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CHAPTER XTV

PRACTICAL WORK - (1) School Teaching Experience

As indicated in the previous chapter, this chapter is 

devoted to one aspect of practical work, namely, the school 

teaching experience which forms an important aspect of the 

training programme. The course in theory covers much of the 

study of the art of teaching hut effective practice can he 

obtained only in the schools. Hence, the discussion centres 

round items like the present position of school experiences, 

the procedure to he adopted, types of guidance and directions 

in the teaching work, teaching practice of fresh candidates, 

criticism lessons, facilities for teaching practice and 

records of teaching practice.

1. The present position of school experiences.-

At present, school practice is mainly under the direction 

of the training college staff. Ho specific provision is made 

for it in the school as far as staffingj accommodation and 

equipment are concerned. The work of the schools in making 

school practice possible is an extra task thrust on them.

Even though, it is generally undertaken willingly, yet arrange­

ments are often made only with difficulty and the school staff . 

receives very little recognition for the help and co-operation 

extended by them.



Secondly, the methods, techniques and procedure adopted 

by different types of training colleges are different* The 

principle of activity stressed in some colleges, especially 

in Basic Training Colleges, implies that not only the forma­

lised methods should he replaced by more dynamic methods but 

that an entirely new approach should be made to educational 

problems. It is also felt that the traditional methods adop­

ted in the Traditional Training Colleges do not fit into the 

programme of 'Activity Schools' which are based entirely on 

a new conception of education. Both these conceptions are 

far from true. To think that a particular method suits only 

a particular age is a mistaken belief. In fact, the activity 

method is not so much a method as an approach to education 

and hence should be applicable to all stages of education. 

Secondly, while this method gives meaning to and creates 

interest in the practice of teaching, the traditional method 

provides system and a definite line of procedure in work. 

Moreover, to think that the traditional method is a fixed 

rigid method is not true. It could be made as dynamic as 

possible if only the relationship between the teacher and the 

taught are well established.

In fact, the secret of success in this aspect lies not 

so much on any particular method but in the approach to the 

whole problem, the interest created in it, and the meaning 

and benefit derived from it. This will be achieved when
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teaching is closely linked with, the experience of the child. 

Any method by which the teacher is able to develop the cri­

tical sense and thinking power of the child should be consi­

dered worth while. Hence to insist in the training colleges 

that a partici&ar method should uniformly be followed is 

neither beneficial to the college nor to the trainees and 

the children. Moreover, no good teacher can relegate the 

children and the subject to the background in the interest of 

a particular method, fhe method should be adjusted according
x.

to the type of children and the problem on hand. Hence, a 

good method will always be dynamic. All that needs to be 

remembered as far as teaching aspedt is concerned is that a 

close relationship should be established between the teacher 

and the child and the problem on hand, fhis alone will en­

sure real success.

Another factor arising out of the existing conditions 

is that, at present, there are two distinguishable types of 

school practices namely, the discontinuous practice periods 

and the continuous teaching practice. She trend is shifting 

more and more towards the latter.

It is also a fact that the teaching practice is carried 

on only in one particular type of institution and the variety 

of experience that is so vital to the teacher is not thus 

made possible under ordinary circumstances.
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Thereforef any measure that Is introduced in the new 

training college, should not ignore the above facts. The 
programme should be so planned that not only the varied re­
quirements of both the teachers and the educational world are 
fulfilled but that it also falls within the limits of the 
training period, at the same time providing the maximum bene­
fit.
2. The procedure to be adopted.-

Teaching practice embraces a number of items and most
important of them is the procedure adopted for the purpose.
In this connection, the following are some suggestions put

toforth by 50 Traditional and^Basic Training Colleges. Some 
colleges have offered more than one suggestion.

Table Kb. 94
Procedure for teaching practice :

S.Uo. Suggestions , toialtionS^lls'if^gtll

1. Teaching under super­
vision during the
academic year. 17

2. Block practice - con­
tinuous teaching pra­
ctice for certain 
period without any 
theory work :
(a) under the control

of the school. 15
(b) under the control of

the lecturers of the 
college. 17

3. Teaching without being 3suoervised.

6 23

7 22

5 22
2 5
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The table reveals that with regard to the first two 

procedures, that is teaching under supervision during the 

academic year and block practice^, the opinions are almost 

equally divided. As regards the two items under the second 

procedure, while the majority of the Traditional Training 

Colleges, ie. 34% as against 30% (1? and 15 out of 50) are 

in favour of the block practice^ under the control of the 

staff of the training college, the majority of the Basic 

training colleges ie. 35% against 25% (7 and 5 out of 20) 

favour the control of the school. The last item, namely, 

teaching without being supervised, does not seem to find 

much favour.

As far as the first item, namely, teaching under super­

vision is concerned, it has also been pointed? out by some 

colleges that it should be undertaken for about two months 

in each term while some others feel that it should be con­
fined to 3 days in the week. As regards the second sugges­

tion, several opinions are put forth. Some feel that a period 

of iO weeks should be spent by the trainees in a particular 

school giving lessons under the supervision of the senior 

teachers and about a fortnight should be spent in other 

schools. There are others who suggest that two weeks in the 

first term and three weeks in the second term should be 

devoted to it while some others 'suggest that six weeks in 

the first term and five weeks in the second term should be
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spent on it. Again some colleges have put forth the sugges­

tion that three weeks within the session and another three 

weeks after the theory examination should he gpent on it 

while others are of the opinion that a week or ten days or 

a fortnight in the year should he devoted to continuous tea­

ching. Thus we have a variety ©f suggestions.

In view of the wishes of the training colleges and in 

the interest of the teachers themselves, it may he suggested 

that the new training colleges should encourage both types 

of teaching practice and in order to distinguish one from-the 

other, they may he called (a) discontinuous teaching practice 

in schools and (b) continuous school experience.

(a) Discontinuous teaching practice in schools.-

The purpose of this experience is to provide the trainees 

with concrete evidence, illustrations and examples.to supple­

ment their theoretical background and thus provoke their 

thoughts and lead them towards thinking about the theory 

acquired. The schools should form their laboratories and 

testing fields.

This aspect should include discontinuous periods of 

teaching, observations in the schools, visits, minor investi­

gations, developing contact with the children, svaff and the 

organization of the school activities. This type of practioe 

requires easy access to schools and flexibility of organiza­

tion. This should form an integral part of the course in
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education. And since it should he mainly under the direction 

of the training college staff, of course, in cooperation with 

the schools, it will have to he carried on only in local 

schools. This might cover a period equivalent to twelve weeks 

as suggested hy the University Commission (5 : 213) and spread 

over in periods of racing lengths during the training period. 

But out of this period about eight weeks may he spread over 

before the continuous school experience and four weeks after 

it, so that the trainees may not lose touch with the schools. 

Preferably, this practice should he spread over different type 

of schools in the locality. The varying lengths of periods 

should he worked out hy the training colleges in cooperation 

with the schools. This kind of practice will put the trainees 

on the track and the training college staff will mainly he 

responsible in guiding them to move in the right direction.

The observation aspect should include observation of 

demonstration lessons hy the staff of the training college, , 

lessons of the co-trainees and of the school staff. The 

school staff should he informed previously regarding the ob­

servation hy the trainees. The demonstration hy the training 

college staff should also he spread over the training period. 

The lessons arranged in the beginning will only help the 

trainees in land erst anding certain techniques to he followed 

and will put them on certain track to follow hut they will 

not provoke their critical thinking. It is only after a
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certain amount of practice and experience in the schools that 

the trainees will be in a position to undertake an active and 

critical discussion of lessons. Therefore, a part of the 

demonstration lessons should be arranged after the trainees 

have had some teaching experience. This will enable them to 

observe the lessons eritically and arrive at certain opinions 

and judgements of their own.

Constant visits to the schools will help the trainees to 

understand the children and get acquainted with the school at­

mosphere and its staff. This will also give them an opportunity 

to undertake minor investigations of educational importance.

(b) Continuous school experience.-

There is yet another purpose which should be achieved 

through school practice and this is made possible through con­

tinuous school experience. By this the trainees experience 

what it is to be teachers as members of the school staff before 

they actually plunge into the profession. This experience will 

be rich and complete only when they spend considerable time in 

schools, developing contact with the pupils and their colleagues, 

realising the responsibility for the work that they undertake.
i

This experience is facilitated under settled conditions and 

continuity.

This kind of practice cannot he undertaken under the 

direct supervision of the college staff alone. The school 

will also have to assume responsibility for directing and
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supervising the work of the trainees. The staff of the train­

ing college during this period might visit the schools occa­

sionally and provide the necessary guidance and help to the 

trainees.

During this practice, the trainees need not he confined 

to the schools in the locality alone. Even far off schools 

could he taken advantage of for the purpose. It is important 

that continuous school experience should he made available in 

schools of all types and sizes and in all areas including rural 

areas. The variety of schools for this purpose as suggested 

hy 50 traditional and 20 basic training colleges, will he 

clear from the following table.

Table Ho. 95
Types of schools for teaching practice.

S. Ho. Sugge st ions Ho. of Training. Colleges
Traditional Basic Total

1. lower and Higher Secondary
Schools including M.F.H.S. 50 7 57

2. Senior & Post-Basic Schools. 17 6 23
5. Teachers' Training Schools. 8 4 12
4. Elementary Schools. 4 5 9
5, Nursery, K.G. Montessori

and Pre-Basic Schools. 5 1 6

The table indicates schools of almost all types. The

first two items suggested by cent percent and 34% of the
Traditional (50 and 17 out of 50 } and 55% and 30% of the

Basic Training Colleges (7 and 6 out of 20) pertain to



416

schools of the lower and higher secondary stages since the 

training imparted in the training colleges is mostly to cater 

to the needs of the secondary schools, it is hut natural for 

these suggestions to top the list. It is rather surprising 

to note that only 30% of the Basic draining Colleges have 

suggested Senior and Post-Basic schools for practice. This 

may he attributed to the existence of very few schools of 

this type in the country. But all the same, since these 

schools are also a part of the secondary stage of education, 

wherever facilities exist, experience of these types of schools 

should also he provided.

Training schools, SLementary schools and Nursery, K.G. 

Montessori and Pre-Basic Schools are other items suggested 

hy some Traditional and Basic Training Colleges. The low 

frequency against these items may be attributed to the fact 

that the training colleges mostly cater to the needs of the 

secondary schools and not to these types of schools. But 

sometimes teachers passing out of the training colleges are 

also posted to training schools. Hence experience of this 

type of institution is also essential especially for those 

who intend to work in such schools and also for those who have 

chosen teacher education for specilization.

Teaching experience in elementary schools is the concern 

of the under-graduate training institutions and the low fre­

quency against; these schools is thus justified. But since this
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is a stage prior to the secondary stage and since the nation 

is thinking of considerable changes in this stage of educa­

tion and is also trying to implement universal compulsory edu­

cation scheme, it would be an advantage to the trainees to get 

acquainted with the schools of the primary stage also. This 

experience could be gained through visits, on the spot study 

and observation as a part of the sessional work or project or 

even under special fields chosen by the trainees.

Those who have chosen certain special subjects such as 

nursery, K.G., Montessori and Pre-Basic education or even 

education of the handicapped children should be allowed to 

undertake practice in the schools pertaining to these specia­

lized fields. This experience should be in addition to the 

experience of the secondary schools.

This will certainly invite proper planning and through 

co-operation between the schools and the training college.

The schools selected for the purpose should feel that it is 

a distinction for them and the new responsibility will certainly 

prove a valuable stimulus especially to those schools which 

have, had very little contact with training colleges. Similarly, 

the trainees should equally feel the responsibility and see 

that they contribute their best towards the normal working of 

the institution. During their tern of apprenticeship, quali­
fied and experienced teachers of the schools may be reqilfcred to

undertake the general supervision of the trainees under the
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overall care of the Heads of the institutions in co-operation 

with the cone earned members of the training college staff.

The question now arises as to how this should be orga­

nized by the training college. The two-fold aims of conti­

nuous school experience have already been pointed out in the 

beginning. This should be organized in such a way that both 

these are achieved. If the duration of the training period 

is accepted as two years, the majority of the discontinuous 

periods of teaching could be completed during the first year 

and ample time will be available during the second year for 

undertaking continuous teaching practice. This could be under­

taken for a period of two weeks in each type of institution. 

Those who have chosen certain special fields such as nursery 

education, education of handi capped children, pre-basic 

education and teacher education etc., should be allowed to 

undertake practice for an equal amount of time in the schools 

of their special areas, for those who close educational 

administration and supervision for specialization, a period 

of about two weeks should be allotted for supervision and 

guidance work of schools. The trainees should then be placed 

under the local administration and an education officer should 

be entrusted with the responsibility of guiding them in their 

work and equipping them with the necessary training. The two 

weeks spent in each school, besides teaching work, should be 

utilized for organizing all kinds of school activities, pre-
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paration and maintenance of various kinds of school records, 

participation in staff meetings and other.school work that 

the headmaster might assign for the trainees. Also the minor 

investigation work undertaken hy the trainees during their 

observation and discontinuous teaching periods can be further 

promoted dfuring their continuous school experience. A 

minimum of about 10-12 lessons should be given by each trainee 

during a fortnight.

This continuous teaching work facilitates the adoption 

of activity methods. Since the trainees are in close touch 

with the children and all their experiences, it should not be 

difficult for them to correlate their teaching to the expe­

riences of the children.

During the continuous school experience, the trainees 

should be able to cover all the grades that they might be 

expected to handle later on and use as many techniques and 

methods as possible.

It is further essential that continuous school experience 

should be followed by discussion of the students’ experience. 

The training college should provide adequate periods for the 

same. This would be stimulating to the staff as well as the 

trainees and provides guidance for further work.

Thus the teaching practice or the internship organized 

on the basis suggested will equip the trainees with the neces­

sary practice and knowledge for the work that they have to



underbake after the completion of the training.

3. Types of guidance and directions in the teaching work.-

In order to equip the trainee in a proper manner and 

with proper knowledge, certain types of directions and gui­

dance in teaching work become necessary. As regards this 

aspect, there are three types of guidance. The first type is 

to place before him a concrete example, the second type would 

he to guide him during and after an activity and the third 

type would he to leave him on his own and to guide him when 

approached with douhts. Under the first type, we may cover 

observation of lessons, under the second type supervise 

discussion lessons and under the third, the discussion of 

unsupervised lessons. The discussion that follows will he 

in the order suggested above.

(A) Observation of lessons.-

This aspect will constitute the observation of demonstra­

tion lessons, the lessons of the co-trainees and those of 

experienced teachers in schools. All these three will pro­

vide the trainee with a wide variety of experience.

(a) Demonstration lessons.-

This involves two points. Firstly, who is the competent 

authority to give the demonstration lesson and secondly, should 

notes of lessons be supplied to the trainees?

(a-1) The competent authority to give the demonstration lessons.

As regards this aspect, the following table will indi-
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oate the opinions of the training colleges.

Table No. 96
Competent authority to give demonstration lessons.

S.No. Sugge stions No .of Training Colleges 
Traditional Basic Total

1. The training college staff 29 7 36
2. The Practising school staff ^5 6 51
5* Any trained & experienced 

reachers in schools. 18 5 23
4. The Inspector of Schools - 2 2

Even though 58% (29 out of 50) of the Traditional and 

55% (? out of 20) of the Basic Training Colleges are in 

favour of the training college staff, 50% and 56% (25 and 18 

out of 50) of the Traditional and 30% and 25% (6 and 5 out of 

20) of the Basic Training college also favour demonstration 

by trained and experienced teachers in schools. Only a 

couple of colleges of the Basic type suggest that the lessons 

should also be given by the Inspector of Schools. Thus 

there are three types of opinions expressed by the various 

training colleges.
Undoubtedly, the main persons concerned with the training 

are the members of the training college staff. Therefore, it 

is important that they should take the majority of the respon­

sibility. But since the schools and teachers are also bene­

fited by the training college, it would not be out of tbs way 

if they are also involved in it and the responsibility is
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shared by them. In fact, this should be considered as a 

privilege, for it provides them scope to keep themselves up- 

to-date as far as teaching work is concerned and it also 

provides an opportunity to better themselves and to compare 

notes with others. Whoever gives the lesson, it should be 

of a proper standard and the trainees should benefit by it.

Both the authorities can be accepted as competent for the 

purpose, but the major responsibility should be that of the 

training college staff.

The last suggestion namely, the inspector of schools, 

inspite of the low frequency against it is also worth consi­

dering. The Inspector of Schools is one who is constantly 

in touch with schools and is a person from whom proper guidance 

in school work is expected. This naturally demands that he 

should be of a proper standard. Therefore, it will not be 

out of the way to expect something from him in this direction. 

Moreover, this facility will also help .him to keep himself 

upto the mark in his calling and will provide a little relief 

from the drudgery and routine that he may be experiencing in 

his aclministrative work. Therefore, wherever possible and 

practicable, even the Inspectors, especially the Subject 

Inspectors, could be entrusted with this responsibility. This 

will certainly provide a wide variety to the trainee.

(a-2) Supply of lesson notes.-

IS i& desirable to provide each trainee with a copy of
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the demonstration lesson notes prepared by the member of the 

staff giving the lesson! Sven though 70% (35 out of 50) of 

the Traditional# 50$ (10 out of 20) of the Basic Training 

Colleges have answered it in the affirmative to this question, 

there are yet 26% (13 out of 50) of the Traditional and 20%

(4- oub of 20) of the Basic Training Colleges who are not in 

favour of such a proposal.

Those who are in favour of it, have put forth the follow­

ing reasons in support of their answer.

Table Ho. 97
Reasons (for supply of notes of demonstration lessons

S.Ho. Reasons Ho. of Training Colleges 
traditional Basic Total

1. It is a guidance for begin­
ners. 14

2. It enables the trainees to 
appreciate the principles 
followed in planning and teach­
ing the lesson without of-
eourse losing its dynamism. 6

3. It facilitates a clear grasp 
of the different stages of
the lesson. 6

4. There is no other way of making 
it possible for student teachers
to profit from the demonstration -

5» It serves as a model. 3
6. It will ensure greater care & 

planning on the part of the
person who teaches the lesson. 3

7. It encourages intelligent cri­
ticism on the part of the observer. -

14

3 9

6

4 4 
3

3

3' . 3
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Even though. 35 Traditional Colleges answered in the 

affirmative to this aspect, only 32 colleges have offered 

reasons for their answer. Three colleges have not expressed 

their reasons and hence are not taken into consideration.

From those who have respimded, 44% of the Traditional Train­

ing Colleges (14 out of 32) are of the opinion that the notes 

would serve as a guidance to the beginners. They will cer­

tainly give them a complete picture of the various stages of 
the lesson as pointed out by 19% (6 out of 32) of these . 

colleges and help them to offer intelligent criticism as 
suggested by 30% (3 out of 10) of the Basic Training Colleges.

Further 19% (6 out of 32) of the Traditional and 30%

(3 out of 10) of the Basic Training Colleges feel that the 

notes will enable the trainees to appreciate the principles 

followed in planning and teaching the lesson and serve as a 

model.

40% (4 out of 10) of the Basic Training colleges point 

out that there is no other way of making it possible for 

student-teacher to profit from the demonstration.

The sixth point in support pertains to the person giving 
the lesson. If the demonstration has to supply the notes 

to the trainees, it becomes necessary for him to plan his 

lesson with great care and caution.

But let us look at the other side of the picture and 

see what the others have to say.
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Table No .98

Reasons against supply of notes of demonstration lessons

No. of Training Colleges. Reasons l'radi tional Basic fotal

1. Lesson notes are but , 
guides. Class-room con­
ditions may callfor 
deviations and fresh 
adjustments. 5 2 7

2. It is useless because 
the students in the be­
ginning of their training 
are not in a position to
interpret them. 4 2 6

3. It does not create interest 
in the lesson. 3 — 3

4. It is better to keep the 
teacher trainee guessing. 1 mm 1

According to the table, the first two reasons namely 

that class room conditions may call for deviations and adjust­

ments and that the trainees may not be able to interpret the 

notes* are offered by both types of colleges while the last 

two reasons, that is, it does not create interest in the 

lesson and that it is better-to keep the teacher trainee 

guessing, are put forth by the Traditional Training Colleges 

only.
Out of these who have responded to this aspect ie. 13 

Traditional and 4 Basic Training Colleges 38$ of the Tradi­

tional and 50$ of the Basic Training Colleges point out that 

even though lesson notes may be guides to the trainees, class­

room situations may demand deviations and fresh adjustments.
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Another 31% of the Traditional and 50% of the Basic 

Training Colleges feel that the notes of lessons do not 

serve any purpose as the trainees in the beginning will not 

be able to interpret them properly.

As lesson notes are readymade matter, 23% of the Tradi­

tional Training Colleges are of the opinion that they may 

not evoke interest in the lesson. Hence, it is better to 

keep the trainees guessing through out the lesson.

Providing prepared notes to the beginners will no doubt 

give them a planned picture but at the same time it is bound 

to prejudice their free thinking which will be directed 

towards certain set lines without giving them scope to think 

on their own and participate in healthy and critical discus­

sions. Even though the notes may help them to notice the
K •'’h 4 ey

finer points of the lesson, yet these very points may wider 

certain aspects of progressive discussion. The criticism 

may centre round some points but some other major aspects may 

be brushed aside. Also, notes of lessons are not the only 

way for deriving the benefit from the demonstration lesson. 

Critical observation during the lesson and intelligent dis­

cussion after the lesson are other ways by which the trainees 

will certainly profit. Moreover, teaching is not something 

rigid and set. It is dynamic and demands deviation and 

adjustments at every stage. A problem or situation handled 

by one person can never be handled in a similar manner by
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another because it is the co-operative understanding and 

co-ordination of the feelings of human elements and not some­

thing static and inert.

Under these circumstances, inspite of the majority of 

the colleges favouring the supply of lesson notes, it may be 

suggested that no lesson notes should be provided, to the 

trainees. At the training stage, as much originality as 

possible should be encouraged. Such notes may be of use for 

those coming for refresher courses and even then these notes 

should be supplied well in advance of the actual lesson, so 

that prior study of it is made. It is only the experienced 

teachers who will be in a position to make the best use of 

these notes and not those who have been for training for the 

first time.

(b) lessons of the co-trainees.-

The second aspect under observation lessons is the 

observation of the lessons of co-trainees. In order to gain 

as much experience as possible during the training period, 

the trainees are expected to observe the lessons given by the 

co-trainees. This will provoke their thinking and enable 

than to discuss the strong and weak points of the lessons and 

of the co-trainees. This sort of a discussion enriches the. 

experiences of the trainees*

The question now arises as to how many lessons should 

be observed by each trainee. In this connection, the responses
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from the Training Colleges reveal a variety of figures ran­

ging from 5 to 200 lessons and from the low frequencies 

against the figures, it is not possible to infer anything 

definitely.

The number of lessons, to a certain extent, depends 

upon the number of special methods and the time at the dis-
hm-e.

posal of the trainee. Taking the true factor, the variety 

of programme and the majority opinion according to the res­

ponses received, it may be suggested that each trainee should 

be able to observe at least 10 lessons in each method and in 

case he is able to cover more than this, he should be allowed 

to do so. The more he observes, the better for him. The 

staff should constantly check his observation and direct it.

In this connection it may also be pointed out that no 

trainee may lifce his co-trainees to observe his first few 

lessons. Because of lack of self-confidence, he may not feel 

comfortable to deliver his goods in the presence of bis co­

trainees. Therefore, in order to avoid creating embarassment 

to the trainee giving the lesson, it may be wise to allow the 

co-trainees to observe the lessons of a trainee after he has 

completed about 3. to 5 lessons in each subject. This restric_ 

tion is necessary in the interests of both the observer and 

the person giving the lesson.

(c) Lessons of experienced teachers in schools.-

This third aspect under observation of lessons pertains
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to the lessons of experienced teachers in schools. As regards 

the number of lessons to be observed, the responses from the 

training colleges to this aspect reveal a variety of answers 

ranging from 4 to 30 lessons and in certain cases even to “as 

many as possible". But the frequencies against these sugges­

tions are so low that it is difficult to draw any inference 

and arrive at a decision.

But since the trainees have a good opportunity for this

purpose during their continuous school experience, it can only
\

be suggested that they should make the best use of it and take 

the full advantage of the situation. They should make it a 

point to observe all good lessons. Even though it may not be 

very wise to impose any restriction in this regard, yet in 

order to safeguard against any neglect on the part of the 

trainees, a minimum should be expected and as suggested by the 

majority*, of those who have responded to this aspect, that is, 

25% of the Traditional (6 out of 24 colleges) and 35% of the 

Basic Training Colleges (2 out of 6 colleges) it could be about 

5 to 6 lessons in a week during their continuous sc tool experi­

ence period. This should as far as possible cover all the 

methods selected by the trainee. This will not, hamper the 

other activities of the trainees. If they are able to cover , 

more than this, there should be no objection. Every observed 

lesson should be followed by individual or group discussion.
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B. Supervised discussion lessons .-

The second type of guidance that the trainee receives in 

bis teaching work is during supervised discussion lessons. The 

very first point in this regard is~who should.supervise the 

lessons of the trainees? According to the training colleges,

the following are the suggestions :
iutihrityi tk s&pebvisie teaching Mpr adtipej1* 4iS_

S.Bo. Suggestions No. of Training Colleges
Traditional Basic Total

1. The lecturer 30 6 36
2. Staff of the Practising 

school attached to the 
training, college. 25 5 30

3. Experienced expert 
teachers in schools. 11 3 14

Even though 60% (30 out of 50) of the Traditional and 

43% (6 out of 14) of the Basic Training Colleges are in favour 

of the training college staff, yet 72% (36 out of 50) of the 

Traditional and 57% (8 out of 14) of the Basic Training Colleges 

are in favour of uhe experienced teachers from schools includ­

ing those from attached practising schools.

It has been suggested earlier that the teaching practice 

should be both continuous and discontinuous. Therefore, both 

the training college staff and the school staff are involved. 

When practising schools are attached to the college, these 

will naturally be taken advantage of and this means the invol­

ving of the staff of the attached practising school. Therefore
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all the three authorities suggested in the above table come 

into the picture, but of course it should be carried on with 

the approval of the training college. Care should be taken 

to see that the supervisor appointed is osphble of under- 

taking the responsibility. In order to co-ordinate and 

facilitate the work of the different types of supervisors, 

periodical discussions among them may be arranged by the 

training college. Such discussions will help to clear cer­

tain doubts, clarify certain points and offer certain sugges­

tions for further work. This will also provide an opportu­

nity for exchange of views regarding the trainees and guide 

them to the best of' their ability.

The second point relates to the number of lessons to 

be supervised by different people. The following table 

will reveal the various suggestions put forth by some of the 

training colleges.

For Table Please refer next page
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The first part of the table indicates the minimum number 

of lessons to be supervised by different people while the 

second part indicates the maximum number. Also while some, 

colleges have indicated their views in definite number of 

lessons, others have suggested in percentage.

According to the majority opinion of both Traditional

and Basic Training Colleges, the minimum and maximum number

of lessons suggested for the training college staff and for
Kc

experienced teachers in schools range from 1 to 10. Incase 

of training college staff, the suggestion is supported by 16 

to 32% of the Traditional and 15 to 20% of the Basic Training 

Colleges while in the case of the experienced teachers in 

school, it is supported by 38 to 48% of the Traditional and 

15% of the Basic Training Colleges.

Prom the table it is further revealed that in the case 

of Traditional Training Colleges, both the minimum and the 

maximum varjr from 1 to above 30 and 25% to ?5%« But in the 

case of Basic Training Colleges, while the minimum varies from 

1 to 20 and 25 to 50%, the maximum varies from 1 to 30 and 51 

to 75% of the lessons. The frequencies against other sugges­

tions are so low, that they do not help us to come to any 

definite conclusion. But in the light of the majority opinion 

and from the procedure suggested for teaching practice, cer­

tain conclusions may be arrived at.
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During the discontinuous teaching practice, the trainees 

are completely under the staff qf the training college. These 

lessons must he supervised completely by the college staff.

Since the trainees start with this procedure, care should be 

taken to see that they are placed on a firm footing before 

they undertake their continuous teaching practice, because 

during that period the trainee is a part of the school staff 

and his prestige is a* to a certain extent dependant on his 

ability to teach efficiently. Therefore, all discontinuous 

lessons should be supervised lessons. Moreover, during the 

continuous teaching period, the training college staff may not 

be the direct supervisors all the time. Therefore, they will 

be able to give their best only during their supervision period.

But during the continuous school experience period, 

since the trainees are under the control of the heads of the 

practising and other schools, the school staff may be entrusted 

with the responsibility of supervising the lessons of the train­

ees, of course in consultation and co-operation with the train­

ing college staff. The staff of the training college may pay 

occasional visits to schools in order to provide necessary 

facility and guidance wherever required and to assess the pro­

gress of the trainees. And since tie number of lessons during 

this period has been suggested as 10 to 12 lessons for a 

fortnight (Page I* H| ), the supervised lessons could be at least 

8 out of the total and this will work out at about 2/3rd of the
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total number. In order that the trainees might derive maxi­

mum benefit from their school experience, much of their work 

should be observed and discussed.

C. Unsupervised lessons.- '

The third type of guidance that the trainee receives in 

his teaching work is during discussion of unsupervised lessons. 

It is not always conducive to watch the trainee continuously. 

This may develop a sort of dependent attitude, inferiority 

complex and lack of self-confidence on his part, therefore, 

in order to safeguard the interests of the'trainee and to evoke 

critical thinking on his part, it would be good to leave him 

on his own for a certain period. This will help him to gain 

the confidence of his children also. Even the University 

Education Commission are in favour of this view. When they 

state with regard to school practice thus: “This does not mean 

that the supervision should be present through out the twelve

weeks, far from it. The student can only find his fact when
' ” to

he is left, from time to time,^his own unaveided efforts", 

(5*213).

As regards the mmber of unsupervised lessons, the res­
ponses from the training colleges indicate three types of 

suggestions. According to the first, a definite number ranging 

from 2 to 40 lessons is indicated. The second suggestion indi­

cates the part or the percentage of the total number of lessons 

and this ranges from 15 to 50%. The.third suggestion indicates



so limit is this regard.
The number of unsupervised lossons will depend upon the 

total number of lessons that the trainee is expected to cover 
during his training period and the objective that these lessons 
are expected to achieve* To impose no limit according to the 
third type of suggestion does not sound reasonable as it may 
end in either limitless number or no unsupervised lessons* To 
suggest a definite number may not also be proper as tbe ability 
and capacity differs from trainee to trainee* fhe aims of un- 
supervlsed lessons may be achieved by one trainee more quickly 
than by another, finder the circumstances, to fix a minimum in 
terns of percentage or fraction of the lessons given may be 
reasonable* In the light of the second suggestion offered by 
the training oolleges and taking into consideration the number 
of supervised lessons, this minimum could be 1/5rd of the total 
number of lessons, for this fraction is neither too high nor 
too low* And these lessons could conveniently be undertaken

<a

during the continuous school experience -period* Ibis should be 
followed by individual or group discussion with the supervisor 
or the methodology lecturer concerned*
4* leaching practice of fresh candidates.-

The next item for discussion relates to an important 
question with regard to fresh candidates* Is it necessaxy 
for a fresh graduate to have more practice than an experienced 
candidate, and if so, how much more practice should he receive?
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As regards the first aspect, as revealed by the responses 
of the colleges to this aspect in the questionnaire while the 
majority of the traditional training Colleges (26 colleges or 
52% as against 21 or 42%) are in favour of more amber of 
lessons for fresh candidates, the majority of the Basic train­
ing Colleges (8 or 40% as against 4 or 20%) are not in its 
favour. In their suggestion, while the majority of the 
traditional training Colleges might be considering the effi­
ciency of the trainees, the majority of the Basie training 
Colleges might be looking from the point of view of the adminis­
trative difficulties involved in such an arrangement.

As regards the second aspect, namely more practice for 
fresh candidates, the following table reveals the opinions of 
colleges (ie. 26 traditional and 4 Basic) which are in favour 
of this suggestion.

table Ho.lol
More number of lessons to be given by the fresh

candidates.

Suggestions mf9
traditional Basic i’otal

2-5 3 « 8
6 -10 3 2 5

15 -20 3 - 3
25% 2 - 2
Double 6 - 6

Depends on the ability 
of the trainee 4 mm 4

About 2 weeks extra mm 2 2



According to the table, while from types of suggestions\

that axe offered by the traditional training colleges, Basie 
training Colleges put forth only two types of suggestions*
With regard to the traditional training Colleges 12 to 31% of 
these colleges responding to this aspect, suggest in terns of 
a definite number ranging from 2-20 lessons* Sven out of 
these, the majority are in favour of 2 to 5 lessons*' A couple 
of these colleges suggest in terms of percentage while 23%
(6 out of 26) suggest that it should be double the number of 
lessons given by the experienced candidates* the fourth sug­
gestion offered hy 15% of these colleges is in terms of the 
ability of the trainee.

As regards the suggestions offered by 4 Basie training 
Colleges, while two or 50% of these colleges suggest a definite 
number ie* 6 to 10 lessons, another 50% of these colleges 
suggest in terms of duration whiih involves administrative 
arrangement. With the exception of the second item, ie* 6-10 
lessons no other item is exported by both types of colleges*

In view of^variety of suggestions and no one opinion 
expressed by majority of both types of colleges, it may not be 
possible to arrive at a conclusion without taking certain factors 
into consideration*

Being fresh candidates, they will certainly be lacking in 
experience that experienced candidates possess and hence it 
would be to their advantage, if they had a little more school
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practice than the experienced candidates. But, is it always 
a fact that experienced candidates fare better than the in­
experienced candidates? Sometimes* it is found easier to ini­
tiate an inexperienced candidate than an experienced candidate 
who has already adopted himself to certain set ideas. It may 
even be difficult to change his ideas and adjust him to new 
ideas. Under such circumstances* the experienced candidates 
may require more experience than the inexperienced candidates, 
therefore, it cannot definitely be said who needs more experi­
ence* Every thing depends on the ability and capacity of the 
trainees.

Moreover* there is the administrative factor whloh has
toalsot.be taken into consideration. Is it possible to provide 

for such a differentiated arrangement in the same institution? 
Under the circumstances, it may only be suggested that this 
aspect should be catered for without much disturbance in the 
administrative set tp. for instance* this could be to a 
certain extent catered for during the continuous school expe­
rience period. Instead of 10 to 12 lessons suggested for a 
fortnight, a little more could be undertaken by those who need 
more experience irrespective of their being fresh or experi­
enced candidates.

fhus* in whichever quarter the necessity for more experi­
ence is felt* it should be given and the amount of experience 
should also be according to the need felt.
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5. Criticism lessons :

The question of teaching practice embraces another impor­

tant aspect. So far, the practice in most of the training 

Colleges is to have a couple of lessons in each method at the 

end of the practice period judged by more than one person.

These lessons are called criticism lessons. No doubt, the 

practice has been helpful. The question now is whether to con­

tinue this practice in the new college. 88% of the Traditional 

Colleges (44 out of 50) and 40% (8 out of 20) of the Basic 

Training Colleges are in favour of it, as revealed by their 

answers to the questionnaire issued. Some of these colleges 

also suggest that these criticism lessons need not necessarily 

be at the end and while some others suggest that they should be 

called discussion lessons.

In fact every lesson is a criticism or discussion lesson, 

the only difference being that these last lessons are criticised 

by more than one stipervisor including the trainees. But in the 

case of other lessons also, they are criticised by more than one 

person for they are observed b$t the co-trainees and all of them 

participate in the discussion. Ofcourse, the trainees have to 

prepare these criticism lessons with more care. This provides 

them with an opportunity to show their best.

Such a practice should also serve another purpose of con­

tributing towards reforming our examination system. These 

lessons may be counted along with the final lesson. In order
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to have a correct guage of the trainees* these lessons should 
not he at the end only hut should be arranged at certain perio­
dical intervals. These should he observed by a group of 2 to 3 
observers including the internal supervisor. Further, these 
lessons are not to be merely criticised and marked but should he 
viewed in the light of providing further guidance to the trainees 

Is regards the ntmber of these criticise lessons to be 
arranged in each method the following are the suggestions put 
forth by 44 Traditional and 8 Basic Training Colleges which are 
in favour of this item.

Table Bo. 102
Humber of criticism lessons in each method s

Suggestions Hh. of Training Colleges
Traditional Basic Total

1-5 41 8 49
6 -10 2 - 2

As many as oan be 
arranged. 1 - 1

According to the table, the ntmber varies from one to no 
limit as far as Traditional Training Colleges are concerned and 
one to five ae far as Basic Training Colleges are concerned. 
Also, the majority of both types of colleges, ie. 93% of the 
Traditional and cent per cent of the Basic Training Colleges 
which responded to this aspect in the questionnaire are in 
favour of one to five lessons in each method.



Ifxis to be spread over the training period and at the 

same time if it is to enable satisfactory assessment of the 

trainee, it cannot be less than 2 to 3 lessons in each method 
and in view of the administrative difficulty it may not be 

more than five as suggested by the majority of the colleges*

6* Facilities for teaching practice•-

teaching practice does not depend on the trainees alenm*
If they are to he efficiently carried on, apart from the guid­

ance by the college staff, oertain other facilities are also 

essential* She following table gives an idea of some facilities 

expected by seme of the training colleges*
fable Ho* 103

Facilities for teaching practice

1* Demonstration or guide lessons 27 6 33
2* Practising school 26 6 32
3* Facilities for observation and 

criticism of lessons 26 6 32
4. Availability of teaching aids 

from the teaching aids depart­
ment of the college 25 5 30

5* Training in the use of audio­
visual aids* 2© 4 24

6* A well equipped library 18 5 23
7# Provision in the time tsible for 

taking guidance for teaching 
practice 1? 5 22

8* Adjustment of time-table to suit 
the local exigencies 15 3 18

9* Free transport to schools 13 4 17



The training colleges have put forth nine suggestions.

The facilities expected are quite relevant and reasonable, 

the, response in this connection has been cent per cent, i.e. 

from 50 traditional and 20 Basic training Colleges said the 

training colleges have offered more than one suggestion.
As regards demonstration or guide lessons suggested by 

54% (2? out of 50) of the traditional and 30% (6 out of 20) 

of the Basic training Colleges, they are an essential facility. 

Sufficient discussion has already taken place on this aspect, 

while dealing with observation of lessons. But it may only be 

added here that they should be of a proper standard. 52% of 

the traditional and 30% of the Basic training Colleges have 

suggested practising school as another facility. Practising 

school if attached to the training college will serve as a 

laboratory of the college and greatly facilitate experiments 

and investigations etc. in the practical field. Also, it 

could serve as a model institution for the trainees.

If these practising schools are meant to be merely 

schools for teaching practice, it may be pointed out that 

they should be in sufficient number to cater to all the trainees 

and they should be of a wider variety in order to cater to 

different optionals selected by the trainees.

Another 52% of the traditional and 30% of the Basic train­

ing Colleges have suggested facilities for observation,and 

criticism of lessons, these facilities are of two kinds.



Firstly, pro-vision should be made in the time table for the 

purpose. Secondly, sufficient accommodation should be pro­

vided by the practising schools for observation and discus­

sion of lessons.

As regards the supply of teaching aids suggested by 50% 

of the traditional and 25% of the Basic training Colleges, 

not only should they be available, but should cater to all the 

trainees. Wherever necessary, proper guidance from the 

college for the preparation of these aids should also be avail­

able. Also, as pointed out by 40% of the traditional and 20% 

of the Basic training Colleges, the trainees should receive 

sufficient and proper training in the use of audio-visual aids.

the importance of a well equipped library suggested by 

56% of the traditional and 25% of the Basic training Colleges 

needs no further stress. But what is needed with regard to 

teaching practice is a good set of books on the methodology 

of different subjects including craft and community life.

34-% of the traditional and 25% of the Basic training 

Colleges have suggested provision in the time table for 

taking guidance for teaching practice, the time table will 

have to he adjusted to suit many factors. It should make 

provision not only for guidance hut for criticism and dis­

cussion of lessons as well. As pointed out by 30% of the 

traditional and 15% of the Basic training Colleges, it should 

also adjust to the local exigencies and the conditions in



445

schools so that the normal working of the schools is not in 

any way upset.

As regards free transport to schools indicated by 26% 

of the Traditional and 20% of the Basic Training Colleges, 

it is a very welcome suggestion. Moreover, as far as women 

candidates are concerned it would be desirable if it could 

be provided by all the colleges.

To the above list we may also add facilities like well 

equipped science end psychological laboratories, workshops 

for craft and technical subjects and sufficient number of 

efficient and experienced teachers to guide and supervise 

the work of the trainees.

?• Records teaching practice.-

Any work of the trainees should always be supplemented 

by maintenance of written records. This will enable both the 

trainees and the staff to guage the progress attained and 

deficiencies of individual students. The staff will thus be 

able to give them the guidance that is required and the 

trainees will be..able'to make up for their short comings. 

Therefore, it is important that the maintenance of certain 

records pertaining to teaching practice is insisted upon.

The following types of records are suggested by the train­

ing colleges.
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Table Ho. 104
Records in teaching practice

Nation*

1. Hotes of lessons 27 6 33
2. Record of observation of 

lessons. 1 26 6 32
3- Record of criticism lessons 25 6 31
4. Record of teaching aids 25 6 31
5« Record of test and measurements 21 5 26
6. Record of teaching practice 19 6 25
7. Record of demonstration lessons 19 6 25
8. Record of school visits. 16 5 21
9* Audio-visual work book 16 5 21

10. Charts and albums 14 v 5 19
11. Record of children's work 11 4 15
12. Record of educational drawing 11, 4 15
13• Self-evaluation reports 10 5 15
14. Cumulative records of children 3 4 ' 7

Altogether 14 suggestions have been offered by 50 Tradi­

tional and 20 Basic Training Colleges and the rank order is 

also more or less the same. Also, the training colleges have 

put forth more than one suggestion.

The first* third and the sixth items, namely, notes of 

lessons, record of criticism lessons and record of teaching 
practice supported by 54%, 50% and 38% of the Traditional and 

30% of the Basic Training. Colleges could be clubbed together 

as the teaching practice record. These records are essential 

for, without these, the teaching practice cannot be carried
l - j
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oil in a planned and efficient manner.

52% of the Traditional and 6 or 30% of the Basic Train- 

ing Colleges have suggested the record of observation of 

lessons. These are inclusive of the observation of demonstra­

tion lessons, lessons of teachers in schools and of the les­

sons of the co-trainees. In this record, a detailed and 

critical review and not mere maintenance of the number of 

lessons observed, is necessary. Thus, record of demonstration 

lessons under seventh item suggested by 38% of the Traditional 

and 30% of the Basic Training Colleges could be coupled with 

the record of observation of lessons.

Items 4, 9, 10 and 12, namely record of teaching aids, 

audio-visual work book, charts and albums and record of edu­

cational drawing su^ested by 50%, 32%, 28^ and 22% of the 

Traditional and 30%, 25% and 20% of the Basic Training Colleges 

could be considered together under teaching aids record be­

cause whatever audio-visual aids are used, whatever charts and 

albums are prepared and whatever educational drawing is learnt 

they are all in relation to the teaching work undertaken by 

the trainees. It is only then that they have an educational 

significance and relevance.

Record of tests and measurements suggested by 42% of the 

Traditional and 25^ of the Basic Training Colleges could be 

in connection with the achievements of the pupils in schools 

or in connection with certain minor experiments and investi-'
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gations undertaken by the trainees. These lists should be 

prepared on scientific lines and the records should be on 

systematic basis.

Record of school visits is another item supported by 32% 

of the Traditional and 23% of the Basic (Training Colleges.

This record should embrace the study of the various aspects 

of the school programme including the organizational and 

administrative aspects as well. Also this might include the 

study of different types and grades of institutions and may 

be either in the form of individual or group reports.

Record of children's work and cumulative records of 

children suggested by some colleges could be considered under 

the record of teaching practice as they are very closely re­

lated to teaching work. It is rather surprising to find the 

low frequency against the cumulative record. Training in the 

maintenance of this record is very essential to the teachers. 

Therefore, it is important that the trainees are required to 

maintain this record also.

lastly, self-evaluation report suggested by a few colleges 

could be a general report embrasing all aspects of the train­

ing programme including teaching practice.

In addition to the above records, it would also be
CloX

benefit both to the trainees as well as the training colleges 

and schools if the trainees are asked to develop a report of 

their school experience. (These experiences would be pooled
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together and a discussion on these could be arranged by the 

training colleges. The schools concerned should also he 

invited to participate in the discussion. This will help 

the trainees to pay special attention to these aspects 

when they take up their ;job. This will further help the 

schools and training colleges to improve themselves and guide 

them in their further work.

If school experience is provided to the trainees as sug­

gested above, the training colleges may perhaps be moving in 

line with the changes taking place at the secondary level of 

education. School experience is only one part of practical 

work. There is yet a second part to it and that is the craft 

work which will be discussed in detail in the next chapter.


