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Chapter Ii

ORGANISATION AND ADMINISTRATTON
OF THE NEW TRAINING COLLEGE.

PART- I

¢

As has already been statec_i previously, the present re-
search work is based on two questiomnnaires. The details of
the first questionnaire have already been discussed sarlier.
While discugsing the purpose of the first questionnaire, it
was made clear that it was bo foim the basis for the second
questionnaire. As the first questionnaire only revealgd the
prevailing conditions in the training colleges, and as it did
not give any s;ope for the expression of personal views in
the matter, it became necessary to have a second questionnaire.
Purpose of the guestionnaire :

This questionnaire had a two fold purpose. Firstly,

it provided a scope for all the training colleges and also

to some educationists in the country and abroad to state

clearly and frankly their personal views regarding the various
aspects of the existing conditions. Secondly, it gave them
an opportunity to meke their own suggestions for a proper
patterm of teacher education prbgramme leading to a graduate
degree.

With the aid of the data thus collected, it was proposed
to evolve a uniform patterm of teacher educafion programme for

the countrye.
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The content and distribution of the questionnaire :

The entire questionnaire congisted of 1lll questions with
sub~divisions. 'For‘ convenience and to facilitate the answering
of the questionnaiie, these questions were divided into nine
parts, each pa#t pertaining to a particular aspect of the train-

ing collegs. Toe first part related to the general and spe-

" c¢ific aims of the training college progremme. In the sedond

part, questions ielating to the general patterm of the training
college were asked while the third part was devoted to the
administrativg aspect. In the fourth part, the facilities

for training such as the type of college, the staff amd other
general amenities were discussed. The fifth part pertained
solely to the trainees and the problems connected with them.
Qnestioné relating to the training programme cqnsisting of the
theory, ’practical work, craft work, community life and tutorials
otc., were asked in the sixth part, while the assessment and
evaluation'were considered in the seventh part. The eighth
part was devoted to the award of degree or diploma. Obther re-

levant problems were dealt with in the ninth part under the

"heading 'miscellaneous'. These aspects relabted to the evalua-

tion of the teacher education programme, extension ser¥ices,
follow up work, research programme and relation of training

colleges with other institubtions.
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In oxrder to facilitate the answering of this questionnaire,
a supplement was slso prepared. This supplement cﬁntained a
few suggestions and directions for the respondents. The sugges~
tions in the supplement were mostly based on the data collected
from the first questionnéire. Thus; this helped to elicit the
opinions of the respondents on the existing conditions in the
training colleges. In order to faciiitate the use of the supple-
ment, in addition to the questiorn number, the question page was
glso indicated in it and the Questions for which the supplement
contained suggestions were starred., |

The quegtionnaire and the supplement were distributed among
the: training colleées end educationists in the country and abroad.
The following taeble will reveal the details of fhe questionnaires
gsent and »thg response received ‘

Table No.57 )
Digtribution of the questionnaire and response

Traditional Basic
, Training Training 'TOTAL
S Place Colleges. Collegess - -
No. Ques-  Res~ Ques~ Res~ Ques~ Reg=
, tion- - pon~ tione- pon-  tion- pon-
naires se. naires se. naires 56,
sent. sents gent.
1+ Andhra Pradesh 10 5 1 1 il 6
2. Assam 2 - 1 1 3 1
5. Bihar 3 - 4 2 7 2
4, Delhi 2 1 1 1 3 2
5, Gujerst 5 e . 4 1 9 3
6. Himachal Pradesh =~ - 2 1 2 1
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Trad Itional

Training Bagic
. Colleges. Training | POTAL
Se Place — Colleges. :
No. Ques- Res- Ques=  Res~ Ques~ Reg~
tion- pon- tion~ pon- tion~- ponse
naires se. naires se. naires
sent. sent, sent.
7. Jammu & Kashmir 3 1 - - 3 1
8. Kerals 6 3 1l 1 7 -4
9. Madhya Pradesh 6 4 ‘ 4 1l 10 5
10. Medras 4 10 2 1 16 11
11, Maharashtra 12 6 2 1 14 7
12, Mysore ‘ 7 4 1 1l 8 5
15, Origsa 1 1l 1 1 2 2
14, Punjeb ’ 16 5 10 4 26 9
15. Rajasthan 2 1 .2 1 4 2
17. Uttar Pradesh 24 - 5 2 1 26 6
18. West Bengal 8 2 1 1 9 3
121 50 40 . 20 16l 70
48% 50% 43%
Questionnaire Response
sent.
1, Blucationists in Indisa. 24 7
2. Hucaticnists outside. 6 : 2

The digcussions that follow in this and the following
chapters - aere mostly based om the anslysis of the dats thus col-

lected. It may however be pointed out here that care has been
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taken to comment upon aspects which are considered significgnt
even though alllthe details were snalysed fully.

For the sake of convenience: only aspects relating to the
first three parts of the gquestionnaire, namely, the é;ms,‘
general pattern and the administfati\;e agpect, are presented in
this chaptere.

I. The aiums :

Before organizing any institution, especially an educational
ingtitution, it is slways important to define in cloar terms its
aims eand objectives. It cam only be then that it can be orga-
niged on sound lines and in keeping with the aims specified. If
this is true of any educational ingbtitution, it is much more true ’
of a treining institution which is the main feeder to all other
educational institutions.

The following table will reveal the general and specific
aims as suggested by the various colleges in the country. The
general aims are indicated by numbers while the specific aims‘
are indicated by letters and under the relevant aspects :

; Table No. 58
The general and specific aims of a training college

No.of Training Colleges
8.8o. Ttens ~ Traditional Basic ﬁofal

1. To provide a good theoretical
and practical. background to
teachers. 49 . 14 63
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Se

4.,

(a) To acquaint with the latest
. techniques of teaching with
particular references to
the- class and the subjects
taught.

(b) To help the student-teachers
, t0 leam to prepare and use
teaching alds.

(¢) To enable the student-teach-
. . erg to apply the theory of
education’ to school situation.

(d) To teach them at least one of
: the major crafts with an offi-
ciency enough to utilize it
as one of the centres of edu~

cation.

(e) To develop in teachers the
ingight and ability for plan-
ning educational activities -
with curricular & co-curricular,

To develop a love for and right
attitude towards the teaching pro-
fegsion and. thus improve the pro-
fessional efficiency.

To help to develop a sound educa-
tional system as a whole for the
betbter development of children.

To help to realize the responsibi-
lity as teacher~citizens towards the
conmmunity and thus enable them to
give an intelligent Bead for rapid
evolution of a soclallstic pattern
of society.

(a) To help to organize school life
on a cooperative basis.

(b) To develop a sense of leadership

N

24

10

18

41

13

and realization of the importance

of the profession in the advance~
ment of the nation.

of Training Colleges

Qe
dit3 Basic Total

Traditional

-—-——--.—---.—-——u-...-——q--".-.-u-—n—

- o we

13

13

22

25

14

1l
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Iooking into the suggestions putforth by the different
colleges, it is found that stress is laid on certain important
~ agpects as love for the profegsion and professional efficiency,
development of a sound educational system for better develop-
ment of children and development of better citizens with a
realization of their responsibility towards the community and
the nation. These three aspects are pointed out by both types
of training cdlleges and there is no dispute about the nature
and importance of these aims. The aimsg and objectives of any
sound training institution should embrace these three aspects.

The teacher is first a citizen and then a teacher. There-
fore his preparation as-an active and useful citizen becomes
essential. ﬁe iS‘entrustedfwitﬁ the bhumen: wealth of the nation
and isxexpécted to lead them -also. to become active and useful
citizens like himself, After all, the children belong to the
society and the teacher himgelf is a socisl being and in every
action of hig, he should be conscious of the society he serves
if he'is:fesponsible cifizen; Thérefore, it becomes necessary
to eguip him in such a way ﬁhat he- becomes capable of shouldering
efficiently his responsibility towards his charge. In order to
discharge higs duties efficiently, besides being prepared as a
responsible citizen, he should alsgo be equipped professionally
and this too efficiently. =Equipped thus, be should be able to
become an educatiogal leader in the community guiding it intel-

ligently and oh right lines. Thus, the aims of any good

A
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training college shou;d embrace these aspects esnd may be stated
as follows :
The training college éhouid

a) prepare the trainees under its charge to become
active ard responsible citizens;

b) aéuip them with necessazi professional efficiency;
and S

c) equip them to enable them to assume the educational
leadership in the community.

The broad aims are generally formulated for general gui-
dance of the treining college, but for its guidance in its
specific and day-to-day activities, it becomes essential o
formulate certein specific objectives. These will greatly faci-
litate;the smooth running of the college. In the above tabls,
as pointed out earlier, the suggestions of the training colleges
regarding‘th15~a§pect are revealed under the relevant items. ‘

As general guidance to all the treining colleges, the
various gpecific aims mey be compressed into a singlp'aim anq
may be stated thus '

To enable the trainees %o learn the techniques

of organising, edministering and dealing with all

the activities of the school with a clear and intelli-

gent understanding of‘the basic pedagogical principles.

But this in itself will not be sufficient to guide the
training colleges in definite directions. As pointed out

earlier this will have to be further broken up into a number of
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aimg not confined to only one or two aspects as the -teaching

work or craft work or preparation of teachin€gaiﬂ§~etc., but

should cover each and every aspect of the trai;ing programnme

depending on the aspects introduced and the programme of work
followed by the training colleges.

Thus every training college should have certain definite
objectives in view and these should be both general and gpecific.
The general objectives should enable the training college to
formulate its programme of work and the specific aims should
help the training college in carrying out this programme and
thus attaining the main objectives.

II.V The General Pattemm
(a) The new training college :

The need for integrating the two types of training colleges
and having a single pettern was discugsed during the Third Con-
ference of the Training Colleges in November 1952 and a Goﬁmittee'
was also set up to go into the issue. This committee through
its broad guggestions pointed out the possibility of arriving
at an integrated pattern. But this was a suggestion put forth
sometime ago and since then many othér changes in educational
field bhave taken place and this necessitated the eliciting of
the opinions of the training colleges and educationists on the
problem.

.It is found from the data collected in the present investi-
gatlon that a majority of the colleges both Traditional and
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Bagic are not in favour of confinuing with the two types of
colleges. However only a few collegés, i.e., altogether then
PTraditional and %ﬁ% Basic type feel that the two types of col-
leges should{continue for a certain period. The reasons put
forth in favour of tﬁeir opinion reveal that a majority of them
feel thet since the patbern of education at the secondary level
is not wniform and still continues to be of two types, non-Basic
and Basic, it is essentisl t6 have two types of training colle-
~ ges t0 meet the existing conditions. Secondly, since the stress
in Basic institutions is on ce;tain specific agpects as craft,

/ correlation and community life, it is~neéesséry Yo provide spe-
cific training to teachers in these aspecté. Since this is
possible only in Basic Training Colleges, it is felt essential
to run two types of training colleges, one catering to the non-
' Basic scbools and the other to the Basic institutions. Their
argument is that Qo long as the two types of primary and second-
ary schools exist, the two types of training colleges also should
continue.

Tho se collegés which have opted for a single pattern (i.s.
altogether 40 of the Traditional fype and 12 of the Basic type)
have also stated their reasons for their opinion. Theyargue
from the point of view of economy and aveiding confusion in the
training field. They further argue that since Basic educetion
has been accepted as the national pattern of education, it is

quite redundant to continue with two types of training colleges.
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They could safely be merged into one single pattem.

It is a fact that both at the primary as well as the secbnj
dary level, the country has now a variety of imstitutions yith
different nomenclature such as Basic, non-Basic, Post-Basic
Secondary High Schools, Higher Secondary Schools, Multi-purpose
High Schools and so on. But perhaps a way could be found whereby
all such insgtitutions could bé broad-baéed ultimately. Most of
the training colleges and educationists have already scented
the coming events and thus seem to be justifie§ in expressing
their opinion in favour of 2 single pattern of training college.

But, what are the functions and purpose of the new train;
ing.college? The main functions of a training college aré
three pronged. At the first instence it has to caber ‘to the
needs of all the schools at the secondary level. ©Secondly, it
has to supply the teaching personnel to the training’schools
and thirdly, it bas to prepare the administrative and‘ inspecto-
rate perscnnel. As fa? as the schools st the secondary 19vei
are concermed, they are of a very large variety. At the lower
se?ondary stage, there are the Senior Basic and Middle schools
and at the higher secondary stage we have the High Schoo;s,
Higher Secondary schools, the Multi~-purpose échéols and Post=-
Basic schools. Ag regards the training schoolg, we have both
the Normal Training and Basic Training schools. As far as the
lagt function is concerned, it has to cater to ‘the ingpection of

all types ¢of schools both at the elememntary and secondary stages
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and also that of the training schools. Therefore, when we
think of a patbtern for the new training college, all these
facts are to be kept in mind.

From the analysis of the data'bbtainedk nggﬁ suggestions
for the new training college gtand out :

1) An integrated pattemm catering to all types of secondary
ingtitutions, training schools and educational sdministration
and inspection with a programme of work including the following
aspects

1. The basic principles of different types of

ingtitutions, educational admianistration
and inspections.

2. Preparation of illustrative aids.

3¢ Craft helpful in the preparation of teach-
ing aids. }

4. Community life.
5. Field of specialization.
6. Field work in all the activities introduced.

2) The Basic pattem with certain modifications.

%) The traditional pattern supplemented by traiﬁing in the
principles and practice of basic education.

All these suggestions are worth considering. ;f the second
suggeétion is taken into consideration, the very first question
that crops up will be as to whether it will ve accepted by all.
Secondly, thére is also the question as to whether every thing
is satigfactory with the Basgic Training Golieges so as to make
the patbtern acceptable with minor modifications. Thirdly, is
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‘everything so hopless in Traditional Training Colleges that
théy should be completely relegated to the background and con-
demed? As regards the first question, the data reveals that
this suggestion is not that of a majoriﬁyc ﬁ%nowing the con-
dition in the Bagic Training Colleges (discussed in Part A),
the second question cannot be emphatically answered in the
affirmaetive. "~ Coming to the third question, the answer cannot
be emphatically negative for the conditions\revealed doAnot g0
to support the same. Therefore to accept this suggestion
totally mey not be to the liking of the majority. The same
argument holds good as far as the third suggestion is concerned.
Iet us for a while go into the facts as existing to@ay.
The number of Traditional Training Colleges are more than three
times the number of Basic Training Colleges. And as revealed
in the pre#ious chapters, some of the Traditional Training
Colleges are doing really very good work and there is nothing
to dispute about it. This does not mean  that the Basic Training
Colleges have not exhibited their best. Some of the Bagic
Training Colleges have also revealed commendable work especially
in the fields which are peculiar to their pattern. But the
discugsion in the previous chapters on the existing conditions
of both the training colleges has also revealed the loop holes
in the two types of colleges. Thus, ﬁe*have to the credit of
the two colleges both gooq and bad points and neither can be
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-ignored. Any pattem thought of for the training college will
have to be built on the strength of the two keeping in mind at
the same time the limitations of both the types and the wider
objectives that the training college has to attain.

lMoreover, under the circumstances, when education is to
advance rapidly and when adequate finance is not available, it
may not be economical to scrap in toto what is already existing.
In view of these facts, to accept the first suggestion might be
worth while. Therefore, the new training college should be an
integrated one built on the strength of both the Traditional
and‘Basic patterns and able to cater to the three pronged require-
ments in both the'educat;onal and administrative field as pointed
out earlier,

(v) The duration éf the course :

The next importent agpect connected with the general pattem
is certainly the duration of the course. This aspect is closely
allied with the minimum qualificatiiz:zzgégﬁﬁe training colleges.
The- present duration is between 7 and 9 months and the minimum
qualificebion for admission is graduation. Bub sufficient claim
has already been made regarding the inadequacy of the time and
even the Secondary Hducation Commission recommends 2 years for a
successful training course (165 : 166). With the question of
duration, the 2dmission standard in education has also been dis-

cussed and debated on many occasions. The following table will
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reveal the views of some of the training colleges regarding

this aspect.

Table No. 59

The duration of the course and the basic education
© ghtandard for admisgion

A e WD MW G WR T an % e’ MR em R G G e S W ae WR M mm g M e G e e R W W e

Basic (general) Duration

: No. of Training Colleges
:i:ggg;g? - ‘gﬁuggg’ Treditional Basic Total
1. Graduation 1l yeerx 17 5 22
2 years 14 3 17

2e P‘PIC? ' 2 Jears 2 - 2
3 years 4 4

5. P.U.C. 2 Jgears 2 - 2
: 3 years 4 - 4

4, Higher Secon- 2 years 1 2 3
dary. 3 years 1 1 2

5. Matric. 5 years 2 - 2
4 years 2 3 5

From the table, it is found that there are five qualifice-
tions suggested for admission into the braining college and the
duration varies according to the qualifications specified. I%
is further revealed that there are three lines of thought.
Firstly, if matriculation is the minimum admigsion qualification,
the duration is 4 to 5 years, But if Higher Secondary or P.P.C.
or P.U.Ce is the minimum, it is 2 to 3 years. This means that
their concept of training cqllege is a 3 to 4 or 5 years colleges
on par with other degree colleges. The third line of thought is
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graduétion with one to two years duration.

After a certain period when all the present high schools
are gradually converted into higher sedondary schools, matri-
culation certificate will certainly be replaced by higher
secondary school certificate. Hence to consider matriculation
as the minimum admission gualification for a training college
under the chénged circumstances may not seem very practicable.

'Thé'suggestion of making P.U.C. or P.P.C. or even Higher
Secondary Certificate as the minimum admission qualification
with longer duration is no doubt very welcome and if introduced,
we will surely be moving tOWards‘the British or American sys-
tems of training colleges. But under the present circumsitances,
when great need is felt for.trained teachers, nothing short of .
practical suggestion should be put forth and the nation may
not take a risk in tﬁe matter. In oxder to meet the urgent
demands of trained teachers even short term training courses
are instituted in certain places and this definitely reveals
the urgency of the problem.

Under the present circumstances, graduation is accepted
by most of the training colleges as the minimum admission
gqualification and it should continue to be .so for the new
training college as well. As regards the duration, there 1s
no doubt that it is very inadequate and no professional effi-

ciency could be attained within a short period of 7 to 9 months.
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Also, with graduation as the minimum quaiification, to prolong
the period too much may 3156 be not éon@gggve. The efficiency
attained during the training periodfggé to ;; maintained and
improved upon and thig'could only be poséible with periodical
short term refresher cqurses, seminars etc. Thersefore the
training should help to set the ball rolling and enable them to
make & start in their profession with full convictions and con-
fidence. The traiﬁing colleges should pave the way for it.
But if the new training college is to take over the functions
of both the existing type of training colleges, the extension
of the duration should be acceptable., It is only then that
all the needs of secondary education could be eatered for and
the teachers will also be able to assume the educational lea-
dership in the society.
(¢) Medium of Instruction

The next item connected with the general pasttem is the
medium of instruction to be followed'in a training college.
The practice at present is well known and is also revealed in
previous chapters. But under the chgnged circumstances when
all the elementary and secondary schools have switched on to
regional languages and when even the universities are not free
from their influences aﬁd clutches, to ighore it at the train-

ing college level may not be advisable. The following table
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will reveal the opinions of soﬁe of the training colleges.

Table No. 60 . >
Vedium of instruction

- R SR o e M s R e BT mm RR S5 e e WS G R R eWE W W R M S em W M R W e e e

. No. of training colleges
Suggestions Traditional Basic Total

- em e mm W M M um s TR me T s s e W B MR e gme e e A AW MRR ASS B R ST e e e e

l. Regional language 20

6 26
2. Bnglish 20 4 24
3. Hind i 5 1 )
4. Mother tongue 5 1 6

- wae e s wes e E g e e e mse W BIE R B s s e W S SRR e TR e e e e e s Y e

From the table, there seéms to be a close contest between
the Regional language and English. When we consider the deve-
loping trends in the country, Regionéi languages seem to be
the ggpropriate choice. But again, our thinking cannot be
limited to this one aspect alone. ﬁndsr the new circumstances,
training colleges have a large part to play. They are to
assume the e@ucational leadership in the country for which a
very close coordination between the various training colleges
is necessary. Also when we congider the vast literature that
is availlable in Inglish in the field of education and educational
techniques, our literature in this field is no comparigon. To
give 1t up would certainiy be going a step backward. It may
be suggested by some that thg staff may keep in touch with

such literature and still continue to have the Regionral language

as Tthe medium of instruction. Bub matters will be faciliteted
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~to a‘great extent if a common langusge is followed‘by all the

. training colleges. There is yet another aspect to be consi-
"dered. By adopting the Regional langqages at thé school level,
we have already created enough limitations for our children.

To carry this limitation to the t;aining college level would be
closing the doors of the training colleges for a large number
ol students. & common language at the training college level
hag provided an opportunity for many to seek admissions in
‘States other than their own.

Therefore, considering all these various factors, it may
be proper to continue with English as the medium till a national
language develops and the necessary modern literature in that
language is also available.

The problem of medium is not confined to ingtruction alone.
It is associated with the evaluation aspect alsc. The following
table will reveal the views of some of the training colleges
in +the matter. |

Ta‘ble No. 61
Medium for assessmegt and sessiconal work

W e e e eee  Em e M R s TR TR Em mm S gy e g MR SR AR e MR e e T o Em em e e

No. of training colleges

Suggestions Traditional Basic Toua
1. Regional lenguage 20 5 25
2. English 17 4 2L
%« Mother tongue 7 2 9
4, Hind i 5 1L 6

. e e oW e e e M e W W m S e Gas W g e e R e S e e R e e s e e e e
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The views are agaﬁn in favour of RegZlonal language and
English ranks second. But when once English is accepted as the
medium of instruction, this question is automatically solved.
‘The Regional language or the mother tongue could be used for
teaching ﬁractice. For all other purposes, the medium accepted
for instruction should be the language that should be made use
of, for, it facilitates both the staff end students as well as
the examineis. \

III The sdministration of the Training College:
(a) The controlling authority.-

The next problem that is of importance isg the administrae-
tive aspect of the training colleges. So far, we have had
colleges zdministered by different agencies but academically
most of them are controlled by the universities. In the case
of some colleges egpecially Basic Training Colleges, even aca-
demic coﬁtrol is vested with the state govermments. Thus majority
of the colleges are dual controlled and this is zlready discus-
sed previously. In the interest of the training colleges and
in the interest of education, the question is as to what would
be the begt practice? |

It has been suggested by many that\the‘training colleges
should be controlled by tﬁe state governments or in other words,
the dgpartment of education. The following table will reveal

the suggestions put forth by some of the colleges in this matter.
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Table No. 62

The administrative and academic control of the train-
ing college.

- e me e Em em e mm T G Gw W M W e S am oD ww W T e W M MBS Sw e em e e e

Adminigtretive
) control Academic control
Controlling No. of training No. of training col-
authority colleges leges
Tradi- Basic Total Tradi- Basic Total
tional : tional
1. state Govt. 28 7 35 - - -
2. Central Govt. 8 - 8 - - -
3. University 6 2 8 48 10 58
4, Private Agency 6 1 7 - - -
5. An authority
formed on the
principle of
co-operation. 2 2 4 - - -

The majority of the colleges are in favour of the state
government control for administration while they favour the
university for academic control. In mény places, the majority
of the schools and training schools are under the state govemn-—
ments and by having the training college also under the same
aubhority they feel that better coordinabion may be created
between the schools and the training colleges. Secondly, the
interchénge of staff between the schools and colleges is also
facilitated. This suggestion might be acceptable in places
where the schools are under the state control. But this is not
the position~everywhere. In some piaces the schools are under

different managements like the municipal boards, local boards,
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private agencies ebc., and iﬁ such cases, this coordination msay
not be possible to a satisfactory extent.

From the point of the welfare of the training colleges
themselves, it may not be conducive to have different practices
in different places. These differeﬁces will certainly affect
the training programme and may in certain cases pull down +the
efficiency. Secondly, these differences have also affected the
gstatus of the sgtaff of the training colleges.‘ Whiie on one side
the staff have enjoyed certain privileges, on the other side,
they are no better than the school teachers. 411l these differ-
ences will certainly mar the standard of work. When the ingti-
tution is of a college. level, it shouldd certainly enjoy certain
wique position and status and cannot be classified with schools.
Moreover, there should be a definite uniform academic sbandard//
maintained. Further, if the head of the institution is to run
the college efficiently, he should have only one boss to answer
and not two masters to please. By trying to please botﬂ he
: pleéses none and‘this in turmn affects the work of the training
college in every way. Again, as long as we insist on thg-tfain—
ing college to prepare the students for a degree in education,
the wniversity will certainly have much to do with the training
college. Morebver, when all other types of colleges are under
the university why should the"training college be under a

_separate authority? In view of all these factors, it might be
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better that the training colleges are under the university both
administratively and academically. Thig solves a great number
of problemg and the college will also enjoy the same status as
other professional colleges. As regards developing better co-
oxdination betweén the'training college and the schools, there
are other methodé and measures which could be adopted and one
such method ig to have the representatives of the state gévern~
meqt, muﬁioipal boardg, local boards and private agencies on the
university advisory council of the training college. -This will
to a certain extent help in developing a better co-ordination
-between the various agencies.

Some colleges have'suggested the Central Government or
Private Agencies for administrative conbtrol. This may be from
the point of view of financial consideration. But this again
brings in the problem of dugl control. The Central Government
or the State Government or the Private Agencies insgpite of not
(having anj sort of control can still play their part efficiently
through financing the universities sufficiently and acting as
members of their various advisory committees. But the sole res-
. pongibility both administratively and academically might perhaps,
ﬁe better vested with the university.

lastly, there is also a"spggestion which says thet the
administration should be in the hands of an auth&rity formed on
the principle of co-operation,While the suggestion is rather

vaegue in its scope we might comment that this gort of cooperatlon
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%E_gggégfiged even by the university and hence, a separate
aubthority is out of question.
(b) The strength of the college.-

The efficiency of any institutién is greatly marred by over-
crowding the institution. This hinders not only the individual
attention but also gstands in the way of bétter student-teacher
relationship. In oxder to’maintain the efficiency standard,
individual attention and student-teacher contacts are very essen-~
tial and this is facilitated only in those institutions where
the ratio between the staff and the students is limited. Because
of better contact between the students and the staff, the gtaff
will be in a better position to guide ‘the studenfs to the best
of their sbility and this mutual help and understending goes far
to build a healthy relationship between the students and the
administration and provides no chance for any sort of indiscip-
line. This sort of clean and healthy atmosphere ceitainly helps
in the raising of the efficiency standard of the institution.

It is true that very rafely has there been any provocative
or indisciplinary incident in teacher training institutions and
especially at the college level. This may be perhaps due to the
short duration =nd heavy work. But this is no criterion for '
overcrowling the ingtitutions. The efficilency aspecf of the
institution haé also to be considered in addition to the discip-

line aspect and this toc depends upon the student-teacher ratio.
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The following table will reveal the opinions of some of the
colleges regarding this aspect. . v

* Pable Nob3
The student-teacher ratio and enrolment limitation

student-teacher Enrolment . No. of training colleges
. ratio limitation. Traditional Basic Total
5:1 ° = 100 2 - 2
731 70 - 2 - 2

8 :1 50 6 3 9

- . 80 2 - 2
100 2 - 2

10 : 1 50 2 - 2
60 2 - 2

100 20 & 26

15 : 1 75 - 2 2
180 ] - 5

200 3 - 3

l6 : 1 250 2 - 2
20 : 1 120 2 - 2

W e R G R e WS R DM T mAs N TR we M e e SR MR R e e W Sem W mm e e e e e e e

From the table it is found that 37% of the training col-
leges $£5"in favour of a ratic 10 : 1 with an enrolment limita-
tion of 100.. This seems to be reasonable. But with the tre-
men.dou:s educgtional expansion and improvement at the secondary
and elementary levels, to limit the strength of the training
college to 100 also creates problems. There is great dearth of

trained teachers. In order to overcome this hurdle and facilitate
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the planned educational programmes, even short-term training
courses have been suggested. Under these circumstances; train-
ing colleges have great responsibilities on them. It Becomes
their duty to co-operate fully with the Government in its edu~
cational ‘expansion and improvement progranme. Increasing the
stiengéh in n§ way implies that there should be no drawing of a
margin. There should always be a limit to the strength for too
big a sﬁréngth will certainly affect other activities and is
liable to lead to inefficiency and maladministration. It should
be such that it maintained the standard and efficilency of the
colleges and at the same time catered to the national regquire-
ments and demands. g

‘(¢) Attached practising or experimentel schools.-

Any training college without a practising or experimental
school may be considered as not a full fledged college. To have
a number of schools round about the training college is something
different from having its own‘school under its own administra-
tion. - This certainly makes a vast difference. It gives a mean-
ing to the theoretical background pro%ided in the training
college. It provides a scope for immediate check of the theory
propounded on the hard rock of practicality. Thirdly, it helps
the staff to keep themselves alert to the school problems and
the latest pedagogical technigues ete. Thusﬂit brings them‘
closér t0 the school situations and -keeps them continuously in

contact with them. Fourthly, it provides the staff an opportunity
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to carry on practice teaching for a certain period in the year
s0 that their experience in the field is not allowed to rust.

B& their constant touch with the school and with its prablemé
their demonstration lessons will certainly have & meaning and
value'and will-be of & proper standard. Thig experience of the
staff of the practical school-room situations will go a long

way to add to their prestige and status in the eyes of their
students. In addition to the above advantages, the school under
‘ the training college wili.certainly have to be maintained a? a
certain standard for otheiwise it will pull down the prestige

of both the college and its staff., The training college will
then become an advisory and consultative agency for the surround-
ing schoolse. And this will certainly help in raiging the stand-
ard of the neighbouring schools. Thus, a training college to
have its own attached school has great advantages. The opinions
of the majority of the training colleges as analysed, are also
in its favour. '

The question now arises as to what kind of schools should
be attached and how many schools should be attached. This is,/
cértainly a grave problem especially under the circumséancgg
when many of the coilegeé“at éresent_are not havinglgven one
‘school attached to them. The following. table will reveal bthe

opinicns of some of the training colleges regarding this aspect.
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Table No.64

Number and type.of schools to be attached to the train-
ing. college.

- e e MmO g G AR AR MR GER e Mee v M e s e Mee SN G Ak aee S TR e e e R e e o

' No.of No. of training colleges
Type of school schools favouring this
Traditional Basic Total

M s G E GEE e e B YW e M e e G PR mm A ST G R YT mm tm R am am e xS o e W me

1. Nursery, K.G.,
Montesorie, Pre-Basic

e‘UC“. 1 2 hand 2
2. Elementary Schoql. 1 1 - 1
%. Middle school. 1 2 - 2
4, Senior Basic school. 1l 7 3 10
5. High school 1 6 - 6
2 2 - 2
> 1 - .1
6. Post-Basic school. 1 5 4 9
7. Higher secondary 1 10 - 10
school. 2 1 - 1
8- Mo Po Ho S' l ? 3 8
' 2 - 1 - 1
9. Secondary Grade

Tr.School. 1 2 - 2
10, Basic Treining school. 1 1 3 4

11, IExperimental or ) .
Model schools. 1l 1 - 1 2
12. Special schools. 1 1 - 1

From the table it ig found that a majority of the colleges
prefer to have either a high school or a higher secondary school,
or a l.P.H. 3. or a senior 5asic or post-basic school attached
to them. As regards the number of gchools most of them suggest

one and in véry rare cases they extend beyond this number.
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There are a few factors which should be taken into con-
sideration before arriving at any decision regarding this
matter. Firstly, what are the kinds of schools that these
training colleges are going to cater for? Secondly, what are
the aspects of the training programmelwhich need to be taken
into consideration before taking a final decigion? ®ach of
these factors has its own importénce from the point of view of
the traininglccllege.

After all, the training colleges for sometime Lo come will
cater to schools at the secondary stage and to training schools.
At this stage, we heve a variety of schools both Basic and non-
Basic and the training college can make no distinction between
them for every kind of school is equally important.

Secondly, in the treinirg programme, there may be specia-
lised fields~of study as child educafion, education of mentally
backward children etc., the handling of which may be facilita-
ted if there was prdvision in the training college for a first
hand study of the same. -Where there is no scope for practical
application or first hand study of the problems, whaltever is
learnt will remain mere theory without practical significance.

Further, the pre~elementary and elementary schools are
feederé to the secondary schools. In order to have a thorough'
knowledge of -the conditions in the secondary schools, a back-

ground of the stages prior to it is equally essential.
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Therefore, if a training college is to be a very efficient
institution and upto-date in its field of knowledge, a.compact
area round the training college should have to be developed.
There should be provision for ingtitutions right from the pre-
elementary stage to %he training school stage and one of each
type of school should be inciuded. This compéct area cannot be
built all of a sudden. It should be a gradual development.
Secondly, the strength in each of these imstitutions should not
be unwidely. All these schools should be under the direct ad-
ministration, of the training college. But in oxder to facili-
tate administration, each of these institutions should have their
own heads or priancipals working under the guidance of the prin-
cipal of thé training college. Enough scope should also be éro;
vided in these schools to use them as experimental gschools when-
ever necéssany.

This applies equally to those areas of the multi»purpose
high schools which are rather gpecifi¢, such as Commerce, Tech-
'nology, Agriculture etc. 4And it is for this purpose that the
Government of India is making an effort to run parallel colleges.
of Education to cater to all such fields.

The .question now arises whether the compact area suggested
is practicable and possible in all the training colleges. To
have only one kind of attached éecondary schooi will not serve

much purpose. Therefore, it may be feasible to see that a
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middle~cum-high school and a senior basic-cum-post-basic school
are attached to every training college. In areas where the
training colleges are close by, the planning can be done iﬁ cCO~
operation with one another. If for instence, an eleﬁentany
school is attached to one training college'at a particular period,
a pre-elementary school may be developed in another near by
training college during the same period. Thus such co-ordinated
effort will greatly facilitate matters and cater to mutual advan-
tage. In due course, every college Qill have its own compact
area. -

So far the discussion was confined to the first three
.ﬁarts of the questionﬁéire. In the chapter that follows, the
fourth and the fifth parts are dealt with.



