefully.

WG wL5[def sIRYds Mddlse 52,

Select the correct alternative that depicts the | #{Udldistl UsR e2lldd] AR [Asey Ui 5.
types of disability.

a. I-Blindness, I1- Deafness, I11- a.  1-2ducd, H-efdRdl, H-24R [ayys
Orthopaedic handicap, 1V-Mental [asaidldl, IV-4lel s Hedl
retardation

b. 1-Deafness, I1-Orthopaedic handicap, b. [1-wi(tdl, -24Re [ayus (dsdaidldl, 1I-
I11-Mental retardation, 1V-Blindness Hlel[Us Hedl, V-2t

c. I-Mental retardation, 11-Blindness, 111- | c. I-Hlei[As Hedl, H-vitcd, H-4[eRdl, V-
Deafness, IV-Orthopaedic handicap Ry [Avys (Asdidldl

d. 1-Orthopaedic handicap, II-Mental d. 1R ([ayas ([Asdidldl, H-Hiels Hedl, -
retardation, 111-Deafness, V- Blindness ¥itcd, V-6 [tRdl

17 | Which among the following is not the feature | «fldeiiiell sdl As ([dseu WYL tRlddl Elslsil
of Rights of Person with Disabilities Act | 24[EsRleAl w482 (2016) «(l atlei(@lsdl ellddl

(2016)? o4efl?

a. Mental Health of CWwSN a. CWSN of Ul [4s dRey
b. Full participation of CwSN b. CWwSN el Ayel uselol
c. Equal opportunity to CwSN C.  CWSN <l 4Hlet ds

d. Protection of rights of CwSN d. CWSN i [es1R1 281l
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18 | Which among the following represents the oflAst(uief] s A5 [dsey WA Ueledl s1AlHs
functional relationship of the terms? Aoy e21ld 87
a.  Impairment— Disability — Handicap a. éld —>uuddl  —>{dsdialdl
b. Handicap —» Disability —» Impairment | b. [dsdidldl—» 2uUdldl  —> &ld
C. Disability —» Impairment— Handicap c. ¥udldl —» &ld —» [asdioldl
d. Impairment—p Handicap — Disability d. el —> ([s54iddl — Udldl
19 | Abnormalities of body structure in appereance | (312 el lell Budlci wal 22 Hd ] 512 RAUst(H]
and organ or system function is WYLERRLAL W g 82
a. impairment. a. éld
b. disability. b. wydldl
c. handicap. c. [asdioudl
d. illness. d. Rl
20 | One of your students who cannot see properly | dxRl 25 [c@ilell @ Wil uerR 9ol el Aoy
because of faulty image formation is an d 16 sdl elell d «{lAstiuiell 2Lief A s Geley
example of 87
a. impairment. a. éld
b. retardation. b. Hedl
c. disability. C. ¥Ydldl
d. handicap. d. [(asdiddl
21 | Children who face difficulty in speech and AlQfl W HINledl ([As1AHi YAl UMl sl
language development may have Wl sl oAt 1iefl 9f Sl U2
a. hearing impairment. a. Haelald
b. mental retardation. b. Hle[s Hedl
c. orthopaedic handicap. c. w[Re [Ayas (asaidldl
d. visual impairment. d. el ald
22 | Lower level intellectual functioning and oflUd| 2clRefl ollfErts sIHM3 wa UHLCYS

problem in social adaptability is the sign of

WoisaeiH qHRUL Alefl [FHllsf] 82

a. hearing impairment.
b. mental retardation.
c. orthopaedic handicap.

d. visual impairment.

a. saeeld
b. Hlet[ds Hedl

c. Ry [AyUs [Asdidldl
d.  gleel alld
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23

Mental retardation is not a

Ylot (s Hedl oflAstiHiell 9f s «tell?

a. disease.
b. disability.
c. condition.

d. impairment.

21

[Rufd

a
b.  ¥aldl
c

d.ald

24 | 1Q range of Educable Mentally Retarded | (21&i@l 241Ul 2151 ddl HistRis e e (EMR) i
(EMR) is oy feriaisell el ¢ B2
a. 1-19. a. 1-19
b. 20-39. b. 21-39
c. 40-54. c. 40-54
d. 55-70. d. 55-70
25 | Suppose, one of your student is having | dRRl 3, dHRI Ws ([Qauelld elendlar yyeymui

trouble in hearing and understanding soft
speech in noisy background. Which among

the following hearing loss he will have?

elUl udlesale] HING At M 1l qHdIM]
yokdl ud 8. «flAstiuiell Ul USR]l wéul da
Q17

a. Moderate Hearing Loss
b. Profound Hearing Loss
c. Severe Hearing Loss

d. Mild Hearing Loss

A HedH o&uQL
b. dlelR il
C. Ol WLl

d. sadl Wil

26

Children

(CwOQl) should not be over protected in class

with  Orthopaedic  Impairment

because

a2l W ReANYS &lfdAd vilns) (CwOI) «il dy
WUl 527 1SN Sl S1RQU%-

a. it may develop habit of demanding extra
attention.

b. it may develop habit of demanding extra
materials.

c. it may develop habit of demanding more
learning.

d. it may develop habit of demanding leave.

a.  detlell R elel Hidlflefl Aled (asil 21
8.

b.  detiell ay A4 Hideflel uied ([asiAdl A
8.

c. dstiefl ay eyl Hidieflefl 11ed [aAsil U
8.

d.  delledl ay e Hidlflefl wied [asidl 213 8.
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27 | The teachers will not show remarkable | CWSN &lWd $2dl Aa @{Qllddl Hi2 2 [2Leis)
readiness to enrol and teach CwSN unless | «ilduls AUl AT idld ¥ i) -
they are
a. highly qualified. a W LS Sl
b. aware of disabilities. b.  udldl (ARl 219y Sl .
c. kind and sympathetic. C. &Ly} ¥al HIULY] Sl
d. interested in social service. d.  UMLls Adl sAML 2R HRlddL S,
28 | Match the column A with column B. ® A ofl daqil A1 iél B il drquil %Sl
Column A Column B A A ¥ B
(Type of (Supporting RidLdlell Usi?) (ASIYS Altlel)
Disability) Device) A | qldl  aldaal | | EETERTERAE)
A | Children with | | Visual and sl (CwVI) (Anas 24
Visual Impairment tactile  aids udllmga ui2
(CwVI) for learning e H%LFF‘ il
B | Children  with | Il | Sign B ;{[ﬁljﬁm o] I ] iSlds dl
Orthopaedic Language (CwOl)
Igpegrlment C | #awl alddatal | 11 3Euy
( hv.\: ) - i wlasl (CwHI)
C | Children with | 111 Calipers D | uls Hedidal | IV | dlRideld
Hearing wlasl (CWMR) llwaruie
Impairment Wosy (vl
(CwHI) STECTRINES
D | Children with | IV | Abacus for quRldl HaIslel
Mental Retardation mathematics €15])
(CWMR) learning
a. A-l, B-Il, C-lll, D-1V a. A-l, B-ll, C-lll, D-1V
b. A-Il, B-1ll, C-1V, D-I b. A-Il, B-111, C-1V, D-I
c. A-lV, B-lll, C-11, D-I c. A-l1V, B-lll, C-Il, D-I
d. A-lll, B-1V, C-1, D-II d. A-lll, B-1V, C-I, D-Il
29 | Education of CwSN should be the | CWSN «ii [21e13l{] adieie 3] slefl €ld] ale5n?

responsibility of

a. education department of government.
b. ministry of welfare.
c. department of disability affairs.

d. non-government organizations.

a.  USReL (21811l (deqlol
b. s HAI9Y
C.  WUdldl ¥idlef]l wluidlet] [Aeqlal

d.  [o4e-YRs13] deL)
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Section 111

Attitude Towards Teaching CwSN

Quality of life of CwSN in their adulthood
cannot be improved unless they are provided

educational support at the stage of

(dl2e eRULd HAddl WISl M Ll
Ul2e] aql
CWSN o Yuddd duell dels(l dJQladl yuiil

AsIY o8] [Hal ¥ dua R el
Hee Yl ulsaimi +41a.

a. higher education.
b. primary schooling.

c. secondary schooling.

d. higher secondary schooling.

a. G (&R

b. ulalHs Ul seld

C. Hld(s Aol s&l

d. G HIAfs AL S&l

31

Suppose, a visually impaired student
studying in standard VII is residing in your
neighbouring area. Her parents request you
to teach her after your college hours. What

will be your response?

HIR1 % g [eedl elld "ldd) As ([q@el dHRl 3.Ls
[ARdRUL ¢ 8. dHIRL 518% AHA UE da @ Ladl
HIS dell Hidl-[dl dHa (Aeid] $2 8. dHIR] wallod
SIDETEIRN

a. | will advise them to recruit special
teacher for their child

b. 1 will accept as it will help me to gain
some experience

c. I will tell them about my busy schedule

d. 1 will reject their request as it's not my

duty

a.  dellHI2 [dlaLe [21es Asald] ddle wdlel

b. d U 52dls WeiMd Naddl Heesy 2l deil ¢

xdls1R sl

C. & duel HIRl Ud AHAUAS (Al walldleL
d. QU] 52 «1edl dell dusil (deid] «is513) e82l

32

After your training at the B.Ed. level, you get
a job in an inclusive school where CwSN are

enrolled. You will

B.Ed. Y dldlH ugl dHal 31s cAlus LOIH]
o153 HA B3 ol CWSN ™Ql 8. di-

a. accept the job as teaching all types of
students is teacher's duty.

b. reject job by thinking that it's burden to
teach CwSN.

c. not join job and will start private
coaching.

d. search job in other schools.

a. Ml USRel [Aaiefle ellddl ) (218tseil
6% O Aell «153)edl 2dls1R 522,

b. CWSNa @Qllaq ool dulel 8 du [quidl
o153] «is13] BRIl

C. ollsTHi A&l ASIcl A W Ie1df] Wi (211l ALG
532,

d. oil® alami «ls3 20ueil.
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33 | Which among the following categories of Al dHRL AUisH «{1Ae el sUL UsIRell
students will you prefer to teach in your [Qaielala eiallddl uie 522012
classroom?
a. Gifted a.  uldeiiust
b. CwSN b. CwSN
c. All students including CwSN c.  CWSN U&ld wal usieli (Gaileffxil
d. Socially and economically weak d. AUMIEss wa wilels d uid
34 | Given an opportunity to teach in inclusive [Us a2l e llddlsfl ds HA d) [aaiefAledl 56
class, you will not remain much focused on | “ilodd U R delR eallel 3logdd 52911 <1812,
students'
a. understanding. a. YUY
b. weaknesses. b. eualgul
c. strength. c. M
d. interest. d. 2R
35 | Respect and support to CwSN cannot be | dolHi (G4st-24udl [qailef[adled CWSN il 21e2 dell
best taught to non-disabled students of | Hee sal ugel AR A o {lwdls] asld [Rdld 3
classroom unless teacher [18ts -
a. tells stories on disability. a.  Uldl GUR dldl s&.
b. orders normal students. b.  (Gst-dl (ci@iiefTle iRl 1.
c. show videos on disability. C.  WUdldl Gur (Sl eidld.
d. models the same. d.  Uld d M1 o581 53.
36 | Excellent  educational infrastructure, | Gdu 2l&(@ls Hlnv], e 2Aals «lld, AuRl
articulated  educational  policy, well- | e MA UlEdell sRISH W USRS AUUS
resourced  programme and  effective | (RI&1SL 2Lisil [deil ellst @ o of 2A3?

inclusion must not take place without

a. meaningful instruction delivery by
teacher

b. good administration of school
principal

c. cooperation of community members

d. expertise of supporting staff

(21&ts g1 welyel Rletlsl urd(d
L] WU RleA) ¥IR) dSlde

UYL oAl HeAel Y&l
UslAs sHURAA] s2A0dL
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37 | According to you, which factor is not | dHiRl HdlgddlR cdlus oM CWSN ofl [(exi
contributing to the achievement of CWSN in | «{ld=i1uiell 8 uRwA Tzt 2ld §lo1l A 1ug «1efl?
inclusive school?

a. Class size a. adlse

b. Quality of teacher b. (2L&isel y.iadi
c. Class background c. adAyse™

d. supporting services d.  dsls AdRdl

38 | Engaging CwSN in co-curricular activities is | CWSN ol 4&-4641As|d Ug[dlHi A4 sal g

most important because % Hstdo] & S1RQUY-

a. they can learn some activities. a. dull dedls (suidl oflwl 213

b. they can receive entertainment. b. Al Helldogel Aad] 2.

c. their social skills can be improved. C.  Audluidedis UMLlss sl (asl b,
d. their academic burden can be lessened. | d.  duilell 24es1Y oil) g21S] 2SI

39 | Suppose a training program on teaching- | 121 3 culUs UIRe4[H U e [Usi-2eYst (d)] A5
learning at inclusive setting is being | dL(@H SkisHe] w16l oS @] V. AUUS 2ol
organized. You as an inclusive school | 5 (21&5 dil3 dd -
teacher will
a. criticize it. a. Aol 1elUadl s3Il
b. ignore it. b.  deil AUad1leil 5320,

c. participate actively. c. Ulsyudl eloraeil,
d. goon leave. d. %1 U Gd3l el
40 | Now-a-days, various disability specific | edeil [ecddlHi, wuUdldlad @dldl %ei-%gel (alae

softwares are available but suppose the
school where you are working has not
installed that software yet. As an inclusive

school teacher, you will

Als2dR Gudey & Ud bRl S d % LM SIH 52
o9l Ui A AlsedR & Yl @Ud <ol aul s
A As (21e1s dd dA -

a. request the concerned authority to
procure such software.

b. blame school principal for not making
the software available.

c. wait till the software is installed.

d. not bother as it is not your duty.

a. ddl Alsedr Yi ulsdl Auildd uldl(aa
[aeid] s29ll.

b. l&d2 GuasH o sAddl Wed  QAlAldi
AR €1y L),

c. Asd wilUd Ly i Yl 2As L1l

d. ¥ duiRl §% ot ldiedl 516 del oAl @,
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41 | If you does not receive comprehensive | %l Yd-ddl difdd Y dHa Aus (& ddldl
training related to inclusive education at pre- | 4Ll dl(GH o HA dl ¢ -
service [B.Ed.] level then you will
a. do nothing. a. 5948l U
b. blame on institute. b. el U £INRIUEL S22l
c. use reference materials related to| c. <dlus (2lelQA @dldi Aeel AUllSAUAl Gul
inclusive education. 532ll.
d. criticize the syllabus. d. weALASHAAL lEleAL 5291,
42 | Besides  managing, delivering  and | cddRellUe, (AWl Hel Y&Uisel GURId 1IA1%et ULl

evaluating, planning is one of the major
principles for effective instruction. What
will you take care most about the students

while planning instruction for inclusive

WAWIRS (ALY HI2ell W5 Yuy [Rerdid B. cAlus
adluis M2 (R1e1Qleti widloget scdl dwd dd
[a&iieflld go1d] 56 iloid Yudcd wlleiui 40l

classroom?

a. Similarity a.  YUHleldl

b. Diversity b. [alGisidl
c. Interest c. 2

d. Attitude d. e
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Section IV

Perceived Ability to Adapt Inclusive
Teaching Methods

Suppose, you have 30 children alongwith 3
CwSN (1CwVI, 1CwOI and 1CwHI) in your
classroom and you are assigning a task by
dividing the entire class into 3 groups (10
children in a group) viz Group A, B and C.
Which of the following groups will you create

to make your classroom inclusive?

clus (a1l uet(duile viegdel 53 2Asdlsil
AU &MUl

Rl 5 dHRL ddMi 30wlasl die 3 CwSN

(1CwWVI, 1CWOI %ol ICWHI) d8l 8. di A wl

Aol 3 ol (s ogui 106ilas)) A, B wd CHi

addl sl Alugl sA ol duRl gdld culus

Wolladl HIR oflAetiHiell sulL 3 ogell Mellall?

a. A (7 Non-disabled children + 3 CwSN), B
(10 Non-disabled children), C (10 Non-
disabled children)

b. A (10 Non-disabled children), B (8 Non-
disabled children + 1 CwSN (CwOl), C (9
Non-disabled children + 2 CwSN (CwVI
& CwHI)

c. A (10 Non-disabled children), B (8 Non-
disabled children + 2 CwSN (CwOlI &
CwV1), C (9 Non-disabled children + 1
CwHlI)

d. A (9 Non-disabled children + 1 CwOl), B
(9 Non-disabled children + 1 CwV1), C (9
Non-disabled children + 1 CwHI)

a. A (7 [det-20ud sylansl + 3 CwSN), B (10
[G41-24U31 641A151), C (10 [cet-241dL sl s))

b. A (10 [Wet-21d1 w1n1sl), B (8 [Gdel-244ol
wlasl + 2 CwSN (CwOlI ooo CwVI), C
(9 (ei-4udL W18l + 1 CwHI)

C. A (10 [wei-udl 61n15)), B (8 [dei-440l
Wlasl + 1 CWSN (CwOl), C (9 [wei-244ol
wlas) + 2 CwSN (CwVI ooo CwHI)

d. A (9 [Ws-xudr wlasl + 1 Cwol), B (9
[Met-2442L W11s) + 1 CwVI), C (9 (64l
WYL Wlasl + 1 CwHI)

44

The plus curriculum is generally recommended

for children with

Plus curriculum Yucd Ul UsiReil (aaiief[i)
HI2 YRld 539 872

a. blindness.
b. mental retardation.

c. hearing impairment.

o

orthopaedically handicap.

a. iy

b. ul[As e

C. &AL &ld A

d. wRe [Ayys &ld Ad
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45 | Total communication method could be best &9 ¥UR yed(d (Total communication method)
suitable in teaching students with UL USIRAL [Aailefluila etalidd i dgell ay Aoy
oefl QU7
a. mental retardation. a. Mls[ds Me
b. visual impairment. b. &[® [anys &lld Ad
c. hearing impairment. C. #dul &ld Ad
d. orthopaedic impairment. d. wRe (aNus alld Ad
46 | Which among the following is considered one | [ded(dd ddluisdi CwSN HIZ2 AdHARD (RleiQl
of the most popular service delivery models for | adiRdl «{1As1uiell K] Ws Al ay dlsfuy Adl
increasing instructional equity for CWSN in | [Ad2@l HISA i w41d 872
heterogeneous classroom?
a. Co-teaching of expert teachers a.  [lid (1&sle Us-eUst
b. Co-teaching of general and special | b. AIHlsd 3el [CU[2AR WEAIUS)] US-H AUl
educators
c. Individualized teaching by subject teacher | c. [ANY (1815 IR cu(5ddld (R18131
d. Peer teaching d. us-Heldl R k1813l
47 [In  inclusive  education, individualized | culus (21&1QIH] cu(scldld [RLe1Rlst) wel Q) «1efl?
instruction does not mean
a. individual instructions as and when |[a. WIUA-HEAUAH] 2RUIR el Bl A 3]
required for teaching-learning Sl dg c(sdald (21l
b. individual teaching to CwSN as per their | b. CWSN «{l ®@dleil %:RUIdl Yol dua
learning need | [scddld (118l
c. permitting child to pursue a preferred | C. @Sl Wde 53 skl sal MR ollnsd
mode of learning QECTLEARATIVEL
d. teaching by individual teacher d. s [Rleis gR1 (Rl
48 | Which among the following aspects you will | cdlus (21e1Q4i CWSN <l Asodiell YRUisel IS

not consider for evaluating success of CwSN in

inclusive education?

o1 Aeil Ul Il S ULy dR edleiui <1l dl?

a. Academic achievement

b. Attitude towards learning

c. Interaction with teachers and peers
d. Inability to participate in some co-

curricular activities

a. AeAUSIY (Ul
b. ®Qldl déeddal
c. (31815 wa (aarieied ui9edl uldlsul

d. 3edls As-HeAIASIY UGB IHi #HIdL A&l dE
sdlofl 1 el
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49 | For teaching a blind or a low vision student in | clus doluisHi u{d Wedl Wy ¢[® "Addl
inclusive classroom, there must be no change in | (G&itela etuaal 12 i wledld 48] o ey
a. content of lesson a. Uléd] [anudg
b. curricular activities b. eIy (sU14)
c. instructional method C. ™ulladie{l yer(d
d. strategies of teaching d. eleuddlefl sl

50 | For learning to meet the diverse needs of all | witl (daieflailoll [Aleizst eALAA AN
students, which among the following design | ®Qliddl HI2 (deilHiell 58 Wellell di Gulal
will you use? s2ll?
a. Programmed Design of learning a. slilsH (218101 11
b. Universal Design of Learning b. Ald[ESs (21611 sl
c. National Design of Learning c. UMY (2118l
d. State Design of Learning d. R (21818l 611

51 | Suppose you have one CwVI in your class and | 412l ¥ dHRL ddHi A5 CwVI © wa UMY
you have to plan co-curricular activity which | (@éieflxle{l 412 4 CwVI 2 u1Rg s3] 23 ddl
can include CwVI along with normal children. | Us-1eARUSIA Ugfde] dHIR WAt sl 8.
Which among the following sport activity will | ={ldsiiHiel 58 215 o] 241d1°%el A 522117
you plan?
a. Chess a. Ad
b.  Football b. geulld
c. Kabbadi c. sowsl
d. Snooker d ¥R

52 | Which of the following teaching-learning | CwVI, CWOI sl CwHI o 215419 & liddl HIe

material may be effective for teaching CwVI,

of | Aot (Hie]] §8 AUl -3 eAYet YIHAL WUISIRS

CwOI and CwHI together? wefl 2137

a. Brailler a.  wgaR
b. Chart b. ulé

c. Flash card c. s slS

d. Programmed learning

d. sRisMmU [Rae
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53 | For learning at own pace by receiving auto | xad ulddle UlH sl Uldlell »sU 2flwal Hie
feedback, which of the following learning aid | «{l2-ilHiell 53 s (2181 UslUS Ul CWVI <
can be useful to CwV1? GuAIAsdl vl 21 B2
a. Brailler a  osaR
b. Abacus b. Adsy
c. Taylor frame C. 28GR ¥H
d. Voice synthesizer d. Ay Yl-AAeA

54 | Due to shallow abstract thinking of CWMR, | CWMR ¢l dlilcds q4xQl «dl eldid sRY,
while teaching the concept of ladder to them | lSl/[@1x0l (Al [Aetiaell eiQladl HI2 RS
you as a teacher will (21815 d313 di-

a. use real ladder. a.  didlas [l Gualal sll.
b. lecture on ladder. b.  [AU0[l U clulet 241Ul

c. show picture of ladder. c. [(Ad0le] (UA widigeil.

d. give illustration of ladder. d. (U0l Gelsl w1uell,

55 | Education of orthopaedically handicapped | dlHled 2Al0UHL ARUMCNYS (dsddl wlaslel
children in regular school necessitates (2113l HI2 9 %3] &2
a. braille scripts. a.  Wdd &qdlai
b. play-way method of teaching. b. eQlladle{l U1 yer[d
c. removal of architectural barriers. C.  Widsiy Aelstl wdRH) €2 537l
d. auditory training. d. 2Rl 2l[sd ¥idefl difan

56 | For successful application of assistive | CWSN MI2eli dslds 25l AsNdIYds

technologies for the CwSN, which among the

following parameter will you not take care?

GUUldL sl HI «(RAedMied]l K] uRHIL dA
e [eH [ AW dlEl?

a. Knowledge of CwSN about technology

b. Types of technological innovations
available
c. Ways that empower the CwSN for

mainstream life
d. Potential of CwSN for the better use of
that technology

a.  25911d1%) (Al CWSN o stisl
b. 25ldl)eli Guauy YsiR

C.  CWwSN a Ml el HI2 AHel tstladis]
Uy (sl

d.  2seldloeil dy AR GuAdL 31 Ad A HI
CWSN <l Aetideil
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57

Which among the following, will you not
consider for adjusting curriculum to suit the
CwSN?

WeYLH5H CWSN ol efey 54| UL di
o1 Aet 112l Q] eulstHi otsl 412

a. Interest towards learning
b. Learning aptitude

c. Learning needs

d. Ability to learn

MRldlef] e[
CINCIERNCENO]
MRld o] %eRYLd
Mldle(l &l

e o T @
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Section V

Skills to Manage Inclusive Classroom

You as a teacher will not attach label “disabled”
to the Children with Disability (CwD) because
labelling has adverse effects on their

QUIUS Ad{UiSell AULGel sl HIReil vLcSd

dd A5 (21815 ds CwD o wudl 303 «iel Aollel
3% WU dilde dolldet dMell sdL UMD uR
Uld5n WA 52 8?

a. social aspect.
b. language aspect.
c. economical aspect.

d. philosophical aspect.

a.  AMHIs U]

b. &ML [ANUSs ULy
c. lfElsuwR]

d.  elells uRy

59 | For promoting classroom climate, you as a | douis dldidlad WlRilled sdl As [Rl&ts d3ld
teacher should be able to conduct class | d? Adl ol ug il siel trdl HeH Sldl SR %
activities that %

a. discourage interaction among students. a.  [(ageRd)l aefl HidAsUld [(dst-Uldiled
b. encourage interaction among students. CE)
c. makes different groups of students. b. (aulelAl qsfl Hid (s WRLlEd 52
d. Promotes CwSN only. c. [auleffailell (@t ogeil wietld
d. 514 CWSN 4 vlcllsd 52
60 | As an inclusive school teacher, you should be | cilus 2llulleli s (2lels d5 di 2 URHILL Yl
able to assess the extent to which the HEU[Sel 5L MM Sldl A6 5 el lel] -
a. needs of CWSN are met. a.  CWSN ol as=Raldl yzl e
b. needs of children without special needs | b. [dRIE R  doReti  (A&ielxls(l
are met. R Y3l =1y
c. school needs are met. c. 2lalsfl &eRUld]l Y3l =iy
d. teacher needs are met. d.  (2leisel weRutdl yil
61 | Why does a teacher require adequate training | cdius (1&ial Hi2 a2l AUleel wldlde{l ualM dielu

in classroom management practices for

inclusive education?

U5 [lelsal UL HIR eI 872

a. To meet the requirements of inclusive
practices for students with special needs

b. To manage and administer the behaviour
of CwSN

c. Todiscipline the CwSN

d. To handle the CwSN

a. [dlRIY %eRALd Hlddl Wlasl HI2 dlus
AL ol weRUld] YT 524l

b.  CWSN efl ddjsa cudReid s AuLldd
51l

c.  CWSN 4 [21doied s2dl

d.  CwSN 4 deladl
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62 | Arrange the following categories in order that | cdius (2L&QIMI (2l&tsetl cudM LIRS [Asld ddl HIe
teacher must have for professional | €ldil % %165 d Yoo oflAsfl AR{lA sHOLEx N 6cll.
development in inclusive education.
| Basic knowledge of the characteristics of | |~ CWSN i deigilg 3aeid Silel 2 cAlUs
CwSN and understanding of their role (Bueval ulsaii Ausdl eyfist wua oyaieieldlsll
and responsibility in the inclusive
education process HHBGL

Il Understanding how to differentiate Il CWSN ofl 2Rl Y(d $2ql [RleieHi
instructions to meet the needs of CWwSN

wedld 3dl 3ld dladl defl dHsal

lIl Effective  classroom  management | 1]  2lei(dls dididRla w0l 242 4 A d
strategies to  promote - academic weAUSIY ARG WA UMLS ddela
engagement and pro-social behaviour
while minimizing disruptions to the Wldlsst Yd ulsdl HI2 wABSRS ddluis
learning environment 24Ul 12l Yol

IV Learning strategies to communicate and | IV IR0 Riats)/@ARIE Rias) U MMSRS
collaborate effectively with resource UL A AR U2+l (Bl sl
teachers/special educators

a. LI HL v a LIV

b. 1V, HIL I 1 b. IV, LI

c. IV, UL c. IV, LI

d. 1L HLIL IV d. ILHLLIV

63 | As an inclusive school teacher, which among | cllus 2lAlsdi As (2l&s dily «ldaidiel 56

the following strategies will you use to

promote friendship among your students?

sUstl N dHIRL (AatlelRNU] Maddia Ulcilset
W Udl HI BUALdL 529117

a. Ordering students to make friendship

b. Selecting activities that involve
competition

c. Creating rituals that involve some
students of the class

d. Selecting activities that involve

cooperation and collaboration

a.  [(Mddl s2dl [Gieflla el 524
b.  wuldd ddl (sud) ude sl

c. el edis (aaueflile qu1deL R ddl
ylafe sdl
d. USUL o Y&sIR dd dd] ug(dal ue sdl
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64 | Suppose, you are working as a full time | &Rl3, d¥ AlHIs AIOUHT YRL AHY (15 dR]3 s1M
teacher in general school and two CwSN are | 521 8 i duRl addi A CwSN & 8. di
enrolled in your class. You will provide the | (A&ielldleti tietl @i s1H 241uRD SRS
work in small group because
A. all students including CwSN can be more | A.  CWSN (& cu (euielladl ay (5 oiefl
active Ay

B. all students including CWSN can be more | B CWSN (& di (el wind ug o
involved

C. all students including CwSN can form C. CwSNled b [atieffedl id-ldl o
their group Weild] %

D. all students including CwSN can be D. CwSN fed dr [atuefladl As-clload
supportive to each other sl ol 2is

a. A BandC a. A B¥dC

b. A BandD b. A B¥aD

c. AandB only C. $51AUAB

d. Band D only d. §5dB¥4AD

65 | Suppose a child frequently is upset and | IRl 5 ¥s 6llols diRAR [AUEd & B w4 Sedls
sometimes being verbally aggressive to his | dwid deil Ae- MR dg HI[Ws Ad w1sHs
peers. What will your action as an inclusive | ¢l 8. s cdlus i+t (2185 dl5 dHizl (su1 g
school teacher? &Ql?

a. Complain to school principal a. 2ol AR s3laule

b.  Strict punishment to the child b.  Glosa quld A

c. Suspension to child C.  Wlnse Hlgs sdl

d. Use of positive interactions that focus on | d.  4SIRUHS id(sURAAL GUALL 5 % wllosa
supporting to the child UsIUS ¢l detl UR Slegd ey

66 | Which of the following types of seating | «lldstidiell Ul UsRel oles cudrellsll Gulal

arrangement will you use for the CwSN in
your classroom so that each one of them can

be easily observed by you?

dHIRL QuisHi 5220l 3 el ¢35 CWSNef [H3letl

dH d el s3] 21sl?

a. S
b. T
c. U
d Z

o o T w

N C 4 W»
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67 | Suppose your school is not yielding satisfactory | €2l 3 culus (21&Q Ui dHIZ] L0l AdINSRS
result for inclusive education, which among the | UR&UH U] «iefl dl 2Llolle] URRIMH yuRdl HI2
following issue will you not address for | «{ld«iiuiell sl el dA Aodlall «sl?
improving the result in inclusive education?

a. Need of curriculum Modifications A WEULASHHI B§1Rell W:RULd
b. Lack of infrastructural Facilities b.  ulAWld Ylad -l Gy

c. Lack of playing Equipments C.  W™d-dAHdeli Aldellefl G

d. Lack of educational Materials d. ealCls uMadlsi Ga

68 | For effective classroom management in | clus QUAMI USRS ddluis dUldel UIR
inclusive education, a teacher does not require | <{ldstiMiell 2lleil Yeals Ml ULlAR A5 [21e1s HI2
proficiency in the analysis of students' og03] otefl?

a. outcomes. a.  uReuw

b. behaviour. b. adys

c. performance. c. skl

d. mental condition. d. Hidls Rald

69 | Which among the following will not be | 215 culus (L&l (21815 dl5 CwSN o ol
helpful to the inclusive school teacher for | el 1sRQN sRal «{lAeimiell & dua usldsdl
identifying and assessing the CwSN? oAl 64s1?

a. Observing them in various settings a. [(afay ?d dud el
b. Administering paper-pencil tests b.  WuR-U[d sA1E1ledl wud
c. Administering psychological tests C.  Helldsilfls sl wue
d. Examining school records d.  2lolei exdldeledl ys1uell
70 | Which among the following competencies is | cilus ddluisui [ufd [Rlels Ui «flAstHiell 5¢

least important for the regular school teachers

in inclusive classroom?

A5 [AYRIdL 216 Herdysl 872

a. Interaction with CwSN
b. Teaching PLUS curriculum
c. Managing behaviour of CwSN

d. Creating learning environment

a. CwSN 12 dledl
b. PLUS curriculum &gliadl
C.  CWSN ol ddjse ldsl

d. & ldl HI2e dldldRWL sielldg
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Suggestions (00000)/ Comments (DO00000)
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APPENDIX VIII
Oral Instructions

Though the written instructions are comprehensive and self-explanatory, the following

oral instructions were also given.

O  If you have any difficulty regarding the test then ask to test administrator but do not
ask or discuss with others.

O  You will be given enough time to answer all the items so give answer after due
thinking without hasting in finishing the test.

O  You have to give answer of all the items so please see whether all items are
answered before submitting your answer sheet to test administrator.

O You can write your suggestion(s)/comment(s) on item(s) for its further
improvement.

O Your sincere and honest answers will help us a lot in our endeavour.



APPENDIX IX

SMESs’ Rating on Final Version of IETAT

Respected Sir/Madam,
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Thank you very much for providing your precious time in validating IETAT. The
following rating scale is about your views on the constructed IETAT. Ten components
about the constructed IETAT are put under 5 point scale viz. Outstanding (O), Very Good
(VG), Good (G), Improvement Needed (IN) and Un-Satisfactory (US). Please give your
response by putting a tick mark (V) against the appropriate level of satisfaction as you

perceive.
Sr. ltems O |VG| G |IN|US
No. ORNORNCORECRNEY)
1 | Instruction provided for test
5 Items covered for receiving general information about
sample
3 | Component decided
4 | Items framed under each components
5 | Question structure
6 | Relevance of the items with the component
7 | Alternatives given with the items
8 | Language used in the test
9 | Formatting of pages
10 | Setting of items and pages
11 | Length of test
12 | Ease of administration on pre-service teachers
13 | Overall appearance

Name of Expert:

Date:
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APPENDIX X
Forwarding Letter for Data Collection

Department of Education [CASE & IASE]
Faculty of Education and Psychology

The Maharaja Sayajirao University of Baroda

Vadodara: 390 002

Phone (0): 0265 2795516, 0265 2792631, 0265 2784969

Date: . .2017

To,
The Head/Principal

Subject: Permission for Data Collection from B.Ed.-I [First Year]Students
Sir/Madam,

Dr. Hemendra S. Mistry is a UGC Post-Doctoral Fellow working on Construction and
Standardization of Inclusive Education Teaching Aptitude Test [IETAT] at
Department of Education [CASE & TASE]. Faculty of Education & Psychology, The
Maharaja Sayajirao University of Baroda, Vadodara. For the said research work, he needs
to collect data from B.Ed.-I [First Year] students. We request you to permit him to coliect
data from the B.Ed.-I [First Year] students of your institute. We assure you that the

collected data will be kept confidentially and will be used for research purpose only.

“hanking you,
Cfl 1\/ » : _—.
Dr. H. S. Mistry } a
UGC-PDF

Prof. S. C. Panigrahi
Mentor
Professor in Education ‘
Department of Education [CASE] _ De.an
Faculty of Education & Psychology Far"'tv of Education & PSVChOlOQV
Yhu'h. & Ustowalis 8% AROFS The Maharaja Sayajirac University of Baroda,

Vadodara, Gujarat. Vadodara.
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APPENDIX XI
IETAT

Inclusive Education Teaching Aptitude Test clus (&L vieAyel w(eReRL 54121

(IETAT) (IETAT)
Dear Friend, (U ({4,

This Inclusive Education Teaching Aptitude Test | 2| calus (11l Hedlusl (HeR sA1E] (IETAT),
(IETAT) is constructed for measuring your teaching | cyjus (2181l HI2 dHIZ] H[(MRL HIUdl HIZ sieildd M
aptitude for inclusive education. 50 items related t0 | 3] 8. cyus (118l (A9 dMIRL ([AUR A1 Aoildd 50
your thought about the Inclusive Education are given | qaqa) 241 YRdsiHi 4udiHi 2iid] 8. 35 dxd u18 AR
in this booklet. Four alternatives are given with every | @sa) wld 8. eds daq slayds iRl durl A

item. R_’eac_i every |te_m care_fully apd give your answer | o 4 weso 40y [@sey W2 ANA o dmO a3 i
by encircling the OpthﬂOln the given separate answer WAl D

sheet.

e.g. Suppose our answer is a then encircle on the Gels2ll 3l A duEl o a [@sl Slu dl aell
option like p
U2 20 dqul £lR]. BH 5

Please read these instructions carefully before starting

, 34
{0 give answers, o]l dudlell Ax Sl USdi sul s3a oA g

YAl slyds dil.

Instructions:

¢ Provide all the general information about your age, YAetiadl: .
gender strean? level of education yteachi%g o dHRL [Aelefl UiHIA Hiled] BHE IRl GHr, (@),

experience by encircling () the appropriate udle, (RLe1R R, e et Uejeid ddRefl elied A1

alternative given with every item. w1ld (asaql Usl Ay [Gsey uR Ao ada(Dekl
e There are 50 items given under five factors viz. CEICRETINE

Knowledge about Inclusive Education (10 items), | ¢ Wi €esl ¥dld cuius [Rlgial (el siisl (10 drgd)),

Perceived Ability to Identify Disabilities (10 items), 2L HNAW] slacllofl 412Gl &Ml (10 dregd)),

Attitude towards Teaching Children with Special CWSN o ®Qllddl Hles] de’l (10 dqdl), cdlus

Needs (CwSN, 10 items), Perceived Ability to eildls yed(dudls wojsdel 530 Asdlel AH
Adapt Inclusive Teaching Methods (10 items) and &Hdl (10 dddl) e AUS ddluis AUlee 5dlsfl

Skills to Manage Inclusive Classroom (10 items). WLdSd (10 drqll) WU §6 50 dgl wIUdIHi
Do not leave any item unanswered. 199 8.

e There is no time limit for completion of this test. | o 51¢ Ul dq WeidRd ¥1sdl o1&l
But work rapidly as much as you can o UL 521 YR ScL HIR SIS uHuHALel otefl Udg BH

e The main purpose of this test is to measure your o) QY wesef] aallod viudlL.
aptitude only. There are no marks for this test and | o 4| 5{12lell Yu & 55d AUIUS (A& U dHIF]

this test will not affect your result or academics. W [Ce R MRAd el © . 2L 5L HIR SIE Hisy

e Besides answering write difficulties (if any) in WU U] 119 oAS] 4 1| 5412] dHRIURRIM %
answering and your suggestions/opinions for WA WM 529) ASL
further improvement of item(s). o odlod WUl GURid S ddell YURL HIZ Y dHa

e Research studies are useful only when reliable and oclol wludl HER Uusdl yexdl (@ durl S\
accurate data are collected. So please give honest Hdel/yell €14 dl A Ul B-d didell A18 qudl,
and sincere answers. _ o RUR [AIMUIA WA AsUISEI] HilEd] AsA15

e Return the answer sheet along with the test-booklet oA dlos utldel wWeduld GuALl wa el
to test administrator after answering all the items. um@tsqg’s ae11e] ool 2wl '

o GEl Uslell wdlel Wil ugl sldluas ueld
dludeEl s3121 Qstial Uledl 41udl.

dHal WId] MM M1d 8 5 dHRL GlRL YL ulsdimi

w19 HIf&dl deel Wiedfl AWM w1l el §5d

You are assured that all the information provided by
you will be kept strictly confidential and used for
research purpose only.

Thanking you, dQlltel &q HI2 % dell GUALIL scAM A 1aQl.
WIHIR,

Dr. H. S. Mistry

UGC-DSRPD Fellow SL A, A, [l

UGC-DSRPD ¢l




CwSN
EMR
CwOl
CwVI
CwHI
CwMR
CwD
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Abbreviations Used

Children with Special Needs ([d(21¥ %=RYld tRlddl H1AS))

Educable Mentally Retarded (¢8licll 2151 ddl Hisi 56U e ol s))

Children with Orthopaedic Impairment1015)] (24 ReUfANUS &lld HRlddl wlos))
Children with Visual Impairment (¢[®<{l &i(d tRiddl Wlns))

Children with Hearing Impairment (89l &ild A¥ «lln1s))

Children with Mental Retardation (Hlei[250 He o41015))

Children with Disabilities (¥udldl glddl Wlns))
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Section |

Knowledge about Inclusive Education

In inclusive education, teacher needs to

recognize students'

cus (218131 (42l silet

Qus (el [Ries (aaellaNui g ol
sladlefl e €lU 87

a. individual differences. a.  c[sddld (@sidl
b. physical differences. b. 2URISs [Gsidl
c. mental differences. C. Hlei[Us (@aidl
d. age differences. d. dd (@3l
2 | As an inclusive school teacher, you need to | culus Quolleli A (RLets dl dHRIML «{1Aet Ml
have strong skill in conducting 9] 5L HIR u&tH Sl Elg w2
a. action research. a. [suldoluq
b. historical research. b. Aldsls Nyt
c. correlation research. C. uid dQllyst
d. descriptive research. d. duleilcds Qi
3 | Asanew teacher in inclusive school, you will | cdlius UOLMI W «idi [21e1s dd di e{lAet el
not Qj <&l 5217
a. participate in academic forums on a. cUlus (A&l (Aol Weu1As1Y sideulo NI
inclusive education @121 Qd)
b. work collaboratively with other teachers. | b. i [Rl&is) 418 ueAA 51 52
c. participate with experienced teachers. C. Ul vofeid] [21ats) u1e usetdl ag
d. criticise other teachers work. d. e (U8l sl ElsL s2dl
4 | Inclusive education programme does not U[US (21818l S1ASH 2lstl UR Blogd «iefl?

focus

a. inclusion of all types of children in
school.

b. providing adequate infrastructure
facilities to CwSN.

c. accommodation of CwSN into a general
school setting.

d. the restructuring of schools to accept and

provide for the needs of CwSN.

a. &35 USIReli olnSledl UM YHIA Ll

b. [Al® %eRYUld Hlddl Wlns) (CWSN) a
YA HIWLS]A Y de ) Y3 ulsdl

C. CWSN o M UM HHlddl

d. CWwSN ol a2 Rauld) Yzl ulsdl wa dua
s Rl 2Ll Yel:2UsiL 524
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The ultimate goal of inclusive education is to

U S [R1e1lell YNed LY of| Aot [Hjef] Sl

teach MRllddlel] 87

a. all students together. a. ofdl [Qaefxla wie
b. minority students. b. ayuld (Gaileffx)

c. slow learners. c. el afd lweirlL
d.  CwSN. d. CwSN

Inclusive education does not mean

llus [RLelel weld gf «tefl?

including all CwSN in special schools.
determining placement of CwSN in
general classroom.

creating an environment that supports
and include all types learners.

providing home based education to all
CwSN.

wel CWSN 4 [A(21® U RAHL MHLdal
CWSN il (o43)(5cl 1M 1o douiSH] o155

5dl

Ad] YRR UL 53 ¥ % oitl USIRel
[zrefla qM1d w1 Hee 52

el CWSN « &R (21e181 Y2 ulsq

Enrolling CwSN in general schools can

(A [Hd 2AlAHI CWSN & elwd SAUcHi 311d dl

9 uY U¥?

2 o T p

affect the quality of education.
lead to less enrolment of other students.
affect the performance of other students.

realize their potentials as other students.

a.
b.
C.
d.

(21181l dpR1dtil U w4
UM W ASel] 3] oluflHi uReR
W (A (efa)ed] 5107 U 41U

oflont (carefllefl ogH % Auefl dimHedl il
A

Inclusive education involves

U [RLe1Ql «flAst el 9f HHLlAR 52 82

a.

grouping CwSN with their disabled
counterparts.

providing home based education to all
CwSN.

keeping CwSN in segregated classrooms.

keeping CwSN in general classrooms.

a.

CWSN  dusii gdles oflat 14Ul wlns) Al
S CRTRIECT]
CWSN « &2 H1d1Rd (1e18l Y2 ulsq

CWSN < 3463( d2[LiSHi 2wdl
CWSN < UM e cdiHi 20wl
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9 | Learning in inclusive classroom should not be | cdlus daluisui (21&13l 39 o1 Slg 1 5A?
a. active. a. [suleile
b. passive. b. [lsy
c. ingroup. C. UMl
d. participatory. d. ysAdl
10 | As an inclusive classroom teacher, which | culus ddluisei [2leis d35 dd, CwSN «ii dldla

opportunity will you prefer most to give to

58 ds udl Alell dy uibisd 2 14LQl?

parents of CWwSN?

a. To collaborate in decision making about | a.  duell elloiseil (A5, HilSdl el Ad)
the placement, information and services (Aol [l siiHi qeAof gdl
of their child

b. To share information about the b duetl ellnnsed]l Rifeg (ARl Hiledle] vlelel-Uelsd
achievement of their child sl

c. To take care in completing the home C.  QHell WloLse] s yd scllefl 510199
assignments of their child dell

d. To participate in school functions d. ALl UM 1L Adl
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Section 11

Perceived Ability to Identify Disabilities

Observe the given figures carefully.

ULl Wl sledlell AUl &Ml

WG wL5[def sIRYds Mddlse 52,

Z N

Select the correct alternative that depicts the

types of disability.

WU loll USIR e2Lldd] U1 [Asey Ue 53,

a. I-Blindness, 11- Deafness, IlI-
Orthopaedic handicap, IV-Mental
retardation

b. 1-Deafness, 11-Orthopaedic handicap,
I11-Mental retardation, 1V-Blindness

c. 1-Mental retardation, I1-Blindness, I11-
Deafness, 1V-Orthopaedic handicap

d. 1-Orthopaedic handicap, II-Mental

retardation, I111-Deafness, V- Blindness

a.  1-vited, H-o4(dRd, H-34Re (ayas
([asdidldl, IV-Hlsl[dS Hedl

b. 1-0d(eRdl, -2 [aNys (asdiddl, -
Yol [ Hedl, IV-vitcd

C. I-Hlei[ds Hedl, H-2idcd, HI-64feRdl, 1V-
W R [AyUs [dsdidldl

d. 1-uRe (Ayas ([sdidldl, H-4ieRs Hedl, H1-
e, IV-6ifdrdl

12

The teachers will not show remarkable
readiness to enroll and teach CwSN unless
they are

CWSN &lWd $dl wal ef@lladl Hi2 A [(2Letsl
oAltulA AUl oAS] oddld Rcly S g -

a. highly qualified.

b. aware of disabilities.

o

kind and sympathetic.

o

interested in social service.

A W o dlds Sl
b.  AUdldl (Al 19yt €.
C. ULy} 3ol HIULY] Sl

d.  UMLlys Adl AL 2[R YlddL 1.
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13 | Which among the following is not the feature | e{lA=tiviell sl s [Asey wUdAdL HRlddL €Sl
of Rights of Person with Disabilities Act | 4[5l ifdl1u1  (2016) il ale(@sdl
(2016)? e2lldd) «tefl?

a. Mental Health of CWSN a. CWSN o Hlsi[}4s 2aey
b. Full participation of CwSN b. CwSN «il diyQl Aseildl
c. Equal opportunity to CWSN c.  CWSN <l 4ulel ds

d. Protection of rights of CwSN d.  CWSN «ii 24[6sR)e 2818l

14 | Which among the following represents the oflAstief] 5] A5 -[dsey w0 Uelel slles
functional relationship of the terms? Aoy e2lld 82
a. Impairment — Disability = — Handicap a. ald —> 3y2[dl —>(d 56 idldl
b. Handicap — Disability ~— Impairment b. [(aAsdiddl—> »udldl — &lld
C. Disability — Impairment — Handicap c. wWudldl —» &{[a — (As4idldl
d. Impairment — Handicap =~ — Disability d. &l[(:l —> [Qsdiddl — Udldl

15 | One of your students who cannot see properly | duRl 25 (daiiell o vl ueR e9oil stial Aoy
because of faulty image formation is an A %18 sl i8] d «{1Aet i) 2Ule] W5 GelsW
example of 82
a. impairment. a. éld
b. retardation. b. Hedl
c. disability. C. wYdldl
d. handicap. d. [(asdiddl

16 | Mental retardation is not a Ylel (45 Hedl oflAet vl 9f s 1efl?

a. disease.

b. disability.

c. condition.
d. impairment.

a. Wi

b.  yaldl
c. Rald
d. ald
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17 | 1Q range of Educable Mentally Retarded | (2i&1el +4Iul 251y ddl Hietis e e (EMR) i
(EMR) is oy (e sefl R0l 56 82
a. 1-19. a. 1-19
b. 20-39. b. 21-39
c. 40-54. c. 40-54
d. 55-70. d. 55-70

18 | Suppose, one of your student is having | dRl 3, dHRl As ([dalelld eleldlal ypeMui
trouble in hearing and understanding soft | Ml wdiwdle] GNGL UM 2o UM
speech in noisy background. Which among | 423€l u$ 8. «{ldetiniell sul UsiReil w2l del
the following hearing loss he will have? Ql?
a. Moderate Hearing Loss A HedH oLl
b. Profound Hearing Loss b. dle{lR il
c. Severe Hearing Loss C. s WLl
d. Mild Hearing Loss d. sadl wéuel

19 | Children with Orthopaedic  Impairment | dolHi wReANUS &ildArd wlas) (CwOl) «ll dy

(CwOQl) should not be over protected in class

because

AL 54 1A A€l 51R005-

a. it may develop habit of demanding extra
attention.

b. it may develop habit of demanding extra
materials.

c. it may develop habit of demanding more
learning.

d. it may develop habit of demanding leave.

a.  detlell R elel Hidalflefl Aled (asil 21
8.

b.  detiell ay A1 Hidflel uied ([asiAl A
8.

c. dstiefl ay wey1y Hideflel u1ed [aAsil
8.

d.  delledl ay e Hidlfledl wled ([AslAl 213 8.




234

20

Match the column A with column B.

® A ofl daq{l A1 i®l B il dquil w1sl.

Column A (glj)pl)lrj)?rr:ir?g
(Type of Disability) Device)
A | Children with Visual | | Visual and
Impairment (CwV1) tactile  aids
for learning
Children with | Il | Sign
Orthopaedic Language
Impairment (CwOl)
Children with | Il | Calipers
Hearing Impairment
(CwHI)
Children with | IV | Abacus for
Mental Retardation mathematics
(CwMR) learning

A A ¥ B
LUl USIR) (AEIUS AlYol)
A | «leed gldatal | | (2161 HIR ¢ [®
atasl (CwVI) (aNus wa
STR[EZIRE
UEIUS drgu
B | wRaldvys 1 UiBlds el
alddll  olns
(CwOlI)
C | saw aldatat | 111 3lEuy
olasl (CwHI)
D | ulils dedldlal | IV IR
alasl (CWMR) lualHie
o5y (ul
NIECTRIE

quAdl HasLel
€15])

o o T @

A-1, B-11, C-llI, D-IV
A-11, B-1ll, C-1V, D-I
A-1V, B-1l1, C-Il, D-I
A-111, B-1V, C-I, D-1I

a. A-l, B-Il, C-lll, D-1V
b. A-ll, B-lll, C-1V, D-I
c. A-1V,B-lll, C-Il, D-I

d. A-lll, B-1V, C-I, D-ll
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Section 111

Item Attitude towards Teaching Children with

\[o}
21

Special Needs
Quality of life of CwSN in their adulthood

cannot be improved unless they are provided

educational support at the stage of

(dl2e eRULd Hddl WISl H Ll
Ul2e] aqL
CWSN o Yuddd duell dels(l dJQladl yuiil

AsIY o8] [Hal ¥ dua R el
Hee Yl ulsaimi +41a.

a. higher education.
b. primary schooling.

c. secondary schooling.

d. higher secondary schooling.

a. G (&R

b. ulalHs Ul seld

C. Hld(s Aol s&l

d. G HIAfs AL S&l

22

Suppose, a visually impaired student
studying in standard VII is residing in your
neighbouring area. Her parents request you
to teach her after your college hours. What

will be your response?

HIR1 % g [eedl elld "ldd) As ([q@el dHRl 3.Ls
[ARdRUL ¢ 8. dHIRL 518% AHA UE da @ Ladl
HIS dell Hidl-[dl dHa (Aeid] $2 8. dHIR] wallod
SIDETEIRN

a. | will advise them to recruit special
teacher for their child

b. 1 will accept as it will help me to gain
some experience

c. I will tell them about my busy schedule

d. 1 will reject their request as it's not my

duty

a.  delUlR [l (21as Asdlell dHa udls

ydleL

b. dua 52dls WejMd Naddl Heeay 29l deil ¢

xdlsR sl

C. & duel HIRL Ud AHYUAS (A9l walldleL
d. QU] 52 «1edl dell dusil (deid] «is13) e82l

23

After your training at the B.Ed. level, you get
a job in an inclusive school where CwSN are

enrolled. You will

B.Ed. Y dldlH ugl dHal 31s cAlus LoHi
o153 HA B3 ol CWSN ™Ql 8. di-

a. accept the job as teaching all types
students is teacher's duty.

b. reject job by thinking that it's burden to
teach CwSN.

c. not join job and will start private
coaching.

d. search job in other schools.

a. Myl UsRell [Aaiefle ellddl ) (21&tseil
6% O Aell <1530l 2dls1R S22,

b. CwWSNa @Qllaq ool dulel 8 du (quidl
o153] «is13] BRIl

C. ollsTHi A&l ASIcl A W Ie1df] Wi (211l ALG
5220

d. oilw lnmi «ls3l 20ueil.
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24 | Which among the following categories of AL WS 1At el dB UL UsIRel
students will you prefer to teach in your [Qaielala eiallddl uie 529012
classroom?
a. Gifted a.  uldeiiust
b. CwSN b. CwSN
c. All students including CwSN c.  CWSN U&ld wal usieli (Gaileffxil
d. Socially and economically weak d. AUMIEss wa wilels d uid
25 | Respect and support to CwSN cannot be | ddMi [Get-24udl (@&ieflald CWSNell 4l dell
best taught to non-disabled students of | Hee sdl gl AR d o lwals] s Rdld 'y
classroom unless teacher (1815 -
a. tells stories on disability. a. Udldl GUR dldl) s&.
b. orders normal students. b.  (Get-2qudl (ci@iiefTla iRl 1.
c. show videos on disability. C.  Wudldl Gur [aslal widld.
d. models the same. d.  Uld d M1 2ef5L 53.
26 | Given an opportunity to teach in inclusive U AU Hallddlsfl ds HA d) [aglelx)sl 56
class, you will not remain much focused on | “ltid U dd Qa2 eallet 3egd 5220l «t&l?
students'
a. understanding. a. YUY
b. weaknesses. b. eualgul
c. strength. c. M
d. interest. d. 2R
27 | Excellent  educational infrastructure, | Gdu 2l&(@ls Hlnv], e 2Aals «lld, AuRl
articulated  educational  policy,  well | e M UlEdell sRISH W USRS AUUS
resourced  programme and  effective | (RI&1SL 2Lisil [deil ellst @ o of 2A3?

inclusion must not take place without

a. meaningful instruction delivery by
teacher

b. good administration of school
principal

c. cooperation of community members

d. expertise of supporting staff

a.  [Rlels gl Ayl (21e1lefl Uad(d
b. 20t WIRIA YR ddlde

C. UYelUel] UeA]sd] AUl
d.  elus sHARRH seladl
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28 | According to you, which factor is not | dHiRl HdlgddlR cdlus oM CWSN ofl [(exi
contributing to the achievement of CWSN in | «{ld=i1uiell 8 uRwA Tzt 2ld §lo1l A 1ug «1efl?
inclusive school?

a. Class size a. ddlo s¢

b. Quality of teacher b. [(u&tse{l I ldl
c. Class background c. adAyse™

d. supporting services d.  dsls AdRdl

29 | Engaging CwSN in co-curricular activities is | CWSN ol 4&-4641As1d Ug[dlMi AU sl W

most important because % Hstdo] & S1RQLY-
a. they can learn some activities. a.  dudl dedls (surdl luil 213
b. they can receive entertainment. b.  dudl HellRoel Aodl ..
c. their social skills can be improved. C. Al UMLEss sl [Asiy 53 AL
d. their academic burden can be lessened. | d.  duilell e8]y oil) g21S] 2SI
30 | Now-a-days, various disability specific | edeil [ecdlMi, wudldld @dldl ei-%gel [alw

softwares are available but suppose the
school where you are working has not
installed that software yet. As an inclusive

school teacher, you will

Als2dR BGudet & Uq dRl S d % LM SIH 52
o9l Ui A AlgedR &% Yl @ud el aul s
A As (21815 dd dA -

a. request the concerned authority to
procure such software.

b. blame school principal for not making
the software available.

c. wait till the software is installed.

d. not bother as it is not your duty.

a. ddl dlsedr Yi ulsdl Aoifdd uldflaa
[aeid] s29ll.

b. lgd2 Gudsd o sAddl Wed  QAlldi
1AL 1Y 2RI,

c. Asd wilud Ly i Yl 2As L1l

d. A duRl §2% ot ldledl 516 del o4&l d@l.
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Section IV

Perceived Ability to Adapt Inclusive
Teaching Methods

For successful application of assistive

technologies for the CwSN, which among the

following parameter will you not take care?

clus (a1l ued [quilef Aoy sde 53l Asdiel
AUFL Ml

CWSN Hledl dels 2selldlell usndlyds

GUAL S}l M2 o{lAemiell K] uRHIaL oA

e |AH [ AWML &l?

a. Knowledge of CwSN about technology

b. Types of technological innovations
available
c. Ways that empower the CwSN for

mainstream life
d. Potential of CwSN for the better use of
that technology

a.  25e1ldl%) (A2l CWSN < Stist
b. 25eld\%)efl eicdletdllel] GUEGY USIR

C.  CWSN o Lt [(xeal Hi2 UHel tetlddlsf]
YUY (Sl

d.  2selldloetl dy ARl GuAldL 3 2Ad d UL
CWSN <l el

32

Suppose, you have 30 children alongwith 3
CwSN (1CwVI, 1CwOI and 1CwHI) in your
classroom and you are assigning a task by
dividing the entire class into 3 groups (10
children in a group) viz Group A, B and C.
Which of the following groups will you create

to make your classroom inclusive?

HIRL 3 dHRL 9D 306ilas) 418 3 CwSN
(1CwWVI, 1CWOI %l ICWHI) d8l 8. dil Al
adlal 3 ogel s gl 10 WISl A, B 3 CHi
addl sid AuEl sA O dHRL 9l s
welladl HIe oflAetHiel] sul 3 agell ofeildl)?

a. A (7 Non-disabled children + 3 CwSN), B
(10 Non-disabled children), C (10 Non-
disabled children)

b. A (10 Non-disabled children), B (8 Non-
disabled children + 1 CwSN (CwOl), C (9
Non-disabled children + 2 CwSN (CwVI &
CwHI)

c. A (10 Non-disabled children), B (8 Non-
disabled children + 2 CwSN (CwOI &
CwVI), C (9 Non-disabled children + 1
CwHI)

d. A (9 Non-disabled children + 1 CwOl), B (9
Non-disabled children + 1 CwV1), C (9 Non-
disabled children + 1 CwHI)

a. A (7 [Ws-xud1 «lasl + 3 CwSN), B (10
[G4t-24131 641A151), C (10 [cet-241dL sl s))

b. A (10 [det-2udl sias)), B (8 [Get-24ud)
Wlas) + 2 CWSN (CwOl 244 CwV1), C (9
[Get-242L 1181 + 1 CwHI)

C. A (10 [wei-2udl w1:n15]), B (8 [(dei-44ol
Wlnsl + 1 CWSN (CwOl), C (9 [tei-244ol
Wlasl + 2 CWSN (CwVI e CwHI)

d. A (9 [We-ud a8l + 1 CwOl), B (9
(Mel-24421 W118) + 1 CwVI), C (9 (G4l
WYL wWlas) + 1 CwHI)
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33 | The plus curriculum is generally recommended | Plus curriculum yu2icd Usizstl (caiiefla{) 1
for children with Y[Rd 534 B -
a. blindness. a. vy
b. mental retardation. b. Hls[sel de
c. hearing impairment. C. #dul &ld Ad
d. orthopaedically handicap. d. R [avys &ld Ad
34 | Total communication method could be best §4 AUR ued[d (Total communication method)
suitable in teaching students with UL USReL ([Aiieflaila eralidd i vgell dy Aoy
oef] QU7
a. mental retardation. a. M50 e
b. visual impairment. b. &[® [ANus &lld Ad
c. hearing impairment. C. HdQl&ld A
d. orthopaedic impairment. d. R ([Ayus &lld Ad
35 | Which among the following, will you not AURYYSH CWSN o ey 57l Hl2 dd
consider for adjusting curriculum to suit the o[ At (Hie]] 9] euloAH] Al €l?
CwSN?
a. interest towards learning a.  MRdledl =Rl
b. Learning aptitude b. eQldlel ule1=R
c. Learning needs C. Muldlel weRAUldl
d. Ability to learn d. Qdlel audl
36 [In inclusive  education, individualized | cuius (2L&1QHi cuscldld [RLe1Rlstl 9 el «1efl?

instruction does not mean

a. individual instructions as and when
required for teaching-learning

b. individual teaching to CwSN as per their
learning need

c. permitting child to pursue a preferred
mode of learning

d. teaching by individual teacher

A WeAYe- W UAU] 2RIR Wl Bl Id a3l
E1U dq cu(sdald (ue1l

b. CWSN ol ®Qdis{l :eRudl Yrul dua
(scddld (2181l

c. @Qdl Wt 5 sl sdl HIRZ wllnse
Ud 1] w4 1udl

d. As [Rias g1 [Ruesl
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37

Which among the following aspects you will
not consider for evaluating success of CwSN in

inclusive education?

Ius (el Ml CWSN <l AsAdlell YRUisel 112
o[ Aol | IAIHie]l S ULy dA Lol ol d1?

a. Academic achievement

b. Attitude towards learning

c. Interaction with teachers and peers
d. Inability to participate in some co-

curricular activities

WERAUSIY Rler

QI dR§e] Al

(21815 e [Gzilefla) A1l uld(5ul

3edls Ae-UUIASY U [dullHi ¢19L o4&l ¢
Usclefl 1 eHdl

e o o o

38 | For teaching a blind or a low vision student in | cdlus doluisHi it wdl H ¢[® Hlddl
inclusive classroom, there must be no change in | (céitela euudal 12 Qi tledtld &l o elu?
a. content of lesson a. Uled [ANudg
b. curricular activities b. ueAs1Y (51
c. instructional method C. Mulladle{l yee(d
d. strategies of teaching d. Mulladle] el
39 | For learning to meet the diverse needs of all | witl (d&ieflafloll [Aleizt eULAA AN
students, which among the following design | ®iQuicidl Hi2 [AdetiHiell 58 Wetlsll dl GulaL
will you use? 52117
a. Programmed Design of learning a. slUsMy (21813l Y-l
b. Universal Design of Learning b. Ald[Es (216181 Y1l
c. National Design of Learning c. UMY (21813l WY1l
d. State Design of Learning d. R (21818l e
40 | Which among the following, will you not AURYRYSH CWSN o sy sdl Hl2 dd

consider for adjusting curriculum to suit the
CwSN?

o1 Aet 112l ] eulstHi oAl |12

interest towards learning

a
b. Learning aptitude

o

Learning needs

o

Ability to learn

CIN TR R

b. dQldle{l ue1=
C. MRldlel weRAUldl
d. Qdlel audl
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Section V

Skills to Manage Inclusive Classroom

You as a teacher will label

“disabled” to the Children with Disability

not attach

(CwD) because labelling has adverse effects

on their

QUIUS dO{US AULdel Sclefl WIS

dd A5 (21815 ds CwD o wudl 303 «iel Aollel
3% WU dilde dolldet dMell sdL UMD uR
Uld5n WA 52 8?

a. social aspect.
b. language aspect.

o

economical aspect.

e

philosophical aspect.

AML[ws Uy
HINL [ANYS YR
NIOERVEY)

o o

d  elRlfsuR]

42

Why does a teacher require adequate training

in classroom management practices for

inclusive education?

lUs (21818l HIR ool HUldel uldtefl uald dlely
s (21&159 QUL HIR %3] 87

a. To meet the requirements of inclusive
practices for students with special needs

b. To manage and administer the behaviour
of CwSN

c. Todiscipline the CwSN

d. To handle the CwSN

a. [dlRY %eRUd HRlddl Wlas] HI2 Alus
AL ol weRUld] YT 54l

b.  CWSN el ddgisa cucRed e dULlEd
51l

c.  CWSN 4 [21doded s2dl

d.  CwSN 4 deladl
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43 | Arrange the following categories in order that | culus [(21&1QHI [leisell cudA IS [asiy adl Hie
teacher must have for professional | €ldil % %165 d Yoo oflAsfl AR{lA sHOLEx N 6cll.
development in inclusive education. | CwSN -l dgiglle 4aeid Stisl ol culus
| Basic knowledge of the characteristics of (21g191 Ulsami duefl oyfist e 2aioielRlsl
CwSN and u_nt;ie_rstan_ding of their r(_)Ie Aol
and responsibility in the inclusive _
education process 1 CwSN °ﬂ %%ﬁﬁ?-ll(ﬂoﬂ 1—!\[—({ 54l @la‘“‘s)u'll

Il Understanding how to differentiate wedld 3dl A dlad Aol quesul
instructions to meet the needs of CWwSN

Il Effective  classroom  management | 1l &[5 didiaraa 206l 22 2@ d {d
strategies to  promote  academic weYUSIY RN w1 MRS ddela
engagement and pro-social behaviour e . 3 S
while minimizing disruptions to the Hicdlead Yo UISAL Hle HARSRS AAUS
learning environment Uldet HISofl YsUell

IV Learning strategies to communicate and -
collaborate effectively with resource IV Rl Rigsl/fafere (uasl Al 2arsrs
teachers/special educators UEUL WA AUR ULl (1818l YUl

a.  LIL LIV a. (I A

b. IV, HLIIL I b. IV, UL

c. HLIL IV, I c. HLILIV,I

d. 1L UL IV d. ILHLLIV

44 | Suppose, you are working as a full time | "IR1%, di AHled 2ULOUH YRl qMYU [Rlels d3 sIu

teacher in general school and two CwSN are

enrolled in your class. You will provide the

work in small group because

A. all students including CwSN can be more
active

B. all students including CwSN can be more
involved

C. all students including CwSN can form

5 O WA dHRL 9IH] A CWSN &lwd a4l 8. di
(a&iieflaileti otlotl 2geIH] SIH wIULL 51815

A.  CwSN lEd dHH (el ay A5 o«
A3
B. CWSN u(&d dHH ([aaiefld) diid ue o0

C.  CwSN dl&d duIH [aaiiellxi) Uld-ldisti ogal

their group otetidll 213
D. all students including CwSN can be D. CWSN léd i [atiiefledl As-ull2n
) UsAA wofl 213
supportive to each other
a. A, BandC a. A BwdAC
b. A,BandD b. A BwaD
c. AandB only C. §51AwWAB
d. BandD only d. §51B¥WdD
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45 | For effective classroom management in | cdlus QUOAUMI WASRS ddluis dUldsl HIR
inclusive education, a teacher does not require | efldstiHiell 2ietl YeasRMi uila As (21eis Hie
proficiency in the analysis of students' o203 «1efl?
a. outcomes. a.  uRwm
b. behaviour. b. adys
c. performance. c. smaldl
d. mental condition. d. Mletlus Reld
46 | As an inclusive school teacher, which among | cdlus 2llllstl ws (2185 dily eflAemiedl 56
the following strategies will you use to | U&ell di dHRL [Qaeflui MAdid cils
promote friendship among your students? Ul HIe UL 52912
a. Ordering students to make friendship a.  [MAdl sl [@aueflxa ewigl 39
b. Selecting activities that involve b.  wWuldd ddl (sl uie sl
competition

c. Creating rituals that involve some c.  ddldi ¥edis (Qauieifailell quidel el ddl
students of the class wlaf sl

d. Selecting activities that involve d. u&ddL uA HesR 4l ddll uqfradl wie sl
cooperation and collaboration

47 | Suppose your school is not yielding satisfactory | €2l ¥ cdlus (21&1Ql Hie dHIZ] 0l AdINSRS
result for inclusive education, which among the | uR&UH U] «iefl dl 2ULlolle] URRIMH ydRdl HI2
following issue will you not address for | ofldstiHiell KAl Yl d Aelurll «A&l?
improving the result in inclusive education?

a. Need of curriculum Modifications a.  WAASHUI 35011 s+ RuUld
b. Lack of infrastructural Facilities b.  HlAWPId Y[t Gey
c. Lack of playing Equipments C.  WMd-AHdeli Aleelofl Guy
d. Lack of educational Materials d. 2eildrs wmadlsl Gay
48 | Which among the following will not be | cdlus (2l&1Qlel s (21815 dils CwsN o alowdl

helpful to an inclusive school teacher for

identifying and assessing the CWSN?

wa wISREN sl oflAstiMiel]l 8 dHA UslASAl
&l wa?

a. Observing them in various settings
b. Administering paper-pencil tests
c. Administering psychological tests

d. Examining school records

a. [afag 3ld dusy Flell s3la
b.  Uu-U[d 51 E1A] 1ud
C.  Helldsillls sl w1
d.  QUAle exd1dx el usiul
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49 | Which of the following types of seating | «{ldeiiiell Ul UsRell wlos cudelldl Gualdl
arrangement will you use for the CWSN in | dHRi ad(uisui sl ¥ Rl dil 35 CwSN <
your classroom so that each one of them can | d91dlell [-1Zla1a s3] 21sl?
be easily observed by you?

a. S a. S
b. T b. T
c. U c. U
d Z d Zz
50 | Which among the following competencies is | cdlus ddluisui [ufid [Riets Ui «{lAstiel 56

least important for the regular school teachers

in inclusive classroom?

A5 [AyRIdl 2116 Hecayyl 872

a. Interaction with CwSN
b. Teaching PLUS curriculum
c. Managing behaviour of CwSN

o

Creating learning environment

a. CwSN 19 ddledl
b. PLUS curriculum ®Qlladl
c.  CWSN ol ddjse dldel

d. & ldl HI2e dldldRWl welldg
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APPENDIX XII
‘ General Information ALy Hif&dl
Name of College/INSEItULE: .........c..ccccevvevreerrenrreerrerenes S1A% /@I oUM: ..o
Name of UNIVErSity: ........cccoovvevvvemereeriresrieesssiensennne, YA AlM: ..o
Age:  a.21to 25 years G a.21el25ay
b. 26 to 30 years b. 26 &l 30 Ay
c. More than 30 years c. 30 dY s2dlidy
Gender: a. Male b.Female  c.ThirdGender | [@2: a ¥ b. ¥l c. Al ld
Habitat: a. Urban  b. Rural [at: a. 283 (AR b. AL ([ARdR
Caste Category:  a. General nld: a. dlHlY
b. Other Backward Class (OBC) b. W ugld ol (OBC)
c. Scheduled Castes (SC) c. Ay [Rd ild (SC)
d. Scheduled Tribes (ST) d. Wiy Rd %el-ld (ST)
Stream:  a Arts  b.Science  c.Commerce | Mdls:  a iR b [ASllst C. [detyet
d. Other (please SpeCify) ......ccccccvvvevivennnnen. d. A (waLLdl)
Educational Qualification: 2lai(Q1s Aoyl
a. B.A. e. MA. i. M.Phil. a. ofl A, e AHA, i, A4, gla.
b. B.Com. f. M.Com j. Ph.D. b. ofl.slu. f. A5, JRVRATTIS N
c. B.Sc. g. M.Sc. k.Other _____ c.oflAyAdl. g RAHAUA. kewed
d.Other___ h.Other___ dul  huey
Teaching Experience: a. Yes b. No &S WaMd:  a. sl b. <l
e If yes, year of experience: o %l &l dl Mojddedl AHA2A0]
a. Less than 1 year c. 3to 5 years a. 19y sdi 2169 c.39l 59y
b. 1 to 2 years d. More than 5 years b.1¢]2ay d. 5a¥ s:diay
e Type of school: o 20Ul USR:
a. Government c. Private Un-Aided a. Y2513) c. Wieldl ((st-sfelRld
b. Private Un-aided b. Wle1dfl sjelRld
Experience in teaching Children with Special Needs | [c(21® dlaUdl H2lddl il sl (SWSN) « M liddleil
(SWSN): a. Yes b. No V{oi®id: a. sl b. «il
e If yes, type of disability o L&l dl WUddlel UsR
a. Hearing impairment a. 8dQl &lld
b. Mental retardation b. Ul U Hedl
c. Orthopaedic impairment c. wRel [Avs alld
d. Visual impairment d. &[® [@vas elld
e. Other (mention) e. w511




APPENDIX XI1I

‘ Answer Sheet for IETAT

Read every items and options given carefully and give your answer in | E,g. Teacher's prime duty is
this sheet by encirclingO the respective key given against every item | a. to teach students.
nos. b. to talk with others.
c. to watch videos.
d. to visit places. emn
Suppose your answer is a then encircle option a in the column.
Section | Section |1 Section 111 Section IV Section V
No. y No. Y No. y No. y No. y
1 a b c d 11 a b c d 21 a b c d 31 a b c d 41 a b c d
2 a b c d 12 a b c d 22 a b c d 32 a b c d 42 a b c d
3 a b c d 13 a b c d 23 a b c d 33 a b c d 43 a b c d
4 a b c d 14 a b c d 24 a b c d 34 a b c d 44 a b c d
5 a b c d 15 a b c d 25 a b c d 35 a b c d 45 a b c d
6 a b c d 16 a b c d 26 a b c d 36 a b c d 46 a b c d
7 a b c d 17 a b c d 27 a b c d 37 a b c d 47 a b c d
8 a b c d 18 a b c d 28 a b c d 38 a b c d 48 a b c d
9 a b c d 19 a b c d 29 a b c d 39 a b c d 49 a b c d
10 a b c d 20 a b c d 30 a b c d 40 a b c d 50 a b c d
Total Total Total Total Total
Grand Total
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‘ Scoring Keys for IETAT

Read every items and options given carefully and give your answer in | E,g. Teacher's prime duty is

this sheet by encircling()the respective key given against every item | a. to teach students.

nos. b. to talk with others.

c. to watch videos.

d. to visit places. aﬂﬂ

Suppose your answer is a then encircle option a in the column.

Section | Section 11 Section 111 Section IV Section V
Item Keys Item Keys Item Keys Item Keys Item Keys
No. No. No. No. No.
1 <a>b c|d] 11 [a]|b c(d 21 a(b)c d | 31
2 blcld]| 12 [a(b Jc|d| 22 | a c|d] 32
@ /‘S&/ b\S
3 a |blc(q ) 13 g\a) blc|d]| 23 (, c|d]| 33
4 a | b 14 (a >b cld| 24 [@a|b(, \d| 34
5 (a)yb[T|d] 15 (;\>b c|d| 25 | a b\c/%?\ 35
6 [ Yb|c|d]| 16 [, \b|[c|d]| 26 [a/, Nc [T 36
7 |Ta | b c&d)ﬂ b c(d)27 a c|d]| 37
8 b | c 18 [a|b|c(qg ) 28 2 [ b(o)d| 38
a
D (4, D
9 a(p Yc|d] 19 (aYb|c|d| 29 [a]b m d | 39
10 \/aj\b/ c[d 20 [&|b(c )d| 30 (a)b|T|d| 4
Total Total Total Total Total
Grand Total

247
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APPENDIX XV
Forwarding Letter for External Examination Marks

Department of Education [CASE & IASE]
Faculty of Education and Psychology

The Maharaja Sayajirao University of Baroda

Vadodara: 390 002

Phone (O): 0265 2795516, 0265 2792631, 0265 2784969

Date: 30.12.2017

To,
The Principal

Subject: To Provide Marks of B.Ed.-III Students in Inclusive Education Subject

Sir/Madam.

We appreciate your permission and cooperation to Dr. Hemendra S. Mistry [UGC-Post-
Doctoral Fellow] for the data collection for his research workConstruction and
Standardization of Inclusive Education Teaching Aptitude Test [IETAT], Now, he
needs B.Ed.-IIl [3™ Semester] students marks in the Inclusive Education subject for
measuring the validity of constructed IETAT scores. We request you to provide marks of
B.Ed.-I1I [3" Semester] students in Inciusive Education subject. We assure you that the

marks provided by you will be kept confident and will be used for research purpose only.

Thanking you,
M%

Dr. H. S Mistry
UGC-PDF

Prof. S. C. Panigrahi
Mentor

Professor in Education Dean

F:J:g;rtmferétdof Education [CASE] Fac-"y of Education & Psychology
y o ucation & Psycholo Hs n i i
The M. S. University of Bawdagy The Maharaja Sayajirac University of Baroda,

Vadodara, Gujarat, Vadodara.



249

APPENDIX XVI
Test Manual

Manual

for

INCLUSIVE EDUCATION TEACHING
APTITUDE TEST [IETAT]

Dr. Hemendra S. Mistry

0

@%
|
3
# NS
Toyyg 30 ™

ae ford e
Centre of Advanced Study in Education [CASE & IASE]
Faculty of Education and Psychology
The Maharaja Sayajirao University of Baroda
Vadodara-390002, Guijarat.
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INTRODUCTION

The general teacher education programmes [D.ELEd., B.Ed. & M.Ed.] are focused on
preparing teachers for general schools and they are merely giving a subject on inclusive
education where the pre-service teachers are equipped with a theoretical knowledge but
the practical experience is completely neglected. So the pre-service teachers feel
themselves untrained for inclusive education and after their training will hesitate to join
inclusive schools. This might be the main reason for the shortage of the teachers for
inclusive education. Thus, selecting right personnel for the inclusive education to
undertake teacher education course through the application of suitable scientific
techniques is the need of the hour. Therefore the need arise to prepare teachers for
inclusive education and selection of persons with right aptitude for teaching in inclusive
education. The right persons should be spotted out through proper testing and advised to

join teaching profession and later on to the inclusive schools.

This test may helpful to the stakeholders involved in admission at pre-service levels both
in general as well as special teacher education. The test scores may help the university
authorities and heads of teacher education institutes to enroll the pre-service teachers
possessing aptitude in teaching Children with Special Needs [CwSN] at inclusive setting

in terms to prepare them for inclusive education.

APTITUDE

Bingham (1937) defines aptitude as a condition that indicative to a person's relative
fitness for his readiness to acquire proficiency, potential ability and to develop an interest
in exercising his potential ability. Thus, if a person has an aptitude for teaching, that
means that he/she has to capacity or ability to acquire proficiency in teaching under
appropriate conditions and he/she will succeed in teaching effectively. Therefore
knowledge of aptitude helps in predicting the future success of an individual, under

suitable training or experience in a particular area of activity.
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INCLUSIVE EDUCATION TEACHING APTITUDE

Teaching aptitude is the capacity to acquire proficiency with a given amount of training
in teacher education. It refers to the capacity of an individual to be skilled in teaching by
receiving formal or informal training. Thus, teaching aptitude is helpful in predicting the
future success of an individual in teaching field after providing appropriate opportunities

and training.

When we say a person possesses an aptitude for teaching in inclusive education, it is
assumed that he has a good proportion of the traits required for becoming successful as
an inclusive education teacher. The magnitude of these traits may differ from person to
person or even the number of traits possessed by each person may also differ as some
may possess more traits while some may less. A number of traits required for being
successful teacher in inclusive education, compose as a whole the aptitude for teaching in
inclusive education. Thus the high or low aptitude for teaching in inclusive education is
in proportion to the number of traits possessed by an individual. It also depends on the

nature of traits possessed.

Estimating the aptitude for teaching in inclusive education, the factors that contribute to
the success in teaching in inclusive education, should be measured through proper tests.
The aptitude for teaching in inclusive education is in proportion to the number of such
factors and also in proportion to their magnitude. Such factors are also important in
conditioning success in teaching in inclusive education. Thus, this test is helpful to

measure the teaching aptitude of teachers towards inclusive education.

CONSTRUCTION OF TEST

Out of the number of factors that are supposed to be indicative of the 'teaching aptitude’
for inclusive education, the following five factors have been selected on the basis of
judgment of 16 Subject Matter Experts in the field of teacher education and inclusive
education.

1.  Knowledge about inclusive education

2.  Perceived Ability to identify disabilities
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3. Attitude towards teaching CwSN
4.  Perceived Ability to adapt inclusive teaching methods

5. Skills to manage an inclusive classroom

50 items have been constructed based on the factors listed out. After the pilot test
administration and valuation of answer scripts, the test items have been rearranged in the
light of difficulty and validity indices calculated, for each of the test items. Five items
had to be deleted in the final test in view of their low and negative validity indices. The
final form of the test is consisting of the five sections (10 items per section) in a booklet
form with separate printed answer sheets.

ADMINISTRATION
The final test in a booklet form with a separate answer sheet was administered on a
sample of 552 pre-service teachers drawn from 7 Grant-in-Aid TEIs and 6 Private TEls

of 8 universities of Gujarat.

ITEM ANALYSIS

Items with high Content Validity Ratio [CVR] calculated from the SMEs rating on each
item were included in the test. For calculating CVR, Lawshe’s (1975) method was used
and CVR for each item was calculated by using the following formula I. Also, items with
internal consistency index (r) .20 or more than that were selected. The r was calculated
for each item by using the following formula 1l All 50 items in each section were re-
arranged as per their difficulty value (D) calculated by using the following formula I1I.
So the easiest items have been at top and hardest items been at the bottom. Item wise
CVR, difficulty value and internal consistency index (r) of final IETAT have been

presented in the following table 1.

=

Ne

CVR =

(Formula I)

N | Z

Where, n, = No. of SMEs rating an item as ‘essential’

N = Total no. of SMEs providing ratings.
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Ri— L
P, =100 X N_—;IR‘; (Formula I1)
Where
P, = the percent of correct responses in the entire sample adjusted for chance success, and
for omissions caused by not reaching the item in the time limit,
Rt = the number of examinees in the entire sample who answer the item correctly,
Wt = the number of examinees in the entire sample who answer the item incorrectly,
Ki = the number of choices in the item,
Nt = the number of examinees in the entire sample,
NRt = the number of examinees in the entire sample who do hot reach the item within the
time limit.

D= % (Formula I11)

Where,

D = difficulty value of the item

U = percentage of respondents scoring the item correctly in the upper 27% after being
corrected for guessing work

L = percentage of respondents scoring the item correctly in the lower 27% after being

corrected for guessing work

Table 1
CVR, Difficulty Value (D) and Internal Consistency Index (r) of the Items Selected
for the Final Version of IETAT

Section | M | cvr | D o[ 1M eyr | D r
No. No.

088 | 867 | 51 | g | o5 | 569 | 53
025 | 734 | 34 | 7 | o063 | 467 | 29
05 | 734 | 70 | g [ o75 | 334 | 61
038 | 684 | 42 | o |05 | 334 | 61
063 | 617 | 26 | 10 | 075 20 | 4

Section |

gl b~ | W | DN




Section 'Iﬁle;_n CVR | D r 'ﬁfg‘ CVR| D | r
11 0.88 61.7 .28 16 075 | 46.7 .53
12 0.25 61.7 .25 17 0.88 40 40
Section 11 13 | 0.38 60 o4 | 18 1 20 | .42
14 | 075 | 534 | .62 | 19 | 063 | 20 | .42
15 05 | 467 | 53 | o9 | go5 | 133 | 29
21 0.88 86.7 .50 26 0.88 40 g1
22 0.75 86.7 .54 27 1 40 .38
Section 11l | 23 05 | 734 | 32 | 28 | 063 | 134 | 29
24 05 60 .82 29 08s | 134 .29
25 0.75 40 .38 30 05 | 134 | .29
31 0.88 73.4 32 36 063 | 334 | .33
32 1 60 | .80 | 37 | 075 | 26.7 | 51
SectionIV | 33 | 063 | 933 | 41 | 38 | 038 | 26.7 | .51
34 05 53.4 .60 39 0.63 20 42
35 1 40 | 38 | 40 | 063 | 134 | 29
M 05 | 934 | 38 | 45 | 0sg | 334 | 29
42 1 734 | 31 | 47 | 025 | 333 .29
SectionV | 43 | 038 | 667 | 45 | 48 | 063 | 20 | 42
44 | 088 | 60 | .29 | 49 | 063 | 20 | 42
45 | 025 | 40 69 | 50 | 05 | 134 | .29

ADMINISTRATION PROCEDURE

This test can be administered to an individual or in group of persons.
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O Proper seating arrangement need to be made before administration of this test.

Distribute the answer sheets among sample. Ask them to fill the general

information. Offer them 3 minutes for this purpose.

O Before distributing the test booklets, make the purpose of the test clear to them.

Then distribute the test booklets among them by instructing to go through the

instructions given on the cover page of the booklet carefully. Give two minutes time
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to them for reading all the instructions. Give the necessary additional instructions
orally.

Q  Clear the doubts (if any) of sample with regard to the answering of the test items.
Then ask them to open the test booklet and start answering the test items. Make
clear to them at the beginning that they have to answer as per the given example
and the directions provided on the cover page of the test booklet.

O  Give clear instructions about not to answer either by asking others or by seeing in
others answer sheet and to return the answer sheets and the test booklets to the
tester after they finish answering the test items.

TIME LIMIT
All 50 items of this test can be answered within 25 minutes excluding 5 minutes for

writing general information and reading instructions. Thus, strictly follow the time limit.

SCORING

Four alternatives have been given for each item and only one alternative is correct
answer. One mark is to be assigned to every correct answer and no mark be given to the
wrong answer. The correct answers can be found out with the help of scoring keys given

below in table 2.

Table 2
Scoring Keys for Answer
Iltem Ans ltem Ans Item Ans Item Ans Item | Ans
No. wer No. wer No. wer No. wer No. wer
1 a 11 | d 21 | b 31 | a 41 | @
2 a 12 | b 22 | b 32 | d 42 | @
3 d 13 | a 23 | a 33 | a 43 | @
| 4 | ¢ |=| 14| @ |=| 24| c |>| 34| C || 4 b
= c c
2l 5 | a €] 15| 2 8] 25 |d é 35 | d || 45 | d
6 | a |®| 16| a|B| 26 | b |B| 3 | d|P g | d
7 d 17 | d 27 | a 37 | d 47 | ¢
8 d 18 | d 28 | ¢ 38 | a 48 | b
9 b 19 | a 29 | ¢ 39 | b 49
10 | a 20 | € 30 | a 40 | b 50 | b
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As there are 50 items, the maximum and minimum score could be 50 (fifty) and O (zero)
respectively. The obtained scores shall form the raw score for the test.

NORMS OF TEST
A standard score is expressed as a deviation of a score from the arithmetic average of the
normative group in which the standard deviation of the normative group is used as the

unit of measurement.

Such scores simplify interpretation and increase comparability. The standard score is
used most frequently by psychologists and researchers. The raw scores obtained are
converted into the standard scores with the help of the formula 1V given below in a
distribution of M’ = 100 and o’ = 20 as well as in a distribution of M’ = 50 and ¢’ = 10.
The standard test scores and T-scores obtained are given in the table 3 with their

corresponding raw scores.

Table 3
Raw Scores of the Final Test along with their Corresponding Standard-Scores and

T-Scores
Raw Standard Scores T- Raw Standard Scores T-

Scores | M’=100,5°=20 | M’=50, 5’=10 | SCOres | Scores | M’=100,5°=20 | M’=50,5°’=10 | SCOr€eS

1 28.18 14.18 -- 11 64.88 32.49 32
2 31.85 16.01 -- 12 68.55 34.32 33
3 35.52 17.85 -- 13 72.22 36.15 35
4 39.19 19.68 -- 14 75.89 37.98 37
5 42.86 21.51 -- 15 79.56 39.81 39
6 46.53 23.34 -- 16 83.23 41.64 41
7 50.20 25.17 12 17 86.90 43.47 43
8 53.87 27 24 18 90.57 45.30 45
9 57.54 28.83 28 19 94.24 47.13 47
10 61.21 30.66 30 20 97.91 48.96 49




Raw Standard Scores T- Raw Standard Scores T-
Scores | M’=100,5’=20 | M’=50,5°=10 | Scores | Scores | M’=100,’=20 | M’=50,c’=10 | Scores
21 101.58 50.79 51 36 156.63 78.24 --
22 105.25 52.62 53 37 160.30 80.10 --
23 108.92 54.45 55 38 163.97 81.90 --
24 112.59 56.28 57 39 167.64 83.73 --
25 116.26 58.11 59 40 171.31 85.56 --
26 119.93 59.94 61 41 174.98 87.39 --
27 123.60 61.77 63 42 178.65 89.22 --
28 127.27 63.60 64 43 182.32 91.05 --
29 130.94 65.43 66 44 185.99 92.88 --
30 134.61 67.26 68 45 189.66 94.71 --
31 138.28 69.10 71 46 193.33 96.54 --
32 141.95 70.92 75 47 197 98.37 --
33 145.62 72.75 76 48 200.67 100.20 --
34 149.29 74.58 76 49 204.34 102.02 --
35 152.96 76.41 81 50 208 103.86 --

In terms to find out the status of inclusive education teaching aptitude, the letter grade

norms have been given in the following table 4.

Table 4
Assigning Letter Grade to IETAT Scores
o Limits in terms of Teaching
Letter . Limits in terms of .
Limits in terms of 6-units standard scores Aptitude
Grade raw scores
(M’=50, 6°=10) Status
A M + 2.56 6 and above 35 and above 76 and above Very high
B Between M+ 1.756and M +2.56 6 | Between 30and 34 | Between 67 and 75 | High
C Between M+ 0.78 6and M+ 1.756 | Between 25and 29 | Between 58 and 65 | Above average
D Between M - 0.28 6 and M + 0.78 6 Between 20 and 24 Between 48 to 57 Average
E Between M —1.29 6and M - 0.28 6 | Between 15 and 19 Between 41 to 47 Below average
F Between M —2.156and M - 1.296 | Between 10 and 14 Between 30 to 40 Poor
G Between M —2.15 6 and below 9 and below 29 and below Very poor
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SCOPE OF PRESENT TEST

The present IETAT is the first of its kind in India. It is the only tool to measure teaching
aptitude for inclusive education possessed by the pre-service secondary school teachers.
The test is constructed in English so that it can be applicable to all states across the
country. It can be given to all English knowing graduates and post-graduates. For the
present investigation, the population selected for standardization of IETAT is from
amongst the graduates and post-graduates teachers from Arts, Commerce and Science
streams from Gujarat state but due to similar educational as well as social conditions
prevail throughout the country, the test can be used in any part of India either in English
or translating the test in regional language of particular part where the test is to be

implemented.

The test norms will be mainly useful in selecting prospective teachers for pre-service
level training and they are most likely to be successful as teachers in inclusive education
after the training. As there is a great dearth of trained teachers in inclusive education, the
inclusive schools are required to employ untrained teachers and such school authorities
may use the present test in appointing the teachers who have teaching aptitude for

inclusive education.

The test can also be helpful for vocational guidance purpose. If the test is applied to fresh
graduate or post-graduate candidate and if it is found out that s/he possesses a good deal
of teaching aptitude towards inclusive education, s/lhe may be advised to take up the

teaching profession by joining either in general or special teacher education courses.
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ABSTRACT

Inclusive education has been started since the last decade in India to break isolation from special and general education and the lead role for the
successful implementation of the inclusive education would be teacher. Some studies have been reported that many do not have necessary
knowledge, skills and attitudes to carry out the work in inclusive setting (Evans & Lunt, 2002 and Forlin, 2001). Amajority of training institutes in
India provide limited, if any, information about how to teach Children with Special Needs [CwSN]. Without adequate training, teachers may be
resistant to the idea of including CwSN in their classrooms (Sharma, Moore & Sonawane, 2009). Looking at the limitations of general teacher
education programmes in preparing teachers for IE, selecting persons with aptitude towards teaching in IE can benefit in making the IE successful.
Thus an attempt was made to construct such a test that measure aptitude of pre-service teachers. Inclusive Education Teaching Aptitude Test
[IETAT] was constructed and tried out on 38 pre-service teachers. This paper presents the construction of IETAT, methodology used and the result
obtained through the hypothesis testing.

KEYWORDS

Inclusive Education, Teaching Aptitude, Construction, Tryout

INTRODUCTION

Inclusive education has been started since the last decade in India to
break isolation from special and general education, to bridge the gap
between them and to mainstream Children with Special Needs
[CwSN] into the general education to learn with their peers. The lead
role for the successful implementation of the inclusive education
would be teacher because s’he can play crucial role. However many
teachers do not have necessary knowledge, skills and attitudes to carry
out the work in inclusive setting (Evans & Lunt, 2002 and Forlin,
2001). This may be due to the reason of insignificant progress in
teachers' training. A majority of training institutes in India provide
limited, if any, information about how to teach SwD. Without adequate
training, teachers may be resistant to the idea of including SwD in their
classrooms (Sharma, Moore & Sonawane, 2009). Forlin, Douglas &
Hattie (1996) and Forlin & Colleagues (2009) argued that the success
of mainstreaming is largely dependent on the regular classroom
teachers' ability and willingness to make adaptations to accommodate
individual differences. In support of this argument, Smith (2000)
noted, although positive perceptions and feelings may encourage
appropriate policies and supportive integration practices, negative
attitudes tend to sustain low achievement expectations and
unacceptable behaviour in SwD. So, negative attitude among pre-
service teachers, if notaddressed during initial teacher education, may
continue to hamper the progress of inclusive education efforts in
schools (Forlin et. al., 2009). Based on the review of research on pre-
service teacher preparation, Caroll, Forlin & Jobling (2003) reported
that initial teacher programs tend to overemphasis knowledge
acquisition and pay limited attention to practical skills for teaching a
diverse range of students, including those with disabilities and
therefore the pre-service teachers lack confidence and have negative
attitudes to inclusion. Looking at the limitations of general teacher
education programmes in preparing teachers for IE, selecting persons
with aptitude towards teaching in IE can benefit in making the IE
successful.

Recently, RCI implemented All India Online Aptitude Test [AIOAT]
for admitting candidates in certificate and diploma level special
education course. This AIOAT is meant only for the candidates who
opt to be special education teachers. But, the general Teacher
Education Institutes [TEIs] are neither conducting a pre-entry level test
nor they measure aptitude of the candidates before admitting them into
the special B.Ed. course. The aptitude tests constructed so far were
developed for the general teaching aptitude and the researcher failed to
found any research which focused on teaching aptitude for inclusive
education. So an attempt has been made in this direction to constructa
test and tryout it to measure pre-service teachers' teaching aptitude
towards inclusive education. As the pre-service teachers will carry the
responsibility for the implementation of the inclusive education policy
within the Indian education system, an understanding about their
aptitude for inclusive education will be useful for the teacher

educators, stack holders and policy makes involved in the field of
inclusive education. The present study explores the pre-service
teachers' aptitude towards inclusive education.

STATEMENT OF THE PROBLEM
CONSTRUCTION AND TRYOUT OF INCLUSIVE EDUCATION
TEACHINGAPTITUDE TEST

OBJECTIVES
1. To construct the IETAT.
2. To tryout the constructed IETAT on pre-service teachers.

HYPOTHESES

H,1:There will be no significant difference between mean 1IETAT
score of male and female pre-service teachers.

H,2:There will be no significant difference between mean IETAT
score of urban and rural area pre-service teachers.

H,3:There will be no significant difference between mean 1ETAT
score ofunder-graduate and post-graduate pre-service teachers.

H,4:There will be no significant difference between mean IETAT
score of pre-service teachers with different age groups.

H,5:There will be no significant difference between mean IETAT
score of pre-service teachers with different stream of study.

METHODOLOGY
Research Design
The present study was survey type in nature.

Population

All the TEIs of Vadodara city were constituted as population for the
present study. Also all the pre-service teachers enrolled during the
academic year 2016-17 were constituted as the population for the
present study. There were two universities having TEIs. Among these
two universities, one was general university and other was private.
Approximately, 150 students are getting admission in B. Ed. Course
every year in these two universities.

Sample

Navrachana University was selected by using lottery method for trying
out the constructed IETAT. For the sample of pre-service teachers, all
the candidates enrolled in the selected TEI during the academic year
2016-17 were selected as a sample. There were 50 pre-service teachers
in the Navrachna University but during the time of data collection, 38
pre-service teachers were present. Thus, final sample size was
restricted to 38 pre-service teachers.

Tools
In order to collect the required data, IETAT was constructed based on
the review of available literature pertaining to teaching aptitude and

} International Journal of Scientific Research H 805 ‘



Volume-7 | Issue-5 | May-2018

ISSN No 2277 - 8179 | IF : 4.758 | IC Value : 93.98

inclusive education. Consultation with the experts the test was
finalized. The test will be constructed and tried out as per the following
steps:

Step I: Identification of the Dimensions of IETAT

The investigator had reviewed teaching aptitude tests constructed so
far in India and literatures on teaching in inclusive classroom and
identified a list of factors related to teaching in inclusive education.
The prepared list was sent to the 16 experts in the field of inclusive
education, teacher education and psychology of education. There were
asked to rate the factors that contribute in teaching in inclusive
education. They were also requested to add factor(s) that are not
covered under the list. Based on the rating of experts five factors viz.
Knowledge about inclusive education, perceived ability to identify
disabilities, attitude for teaching CwSN, perceived ability to adapt
inclusive teaching methods and skills to manage inclusive classroom
were identified.

Step I1: Development and Selection of the Items for IETAT

With the reference to the identified factors and the nature of the items to
be developed, a total 0f 97 items were worded. The items were referred
to the experts for content validity purpose. Lawshe (1975) method was
used for measuring Content Validity Index [CVI] of items. Based on
the CVI, 28 items were removed and 1 item on universal design of
learning was added. Thus a total of 70 items were retained in the
IETAT.

Step I11: Consultative Meeting with the Experts

After consrtucting the IETAT, the investigator had consulted 16
experts in the field of inclusive education, teacher education and
psychology of education. The suggestions of the experts were
incoropoated and necessary changes were made and the IETAT was
finalized.

StepIV: Tryout of IETAT

After preparing the IETAT, tryout of the testing was done. The test was
translated into Gujarati language for ease of administration and
removing language barrier. The translated version of the test was
referred to 2 experts in the field of Gujarati language for language
clarification and accordingly correction were made.

DATA COLLECTION

The investigator collected the required data personnely from the 38
pre-service teachers of the selected TEIL Necessary instruction were
given before the implementation of the IETAT. The pre-service
teachers were motivated that test results/answeres would not affect
their result.

DATAANALYSIS
The data were analyzed by using mean, SD and t-test.

RESULT
Gender wise Analysis of the Data

Table 1
Mean, SD and t-value of IETAT Scores of Male and Female Pre-
service Teachers

Gender| N |Mean | SD | Mean Difference | df | t |Significance
Level

Male | 5 |33.04 |4.27 0.13 36|0.06) NS .05

Female | 33 |33.17 [4.49 NS .01

The data presented in the table 1 show that the mean difference in the
performance between male and female pre-service teachers comes to
be 0.13 and the t-value obtained is 0.06. With the df=36, the table value
is 2.03 at 0.05 level and 2.72 at 0.01 level of significance. Thus the
obtained t-value does not exceeds the table value of *t” at both the levels
of significance. Hence the mean difference between the IETAT scores
of male and female pre-service teachers is not significant.
Consequently, the hypothesis HO1 “There is no significant difference
between the mean IETAT scores of male and female pre-service
teachers” is retained. Thus the obtained mean significant difference
(0.13) between the IETAT scores of male and female pre-service
teachers is accidental and not the real one. Therefore the mean IETAT
scores of male and female pre-service teachers are assumed to be
homogenous.

Habitat wise Analysis of the Data

Table2
Mean, SD and t-value of Urban and Rural Area Pre-service
Teachers

Habitatf N [Mean| SD | Mean |df | t Significance
Difference Level

Urban | 34 |32.94|4.62 0.66 36(0.28 NS-.05

Rural | 4 | 33.6 |4.21 NS-.01

From the table 2 shows it can be seen that the mean difference in the
performance between urban and rural area pre-service teachers comes
to be 0.66 and the t-value obtained is 0.28. With the df=36, the table
value is 2.03 at 0.05 level and 2.72 at 0.01 level of significance. Thus
the obtained t-value does not exceeds the table value of ‘t” at both the
levels of significance. Hence the mean difference between the IETAT
scores of urban and rural area pre-service teachers is not significant.
Consequently, the hypothesis H,2 “There is no significant difference
between the mean IETAT scores of urban and rural area pre-service
teachers™ is retained. Thus the obtained mean significant difference
(0.66) between the IETAT scores of urban and rural area pre-service
teachers is accidental and not the real one. Therefore the mean IETAT
scores of urban and rural pre-service teachers are assumed to be
homogenous.

Educational Level wise Analysis of the Data
Table3

Educational Level wise Comparison of Pre-service Teachers’
Performance in IETAT

Educationall N |Mean | SD Mean df | t [Significance|
Level Difference Level
UG 14 | 34.05 (4.73 1.29 36 |0.87| NS-.05
PG 24 [32.76 [4.44 NS-.01

From the data presented in the table 3, it can be observed that the mean
difference in the performance between UG and PG pre-service
teachers comes to be 1.29 and the t-value obtained is 0.87. With the
df=36, the table value is 2.03 at 0.05 level and 2.72 at 0.01 level of
significance. Thus the obtained t-value does not exceeds the table value
of “t” at both the levels of significance. Hence the mean difference
between the IETAT scores of UG and PG pre-service teachers is not
significant. Consequently, the hypothesis H02 “There is no significant
difference between the mean IETAT scores of UG and PG pre-service
teachers™ is retained. Thus the obtained mean significant difference
(1.29) between the IETAT scores of UG and PG pre-service teachers is
accidental and not the real one. Therefore the mean IETAT scores of
urban and rural pre-service teachers are assumed to be homogenous.

Age Group wise Comparison of Data
Table4

Summary of ANOVA for IETAT Scores of Pre-service Teachers’
with Different Age Group

Source of  |Sum of Square| Df [Mean Square| F P
Variation (Variance)
Between Group 9.162 2 4.581 0.228(0.798
Within Group 704.083 35 20.117
Total 713.247 37

From the table 4, it can be seen that since obtained F value (0.228) is
less than the table value F0.05=3.26 and F0.01=5.27 at df=2 and
df=35. Thus the obtained value is not significant at both 0.05 and 0.01
level of significance. Hence the null hypothesis “There is no significant
difference between the mean score of pre-service teachers with
different age group” is retained. Based on this result it can be
concluded that there is no significant difference in the aptitude of pre-
service teachers of different age group. The difference between the
mean IETAT scores of pre-service teachers with different age groups is
accidental and not the real one.

Educational Stream wise Comparison of Data
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Table 5
Educational Stream wise Comparison of Pre-service Teachers’
Performance in IETAT
Source of |Sum of Square| df | Mean Square F P
Variation (Variance)
Between 3.663 2 1.832 0.093 |0.912
Group
Within Group 691.153 35 19.747
Total 964.816 37

Table 5 shows that since obtained F value (0.093) is less than the table
value F0.05=3.26 and F0.01=527 at df=2 and df=35. Thus the
obtained value is not significant at both 0.05 and 0.01 levels of
significance. Hence the null hypothesis “There is no significant
difference between the mean score of pre-service teachers with
different stream ofeducation” is retained. Based on this result it can be
concluded that there is no significant difference in the aptitude of pre-
service teachers of different streams. The difference between the mean
IETAT scores of pre-service teachers with different streams is
accidental and not thereal one.

CONCLUSION

The study was carried out to construct and tryout of IETAT on pre-
service teachers. The test is first of its kind that measures pre-service
teachers’ teaching aptitude for inclusive education. The result of the
hypotheses testing shows that there are no significant differences in the
mean IETAT scores of pre-service teachers of different gender, habitat,
educational level, age groups and stream of study. It is recommended
that the test should be implemented on large sample and should be
placed in market after ensuring its validity and reliability. As there is
shortage of trained teachers for inclusive education, admitting persons
with teaching aptitude for inclusive education will benefit to the
system. Such a test will be useful for TEIs, schools, teachers, teacher
educators, stack holders and policy makers.
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Abstract

In India. inclusive education has started after the apreement on UNESCO Salamanca
statement in 1994 and some studies conducted on it but none of the studies has focused
on measuring aptitude for teaching in inclusive education. Recently, RCT implemented
All India Online Aptitode Test [AIOAT] for admitting candidates in certificate and
diploma level special education course. This ATOAT is meant only for the candidates
who opt to be special education teachers. But, the general Teacher Education Instifutes
[TEL:] are neither conducting a pre-enfry level test nor they measure aptiude of the
candidates before admitting them into the special BEd. course. The aptide tests
constructed so far were developed for the general teaching aptitude and the researcher
failedto found any research which focnsed on teaching aptitude for inclusive education.
So an attempt has been made in this direction to construct a test that measure pre-service
teachers” teaching aptitude towards inclusive education The present paper focuses on the
constrection of test and selection of items based on ifem analysis.

EEYWORDS: Inclusive Education, Teaching Aptimude, Construction, Item Analysis

INTRODUCTION

Inclusive education [IE] is a recent concept and alse an accepted approach in general
education in developed as well as under developing countries including India. The
concept of IE is based on the premise that all children should get equal opportunity to
learn irrespective of their diverse learming needs. Therefore, IE cannot merely be
determined by students” placement buot it 15 based on creating an environment which
support and include all children including children with special needs [CwSN].

For effective implementation of IE. teachers” role is very crucial. The success of IE is
largely depends on the genmeral school teachers’ ability and willingness to make
adaptations to accommodate individual differences (Forlin. Douglas & Hattie, 1996 and
Forlin et. al., 2009). Attitude and awareness of the teachers regarding the IE also has a
significant influence on the whole program and its effective implementation But many
stodies have reported lack of awaremess (Zaveri, 2011). inattentien towards CwSN
(Nayak, 2008) lack of training (Sharma, Moore &Sonawane, 2009) and negative attitude
(Forlin et. al.. 2009) affecting the progress of [E.

Indian school system is considered as one of the largest in the world and out oftotal 2.68
crore dizabled populations, 17% are in the age group of 10-19 vears (Census, 2011).
Theemphasis should be made to prepare teachers for IE at pre-service level but the
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general teacher education programmes neither fully equip the teachers to deal with CwSN
nor to manage the children with mild and moderate disabilities in general classrooms
(Kumar & Kumar, 2007).

Locking at the linutations of general teacher education programmes in preparing teachers
for IE, selecting persons with aptitude towards teaching in IE can benefit in making the
IE successful. Thus, an attempt has been made in this direction to construct Inclusive
Education Teaching Aptitude Test [[ETAT] which measures the pre-service teachers’
teaching aptitude for [E.

CONSTRUCTION OF IETAT

Before constructing the test, teaching aptitude tests available in India and literatures on
teaching in inclusive classrooms were reviewed. Based on the review, a list of factors
related to teaching in IE was prepared. The prepared list was sent to experts for their
judgment on the importance of factors for teaching in IE. Based on experts’ judgment,
five factors were selected. After selecting the factors, a total of 97 items were framed. For
the content validity of the items Lawshe (1975) method 1n which a rating is given to
every item in test or assessment in terms of whether the knowledge or skills measured by
each item i3 “essential’, ‘nseful, but not essential’, or ‘not necessary” to the performance
of what i3 being measured. The more experts rate the item as essential, the higher the
content validity of item. Content Validity Ratio [CVE] was calculated for each item by
using the following formmla given by Lawshe (1975).

mn
rL.;-—E

CVR=—%x

2
Where, n, = No. of experts rating an item as “essential’
N =Total no. of experts providing ratings.

Table 1
Distribution of Items as per CVR
CVR Items Total
1 48, 61,70, 83 04

2.4, 6,11, 12,13, 20, 21, 26, 30, 31, 32, 33, 34, 37, 42, 43_ 44, 45,
50— .99 | 46,47, 49, 51. 53, 55. 60, 62, 66, 71, 74, 77,79, 81,82, 85, 87,89, | 40
92, 96,97

1,3.5.7,8,10,17. 18. 22, 24 25,27, 29_36. 32, 54, 64, 73, 75,

23- 49 | 3679 80, 84, 86,90 5
01- 24 |NIL 00
| Oand | g 14 15 16,19, 23,28, 35. 38, 39, 40, 41, 50, 56. 57, 58, 59, 63,
essthan | o5 ¢7 63 60,72, 88,91, 93,94, 95 3
that

Total T

The items having CVE. 25 and more than that were retained and items with CRV 0 and
less than it were removed. One item on Universal Design of Learning was added as per
the suggestion by the experts. Thus a total of 70 items with high content validity were
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retained for pilot testing. All 70 items were distributed in the five sections given in the
following table 2.

Table 2
Section wise Items included in the Pilot Form of IETAT
Section No. of Items

[ | Enowledge about Inclusive Education 15

I | Perceived Ability to Identify Disabilities 14
II | Attitude towards Teaching CwSN 13
IV | Perceived Ability to Adapt Inchusive Teaching Methods 15
V| Skills to Manage Inclosive Classroom 14
Total 70

The pilot form of IETAT was administered on 38 pre-service teachers for its pilot testing
in January, 2017.

ANALYSIS OF ITEMS

Item analysis iz very important for selecting or rejecting the fest items based on the
difficulty and discrimination values so that the best items are covered under the test. For
item analysis, all 38 answer sheets were arranged in descending order 1.e. answer sheet
with highest mark at top and lowest mark at bottom.

Difficnlty Value
Difficulty value indicates the percentage of respondents correctly answered the item. The
items with high percentage are considered easier. Items with difficulty value 90 or more
are considered as easy items and items with less than 20 difficulty value are considered
as very difficult items. The items with moderate difficulty value ie. .50 are generally
preferred for testing as they maximize the discrimination between high and low scorers.
The following formmula was used for calculating difficulty value for each stem
D==

2
Where,
D =Difficulty value of the item
U = Percentage of respondents scoring the item correctly in the upper 27% after being
cotrected for guessing work
L = Percentage of respondents scoring the item correctly in the lower 27% after being
corrected for guessing woik

After calculating the difficulty values, the items were grouped as per the guidelines of
Henming (1987) given in the following table 3.
Table 3
Henning's Guidelines for Difficulty Level of Items

Difficulty Level Description

=.33 High Difficult

34 to 66 Moderate Difficult
= .67 Low Difficulty/Easy
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Table 4
Distribution of Test Items as per Henning's Guidelines for Difficulty

Difficulty Items Total

Level

- 33 4,89 13,14, 15,17, 21, 24, 26, 35, 36, 37. 46, 47, 48, 50, 51, 52, 30

~ 35, 56. 57, 59, 60, 64. 63, 66, 67, 68. 70

3,6,11,16, 18,19, 20,22, 23,25 27, 28, 20,31, 33, 34,38, 30,

S410.65 41.43. 45, 49, 53, 62, 69 2

= 67 1.2,5,7.10, 12, 30,32, 40, 42, 44 54, 58.61.67 15

Total T

Table 4 shows that out of 70 items, 15 were easy, 25 were moderate and 30 items were
difficult items.

Discrimination Power

It 15 the extent to which success and failure of an item indicates the possession of trait
being measured (Marshall & Hales, 1972). The bi-serial correlation is vsually regarded as
the standard proceduse in items analysis (Garrett, 1966) as an index of discriminating
power appear to be most mumerous. The items were categorized as per the smidelines of
Ebel (1979) given in the following table 5.

Table 5
Ebel’s Guidelines for Discrimination Power of Items
Discriminating Power Description
A0 and above Quite satisfactory
30 to 39 Little or no revision is required
.20 to .29 Needs revision
=.19 Item should be eliminated or completely revised
Table &
Distribution of Test Items based on the Discriminating Power
D]stl‘]mamg Items Total | Remark
power
| 2,3,4,10,12, 14, 15,17, 23, 25, 26, 27, 29, 32, 33, o Very good
Aandabove | 33 45 43 47 49 53.55, 57, 61, 62, 64 B ems
3010 39 | 5,30, 32,38, 44 45 4858, 63 g | Reasonably
good items
20 to .29 6,11, 18, 20, 24, 35, 36, 37. 56, 66, 68, 69, 70 13 . Ne:.r_-d
improvement
< 10 1,7,8,9,13,19,21,22 28 39 41 42, 46 50, 51, 20 Very poor
= 52, 54, 59, 60, 65 - items
Total 70

Table & shows that out of 70 items, 20 items wete very peor items that need to be
completely eliminated.
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CONCLUSION

The IETAT was constructed for the pre-service teachers and tried out on 38 pre-service
teachers. Items with CVE 25 and more than that were retained for incloding the items
with high comtent wvalidity. Easy items with difficulty valwes more than 67 and
discriminating value less than 20 were removed from the test. Thus the final version of
the test consisted of 30 good items with high content validity and good discriminating
power. The constructed test will be helpful to teacher educators. stack holders and policy
makers invelved in the field of inclusive education and teacher education.
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Abstract

Inclusive education is a recent concept in India. For making the inclusion as reality, India
neads to prepare efficient teachers who can carry responsibility for making the imclusive
education successful. Pehabilitation Couneil of Indiais taking All India Online Aptitude
Test for admitting candidates m certificate and diploma level special education course.
But, the general teacher education mstitutes are neither conducting a pre-entry level test
nor they measure aptitude of the candidates before admutting them into the special B.Ed.
course. By reviewing the aptitude tests constructed so far in India, 1t was observed thatthe
tests were meant for measuring the general teaching aptitude and the researcher failed to
found any research which focused on teaching aptitude for inclusive education. So
constructing a test which measures pre-service teachers’ aptitude for teaching in inclusive
education will benefit not only to the mclusive school commumnity but also to teacher
education imstitutes, teacher educators, stack holders and policy makers mvolved m
mclusive education. In the lines of the above, the present paper focuses on the concept of
mclusive education, concept of teaching apfitude and teaching aptitude for mclusive
education.

KEYWORDS: Inclusive Education, Teaching Aptitade, Measurement, Pre-service
Teachers

INTRODUCTION

Pecple differ from one another physically as well as mentally and their performance also
varies in activities such as leadership, mmsic, art, mechanical work, teaching etc. some
persons outperforms others in acquinng knowledge or skills even m  smmlar
circumstances. The reason can be their natural and acquired capacity or ability. This
naturally acquired ability can be further developed through appropriate training. Thus we
can say that naturally acquired ability and appropriate training are required to be a
successful person in teaching,

Teacher education is an essential component for implementation of Inclusive Education
[IE] m the classroom (Booth ef. al., 2003;Ainscow, 2003; and Sandhll& Singh, 2005). In
India, pror to NCTE Guidelines (2014), the general teacher education courses were
offering an optional paper on special education. The special education paper was neither
an integral part of training nor equipping teachers to deal with the challenging diversity
(Singhal, 2003a). Many surveys also reported that the teachers” attitude towards inclusion
15 not positive (Ellins& Porter, 2003) and they feel themselves as umprepared for
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mclusion and for teaching leamers with diverse needs (Forlin, 2001). Due to lack of
proper traiming, the teachers will hesitate to jomn imelusive schools. Thus admitting
candidates with aptitude towards teaching in IE can benefit to some extent to make the IE
program suecessful. Looking to this, the present paper focuses on concept of [E, concept
of teaching aptitude and need to measure aptitude for teaching in IE.

CONCEPT OF IE

The concept of IE has emerged from the idea of providing equal opportumities to all
children including Children with Special Needs [CwSN]. The World Declaration of
Education For All [EFA] (1990) emphasized on special attention to leaming needs of
CwSN. On the line of Salamanca statement, India has framed legislative act Persons with
Disability [PwD] Act (1993) and Right To Education [ETE] Act (20097 for ensuning free
education of Cw5N in an appropriate environment till the age of 13 years.

In IE, all clildren are welcomed. accepted and supported for their leaming needs. The
emphasis 15 not on treating their deficiencies but to adapt the enviromment for
accommodating all children and providing equal opporfunity to leam imespective of their
diverse leaming needs. The IE 15 a flexible system of education. It is the mdividunalized
support system provided i the general schools committed fo an approprate EFA

(Hammekan, 2008).

The concept of IE is now accepted as an efficient means of realizing the dream of EFA. It
15 primarily about belonging membership and acceptance of all children including CwSN.
It is not just based on students” placement but creating an environment that supports and
mechudes all leamers.

CONCEPT OF TEACHING APTITUDE

Human working efficiency is not easily measured as 1t vanes with a mumber of factors
such as aptitude for task mvelved, adequacy of traming for the task, motivation and
condition of work etc. Apfitude 15 a quality in an individual which is mdicative of the
probable extent to which a person will tend to acquire under suitable training.

If a person has an aptitude for teaching that means she has capacity to acqure
proficiency mn teaching under appropriate conditions and she will suceeed in teaching.
Many factors are invelved with teaching aptiade like knowledge, commumication skills,
academic achievement and personality traits (Kaur, 2007).

Teaching aptitude test 15 directly concemed with teacher training programmes and it can
prove very useful in the selection of teacher trainees. The author has reviewed the
available teaching aptitude tests constructed in India by refemng National Psychological
Corporation Catalogue (2014) and Fupa Psychological Centre Catalogue (2016-17) and
thereby from internet. The tests weze:

. Teaching Aptitude Test Battery (English) by M. M. Shah (1962)

. Teachng Aptitude Test (Hindi) by K. P. Pandey (1968)

. Teaching Aptitude Test (Hindi) by 5. M. Sharma (1965)

Teaching Aptitude Test (English) by 5. C. Gakhar&Fajnish (1971)

R

272

T i ISSN 2249-9598




Oilase Inkermuationil [nienlnsglmny Rocach Jaurmil, [Bi-Monthh |, [55 2240950, Velune08, beus07, My -Juse 70 1E s

Teaching Aptitude Test (Hindi) by Jai Prakash& . P. Sovastava (1973)

Teaching Aptitude Test (Hindi) by B. M. Upadhyay (1976)

Teaching Aptitude Test Battery (Hindi) by ShamimKanimd: A K. Dixit (1936)
Teaching Aptitude Scale (English) by Sanjay Viohra (1993)

Teaching Aptitude Test Battery (Hindi & English) by E. P. Simgh & S N. Sharma
(1998)

10. Teaching Aptitude Test (English) by 5. 5. Dahiva& L. C. Singh (2004)

= e

2 pa

From the review of these tests, it was observed that all the tests were constructed for
megstring general teaching aptiude and no any researcher attempted to construct
teaching aptitude test for IE. Thus there 15 need to construct a test that measure teachers’
aptitude for teaching in TE as it will benefit to select and train teachers for IE.

TEACHING APTITUDE FORIE

[E has been started to break the isolation between special and general education, to bridge
the gap between them and to mainstream CwSN into general education to leam with their
peers. But despite policies and provisions, [E has not achieved desired success due to lack
of supporting system (Shevde, 1997), lack of awareness about policies and provisions
ameng general educators (Zaven, 2001), negative attitude towards CwSN (Phalips, 2007)
and inattention of teachers towards CwSN in classroom (Mayak, 2008). These may be the
reason for exclusive system of education and unreachable goal of EFA.

The lead role for successful implementation of IE would be of teachers as their role 15
very crucial. But the teacher traming courses available nationwide provides limited traing
to teacher trainees (Singhal, 20036). Without proper training the teachers feel themselves
as unprepared for mclusion (Forlin, 2001) and in tum they will hesitate to join mclusive
schools.

Indian school system 15 considered as ome of the largest system in the world but
9.90,000Cw5N of the age group of 6-14 years are still out of the school (Census, 2011).
Thus focus should be on teachers training in IE because without adequate training the
teachers may be resistant to the idea of including CwSN i their classrooms (Sharma,
Moore &Sonawane, 2009). The prevalent teacher training programmes tend to
overemphasis knowledge acquisition and pay limited attention to practical skills for
teaching students with diverse leaming needs which results mto lack of confidence and
negative attitude towards IE (Carell, Forlind&Jobling, 2003). So the pre-service teachers
feel themselves untrained for [E and after their traming will hesitate to join clusive
schools. This could be the main reason for the shortage of trained teachers for IE. Thus,
candidates with aptitude for teaching in IE should be spotted out through proper testing
and advised to join teaching profession. This in fum will help to prepare efficient teacher
for IE.

When we say a person possesses an aphitude for teaching in IE, it is assumed that s'he has
a good proportion of the traits required for becoming successfil teacher in IE. A number
of traits required for being successful teacher in [E, compose as a whole the aptitude for
teaching in IE.
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CONCLUSION

The Inclusive Education Teaching Aptitude Test [[ETAT] will not benefit only to general
teacher education institutes but also to special teacher education programmes. The test
can be used either imdividually or in group. Even the inclusive schools where the school
authomties need to recnut untramed teachers due to unavailability of traimed teachers.
IETAT can also be useful for them to recruit the teachers with aptitude for teaching m IE.
As the pre-service teachers will camry the responsibility for the implementation of the IE
policy, an understanding about their aptiude for teaching in IE can be useful for the
teacher educators, stack holders and policy makers mvelved in the TE.
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Construction and Standardization of Inclusive
Education Teaching Aptitude Test (IETAT)

Dr. Heriéndra S. Mistry*

INTRODUCTION

Inclusive education has been started since the last decade in Indiz fo break isolation from
special and general education, fo bridge the gap befween them and to mainstream Students with
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Disabilities (SwD) into the general education to learn with their peers, Many policies and provisions

are made to make the inclusive education successful. However, there are always far distance between
the planning on paper and real implementaticn of any policies and programmes of the government,
There may be certain reasons like improper utilization of grant, wrong interpretation of the schemes,
" lack of atlitude and interest among the people engaged, lack of awareness among the stake holders

and lack of proper monitoring, supsrvision and administration at different levels. in this regard, Alur .

(2003) rightly mentions that the picture regarding the inclusive education looks rather effective on
paper but the implementation ir reality is quite chalienging. The resource scarcity in schools, lack
of proper qualified teachers and unwiliingness of the teachers to go to these schools, oversazed
classrooms make inclusion practice feeble in the actual classroom.

The lead role for the successful implementation of the inclusive education would be teacher
because shefhe can play crucial role. Burchardt (2005) opined that in inclusive classroom, teachers
get an opportunity to develop their professional skills in an atmosphere of congemahty ooliaboratlon
and peer support. They can plan and conduct their tasks as part of a team. Inclusive schools allow

collaboration and consultation among teachers and this provides psychological support to them. -

In 1985, NCERT launched Project Integrated Education for Disabled (PIED) and teacher training
was a key strand of this project The PIED initiatives had several positive outcomes. UNESCO

teacher education resource pack for teaching special needs in classroom was a frial to study the .

- offectiveness of the strategies in changing teachers and pupils attitudes to teaching-and learning. A
number of positive factors were emerged with minimizing teachers' reservation abouf meeting special
aducational needs in ordinary classrooms with the necessary training and support. Verma (2002)

after evaluation of Integrated Education for the Disabled Children (IEDC) both in District Primary -

Education Pragramme (DPEP) and non-DPEP districts reported that IEDC needs to be redesigned
on the lines of inclusive education for maximum reach and impacts. The IEDC model used in DPEP
districts has not gone beyond identification and providing aids and appliances.

The Nationa! Council of Educational Research and Training (NCERT, 1998) acknowiedgethat
there is lack of clarity at different lavels in understanding regarding inclusive education in the Indian
context and urgent needs to evolve operational frameworks for the planning and management of
inclusive education. From the experiences by visiting municipal schools of Ahmedabad city, Nayak
(2008) reported that there was a visible attendance of the CwD in the classroom however, majority
of them were unattended by the teachers in the classrooms. This was because of lack of training to
these teachers to address the special needs in the classrooms.

~ *JGC-Dr. S. Radhakrishnan Post-Doctoral Fellow, Department of Education {CASE), Faculty of Education and
" Psychology, The Maharaja Sayajirao University of Baroda, Vadodara-390002, Gujaral,
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The areas of education have changed during the last decades and teachers have to work
with the rapid changes and their roles also changes accordingly. Sachs (2003) has opined that
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the ¢hanges have involved the development of new understanding about the interactive nature

of children’s needs and a shift in focus from ‘what is wrong with the child' to 'what toes the child
need to support his/her leaming’. Such developments have substantially affected the professional
identity as well as the roles and responsibilities of many teachers. It also has implications for how
teachers are trained and supported their professional development. The failures and difficulties in
the development of inclusive practices can be of lack of proper funding, lack of proper resources
and existing practices (Evans & Lunt, 2002; Forlin, 2001) mentioned that most of the teachers do
not have the necessary knowledge, skills and attitudes to carry out the work in inclusive setting.

Research from the countries in which inclusive education has been implemented for many years
suggests that the successful implementation of inclusion reforms depends on atleast three factors:
(i) policy that supports inclusive ‘education (Fullan, 2001; Kugelmass & Ainscow, 2004; Scruggs
&Mastropieri, 1996); (/i) adequately trained educators (teachers, para professionals and school
teaders) (Avramidis& Norwich, 2002; Forlin, Douglas & Hattie, 1996); and (i) a commitment to the
provision of necessary ongoing support including special teaching resources and the availability of
specially trained educational consuliants, for classroom teachers and school participants (Moore,
Gibreath&Mainri, 1998). Of these, perhaps one area in which India has not yet made significant
progress is the training of educators. A majority of training institutes in India provide limited, if any,
information about how to teach SwD. Without adequate training, teachers may be resistant to the
idea of including SwD in their classrooms (Sharma et al., 2009). :

Forlin, Douglas & Hattie (1996) and Forlin& Colleagues (2009) argued that the success of
mainstreaming is largely dependent on the regular classroom teachers' ability and willinglness
to make adaptations to accommodate individual differences. In support of this argument, Smith
(2000) noted, although positive perceptions and feelings may encourage appropriate policies and
supportive integration practices, negative attitudes tend to sustain low achievement expectations and
unacceptable behaviour in SwD. So, negative attitude among pre-service teachers, if not addressed
during initial teacher education, may continue to hamper the progress of inclusive education efforts
in schools (Forlin et ai., 2009). Based on the review of research on pre-service teacher preparation,
Caroll, Forlin & Jobling (2003) reported that initial teacher programs tend (o overemphasis knowledge
acquisition and pay limited attention to practical skills for teaching a diversé range of students,
including those with disabilities and therefore the pre-service teachers lack confidence and have
negative attitudes to inclusion. '

Inindia, inclusive education has started after the agreementon UNESCO Salamanca statement

in 1994 and some studies conducted on it but none of the studies has focused on awareness and-

attitude towards inclusive education. Although some studies have tried to measure attitudes of in-
service teachers (Jangira&Mukhopadhyay, 1991; Parsuram, 2005) and school principals (Sharma &
Desai, 2002) towards inclusion in India, but baring the study of Sharma et al. (2009) on pre-service
teachers. there is a dearth of literature in the area of pre-service teacher education.

RClis conducting various courses of teacher training (B.Ed./V.Ed./D.Ed.) in different disabilities
through 509 recognized institutions in India. However, selection of the candidatesis on scholastic
achievement scores. None of the TEIs is conducting pre-entry level test or not measuring apfitude
of the candidates before admitting them into the special B.Ed. course. Even, RC| is not conducting
any type of pre-entry or aptitude test for the pre-service teachers admitting in special B.Ed, course,
Moreover, very little work done in the teacher aptitude test construction in India except the work
done by Sumangta & Usha, Jai Prakash & R. P. Srivastava and Shah. There is a great dearth of
some reliable and valid measure of teaching aptitude in India (Mangal, 2007). The aptitude tests
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constructed so far were develdpad for the general education and no any researcher has focused

on the teacher aptitude for inclusive education. So in the propased study, an attempt is made in
this direction. As the pre-service teachers will carry the responsibility for the implementation of the
inclusive education policy within the Indian edutaticn system, an understanding about their aptitude

for inclusive education will be useful for the teacher educators, stack holders and policy makes

Involved in the field of Inclusive education. The proposed study wiltexplore the: pre-serwce teachers'
aptitude’ towards inclusive educahon

RESEARCH QUESTIONS

From the review of the related literatures and conceptual framework, few questions emerges
which need to be examined thoroughly. The questions are;

1. Do the pre-service teachers possess capability and ability to teach the CwSN?

2. What are their concerns to teach the CwSN?

3. What aptitudes do pre-service teachers possess on teachinginclusive education?

All these guestions therefore, call for more indepth study in order o present a real picture
regarding the teachers' aptitude for inclusive education. In the proposed study, an attempt will
be made to seek answer to these questions by developing and standardizing inclusive educatlon
teaching aptitude test.

STATEMENT OF THE PROBLEM
Construction and standardization of inclusive education teachingaptitude test (IEtat)

Objectives -
1. To construct the Teachers’ Aptitude Test for Inclusive Education,

2. To standardize the Teachers' Aptitude Test for Inclusive Education.
3. Tomeasure the teachers’ aptitude for inclusive education through the developed aptitude test,

Hypotheses

H,1: There will be no significant difference between mean IETAT score of urban area pre-
service teachers and rural area pre-service teachers.
H.2: There will be no significant difference between mean’ IETAT score of male pre-service
teachers and female area pre-service teachers.
H,3: There will be no significant difference between mean IETAT score of pre-service teachers
with different stream of study.
‘H,4: There will be no significant difference between mean IETAT score of pre-service teachers
with different medium of instruction.
H,8: There will be no significant difference between mean IETAT score of pre-service teachers
with different teaching methods.

METHODOLOGY

The proposed study will be survey type in nature where the investigator will attempt to survey
to measure the aptitude of the pre-service teachers for the inclusive education in the state of Gujarat.

Tha proposed study wili cover entire state and all the Secondary Teacher Education Institutes (TEls) .

providing training to teachers. The apfitude test will be constructed after an extensive review of the
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related literature. The curriculum of the subject special education of the B.Ed. M.Ed. level also will
be studied and the concepts will be drawn. After getting the concept of inclusive education, various
aptitude tests prepared earlier will be studied to construct the items.

Population

All the TEls of Gujarat state will constitute population for the proposed study. Also all the
candidates apply for B. Ed. in all the TEls of Gujarat state during the year 2014-15 will constitute -
population for the proposed study. There are total fifteen universities providing in Gujarat having
TEls. Among fifteen universities, eight are general universities, four are private universities and
one each is deemed, open and specialized university for teachers’ training. Approximately, 17280
students are getting admission in B, Ed. Course every year.

Sample

Samgle for the proposed study will be selected on the basis of cluster sampling method. One
TEls from the Gujarat will be selected from each region i.e. our TE! from the four region. For the
sample of pre-service teachers, all the candidates apply for the B.Ed. course in the selected four
TEls during the academic year 2014-15 will be selected as a sample. Thus, approximately 480 pre-
service teachers will be selected as a sample.

Tools

In order to collect the required data, the most useful tool named ‘test’ will be used and to
determine the content of the test, available literature pertaining to teaching aptitude and will be
examined, Consuitation with the experts in the field also will be carried out. After examining the
related literature and consultation with the experts, the investigator will prepare inclusive education
teaching aptitude test. The test will be constructed and standardized with the following steps:

Step | Identification of the Dimensions of IETAT

The investigator will conduct interview with some of the experts in the field of inclusive education,
psychology and teacher education in order to identify the dimensions of teaching aptitude in inclusive
education. Along with the interview, extensive review of materials on inclusive education, effective
teaching and the teaching apttitude tests prepared recently, will also be done. Based on the interview
and extensive review of literature, the investigator will identify the dimensions for IETAT and items
on the identified dimensiosns will be formed. ' g

Step I: Development and Selection of the Items for IETAT

With the reference to the identified dimensions ard the nature of the items to be developed,
items will be worded. As many as possible items will be constructed for each dimensions. The
items will be referred to the experts for collecting their opinion with regard to items formulated,
correctioness and appropriate of the items, relevance and ¢apacity to measure inclusive eduation
teaching aptitude. The suggestions of the experts will ba incorporated and necessary changes will
be made and initial draft of the [ETAT will be constructed. The initial draft of the test will be referred
to the language experts for language clarification and accordingly correction will be made.

Step Iil: Pre-Plot Testing of IETAT

Pre-pilot testing will be done on the small group of final year Graduate/Post-Graduate students
. who wish to opt B.Ed. after completgion of their graduation/post-graduation. Necessary instruction
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will be given to the students before administration of initial draft of IETAT. Time restriction will not
be implemented during the pre-pilot testing but the time of completion of test wili be noted down.
The difficulties of the subjects in answering the items and overall test will also be noted down. After
pre-pilot testing, answer keys will be prepared by the investigator and the test answer books will
be evaluated. Scores of 1 and 0 will be awarded to the subject for every right and wrong answer.

Step IV: Consultative Meeting with the Experts

The investigator will consult some of the experts in the field of inclusive education, psychology
and teacher education and will discuss about the initial draft of IETAT, its pre-pilot testing analysis and
result. Through the discussion with the experts, final draft of the IETAT wili be constructed. The final
draft of the IETAT will again referred to the experts for its validation. The suggestions of the experts
will be incorporated and necessary changes will be made and final draft of the [ETAT will be finalised.

Step V: Pilot Testing of Final Draft of IETAT

After preparing the final draft of the IETAT, pilot testing will be done. Data of pifot testing wil
be analysed by using proper statistical technques evolved with the consultation with the experts.
Based on the pilot testing, finat version of the IETAT will be prepared alongwith the instruction,
tima, scoting, analysis techniques. Necessary changes and modification will be done in the IETAT
if needed. The final draft of the IETAT will be translated in Hindi and Gujarati language and will be
referred to the language experts for language clarification and accordingly correction will be made.

Step V: Standardization of the IETAT

Validity and refiability will be established to standardize it. Content validity will be assured and
cross validation will also be done for determining the validity. Reliability of the IETAT will be measured
by using test-retest and split-half methed and necessary norms will be established. ‘

Step V: Final Experiment of the JETAT

The final version of the IETAT will be adminsitered on the actual sample of four TEls of Gujarat
state. Hypoetheses of the proposed study will be tested after the experiment.

DATA COLLECTION

The investigator will visit each of the selected TEIs and wiil collect the required data from the
pre-service teachers of the academic year 2014~15 as per the conventient time given by the head/
principal of the institute. Necessary instruction will be given for the test and will be followed strictly.
The pre-service teachers will be motivated that test results/answeres would not affect their admission
or result. Descriptive data pertaining to the TEls of Gujarat, curriculum for training in inclusive
education, information pertaining to the pre-service teachers like personal informzation, educational
background wifl also be coliected. The data required for the proposed study will be available from
the various sources like offices of the TEls, official records of the TEls and pre-service teachers.
Apart from this, official websites of the universities/TE!s also will serve as source of data.

DATA ANALYSIS

The data for the first objective will be analyzed qualitatively. Data collected through the extensive
review of literatures, consultation with experts and pilot testing wil be content analyzed.Standard
scores, T-scores and percentiles will be employed to standardize the test. For the third objective of
the study, hypotheses will be tested by using mean, SD and t-test.
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