CHAPTER II

REVIEW OF REIATED RESEARCH
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Educational research, like research in any
other organ of society, has an important
function in accelerating the development
of a nation or a community. It is essen-
tial, however, that the educators teem
up with scientists in the other discipli-
nes to effecet a united and unified front
in the solution of todays' problems. We
need to broaden our vision and deepen our
interests in areas other than education
but closely related to it. Let the educa-
tors, therefore, push the wheels of pro-
gress with the people of other organs of
society to help tring the country to a
level of development thé$ can give content—
ment, happiness and general well-being of

all the people. s
- Thomas P. Tedana
in “Research and Development, in Education
For Developing Countries,1972.
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. 2.1 INTRODUCTION

3

In the present chapter, some selected researches
én teacher education in general and the edﬁ%ation of primary
school teachers in particular will be briefl& reviewed in
terms of eijper the trends that they signify or their
" conclusions. It will be prefaced by a trief review of
selected studies on comparative education witﬁ a focus on
knowing what research has to say about the concept, scope
and methods of comparative education. The major objective of
this chapter would be to survey the field of previous
research on teacher education particularly in those facets
and -dimensions of the education of primary teachers which
would receive focus in the present investigation. As this
study is comparative covering two lands - Gujarat and the
Philippines, some studies done on their teacher'educa$ion
prcgrémme will be briefly reviewed or noted. Findings from
the related studies from the international field wil} al so
be examined or considered, as that is likely to provide a
wider and more meaningful perspective to look at the pro-

gramme and problems of the education of primary school teach-

ers in Gujerat State (India) and the Republic of the
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Philippines, subsequently in the course of the present study.

Researches will be reviewed under the following

headings:

u(a) Concept aﬁd methodology of comparative education.

(b) Selection of cendidates for admission to teachers'
colleges.

(¢) Teacher education curricula.

(d) sStudent-teaching.

(e) Innovation in teacher education.
(f) sStaff and student attitudes, beliefs and behaviour.

(g) Inservice education of teachers.

2.2 CONCEPT AND METHODOLOGY OF COMPARATIVE EDUCATION

Interest in research in comparative educamibn is
more or less a medern deyelopmen%. Atfempts have been made
so far to ciarify the concept, determine the scope and
architect the methodology of comparative education. Phillip
Jones's (1971) work reflects a trend relating to the growing
tendeﬁcy among people to show interest, as students,
teachers, parents or adminisirators, in how schools in other
countries function and in how other nations solve their

educational problens.



The interest and curiosity to peep 'into the structure
and organisation of education of any -country in the context
of one's own country and with reference to the problems of
any coﬁntry constitute one way of looking at comparative
education. Kandel (1962), George Bereday (1964), Brian
Holmes (1965) and Phillip Jomes (1971) have all sought to
clarify the conﬁept of comparative education.lAccording to
Kandel, comparative education seeks to analyse and compare
the forces that make for differences bggyn» national
sy stems of education. Brian Holmes régards comparative

"education as a tbeoreﬁicél social science consisting of

theories, hypotheses, models and laws which facilitate an

understanding of the process of education.

The scope of comparative education, as shown by
Desai (1974) in his study of some selected Furopean, African
and Asian countries is all those geographical, cultural,
sociological, economic and political factors and influences
that build up and mould educational system and programmes

in different countries.

The root of the scientific methodology of comparative

education>as shown by Gebrge Bereday is observations of
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foreign people, and descriptions of foreign systems. The
live concern is "to borrow from abroad some useful edu-
cational devices for the improvement of education at home/
The method to be adopted in comparative education should\be
vigorous. Bereday's conclusion is that if comparative edu-
cation seeks to make sense out of similarities and diffe~.
rences among educational systems, it should acknowledge its
reliance on éﬁd indebtedness to many fields like sociology,
history, economics, politics ané so0 on. Bereday has identi~
fied four stages of compérative methodology, viz., Stage I of
pedagogical data only; Stage II of interpretation of evalua-
tion of Stage I data in tefms of other da%a; Stage III of
jéﬁtaposition or preliminary comparison establishing simi-
'larities and differeneeg (formulation of hypotheses; and
Stage IV of simultaneous compar isom. Noah and Eckstein
(1969) have indieated the methodology of comparative educa-
tion by observing that it has one foot planted in pedagogy
and the other in the wider area of the social sciences.
Desai (1974), hOWevé%, has shown that such & methodology

is time cénéuming~and expensive . He has, therefore,
advocated a method of‘interpreting educational developments

and problems of'any two or more countries against the



complex web of their demographic, cultural, political,
social and economic background. I+t is this approach which
will be largely adopted in the pfesent study on practical

considerations.

One significant fact emerges from review of researches
of educatioen in other countries. Reseafches on teacher
education programmes of dirferent countries tend to high;
light as much diversi%y within each nation as there is
among them, and such diversity cennot be explained geogra-
phicaliy. Popular conceptions prevailing in two or more
countries about what the other is doing in teacher education
are also unearthed by comparative studies. A conclusion
that sometimes become most appropriate is that each country
has. begun to conceive that does not and never did exist.
This would show that in comparative education more of
differences rather than similarities may occur, and a student
of comparative education will have to look for fundamentals
cutting across cultural diversities for philosophy, ideology,
objectives, organisation, aﬁd érinciples rather than actual
practices and programmes to rethink about education in
other'countries. Cultural difrerences cannot be disregarded
in reorganisation of educatioﬁ - in that eventuality, no

reorganisation would succeed.



48

2.% SELECTION OF CANDIDATES FOR

ADMISSION TC TEACHER TRAINING

00ﬁsiderable research effort seems to have been
expended on the issue of selection of candidates for teacther
trainees. In most of the countries of the world, this exer-

cise seems to have been done. Studies by Valentine (1934),

" Dale (1955), Allen (1963), Warburton, Butcher and Forrest
(1963), Hailiwell (1966); Simeon (1966), Taylor (1967) end
Taylor and Watson (1968j are the inétances of edueational
research of this category. In India, too, efforts in this

.direction have been made. Researches by Adaval (1952),

Shah (1961 ), Anand (1961), Bhattachaﬁya and Shah (1966),
etc., belong 1o thié clasé. However, despite these valuable
exercises, teachers colleges are still no nearer to the
production of criteria that willi enable their leadership -
their administrators to predict teaching efficiency or
success with any exactness and success in tﬁis context. “
The trend of thinking of teacher educators reflected in
studies on this subject does not cfeate confidence that the
teacherg' colleges and educationists would be willing to
rely upoﬁ teste for selectiop purposes even if it is assumed

,for & moment that it is technically possible to produce a
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series. of ﬁeasures and tests that will predict with a very
high degree of accuracy the subsequenf performance of the

" teacher in terms of specifiéd behaviour dimensions in given
school settings. Sig§n's findings underline the fact that
whilst selection may have meaning at the level of the indi-
vidual college, it does not apply to the system of teacher
education as a whole, which in recent years has shown itself
capable of finding places for virtually all the qualified
students who have applied. This particularly is the situation
in England. Taylor has depicted the situation in Great
Britein by showing that a large majority of students obtain
places in their first choice of college; others may have to
g0 furthei down their list of preferences, of even allow

" their hameés-fo.go/ forwaerd for any college that has vacan-
cies, justﬂas some colleges are ounly able %o fill all

their places by taking students who may have received

several earlier rejections.

Pires (1968) has investigated the recruitment and

| selection of candidates for primary teacher training in
Asia. This study is useful to know what is héppening in
the matter of selectipn of the entants to primary teachers'

colleges in some major Asian countries. Practices more
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helpful than others in attracting secondary schoel students
to primary teacher training were found to be in ogeration
in three Asian countries, viz., Afghanistan, the Republic
of China and Iran. Afghanistan has adopted the practice of
half-day work and also the facilities to proceedzg?higher
teachers' college and to the university. The Republic of
China offers three incentives, viz., (1) free tuition and
free board and lodging to poor students; (2) guarantee of a
job at the end of the training and (35 exemé%ion from mili-
tary service. Iran, too, provides freé tuition, grants for
educational expenses, the“prospec% of government employment
and the possibilities for further education. In India, a
stipend is ordinarily is available to teacher trainees i3
only i.. but a large number of thesé institutions are |

. private, government teachers' colleges, Malaysi?, Nepél,
Pakistan, Vietnam, Korea, too, give stipends ranging from
10.9 U.S. dollars to 600 U.S. dollars. Years of schooling

- needed for admission to training coﬁrses ?ange from 6 years
in Laos to {2 years in Iran, and Korea, the mean period

of training being 11 years. The minimum age required at
entry ranges from 14 years in Laos to 18 years in the

* Republic of Vietnam, the mean age being 15 years for the

Asian countries.
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Pire's study also reveals that no :written tests are

t{ﬁ . Ij
given in Afghanlstan, some states in Ihdla, Indone51a, Iran,
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Malaysia, Pakistan ani Singapore. In the countrles where
written tests are given, the most common is a battery of
scholastic achievement tests. In Sﬁ}i Lanka, and Bangla
Desh a test of general intelligence is administered. In
Thailend the practice is to give a scholastic aptitude test.
In Nepal, no written tests are administered at the time of
initial selection, but a general knowledge test is gi%en as
a qualifying test at the‘end of one month's probation.

\ This 1s a unique feature of teacher training‘of Nepal. In
the Philippines, a test of general intelligence forms a
part of a sing;e composite selection test. Nepal is the
only Asian country that requires & period of probation
before éhe selection is finalised. Most of the Asian
countries also conduct individual interviews to select
candidates for téacher trainees. The duration of interview
per candidate ranges from 3 to 10 minutes, 15 minutes,

the mean being 9 minutes.

In her study The Selection and Recrui tments of

-

Candidates for Primary Teacher Training in Asian Countries,
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Gunasekera (1973) had attempted to find out in detail the
selection and reéruitmeﬁt practices, concerning candidates
for primary teacﬁer training in the thirteen Asian countries
represented at the UNE$CO Regianai Centre, and to formulate
suggestlions based in part en that stud& for a selection and
recruitment prograﬁZ%ﬁ be adopted in Gaﬁlon. Her findings
show that (a) the patterns of seiection ard recruitment
procedures followed in the thirteen Asian countries are
generally similar; (b) there are certain weaknesses and
defects in the selection and recruitment procedures now
Seing followed in the thirteen Asian countries; (c¢) more
carefully planned progrgﬁrsf selection and recruitment
shoula be evolved for all the Asian countries; and (d)
‘"pertinent proposals for change aha improveméat are nece-
ssary in order to have an éffeétive selection and recruit-
ment prograﬁ?%n respect of candidates for primary teacher

training.

‘Chanchal Mehra (1970) in her survey of elemeﬁtary
teacher education in India found that little attention was
paid to minimum admission requirements for training insti-
tutions. The age of teacbérs under training in India hed a

wider range between 15 to 30 years. Only in .three states -
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Kerala, Tamil Nadu and Karnatak, some attention seems %o
have been paid to acadeﬁic background or personality
traits while recruiting teachers for primary schools. In
most of the Statesteacher trainees in primary teachers'

colleges and primary teachers in primary schools are

‘selected/reoruited by the Panchayat Education Committees.

2.4 TEACHER EDUCATION CURRICULUM

The programme of prima%y éndlsecondary teacher
training seems to have engaged the attention of research
workers in india. The "Educationa¥ Investigations in Indian
Universi%ies" by the N;G.E.R;T. (New_Delhi, India, 1963)
reports. g’ studies in teacher education ét primary level
between 1939 apd 1961. They were reported from the States'
of Andhra Pradesh, Assam, Gujar;t, Madhya Pradesh, Mahara-
shtra and Uttar Pradesh. They deal with the programme of
beacher education including the training syllsbus. Fourteen
such studieé were done in Indian_universities during 1961~
1966. Among them more note&orthy are by Parasbar‘(1963),

s

Sharma (1965), Harbskhash (1966) and Upasani (1966).
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These studies and those by Desai*{1967) and Mehra
(1970) hnave shown that in India the syllabus for teacher
training at the primary school stage is prescribed by

State Education Department in almost all the constituent

.States. Studies by Patel (1963), Pathek (1967), Tikmani

(1973%) and Bhatt (1973) have also shown that the same is
true for Gujarat alsosebaﬁchal Mehra found that mest of

the teachers' colleges in India at the primary school stage
are, too, pobrly equipped withteaching aids for different
programmes, and,therefore, the only method that seemed ‘te
be in large-scale use was fthe Lecture Method. The assess-
ment schemes used by teachers' colleges in india needed

a lot of improvement.

Researchers in the U.85.A., the Philippines, Great
Britain and in other lands have been much more sharply

focused on teacher education curricula. They reflect a

‘concern for a systematic analysis of the structure of the

courses of teachers' colleges. Conant's "Education of the

"American Teachers" (1964) is a pioneering attempt. Desai

(1967), Subba Rao and Siﬁgb (1969), Mehra (1970), Buch and

Yadav (1974) and others have also underpinned the need for
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‘such researches in India. Taylor (1968)'s conclusion is

that attempts made in this areain the U.K. are limited

in scope and that they provide 3; uncerta;n basis for
generalisation.\OWens'(1967); and Taylor (1968) have indi-
cated some experiments going on in the colleges of educa-
tion in England which peint out to grouping of main subjects,
the development of new inter-disciplinary courses and the
absorption of "Education" within the main subject work.

) Musgrove (1962) and Halmoé (1965) have shown a trend towards
the provision of some form of in%er~professional course
which can cater not only for teachers but also for social
workers, probation officers and others of the 'helping

professions’'.

A detailed sfudy of the relationship between academic
and professional 'studies in colleges of education was
undertaken at the University of London Institute of Educa-
tion. This research was directed to "exploré the question
whether in colleges of education in England a conflict
exists between the claims df the general education of the
_students and their professional training". Tibble (1966)
‘nas observed that more has been written about the Educa-

tion Course than any other aspeet of work in teachers



colleges. He has also underpinned & trend which denotes
substantial changes that have taken place in which educa-

tional studies are approached more | Pregmatically than

before. Taylor (1968)'s conclusion of the survey of research

work on teacher education is that a relatively smaller
guantum of literature exists regarding the main subject

courses in teachers' colleges.

Research literature on - teaching methods adopied in
teachers' colleges is also scanty. In Great Britain, the

Robbins' Committee on Higher Education (1964 ) h@d examined

the methods of teaching in use in universities and
teachers' colleges and had came to & conclusion that there
was & good deal of similarity between the patterﬁ)of
teaching arrangements for students iﬁ the two types of
institutions. The Committee also discovered the disturbing
fact of relative absence of tutorial teaching in teachers'
. colleges, a finding which makes 1little of the conventional
wisdom of teacher edugaiion. Hanko (1964 ) and McLeigh (3966)
have also reached a similar canclusion. Taylor (1968) has
pointed out that if teachers' éolleges want their students

to use a variety of group methods and to individualise

,instruction, to stress discovery rather than rote learning,
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then these methods must be used in the courses taught by
teachers' colleges. Taylor also underpins the need to find
out to wﬁat extent teacher trainees who learn audio-visual
methods and other educational technolegy‘in teachers'
colleges during their training continue to use these approa-
ches wimm in the school. There. is also & need to find out
how meny teachers' colleges make regular use of the new
media and how far they have either assimilated these to
traditional teaching methods of'faced up to their full

implications for the use of reorganisation of the curriculum.

The Centre of Advanced Study in BEducation, M.S.

University of Baroda hasc published "Studies in Teaching

and Teacher Behaviour, 1970 (edited by M.B. Buch) which

presents an up~-io-date picture of research work being
, o
done in Gujarat, other parts of India and in the U.S.A.
and the U.XK. on methods of teaching practised and advocated

in teachers' colleges.

The SAGTE group of the Philippines Presidential
Commission (1970) mwed attempted a broad evaluation of the
quality of teacher education curricula offered by the

Republic's normel schools and colleges. This study <~ 7
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revealed that dmong obeers, more teacher education insti-

’ h 4meng Sihess
tutions need to includeAin their catalogues such objectives
as express.a firm commitment +to national goalé of educa~

t

tion to0 be relevant to the Philippines needs, conditions and
aspirations andzghe education that can contribute to the
socio-economic and politiqal development of the nation. It
also pciqtéa out that the curricula are heavily loaded

with professional education courses, but their general
education component comparesfavourably with th@t of other
degree programmes in total requirements. It was also found
that 90 per cent of the textbooks used in genefa} and pro-
fessional education gggtioreign~authored, foreign-oriented
and foreign produced and had never been i§tended by their

authors for use in the Philippines teachers' colleges.

Amatsuchi (1967) in a study focussed on devel@pment of
teacher training in Japan after World War II has noted
cheracteristics of reform which has contributed to effecti-
veness of teaehgi education viz., (a) teacher training haé
become & part of univeréity education; (b) teacher training
schools established in each‘prefacture were consolidated in

a newly established national university as Department of
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Facultyyof Education; and (c) some of them were also made
independent Liberal Art Colleges. The study also revealed

the fact that teacher education in Japan for elementary schools
) . demand for

is done on the basis. of planned supply and/ teachers. This

however, may not be true about the education of secondary

school teachers.

The research evidences on comparative teacher education
at the elementary school stage in tﬁe U.S.A., and the U.K.
have shown that the British programmes have apparently
achieved a more effective relationship between subject matter
and professional education objectives, content and under-
S't‘;andings than have American teacher education programmess;
the British System seems to give more proper énd adequate
stress to each componeﬁt of an educational pattern designed
to prepare a competent tesacher. Thé Amepican reéearches tend
to expose the limitations of the British teacher education
programme in terms of its fraditiohalism and too much

subject-ceniricness.
N

Reform in the training of primary séhool teacher is

suggested in some experiments and researches.

Owens (1970), for instance, suggests in his study.a
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Module System as an alternate té the great weakness of the
present system of teacher education which lies in the
tremendous fragmentation of relationship and learning. The
Modulé System consists of units of 60»7Q students with 5

or 6 tutors, each student teacher experiencing the conti-
nuity of/working with the same primary,ana\seconda:y groups
for three years' practice teachiﬁg. To bring college, school
and assoéiate schools togétﬁer with the education -of teachers,
a cluster uﬁﬁo s8ix primary and secondary schools for@s an

integral part of the Modulse.

. Servilla (1971) attemptea the new appréach of the
Systems gnalysis of the teacher education programme for the
preparation o? el ementary school teachers in the regional
normal schools, state teachers colleges and selected private
teacher educajion institutions which are strategically
located in the different regioné of the fhilippines. This,
in fact, constitutes a new trend in educational research
in teacher education. A similar attempt is being made at
the M.é; University of Baroda to stﬁdy the programme of
secondary school teachers of the Punjab by Gupta (1976).
Servilla's study looks forward to making the programme for

the preparation of elementary school teachers a step ahead
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of the future. The study puts premium on the following
seven strategles. (a) granting of charters to regionadl
normal schools, (b) bestowing on the Director of Public
Schools authority ﬁp grant academic ranks to the instruec-
tional staff of these normal schools; (c) the inclusions of
pfivate teacher education colleges among the beneficieries
of the funds for teacher education; (d) organisation of a
coordinating body for teacher education; (e) establishment
6f a Centre for Educational Technology, Research and Evalua--
tion in every regien being serviced by the teacher education
1nst1tutions and a 91m11ar unit to be included in the co-
ordinating body of the Department of EBducation; (£) organi~
sation of & curriculum reform committee in every teacher
education institution; and (g) tapping of resources for

generating research funds.

Bass (1969) examined the evaluation proéedures in
certain primary teacher training institutions in Asia.
He found four principal.tfends. In‘some eountries like
Malaysia, certain subjeéts are evaluwated by a final external
examination; Japan, the Philippines and Thailahd‘prescribe

evaluation of course subjects by a progressive series of

written tests set internally; Burma, the Republic of China
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and Iren evaluate course work by & final examination;
and India grades perfofmance in practice teaching on the

basis of both internal and external assessment.

One speclidl problem of teacher education is worth

mentioning, which has provided verj in teresting insights
in a study \
into the subjecﬁéentitled "A Comparative Analysis of Primary

Teacher Training Curricula of the Regional Normal Schools

and Colleges in the Philippines and the H-year Junior Normsal

College in the Republic of China, by Chen Shi-Bey. In this

study, Chen has an&alysed factors which affected the primary
teacher training curricula of the Philippines and the
Republic oflChina. The study abounds in proposals for the
improveﬁent of primary teacher training programme in both

the countries.

2.5 STUDENT TEACHING

From studies by Pires (1968), Bass (1969), Pillai
(1972), Chilama (1973) and others, it appears that practices
in Asian countries in the matter of organizing and conducting

student teaching show marked variations. For instance, Pillail

found "a continuous period of teaching for a month, or a



little more or less than thatf, called 'block teaching
practice', preceded by a’week or two of observation of
:teaching'earlier; or intermittent periods of teaching
weekly for a part of the year, o; half-day teaching for
short or long periods of time during a parf of the year,
in a one~year or two-year course.’Tbig is repeated agaiﬁ,

once or more, in courses of longer duration say, a four

year course. This may be done in campus laboratory schools '

AN

only; or one part of it in ecampus schools and a part in

of f~campus cooperating schools."

Student-teaching is not without its broblems. This
tcan be seen from studies done in different countries.
Lorenzo (1966) has identified seven broad problems
student teachers meet during their off-campus teaching,
viz., prollems concerning (1) the learners, (2) the nature

of learning experiences, (3) curriculum development, (4)

methods of teaching, (5) class-room menagement, (6) admini-

stration and extra—activities,.and (7) school and community
relationships. Anguilar Pentagson (1970) has investigated

into the problems of student-teachers from the University

63

of the BEast, Manila, during their off-campus teaching period.

Her findings are as under: Student~teachers feel nervous
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when some-one visits or observechlasses; they find them-
selves unable to keep children from meking noise or mis-
behaving; they fail to maintain class-room control without

resorting to punishments.

Bond (1951) found tﬁat the off-campus student-teaching
pfogrammes helphin promoting personal qualities and scholar-
ship traits much more than pfofessional competencies. Desail
(1967), however, reached a conclusion-tbat the off—campué
student-teaching, besides helping the growth of personality,
can put a student-teacher pu: on the job of teaching in
innovative ways, and provides student—teachefs Rz Oppor-
tunity and 2 better climate to try-out teaching through

projects, assignments, unit planning ete.

Some attempts to develop either a scale of procedures
of assessment for evaluating students' performance in
student-teaching have been made. In this connection the
efforts of Bhat (1959) and Sekand (1959) are worth noting.
Roy (1965) in a doctoral study done at the Delhi University
has also investigated the relationship between the measures
of success of teachers as students under tréining aﬁd as

teachers in schools.



The programme of student-teaching being piloted by
!

62 teachers' colleges of Gujarat were examined by Palsane
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and Ghanchi (1967) ét_the Sardar Patel University of Gujarat.

They identified five major short-comings of the progreamme,
viz.,‘(1) the ﬁumber of practice teaching lessons were
arbitarily determined; (2)‘the student-teachers were in-

adequafely oriented before they were put in the field to do

thelr practice teaching; (3) the units on which the practice‘

.teaching lessons were based were largely isolated which did

not pose“challenges to the resourcefulness of the. teacher-
-trainees; (4) the assessment of practice teaching was
stré& lacking continuity and integration; and (5) there was
not much effective rapport between the teachers' college

and its practicising schools.

Similarly short-comings were found by Upasani (1969)
in the teacher education programme of Maharashtra State,
by Josheph (1967) in that of Kerala, Mellaya (1968), of
Madhya Pradesh State, Sharma (1968)'ef Del hi Stat?, Marr
et al (1969) of Punjab State, and Saikia (1971) ;g Assam
State. The findings of studies by Khosla (1970), Srivastava
(1970), Mehrotra (1974) and Singh (1974) are also in the .

same strain. Buch and Yadav (1974)'s conclusion is that
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"much dissatisfaction has been shown about the training

R i

provided to the teacher. The trainees are not satisfied,
the consumers are not satisfied, and more than this, even

the trainees are not satisfied with training programmes".

In thé successful administration of the programme of
student-teaching in teachers' colleées the relationship
between the college and practlclslng cooperatlng school
becomes important. Studies by Smith and Gunnlngham (1961),
Westfall (196%), Andrews (1964), Smith (1964} 1965) and others
have thrown siénificant light on the relationship between
teachers' colleges and their cooperative schools. It seems
‘that thewproblem of size of student-teacher groups needing
laboratory facilities has forced the exploration of new
approaches in the United States. The concept of teaching
centres has developed from this. Cooperative siructures have
been brought inte operation in 1arger cities. There is a
growing acceptance of the joint—responsibility for teacher
preparation between teachers' colleges and public school
system. Difficulties have also emerged from barriers of
status and diffegences of outlook égggggn schools and colleges

and they are hindering progress.



The Gujarat studies on téacher education by Patel
(1963), Pathak (1967), Desai (1967, 1971), Tikmeni (1973),
Bhatt (1973) and others throw significant light on difficul-
ties faced by private teachers' colleges in persuading
private schools to permit their teacher-irainees to do
practice~teaching particularly in the case of those trainees

that are fresh, that is, without previous teaching experience.

/

2.6 INNOVATIONS IN TEACHER EDUCATION

Dixit has identified some innovative trends in
teacher education in the United States, such as (a) high
priority being given to it in the past few decades, (b)
teaching being recognised as profession, (c) emergence of
broader prospectives, (d) shift of emphasis from profes-
sional knowledge and skill to the development of the perso-
nality on desired lines, (e) a trénd towards adoption of an
integrated curriculum, (f) introduction of the "tailor-made
programme", (g) substitution of the traditiondl lecture-
-method has been substituted, to a large extent, by such

informel methods as discussion, tutorials, seminars, workshops

and projects.
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William Taylor (1969) in a study of the education of
teachers in.Englan& in tbé perspective of society today and
tomorrow has come to hold a view that "a climate must be
furnished in which innovation coming from without will be
considered positively, if not uncritically, and thé respon-
gibility for innovation from within to deal with changed
needs and circumstances will be accepted as part of the
normalﬁwork of the organisation.” It is in this context that
he draws a conclusion tﬁat the éélleges of education and
universi ties mus$ produce the teachers for tomorrow, and it
is against this background that the current work of these

institutions must be directed.

Young (1965) in his "Innovation and Research in

Education" has shown that teachers' colleges have not been
well placed in the past as agents of specific innovation in
. curriculum content and teaching method; their research role

is minimal.

. Hazard et al (1967) have studied the "Tutorial and
Clinical Programme for Teacher Education" of North-Western
University (U.S.A:). They have shown how the TCPTE rejects
the widely followed,)yet soundly discredited, premise that

one can best learn how to teach by listening to formal

s
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lectures or participating in synthetic discussions about
education and its processes, followed by & more or less
artificial exposure, primarily as an observer - visitor
under the guidance of a gupervisgr who is a visitor also, to
classroom situations. Rather it endorses the view that
learning to teach requires active participation in real class-
rooms under the guidance of real teachers. It bases the
professional development of the teacher on the first hand
inductive development of perceptions, the testing of
hypotheses, and the synthesis of generalisations. It seeks
to move from the real to the vicarious in contrast to the
usual reverse sequence in professional education. It reco-
gnises that this development of professionai skill in teach-
ing is an artistic and creative process, as well as one of
scientific scholarship, that demands & high level of perso-
nal involvement. So far as the professional preparation of
elementary teachers is concerned, this new programme seems
to carry two vital implications, visz., (a) e;ementary
teachers should do advanced under—graduaté work in two
academic fields common to the curriculum in elenenta:y,
schools, and (b) a1l work in professional education should

be given through group tutorials and related clinical



70

experiences thus eliminating formal courses in education.

|

Dhaubhaael and Karmacharya (i975) bhave shown how
Nepal has been ﬁnyiné to tackle its éhallenging problen
of educating teachers. It has tried out a novel approach.
This approach enables\teachers in the primary schools to
get training near the place they are working. Trainees are
not alienated from their actual work situation. Daily
supervised teaching of the trainees after morning 'cl asses
on ﬁrqfessional education is designed not only to helpAthe
individual teacbers but also to improve their sehoél progra~
- mmes. The method adopted is one Qbere practice and theory go
side-bj—side. The training site is located at such places
from where the participating schools are within a walking
‘distance of gbout an hour. The classes are held for two
hours a day in the morning, leaving the teacher free to do
his regular work. In curricular structure, 7 general suhjects
and 11 special areas are covered. The programme is indigenous
and has evolved out or the felt needs of the country.

The Central Luzon Teachers' College (Philippines)

alse :

experimented,with a novel programme for the training of
. j\ 1

teachers of non-formal education. The tra;ning programme
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was a live-in seminar which lasted for 7 weeks and consis-
ted of seminar~di§cussions on citizenship and functional -
literacy, field trips to existing centres of oécupational
activities i.e. farms, factories, agricultural projects, etc.
and actual training in handicraft, mushroom éroduction, sew-
ing, dress-making and tailoring, piggery and poultry raising.
Part of the practicum included preparation of syllabi and

instructional materials.

Davis (1969) has found that in the U,.S.A.,, innovative
-practices in elementary and secondary schools are receiving
increased attention. These practices are: team-teaching,
fiexible and modular scheduling,lthe non-graded elementary
school, computer-based instruction, the utilisation of paid
and unpaid auxiliary persomnel to free the teacher from
the routine tasks, the new approaches to utilising the
services of the specialists, programmed igstruotion and
teaching méchines, automated information storage and retri-
val, instructional television and small-group instruction
"are not yet reflected in amny substantidl way in the litera~

ture of about student-teaching.

Bush (1965), Boyan (1965), Hite (1967) and others have
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also underscored the need to plan the last year of the
teacher training period to coordinate with the early years

pn the jobh

2.7 STAFEF AND STUDENT ATTITUDES, BELIEFS AND BEHAVIOUR

The educational investigations in Indien universi-
ties on teacher eduoation'sbow a distinct trend towards
studying and evaluating the attitude of teacher trainees to
their training programme in particular and towards teaching
as a career. Studies by Verma (1953), Rastogi (1956), Usha
Pande (1958), Adil (1959), Ahuja (1960), Pillai (1963),
Aggarwal (1965) and others reflect & trend towards improved
attitude of teacner trainees to teaching as a profession
but they also bear a testimony to the fact that student-
teachers develop a distaste for Basic Educeation and Commu-—
nity 1ife and wérk, when these are imposed upon them against

their liking or desire.

There have been relatively few attempts to describe
and categorise staff and student (of teachers' colleges)
attitudes,beliefs and behaviour in other aspects of teacher

training. Studies by Collier (1959), Eppel (1960), Klien
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(1965), Schofield (1966), ete. fall more or less in this
‘area. The main trend of thoughts reflected in fheir conclu-
sion is that educationsl and social values impinge upon the
education of teachers in a variefy of ways. They are inputs
to the system in the form of staff and student attitudes and
behaviour, but they also help to shape decision-making within
the educational and social suprasystem, and legitimise the
demands that are made for the production of teachers with

particular value orientations to their task and to society.

The Teacher Education Bpecial Area Group of the Presi-
dential Commission, Philippines (1970) studied the group
characteristics of the-Faculty of Teacher Tfaining Institu~
tions of tﬁe Philippines. The study also covered the percep-
tions and attitudejof the teachér educators about the teach-
ing piofession in perspective of o?her prestigious callings.
It was found that the three professions with highest inéome
are medicine, engineering and law. However, the respondent
teacher educators consiaered téacbing,medicine and law

most prestigious calling in the country.

The SAGTE group of the Philippines Presidential Commi-

ssion &also studied the question of the faculty de%elopment
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programme of normal schools in the country. It was found
that lack of sustained financial support, especially in
private institutions, hindered faculty development. However,
the redeeming feature of the unhappy situvation is that some
teachers, though still a small percentage, are found to be
engaged in significant research énd that faculty members
with a doctor's degree are more productive as a group than
Master's degrée holders, and the latters are more productive

than their colleagues with only a Béchelor's degree.

Dickson and Wiersma (1966) made a comparative study
of the characteristics o:f teacﬁer education students in
British Isles and the United States. An analysis of the
data yielded by the study has indicated that (&) United
Kingdom teacher education students tended {0 have, generally,
higher intelligence and verbal comprehension than did the
groups of U.S. student—teachers, (b) the U.S.A., student
teachers appeared more learning (content) oriented and those
in the U.K. more child-centred, permissive in their attitude
relative to teaching; (c¢) the U.XK. students appeared to be
better prepared in the academic fields of study measured,
except in the area of science where American elementary

teacher education students demonstrated their superiority;
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1

(d) American teacher education students appeared to be
better prepgred in major areas of professional education
knowledge than did their counterparts in the U.K.; and

(e) when measurers in academic students tended to reflect
thé recency of course work in the particular content area
as well as tbe‘basic sequential differences of the .teacher

education.

Soh (1971)'s study aimed at finding out if student
teachers! feeling of security-insecurity co~varies with
their pe%ception of teaching effectiveness and pleasantness
of interpersonal relationships in practice teaching setting.
The study revealed, amoﬁg others, that there were propor-
tionally more student teachers in the Secure Group indicafing
confidence in three of the fourteen aspects of class-room
teaching - getting children interested in the lessons, verbal
expression, and class control. That these differepces'could
not have occurred by chance is supported by thelcritical
ratios which are significant at or beyond .05 level. The
Secure Group also evaluated more favourably Jhan the In-
secure Group their relationships with three of the seven
oatégories of significant others - pupils, school princdpal,

and college supervisor. The critical ratios being significant
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at or beyond the .05 level, suggest the mean differences

are not likely to be chance occurances.

Acheson and Olivero (1970)'s study relates to the
Mager Report of 1969 (the U.S.A.) which assessed primarily
the teacher training activities in the prdgrammes and pro-
jects of 15 U.5. Office of Bducation-funded educational
laboratories and 3 selected research development centres at
a given point in time. Two important conclusions that
emerged from this study were: (a) more effective coordination
of activities of federal agencies affecting teacher educa-
tion and (b) involvement of more teacher educators in
universities and colleges in experimental and innovative

programmes.

2.8 INSERVICE TEACHER EDUCATION

A study of the in-service training of primary school
teachers in Asia was a£tempted by Pires (1968) at the Asian
Institute for Training of Teacher Bducators. The findings
showed that there are seven ways in which inservice teacher
training programmes bemnefit primary school teachers, viz.,

(1) upgrading of the professional knowledge and competence



of teachers; (2) extending the general education of
teachers; (3) eﬁhancing the qualifications of tedchers

in service; <4).provid1ng opportunities for teachers to
obtain incredments in salary; (5) raising the morale of
teachers; (6)\improving‘public rélations and (7) providing
training in community living. The study also revgaled that
only in countries like Cambodia (100 per cent), China (éai-
wan) (62.7 per cent), India (2 per cemt), Korea (82 per-
cent), Thailand (50 per cent) percentages of institutions
which’have a round-the-year ﬁroéramme of further tra?ning.
Percentages of institutions which have no programmes of
further training of their own are 75 per cent in Afghanistan,
66 per cent in Burma, 100 per cent in Shri Lanka, 98 per-
cent in India, 100 per cent in Nepal, 100 per cent in Bang-

la Desh, 50 per cent in Thailand and 60 per cent in Viet Nam.

Thus, the conclusion is that primary teacher trainihg.

Mehra (1970), in his National Survey of Elementary

Teacher Education (India) found that inservice education

and extension service progreammes were largely ignored. Most
of the training institutions were poorly equipped and most
of the staff members did not have any experience of teaching

in primary schools.
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As against Mehra's survey, the finding of a recent
doctoral study by Chiiana (1973 ) were more optimistic. He
made a comparative study of inseiviée education of primary
school teachers in India and in the Philippines. The find-
ings of this will be éxamined at length in Chapter V. Here,
it may noted that Chilana found that in some States of India,
some good work has been in evidence in the sphere of inservice
education of primary school teachers, but the Philippines
is appreciably much ahead of India in this vital dimension

of teacher education.

2.9. CONCLUSION

The foregoing review of research shows that more
research work is being attempted‘on selection of trainees,
teacher education curricula and student-teaching. But their
output is still smell. The bulk of research is directed on
the education of secondary teachers, and that of primary
school teachers continues to be étill a less explored field.
Studies in comparative teacher education are more conspi-
cuous between the U.S.A. and the U.K. Such a trend has

to be started among two or more Asianm countries. The present
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research will therefore be directed towards the study of
concept and methodology of comparative education and study
of the different constituents and dimensions of teacher
training programme, and important issues like duration of
elementary teacher training, the selection and professional
development of teacher educators, the 1leadership, organisa-
tional climate, staff morale and their relationship with

the eifectiveness of teacher training.in the two lands in

Agia.
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