


Discussions

The main objective of the study was to investigate the effect of life skills training
[LST] in reducing stress and anxiety; enhancing coping strategies, self-confidence and
emotional intelligence among Tibetan refugee adolescents. So, initially a sample of 600
Tibetan refugee adolescents was considered and they were assessed on the level of
stress, anxiety, coping, self-confidence and emotional intelligence. Using a median split,
an initial sample of 600 students was divided into two groups; one which fell above the
median (n = 300) and the other which fell below the median (n = 300). Students who
were falling above the median were identified to have high stress and anxiety, low levels
of coping, self-confidence and emotional intelligence. These adolescents were further
randomly divided into two groups i.e. experimental and control; consisting of 150
students in each group. Experimental group was trained on LST for a duration of seven
months and after the application of LST, 300 students belonging to both experimental
and control groups were re-administered all the tests given prior to intervention to study
the effect of LST on psychosocial parameters. Six hundred Tibetan refugee adolescents
were later compared to one hundred and twenty six Indian adolescents drawn from
boarding schools in India, to explore the possible cross-cultural differences and

similarities on psychosocial parameters.

5.1 Differences among Subjects According to the Demographic characteristics.
5.1.1 a) Mean difference between exile born and Tibet born on domains of

stress.
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| . Itwas hypothesised that there will be no siéniﬁcant difference between exile horn
anri Tibet born adolescents in the areas of stress.

The result of the present study re}ected the null hypothesrs as Tibet and exile born
adolescents were shown to differ significantly in. a series of stress dornalns school,
future, home 1ersure peer and self Details of which are grven in the follovvlng account.

‘ School stress | | o
After the LST Tibet born adolescents who have now nngrated to ‘India were

shown to have lesser school stress than Tibetan adolescents who were born n ex1le

Accordmg to Rousseau, Drapeau & Corin (1996) school str s s i

‘P@“IPQIatly more

challengmg for 1mnugrant and refugee adolescents where lack schoo‘l‘r support 1n a

e
l,~' | |

. »-q.«
eor)

new envrronment can negatrvely 1mpact their psychologrcal well-bemg Nevertheless

the present ﬁndmg of leet born adolescents securmg lower s' ool‘stress could be the

consequence of the support rendered by parents teachers classmates and sense of

belonging whrch rmght have posrtlvely affected thelr physwal al psychologlcal well- .

being. Moreover, hfe sk111s such as ﬂexrbrhty, empathy and coplng w1t . emotrons were

found to be more effectrve in reducmg school stress among Trbet born adolescents than

_exile born adolescents Flex1b111ty is one of the. 1mportant cl‘

Relatlonshrp between creat1v1ty and acadermc achlevement h

mconclusrve result where some studres showed that creatrvrty co trrbutes to an academic

performance (Rmderrnann & Neubauer, 2004 Karrml 2000) reas there are other

studies whrch drdn t ﬁnd creat1v1ty as one of the determmants o the school performance

(Ai 1999 Palamappan -2007).. In addr’non to creatrvrty, theoretrcal and empmcal

*.
"

1nvest1gat10ns of‘,emonon‘al ,mtelhgence’suggest that 1Q, accou'nt only, for 29 per cent
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and the rest 80 per cent is contributed by EQ (Gardner, l9d3; Bar-On, 1996; Salovey
&Mayer l999; Goleman, l995)". Plato who is one of the most influential philosophers
has quoted “al] ledmz'ng has an émotional base” which may be inferred that adolescents
who are empathetic and ‘adept.at emotional skills are better able to interact and seek help
related to school stress from thelr peer mates and teachers On the other hand those who
have deﬁcrt in emotronal skrlls have difficulty concentratmg and develop dlsruptxve
behaviour wlnch 1s detrrmental to a school success.’ - |

Thus it can be concluded that life skills such as creatrve thmkmg, empathy and

coping w1th emotrons among leet born adolescents have been augmented after the LST

which nnght have helped in them in lowermg school related stress o

1 1
i ‘

Future stress
In the area of future stress. also Tibet bom adolescents were reported to have
4 lower future stress than exrle born adolescents pnor to LST although none of the life

,(x‘

skill components were srgmﬁcantly related to it. Future stress 1n terms of pursuing higher

.
education, choosmg one s career etc is an nnportant deveIOpmental task faced by

adolescents to mark one s 1dent1ty Partrcularly, reﬁtgee chlldren as compared to the1r

i

' peer mates have hrgher maladjustments and confhctlng attrtudes towards thelr future,

themselves as :well as the other people (Kauser: & Kauser;_}l998). But contrary to the

by

previous ﬁndmg, Trbet born adolescents have lower future stresst than exrle born which .

may be attnbuted to the fact that Txbet born adolescents have escaped to Indra dnven by
an intense motrvatton to study and a dream to ﬁ;lﬁll therr career asptratlon whlch is not

possxble hack home in Trbet So in the process they mi ght have reahzed the value of free
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educatron in Ind:ra where the opportumty to study Tibetan language and lnstory is

p0351ble which has been otherwrse subjugated in their home land

Home stréss -

Although there wasA nol dlft‘erence found between leet born and extle born
adolescents in home stress after the LST but both the groups vaned prtor to LST as T1bet
bom adolescents have lower home' stress as compared to exxle born adolescents There is
1o denymg the fact that a famrly remams the most 1mportant factor in a cluld’s life who

_ .meets both matenal and psychologlcal needs of the chlldren As compared to natlve born
Pt ; L
l ¥

i chlldren refugee chrldren are more hkely to encounter psychosocral drfﬁcultres because

. 1
of ﬁnancral stram, drfferences in parentmg style from host culture parental depressron

. \

: ¥ i :
resultmg ﬁom vanous 1mm1grat10n expenences 'and famrly separatron (Hunt et al 2002).

l i RS ‘, Sy
The obtamed result 1s not m parallel to the above ﬁndmgs as Trbet born adolescents who

d1d not stay wrth therr parents were shown to have lower home stress* than that of their

I v
counterparts ThJS result could be explamed 1n terms of the fact that a mere physrcal

i

absence of parents 1tse1f mrght have conmbuted in- keepmg squabbles between parents
‘ o
and chlldren at bay On the other hand exﬂe born 'adolescents who meet thelr parents

: occasronally dunng vacatlons mlght have exacerbated the scope- for regular blckerlng
o A » : b R }t‘ :

Letsure stress

Wrth respect to lelsure stress, leet born adolescents have lower leisure stress

than ex1le born adolescents in: both pre- and post~test scores Items from the lelsure stress

are “School and home obhgatrons don t leave me enough free tune” “T often hang -
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around in the streets because,there are not enough leisure facilities for adOlescents of my
age”, “I v_don:’tlh.ave enoughimoney for leisure time activities”. There are many possible .
ways of spendlng leisure_ time and those children who are involved in unstructured leisure
activi’tiesl without thev supervision of parents are more prone to ‘develop anti-social
behaviour V(Ct)‘sgo‘od' Wllson O’Malley, Bachrnand’c .lohnston, 1996). The current study
 shows that life skrll components such as ﬂex1b111ty, empathy and coping w1th emotions
have assisted leet born adolescents to cope with lelsure stress. Actwrtres such as music,
- poetry, dance, etc are some of the products of creat1ve thoughts and students who have

i

. higher creatrve thmkmg,é abrhty are more aware as to hcw to: spend thelr leisure time

: constructlvely Slrmlarly, empathy whlch was found eﬁ'ectlve an reducmg school and

future stress has also decreased Ielsure stress. Smce human bemgs ‘are social animals,

1

empathy and emot1onal skllls help an. 1nd1v1dua1 to adapt and accept each other The more
one feels understood valued and accepted the more is the feehng of: empathy
Thus, rt can be mferred that creat1v1ty, empathy and copmg Wlth emotions have

t_,'

helped leet born adolescents to promote mteractlon with others and involvement in

leisure pursults.‘ =

Selfstress ';_ ; L

Mlgratlon can negatlvely predlet psychosocxal well-bemg of the unmlgrant

frefugees On the other hand rmgrant adolescents, havmg endured more physmal and

E psychologlcal hardshrps, have grown stronger and have had the opportumty for self-

' dlscovery In the current study, Tibet born adolescents were found to have less self stress -

: ‘ as compared to exxle bom in the pre-test scores only Txbet born adolescents might have o
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learned to sfalne one’s ahilities and 'oualities which mlght have led to lowef self-stress.
Although most of .th,e. adolescents expetsience difficulties in developing posiﬁve self-
concepts, research indlcates that adoleseents who maintain pOsiti‘ve self-concepts with
higher self-esteem tend to report more positive affective states ( Pelham & Swann,
1989), greater wellness (Dlxon-Rayle 2005), more llfe satlsfactlon (Myers &

Diener,1995) and fewer depresswe symptoms (Tennen,; He;‘zbexgerij& Nelson, 71 987).

5.1.1 b) Mean dtifference between Tibet born and Aexi:lejblorn adolescents in A

state and tra‘it anxieiy i A ;g |

d that there wzll be no szgmf cant d fference between leet born f :

It was hypotheszze!, g

tl % ,l,‘,“

‘ 5
and exile born adolescents in the pre—test— and post—test scores in state and trazt anxzety

1
I*'

The result of the present study reJected the null hypothesm as compared to exile
born, Tibet born adolescents were shown to be less prhne to state anx1ety in the pre-test
| i' |
l
than exile born adolescents which is in contrast toa study by Elbedour, Onwuegbuzw,

Li'? . v
; o

Ghannam, Whltcome and Hein (2007) who demonstr

eds that Palestxman refugee

! , i
-adolescents were excess1vely preoccupled Wlth uncertamtl' : and anx1ety~. Anx1ety is one

l ? i l:

, Orvaschel, 1998 1990) Although rmld to moderate level, f anthyxfacdltates learning
! n i ! !

[ 14} : Y ;‘

and mduces better adjustment (Janis, 1958), excesswe lmxu':ty can 'ef,unfavourable to the .

A I ! et

|
hI.

chlldren s physwal and psycholog1cal health (L1 &Lopez 2005)
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S.l.l €) Mean difl’erence between Tibet born and exile'born adolescents in
coping'.» | |

* It. was hy})othesized that there wil'l be no significant difference between T ibet born
and exile born adolescents in the pré-tes’t- and post—:test scores in coping.

The result of the present study re_)ected the null hypothems as ex11e born

adolescents were shown to use more w1thdrawal copmg in the pre-test and leet born

i

adolescent were shown to use more mtemal copmg in the post-test.

leet born adolescents did not vary s1gmﬁcantly w1th ex11e born adolescents on
active and mtemal copmg pnor to LST. However, exﬂe born adolescents were reported
. . 1 [ . v “ ‘ ’ ‘

E _touse more w1thdrawal copmg than T1bet bom adolescents in order to cope w1th vanous
: S
e

 stressful developmental tasks After the mterventxon 1t was found that Txbet born

adolescents have emerged more adept at usmg mternal copmg as compared to exile born

adolescents T1bet bern adolescents used more of strategxes that requn‘e mternal
Az
A : -;

. reﬂectlon such as analyzmg ‘the problems and thmkmg of vanous poss1ble ‘solutions

t

while copmg w1th stress Llfe skills such as ﬂexxblhty, empathy and copmg ‘with

emotions have enhanced mternal copmg among them It seems that adolescents who are

empathetic have the ablhty to manage emotxons m oneself and others Empathy which

|

_ known as emotlo’n; ocused copmg So, tlns could vbe the reason that females who are

l |,'.| l

found to be more emot1onal and empathetlc are more mclmed to use mtemal copmg

‘ !

has an emotlonal aspect to it mxght be related to usmg internal copmg whlch is also

“i

Interestmgly, 1t is usually not only the stress but also the copmg styles whlch would

determme the nnpact of stress on an 1nd1v1dual Slgmﬁcant proportmn ef adolescents
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lacl{ jnec‘essaryi coping resources and poor coping skills haj{re been_ associated with
negative outcomes such as substance abuse, conduct and'beha\}ioural i)roblems etc.
. Overall, life skills such as flexibility, empathy and coping with emotions have

enhanced internal coping jamong Tibet born adolescetit.

5.1.1 d) Mean ditference between 'l‘ibe't ,b‘orn and.exile ,_l)omv adolescents in
self-conﬁdence.’ | o -
It was hypotheszzed that there wzll be.no szgnzf cant di ﬁ”erence between Tibet born
and exile born adolescents m the pre-test- and post-test scores:in self conf dence
| The tn;lll hypothesxs has been rejected as leet-born adolescents were found to
have better self-conﬁdence than exxle born adolescents in the pre~test scores The result is
not in agreement wrth earher findings by Ben-Dav1d (1996) and Elefthenadou (199’7)
who showed that unmrgrant adolescents were reported to exhlblt low self-conﬁdence and

T

. expenenee due to feelmg of loss and 1nner confusxons durmg the. transrtron from one

culture to another The’ followmg result shows that leet born adolescents were shown to
be emotlonally more mtelhgent than ex1le born They also seemed to have hxgher ethmc
1dent1ty as they have expenenced their homeland unhke exﬂe born adolescents who have
never seen thelr homeland Ethmc 1dent1ty also has a posmve 1mpact on adolescent’s well

| being. Hence adolescents who have greater ethmc 1dent1ty have hlgher self-esteem

purpose in hfe and self-conﬁdence (Martmez & Dukes, 1997)

1‘»,
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51.1 e) Mean difference between Tibet born and exile born adolescents in
emotional intelligence. ) ‘
. -Itwns hypothesized that therel will be no significant dz)%ren_ce btz!ween Tibet born
and exz'le,b:orift a,dolescen'ts‘ in the pre-test— and post-test scores in _entbtion_al intelligence.

The( null ‘h:yjp'othesis 'has been -!rejected as Tibet born adoleScents.vvere found to be
' emotlonally more mtelhgent than exrle born adolescents in the pre-test scores Asvstated
earlier, Trbet born adolescents as compared to their counternarts have been exposed to
vanety of stressful snuanons in leet as well as whrle escapmg to; Indra Under such
crrcumstances, ncgatrve and pamful emottons whrch may appeartnvral play a 51gmﬁcant ‘

- role in enhancmg then personal growth Salovey and Mayer (1990) elucrdated on this

matter by provrdrng an exarr ple of how pain and hurt temporanly can strengthen, one’s

| personal growth They refer to a srtuanon when a person helps others in: the long-term in
. o N ] : lw . i ‘> Kl ‘I (‘ N )
sprte of the sacnﬁce and pam that theyx may endure in the short tlme .whrch may reqmre

, self sacnﬁce Studles have conﬁrmed and recogmzed the effect of emotlonal mtelhgence

|4'

,m adolescence stage, as 1t eases the transrtron frorn pnmary to hlgh school prevent
externahsmg and mternahzmg problem behavrour Students w1th hrgh EQ cope better

wrth transmon in terms of grade pomt average self worth school attendance and

H

, behavrour than pupll wrth low EQ (Qualter et al 2007 Liau etal 2003) E I 1s also found -

| to be assoclated wrth decrease in smokmg among adolescents because those adolescents '
who are hrgh 1n *E*I pe

¢

ve more acutely the socral consequences assocrated with
smoklng (Tnmdad et al. 2005) That mrght be the reason why leet born adolescents
cope better w1th school future and letsure stress and use less w1thdrawal copmg as

compared to ex1le born adolescents Theret‘ore 1t can be concluded that sxnce leet born ‘
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adolescents have undergone more emotional endurance and they have emerged
emotionally more intelligent than their‘counterparts ‘which might have created a ripple

effect on all remaining _dimensions such as stressv'pe‘_rtaiﬁin'g'to school, future, home,
leisure, self stress and mthdrawai copmg and self-conﬁdence.

i

Overall after the LST a srgmﬁcamt dtfference was found between Tibet born and

A

exrle bom Txbetan adolescents in the areas of school stress Ielsure stress and mternal
coping. foe skills such as ﬂex1b1hty, empathy and copmg wrth ernotrons were, found to

i

benef t leet born adolescents more than thexr counterparts However both the group did

o
ST S PRI
[

not dlffer srgmﬁcantly m the areas of future stress, home stress,' peer stress opposrte sex

1|x >

icoping, vntl}drawal _e,opinfg, 'sta'te al Jty, tratt anx1ety, self

stfess. i SRR i

It was hypatheszzed that there wzll be no szgnzﬁcant d ﬁ‘erence between male and
' i

female on the post-test»scores in siress . :‘ . '

|
v

Result of the present findings rejected the null hypothesrs .as males were: found to
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~ seriously and undergo pressure to excel in lngh level exarns hke board examination. This
| ﬁndmg can be explained in the hght of Drive Theory (Bhansah& Trrvedl, 2008) which
proposes. that higher the motivation to perform; higher would be the stress. Thus; girls
especially in India continue the trend of outperforming boys in the board exams. In
another study, boys were shown to have comparatlvely more academlc anxxety than girls
(Bhansah & Trlvedl 2008) This could be because boys conventtonally bemg the future
g bread earner of the fannly are¢ more apprehensrve about academrc achlevement in school,
to secure a better _]Ob'ln the future and to provide famrhal secunty | »

‘esent,context cogmttve ablhtres such as: ﬂex1b111ty (component of

In the%
. creatxve thmkmg) an entrcal thmktng have reduced school stress among male

E adolescents than females : Creatlve thmkmg is d1vergent thmkln g, cntlcal thmkmg is

convergent thmkmg Creatlve thmkrng tries to . create and expand sof
¢ .,1_. . ‘4 ":”'z" ;| -

| whereas cntlcal thmkmg evaluates or assesses the worth of sometlnng that exrsts (Bayer
| 1985) Both the skllls play an nnportant role in the development of cogmtlve;processes

l 1

l.

in adolescents (see, for example Matthew 1989) and they are currently recogmzed as an

‘i

‘ nnportant eomponent of modem educatron Posrtrve relatlon between creatrve thmkmg

and acadermc achlevement has been demonstrated 1n many studres (Wang, 2011 Powers

:' . & Kaufman |2004) A study showed that students w1th hlgher sc ool performance tend

: nmlarf‘ students with

| moderate or low school performance or vrce versa (Alpay-Altug, ”Slelcuk &Bllkent n.d.).

i
i [
rlA' ; 7,;

?! In the present study, boys were deemed to be have hlgher ﬂex1b1hty (core dlmensmn of

creatmty) and crrtrcal thmkrng Though there is no consensus onxthe 1rnpact of gender
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upon creative and critical thinkingj males h;vé scored vlzligher in figural activity and
females io verbal activity (Hong, 1994);, | o

Thus, the finding highlights tho i@poﬁwce of creotive and critical thinking in
reducing school stress in male adolesoonts as c.ompared; to female adolescents and
educators must forrnulate a:curriculuﬁlj‘to ‘stimoliatfo créativé and critical thinking among

adolescents.

Future stress

As compared to males, female adolescents were reported to be more apprehenswe

. -
I . - P

, about thelr future career. Due to changlng socm-economlc scenario, tran31t10n from

B

o
i e

: school to: work becomes more comphcated erls today are attempting to shlft from

,_

5

'rstereotyplcally femmme careers and strugglmg to make thelr place in a _]Ob market
--s

dommated by males. In order to reach to that standard and to avail equal opportumtles :

glﬂs lack of self-confidence and proneness to anx1ety mlght lmpede them in then' effort
. 1v
to fulﬁll thelr career -aspirations. Accordmg to, Lenny’ (1977), females prOJect less

:r':
B

(;:onﬁdencg in three situations: = - e
1. Task which is male oriented T wd

L2 Competitive situation

[

ST
s
K

3. Unclear feedback ol
‘However some researchers have prov1ded a dlfferent ﬁndmg which showed that

: ik

.1 ;
girls are more optimistic about their educat10na1 and occupatlonal future (Mau & Bikos,

!

2000; Wall Covell, & Macintyre 1999) These gender dlspannes in future onentatlon

‘jmay be due to the fact that females outdo males in scho perfonnance, whxch may
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. significantly bring about greater opthnrsnr regarding their educational and occupationai
endeavor (RojeWski & Hill, 1998(;V Watson, Quathlan, & Edler,. 2000). After the LST,.
flexibility and critical thmkmg have red_uced future stress among male adolescents. This
rnay be hecause creative and critical thjnking helps students to critically analyze the
suuatlon, weigh the pros and cons of alternatives and arrive at a Judgment Cntlcal

'i thmkmg plays an 1mportant role m the development of cogmttve processes in
B adolescents (see, for exarnple, Matthew.1989). Critical” thinking attributes such as open-
. Iaindéanefss and -s‘elf-conﬁdence 3 enable an individual to antieipat‘e-f the future

.

‘ consequence of their present actron

Hence it can be sa1d that creatlve and cntrcal thmkmg have helped boys to set
D

. o therr ﬁlture goals appropnately and cope wrth future stress more; than grrls
. 5.1.2 b) Mean difference betvreen rnate and i‘emaie' m the post —test scores in

_ anxnety
It ‘was hypotheszzed that there wzll be no szgmficant d ﬁ%rence between male and

£0

l" female on the post-test scores’ in state and trait anxiety.: .

The null hypothesrs has heenrrejected as there' was a. srgmﬁcant drfference in

- 5 _ | anx1ety by gender where fernales were shown to be more prone to state and tralt anxiety
| than males Thrs result is m parallel to the ﬁndmgs of Abdel-Khalek and Alansan (2004)
a Who showed that female! group m ali 10* Arab countnes had hrgher anxrety than male

. group There could be two major reasons responsrble for maklng females more anxious

' and worry-onented
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Firstly, physiologlc%l ,velements like fluctuation of hormones 1e estrogen ‘and

progesterone which is preseintl in female makes them more vulnerable to depression and
anxiety.

Secondly, environmental factors where differing social roles and- experience

Wllerein a female is given less freedom than their melle counterparts there by frestricting

. them to lnmted opportumtles | |
| Thus; significant mteractron of both physrologlcal and envuomnental factors
| mrght have contributed to the development of increased state and trart anxrety among

| 4 ’

glrls Furthermore, ﬂex1b111ty and cntxcal thmkmg have reduced state and traxt anxrety in

B
PR

; " lnales than females Creatrve thmkmg helps to come up w1th new 1deas and possrblhtres :

to solve one s problems, reduces anx1ety and critical thmkmg is posmvely assoc1ated

1

: wrth self-esteem and negatlvely related to state anx1ety (Suhman & Halabl 2007)

512 ¢) Mean ,différence lletween male and female ln ,'the;poslt —test scores in
: self-conﬁdence.
It iwas hypothesized that there will be no significant differencé between male and ‘

" “I' female on the post-test scores in self-confidence.

Nullhypothesis has oeen rejected as girls in the present5 stud)r. were less confident

iy than therr counterparts Gu'ls have the' ‘tendency to underestrmate thelr potentlal and
f dtsplayed less conﬁdence ini relation to acadermc sports, occupatlonal ch01ce etc Lack
| of self—conﬁdence becomes al stumblmg block to other domams and: gwes rise to host of '
;: other problems which is clearly mamfested in the present’ ﬁndmg 0:f : girls ercperlencmg

Ty
1
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more stress and anxrety Bandura S socro-cogmtrve theory (1982) pos1ts that the level of

. self-confidence affects one’s performance both directly and indirectly.

According to Webster, Ellis and Br.yan (2004) females drsplayed lower self-

confidence than males and they also tended to underestimate their abilities because

. social structure plays a signiﬁcant role in 'developing one’s self-confidence. Females

have been socialised to understand subtle socral cues so they are’ pamfully aware of their

' soclal failures. Since a girl has (a) less encouragernent for 1ndependence (b) more

enhanced self—conﬁdence among boys: more than glrls ‘ f .

i parental protectrveness, (c) less cogmtlve and soc:al pressure for estabhshmg an identity

separate ﬁ'om mother she doesn t develop enough skllls in coplng wrth the envnonment

‘whrch affects her conﬁdence (Dowlmg, 2009)

The ﬁndmg is not surpnsmg m the hght of above dlscussron In the present

. '_study, ﬂexrblhty and cntical thmkrng have enhanced self-conﬁdence arnong males more

.....

f;broader would be the perspectlve and development of posmve approaches towards hfe

t

, Encouragmg chtldren to partlcrpate in various creatrve actmtles and trustmg one’s own "
vreasonmg skills w111 make adolescents more self-conﬁdent Though thls ﬁndlng is in
' eontrast to a study by Beeken (1997) who found no relatlonshrp between cntlcal thmkmg

. skﬂls and self-conﬁdence Nonetheless creatlve and cntlcal thmkmg SkIHS have

i

Males were found to be more ﬂex1ble in creatxvxty than females (Bolen &

Torrance 1978; Seng, 1991) because a combmatlon of cultural values, soexal roles, and

: sexrst thmkmg Ied to the dxfferences in creatlve achlevement by women and men. As

chrldren gtrls are less hkely to be smgled out as speclal by the1r parents These early
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differences are then magmﬁed Aby the rules, roles, and _assumntions of cultures (a) that
expect rnen to,"s‘eeik: power and women to be domlnated, (b) -that encourage men to be
tndependent and women to be dependent, and (c) that see creativiw as a male privilege
(Heison, 1990, P46 | o
Thus 1t can be reported that LST has reduced school and future stress among
males than females whereas there was no srgmficant-dlfference found'm the areas of
" stress related to home, peers leisure, opposxte sex and self Females expenenced more
school and future stress than males because grrls are more coneemed about achlevmg '
’};good grades and they generally reported more hfe enents stress assocrated wrth
A‘ 1nterpersonal and farmly relatlonshlps (Bang, Mur1uk1 & Hodges, 2008)

In total in the post test—scores male adolescents have showed less school

stress, future stress, state anxiety and trait anxrety, whereas female adolescents were

1 shown to have poor self-conﬁdence ere skrlls such as ﬂex1b111t}c

K
. ,(»

;and crmcal thmklng

were found to beneﬁt male adolescents more than female adolesce rts.

{
P
!

5.1.3. Mean dlfference between adolescents thh pnvnlege of vacatlon and
4-adolescents wrthout prrvnlege of vacatwn. o B - ‘

It-was hypotheszzed that there wzll be no d fference between przvzlege of vacation

: and no przvzlege of vacatzon m pre—test and post—test score on psy, osoczal parameters.

The result if the present ﬁndmg reJected the null hypo esxs as: there was a
: 51gn1ﬁcant chfference between those students who had the pnvﬂege of vacatlon and who -

* did not have the pnvﬂege of vacation in school stress future stress, home stress, lelsure

j stress, peers stress, state anxxety and wrthdrawal copmg m the pre-mterventton scores.




tlme mtervals across psychosoclal parameters.

once m three years in! lowerlng leisure stress. : I,f o
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Life skxlls such as ﬂextbxhty and empathy have more 1mpact on those who dldn’t have

the pnvﬂege to go for vacatlon but mterestmgly, life skrlls have not affected e1ther of the

: igroup on any:otf the_ post- test scores.

‘5:.1;4 Mean differexrce among adolescents who have met :t_'an.xilyi izltffdi"i'fercnt

K

It was hypotheszzed that there will be no szgnzf cant d Jj”erence among students

fwho have met thezr famzlzes in different intervals in pre-test and post-test

[

The null hypothesm’ has been rejected as the. data reveaied that m the pre-

e

: mterventlon shows that s dents who have met their fam Iy oncea year -we reported to

fatmly once in two years and once in three years. Home stress opp051te sex stress self

H
.~t

stress acttve copmg, | mternal coping, trait anx1ety,. self-conﬁdence and emotional

' .

mtelhgence were not found to be significant among all the three groups In the post-test

i

‘ scores adoiescents who have met their family once a year dtsplayed more iexsure stress

| than thexr counterparts. L1fe skills such as problem solvmg, ﬂexxblhty, ortgmahty and

|4'§.

i empathy mlght have affected adolescents who have met farmly once 1n two years and

)




, psychosocxal parameters

‘i?home stress, opposrte sex stress and w1thdrawal copmg Th,_

stress among Trbetan refugee adolescents
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. 5.1.5,' Mean' difference between experimental and control group across
It was hypotheszzed that experzmental group will di ﬁ’er szgmf‘ canﬂy ﬁom controlv

gt oup on post-test scores

Thrs ﬁndmg of the study has proved the hypothesrs as the result shows that

, 'expenmental group has comparauvely lower school stress peer stress lersure stress self

stress anxiety (tralt and state), higher self—conﬁdence better emotlonal mtelhgence and

: _copmg strategles as compared to control group in therr post-test scores However no
1 -

! ) srgmﬁcant dlfference was found between expenmental and control group m future stress,

.('

; effect of LST on

3 expenmental group ; xs glven more elaborately in the followmg sectlon

i

5;2 The Effect of lefe Skills Interventioh ou PSychojsdcial Parameters L

IE
|

5.2.1 a) Effect of LST on stress.

It was hypoihesized that life skill components sach as deeisian"making,‘ problem

i

solvmg, creative thmkmg, critical thmlang, self awareness and copzng with stress will

)

'( szgmf cantly reduce stress among szetan reﬁrgee adolescents

i

:tured hypotheses

The result of the present study conﬁrmed most of the conJl'
v § o :

LST has been eﬁfectrve in explalmng post mterventron test scores om drfferent domams of

51‘
t

i

Among the ten life skill components, skills such as decrsron makmg, creatlve

thmkmg, crmcal thmkmg, effectrve commumcatron, and empathy have been effectrve in
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predicting different areas of stress such as school stress, future stress, Ieisure stress and

. self stress. -

| «Sch‘aoljstress o
.R.esults: showed that LST has a positive impact on scho‘ol‘ st'ress' among the
" Tibetan refugee adolescents and it has been predlcted by hfe skﬂls such as creatrve

' thinking, cntrcal thmkmg, effective commumcatron and empathy School stress mostly

- consxsted of problems related to learnmg matenal havmg problems wrth other students

. and teachers pressure of competmon m an exammatron etc In the present sample

Creatlve components such as novelty, ﬂexrblhty,

_ creat1v1ty and’ cntrcal thmkmg skllls have srgmt:_l_cantly Iowered school,stress Trbetan
. refugee adolescents were tramed on creatrvxty and cr1t1cal thmkmg skrlls whereby they

| were encouraged to thmk -logically and apply :thelr analytlc and synthetlc thinking,

ﬂuency and ongmahty were 1nculcated

.. inthem through a serres of bramstormmg sessrons on 'various topxcs to generate as many

" ideas as possrble and enhance their creatlve ablhty Thus, such actlvmes mlght have
helped Tibetan refugee adolescents: to thmk beyond expand thelr 1mag1natlon and

’, explore various alternatlves to solve school stress ThlS finding htghhghts the importance

1 ‘

- - ‘ . of creatrvrty and cntlcal thinking skllls in; reducmgr* school stress and 1s m lme with an

: ’l. earlier study by Nlcole (1993) where a neganve relatronshlp between creatlvrty and stress

- Ievels in female music hobbylsts was found mdlcatmg that a lower stress level was

r‘i
I

| associated wrth hrgher creative thmkmg 'gf :* T

[

Another hfe skill which accounted for school stress was 1ack of effective

N commumcatxo’n, Students’ "oi’ten fac,e fall,ur_e; in ‘school,_yathome, W%th fnends",- and at work .

: '
' !




176

) beeause they have poor communication skills:: (Cangelosi” &Peterson 1998); Effective
;cornmunication ‘skills encouraged Tibetan adoleseents to. express- their views and to-
become assertive, which might have helped them articulat'e' their problems ‘related to

study matenals and share their worries w1th peers and teachers Hence, commumcatlon

o should be 1ntroduced as one of the suhjeets in the school eurnculum from the primary

Mussen1989) SR

: l

level. Thrs will not only develop a refugee adolescents self—conﬁdence ‘but also enhance
his or her self-concept | | . -

"As shown in the result, empathy also has negatlve correlatron wnh the school
stress in the present sample 1mplymg that empathetlc mdmduals are. less hkely to have
: school stress understandably as’ empathy mvolves socral and emotlonal skﬂls resultmg
| in nnproved student-teacher relatlons and fewer behav1oural nroblems m the classroom
, Empathetxc students dlscuss and share thelr learmng matenals w1thout ego problems and
gain better' acadermc achievement. Thrs result is, 1n agreement w1th an earher study by

| Mayer and Geher (1996) who found that empathy is pos1t1vely related to SAT scores.
Students who access the internet and use e—mall frequently have hrgher emotional
) intelligence than their colleagues (Woods 2001) Chrldren who lack empathy are more
likely to be aggressrve in school whereas ch11dren who are; empathetrc are less llkely to |

L develop antl-somal behaviour both dunng chlldhood and later m adulthood (Elsenberg &

‘l N |
'li‘”‘ , ;i'

Takmg these points into con81derat10n, school must equlp students w1th mtellectual
and prachcal tools that they can unplement in then‘ classrooms famrhes and

' commumt:es LST is one such educatxonal program whrch 1nvolves teachmg chrldren to
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be sclf—aware, make informed dec1s1ons and becomc competent in self-management skill

, (st Bloodworth, Weissberg & Walberg, 2006).

Future stress

- As transmon from adolescence to adulthood brmgs so many uncertamnes and

future stress is the one of the blggest challenges Chlldren who are the v1ct1ms of forced
mxgratlon nught have a bleak ﬁlture in the absence of parental ‘gmdance and loss of home

, !

Factors such as uncertainty about gettmg admlssxon to~ good c’ leges lack of goals in -
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Adolescents do not grow in 1solatron and famﬂy is unportant to their development

of self-esteem security and 1dent1ty Accordmg Bronfenbenner s theory of ecology

(1979), family is the primary unit in the life of an mdxvrdual and itis drrectly responsrble
for the development of a child and gtves rise to problems such as lack of self- drscrplme
antr-socral behaviour etc. It was shown that rmgrant adolescents who stayed wrth their

nuclear family were relatrvely less hkely to develop psychratrrc drsorclers than those who

. hved alone or remained wrth a, foster farmly (szre ct al., 1989) In the present situation,

I

' many Tibetan refugee adolescents do not hve w1th therr parents as not all parents succeed

: m crossmg the border. However those parents who have made 1t mto exrle in Indra are -

(

B A A R

't }emselves S0 much affected by the chsplaceme ,t‘ ;and engrossed 1n maklng their -

H 5
L

' llvehhood that they cannot actlvely partrcrpated in. thetr chrldren s educatlon In process

. -

A parent—chlld relatlonshlps suffer Adolescents m thrs study cons1dered that parents do not '

have adequate time for them there are clashes of 1deas and lack of mutual understandmg

.«;

l

for refugee children’s health and well-belng of refugee clnldren who are in adverse

2

suuat.lons during pre- and post -rmgranon penod.

: Peer stress

In the absence of famrly support peers become a source of support Sulhvan

” (1953) and Erikson (1968) advocated that close peer eompamonslnps especxally with.
’ same-gendered friends, help in developmg autonomy and 1dentrty formatron because

. mdlvrduals learn to compare their Judgment behefs and decrsrons w1th those of - their

' peers and thrs process em‘rch one’s pereeptron of one’s. own emotrons and behavrours

¥
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:The importance of peer interaction is. also ev1dent in the theoretical worlt of Pl_aget (.1 972)

and vaotsky (1978). Both theorists .ernphasized the importance of peer interaction in the
Aconstruction of social, moral and cognitiVe cornpetence But not evervbody has the skills

‘to make friends. Tibetan refugee adolescents seemed to lack the skill to make friendships

:and mamtam them, for exarnple because they ﬁnd thelr peers stubborn and intolerant and
‘,percelve their fnendsh1p as superﬁcral So in thrs regard, lrfe skrlls mrght have reduced

L ! .peer stress among the partlcrpants In order to make fnends chrldren were tramed in

1
Ri

' psychosocral attributes hke tolerance lack of prejudrce and stereotype and empathy

'\

Lty hrch were the key mgredrents to burld mterpersonal relatronshrps Thrs sessron was

‘followed by effective commumcatron skrlls “vvhere chrldren ‘were taught to hsten and

“respon(d actrvely and pay attentron to non—verbal commumcatron Furthermore empathy

1s negatlvely correlated wrth peers stress Emnatheuc chlldren are well accepted by peers

} . | : “as. the; are cooperative and sensrtrve to each other s needs Moreover grvmg hfe skill

;trarmng through the medrum of role- playrng mrght have made the shy chlldren to lose
therr 1nh1b1t1ons in approachmg others for fr1endshrps ‘ r EE

,T:hus; a classroom—based 1nterventron such as. LST proved effectrve in

successfully reducing peer stress among Trbetan refugee adolescents thereby replrcatmg

the earher study by Mrze and Ladd (1990) who found that treatment—group chrldren

;showed mcreased knowledge of appropnate socral strategres' after trarnmg, and that

H

rmprovement in social knowledge was correlated wrth mcrease m socral sk1lls used in

classroom interaction with peers Nevertheless Blerman and Furman (1984) have

“

demonstrated that a socral skill alone is not effectrve in wardrng off peer rejectron A

" .
.'1 . 1'-,

ji combmatron of socral SklllS such as conversatronal skrlls and an mterventlon that entalls
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pairing peer-rejectedf adc_lescents with popula;r peers in pursuit,cf a»comn“icn_ goai would

be more effective.

Leisure stress

With mc1dents of mterpersonal conﬂxct takmg place m refugee chrldren s hves

vthey mlght have a high tendency to get involved in crime, theﬁ substance abuse etc So it

. 1
i :'

Abecomes nnportant to prov1de recreat1ona1 facilities whxch can be a medlum to channel

their energy ina positiVe manner. In a refugee situation, it 1sf1mporta‘nt to =fcont1nue‘ lelsure_ '

jact1v1t1es hke trad1t10na1 mus1c dance and arts whlch are not nl , 1mportant extensxon

,come to a conclualoni Engaglng in lels,ur_e pursuits such s logi .puzzle wntlng, and ‘
building models also seems td'pro'mote en'tical thinking‘ s ,oup Ielsure act1v1t1es

'empathetlc adolescents who are more cooperatlve and sens1t ve to each other s emotlons

K are fonnd ;o be mcre appreciated and accepted by their pee_rs., Thlsﬁndmg isfqnderpinned |
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by a previous 'where it Was shown that school based interventlon can lncorporate a skill
| such as empathy which is found to be contributing ’&; reducﬁon in schojol and leisure time
stress because empathy serves asa foundatron for relattonshrps and‘ also provzdes a basrs
for « copmg mth stress and resolving conflict (Kremer &Dretzen 1991) Readmg books,

i

o especlally ﬁctlon, can be encouraged in adolescents as readmg ﬁctron has been lmked to
nnproved empathy skrlls and 1t was shown that students who engage m readmg ﬁctron
- :perform better on empathy tasks Readmg could snnulate real-hfe expenence and: such

;expenence and knowledge gamed ﬁ‘om readmg could be later apphed to ‘a real life

fltuahon (Mar Oatley & Peterson 2009) vPosner and Vandell (1994) found that youth

: Epartlmpatmg 1nr after-school programmes watched ; ess telev131on had better grades

‘ ‘posmve peer relatlons and emotlonal Well-bemg Baker & Wrtt (1996) offered after—, |

school recreatlonal actlvmes mcludmg sports art drama computer utrhzatron cookmg,
. : ' e ’ g} . . : . l B P! §
: _cultural math and scxence'

act1v1t1es, and found ‘a pos1t1ve 1mpact‘ on academlc
i-‘achrevement a.nd ,self-esteem;,' : “ R ' . |
S In total cntlcal thmklng and' empathy have affected lelsuIre stress among leetan
.ladolescents Lelsure actwltres not only have heahng propertres but also enhance
: 'commurnty spirit, among the)refugee adolescents : ’:. ' o |

| Oprmsﬂesexstress S S ;

Romantlc relatlonshtps become mcreasmgly s1gn1ﬁcant as young people move

N

from early tc late adolescence Healthy romantrc relatronshrps generate open

c commumcatlon and hrgh levels of trust and self—esteern etc (Barber &Eccles 2003), :

éunhealthy romant:rc relatronshrps lead to verbal and physxcal abuse and chrldren o
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engaging in sexual act1v1t1esface a Iortg tenn% consequences such as | getting infected
with STD aud risk of prernature pregnarrc)r.

‘ Li‘fe:skills seetned to have positi’\te, impact on'opbosite sex .s'tress in the present
sarnple and a sirnilar s‘rudy was carried out to see the eflt‘;ecti'of'fcomnrun‘ication tski;lls on
opposite sex stress among college men and-women. The result Showed”an;iricrease in
commumcatron skrlls wrth a romantic partner (Students affarrs mfonnatron and research

ofﬁce [ SAIRO] 2009) Thus commumty and school based programmes such as life

n fskrlls become essenttal to recogmze the charactenstrcs of healthy relatlonshrps and help

Y to develop commumcatton and mterpersonal skrlls to create healthy romantlc relatlonshlp

i . . ) s ( s
! , 3 . Lo - 3 ;o ah

‘ I':':-'(Sorenson 2007) o R o _E:

i ) i ) L . . i H R

Selfstress S . o
Item analysm of self stress shows that adolescents are mamly obsessedl about their

,‘,

v physrcal appearanceland behavroural attnbutes, not knowmg what to do m hfe dlfﬁculty ,

in hvmg up to one s decxslons, having guﬂt feehngs about few thmgs done in the past etc

,Feng (1992) reports that adolescents develop self stress because of settmg unreahstlc

goals trymg to achreve perfeetlon and companng oneself w1th others achlevements and

i

'attrrbutes Bastcally, adolescents who seemrngly have a poor self-concept show a greater

’x" I Y

da
i
i

. self stress Smce a srgmﬁcant source of stress can come from strugglmg wrth ma_;or ;

!

‘ decrsrons m hfe, takmg nght decision | help us in lowenng the stress Decrsxon makrng }

_skrlls can strmulate students thmkrng and problem solvmg abrhtles by showmg better

~‘perspect1ves of the consequence of one s chorces and act1on on oneself as, well as on’

srgmﬁcant others (Gregory & Clemen 1999) In the present study, Decrsmn makl g was- ‘A
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: found to be e sxgmﬁcant contributor. to self stress among leetan nefugee adolescents. To
inculcate'decision rnaking skill, students were trained 'on three sub-skills: knowledge of
the s1tuat10n ant1c1patlon of the consequences and dlvergent thlnkmg though role-play
and bramstonmng sess1ons The trammg nnght have reduced self stress in the post- test
score. - IN the trammg for good dec1smn—makmg,‘ students were specxﬁcally(asked to

‘ evaluate the pros and cons of a given snuanon and then to reach 2 logical conclusmn A

:‘snmlar study by Mann, Beswwk Allouache & Ivey (1989) found that a good dec1s1on

.a[maker tended to have a h1gh level of“ self—esteem ,and conﬁdence in his or her ablhty

i

;because those who have hlgher self-esteem study thelr alternatlves carefully and env1sage

= "."'the pros and ‘cons of a s1tuat10n Bandura s theory of self—efﬁc can be apphed here 10

: .understand that those md1v1duals who: thmk of themselves as capable are better able to

i i

ﬁfattempt and execute tasks successfully and it also deternnnes on . decision to! :engage in
i ' :v :‘ .

¥ a task (Mau & Blkos 2000)

Life sklll such as dec1smn makmg was found tobea s1gmﬁcantv contnbutor of the

| [T '""I'

__self stress’ among Txbetan refugee adolescents Dec1s1on makmg skills can; stlmulate

!

students thmkmg and problem solvmg ablhtles by showmg a better perspecuve of the

. ‘consequence of one’s cho1ces and actxon on themselves as well as the SIgmﬁcant others

[

- -A;In total, hfe sk111 such as decision makmg has reduced self stress;among leetan reﬁlgee

; ) ( ;:‘ !
; 'adolescents I e
:; ’l"}
' l

c

.
Lot
s .




52.1b) Effect of LST on anxiety.
It uzas' hypothesi'zedf that‘ life skill consponer;ts such qsde"cision making, problem solving,
creative tl.zz'\nking,' : criticol ‘thinkiing;, self-awareness and coping with stress will
© significantly reduce state and anxiety among T zbetan refugee adolescents

The result of the study conﬁrmed most of the eonjectured hypotheses LST has -
been effectxve in explammg po‘st mterventlon test:scOres on state and traif anxiety among '
leetan refugee adolescents L1fe SklllS such as creatwe thmkmg, critical thmklng,
effectlve commumcatlon, self —awareness and copmg with stress were found to be
effectlve \m reducmg state anxzetsr among leetan refugee adolescents On the other hand, |
creatlve thmkmg and cntical thmkmg have successfully reduced tralt anx1ety |
Though some amount of anx:ety is requu'ed to undertake any task but anxiety becomes ‘

pathologlcal when 1t gets extreme and perpetuate Anx1ety leads not only the cause of -

medlcal 111ness but it affects thexr course That Is, why it becomes essentxaI to reduce‘ '
anx1ety (Gupta Khera, Vempat1 Sharma & BlJlam 2006)
| Bedell and Rmtzsch (2000) have found m thexr study ‘that state anxiety mcreased
‘asa functlon of stress and anx1ety about- separatmg from the famxly of origin has been
~ associated wnh lower social competence among college students (Kenny & Donaldson,

1991)‘» ‘Th'e're are vanous methods to '.control ,anxfety' and, LST remains one of the

3 P
i st '

preventtve measures whlch combmes socxo—cogmuve and emotional aspect of an.
1nd1v1dual
L1fe skills’ such as creatlve thmkmg, crltxeal thmkmg, effective commumcatlon

self —awareness and copmg wﬂh stress were found to be effective in reducmg state‘




| ' Strategies among szetan refugee adolescents

; mcreased ac‘uv and mternal copmg strategles of :the,

~ aﬁ’eeted mthdra .al eopmg

185

| anx1ety among leetan refugee adolescents On the other hand creative thinking and

critical thmkmg have successfully reduced trait anx1ety
On the who_le, creative thmkmg, critical thmkm_g, effective communication, self —

awareness and coping with stress were found,to be effecti_ve in reducing state anxiety

. whereas creative thmkmg and critical thinking ha\'re' suceessfuliy:reduced trait anxiety.

5.2.1¢) Effect of LST on copmg

It was hypotheszzed that lzfe skill components such as problem solvzng, crzttcal

thmkzng, self awareness and copzng wzth stress wzll szgmf cantly enhance copmg

The result of the study conﬁrmed most of the conjectured hypotheses as hfe skills

;components such as creatlve cntloal thmkmg and se awareness have suceessfully n

penmental group.] LST has not.

There are well-documented studles whmh sho that" copmg strategles dlffered

" across culture (Cross 1995 Olah 1995, .Yeh & Wang, 2000);and it can be predlcted that

' nmmgrant youth would use dlfferent eoplng strategles‘than those of non-1mm1grant
! - i . . i

, youth Partlcularly, Tibetan refugee adolescents xmght be more vulnerable to emotlonal
P AT 1 - ;

“ studzes on copmg among leetan refugee adolescents However Lhewa, (2010) has -

found that Trbetan refugees in general used more of cogmtlve copmg strongly 1nﬂuenced '

by Buddhlst spmtuahty In othet Words, they used: rehgmus copmg such as chantmg
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mantras, pracusmg karnm, compassi_on and visualizing His Holiness the Dalai Lama and
destruction of freligious objects; and symbols 'have been reported to be the source of
traumatic enperience' V(Crescenzii,l(etzer', Oirnneren, Phuntsok, Komproe, & Ade Jong, A
2002; Terheggan etal 2001) | |

In the present study, hfe skﬂl components such as: creatxve, critical thmkmg and
self-awareness have successfully mcreased the copmg strateg1es of the expenmental
group. Creative activities have been used for refugees as a therapeutlc mterventlon in

: drfferent countries (Watters et al 2003 Watters & Ingleby, 2004; Ingleby & Watters

' 2005) because creatlve ehsldren tend to use effeetrve copmg strategles (Carson, Davrd
'. Btttner & Mark 1993) Sumlarly, creatlve and crmcal thmkmg mculcated among leetan

refugee adolescents a551sted them in. enhancmg tlhe1r copmg

| Coupled w1th thrs they were alse tramed to 1dent1fy strengths and Weaknesses to
explore then' mner self whrch could gulde them in solvmg various issues related to
mlgratxon Thls fmdmg 1s 1n agreement w1th the previous ﬁndmg by Cunmngham et al.

; (20()2) who have stated that a school based preventxon programme based on modelhng

and optrmlsnc thmkmg slnlls was found to be effectrve in mcreasmg coping resources in

- preadolescents and reducmg the use’ of non product1ve copmg strategres Problem solving

. and active or approach copmg have been 1dentrﬁed as the most effecttve in allev1atmg the
S negatwe effects of acculturattve stress as compared to the passrve or avordanee approach

T

o (Clarke, 2006) Ly
Thus the expernnental group employrng more actlve and internal copmg as.

oompared to the control group could be attrrbuted to the LST such as creatlve thmkmg, ‘

' cntlcal thmkmg and self-awareness -
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5 2.1 d) Effect of LST o on self-conﬁdence

It was hypotheszzed that lzﬁe skill components such lgfe skill components such as M

eﬁ'ectzve comncumcatzon, znterpersonal relatzonsth, coping with stress will szgnzﬁc_antly
develop sel%conﬁdence among T ibetan reﬁzg’ee adolescents. |

The result of the present ﬁndmg conﬁrmed most of the conjectured hypotheses as

life skill components such as creatlve, cntlcal effectwe connnumcanon ‘and self-

awareness were found to affect self-conﬁdence
As a result of nngratlon refugee adolescents mlght be more susceptlble to

depression, low self—conﬁdence anx1ety and lonehness Txbetan refugees in partlcular

-"s' e oy
Ten ,i i-‘

' have to deal thh dual 1dent1ty cns1s of nexther bemg cmzen of Ttbet nor bemg cmzen of
b i

‘ Indla (leetan refugee ofﬁ01ally remams stateless) So, lack of belongmg mxght have

!

affected ‘their self-confidence andﬁself-es: ‘emk In the present study, hfe skllIs such as -

creatlve thmkmg, ntlcal thmkmg, effectlve?commumcanon and self-awareness ‘were

successful in pred1ct1ng self-conﬁdence ong leetan refugee (adolescents Creatlve

techmques such as pamtmg, socmdrama, collectlvely created stones and role playing

were effecuve m reducmg anx1ety, depressmn aggressxon and 1mprovmg the social

mteractlon, seIf-conﬁdence and overall nnp,‘ 5vernent in the schooL xperformance with the

refugee chxldren (Mlller & Blllmg, 1994'r:‘jW1ntsch 2000) Amde from that effectlve

e commumcatlon has emerged as sagmﬁcant contnbutor m enhancmg self-conﬁdence

among leetan refugee adolescents Expenmental group was bram stormed and role

played ‘on expresswe skllls non-verbal commumcatlon assertzveness and patlent

hstemng to meulcate effectlve commumcatmn skﬂ} For example, they were encouraged

‘ to express then' vxews on varymg 1deas sneh as What are, the causes of bad road

’ t
R



conditions in Dhararnsala or “What can people do to solve the problems of bad road‘7” A
They also acted out a role play « on g1r1 grvrng drrectrons (to the post ofﬁce) to a person
who was hard on hearing. The essence of the role play was to stress the significance of
non-verbal commumcatron such as gestures and other body expression. They were also
made to understand the drfference between assertlve and aggresswe and 1mportance of

. ﬁrm voice and clear language to become assertive. Subsequently, a fun actrvrty such as

o Chmese wlnsper was: performed to hrghhght the consequence of mrscommumcatron and

- jumping to the conclusmn As expected a result noted a srgmﬁcant inctease in self-

f. conﬁdence among thgsghexpernnental’ group Srmﬂar study was done by Hay et al (2000)

’ 3 to evaluate the effe ,veness of an mterventron program called ABLE (attnbutron

behavrour llfe skllls ucatron) in enhancmg adolescents Iself -concept

-

Thus the ﬁndmg underscores to: rntroduce a: program on. crea:trve critical,
‘ effectrve commumcatron and self-awareness whrch can’ be & catalyst to' resolve the

1dent1ty crisis, to reduce other emotxonal and behavroural symptoms and burld self-

i
o .

conﬁdence for. refugee and xmmrgrant adolescents

521 e) Effect of LST on emotmnal mtelhgence )

: .Iz‘ was hypotheszzed that hﬁz skill components such-as deczszon making, empatky, self-

awareness and copmg wzth emonons wzll szgmf cantly tmprove emotzonal mtellzgence

among szetan refugee adolescents

The result of the present ﬁndmg conﬁrmed most of the conjectured hypotheses as

. ‘llfe skill components such as creatrve thmkmg, critical thmkmg and coping wrth stress

: were found to srgmﬁcantly affect emotlonal mtelllgence
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~ Inthe present study, LST has poslﬁve impact in enhancing ernotional intelllgence _among' _
: Tibetan reﬁ;gee ad_olescents. Enrotional intelligence [EI] has b‘een‘explainefd by creative
thinking, critical thinking and coping with stress. |
Durmg the mterventron Trbetan refugee adolescents were trained to look beyond
therr drrect experrence to explore altemate solutions to' problems done through creative
thrnkrng skrll As shown in the earlier study that’ creatrve mdlvrduals were more
empathetrc and sensrtrve to envn'onmental cues than less creatrve ones (Barron, 1969).
o -'Iherefore the empa’thetic ability of individuals may ‘e r"elated to their creativity
?' ',_(Alhgood 1991 Kalhopuska, 1992) Other psychologrcal d1sposrtron such as cntlcal

g vthmkmg was alsoa srgmﬁcant predrctor of emotronal mtelhgence among Tibetan

. refugees Elder (1996) has said that feelmgs are the' product of thmkrng and critical

o thrnklng makes us thmk logrcally and enable us to assess any srtuatlon ratlonally Critical

thmkrng provrdes the crucral lmk between mtellxgence and emotrons in the emotionally

o mtelhgent person

| .
L

Further copmg thh stress such as. relaxatron and entertamabllrty has helped

Trbetan refugee adolescent in cope with emotronal upheavals and become more resilient

l

to stress better adaptatron and was negatrvely related to emotronal mtellrgence among the

'

' current sarnple Slmrlarly, hrgh El is assocrated with the ablhty to prevent stress from

: ihavmg adverse effe on the mdrvrdual (Bar—On & Parker 2000). Research also

' v".suggested that adole ( ts who reported hrgh level of management and regulatron of

emotrons reported low levels of psychratrrc drstress (Clarrochr Deane & Anderson,

f-zooz)
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Thus, creaj.tive thinking, critical thinking and coping with stress have helped
Tibetan refugée adolescents to be aware of identifying the feelings of oneself and others

and regulate their emotions better.



Figure 4.19 : Individual contribution of life skill components in predicting psychosocial parameters ir
the post-test.
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53 Cross-Cultural Companson between Tibetan Refugee Adolescents and Indian
- Adolescent on Psychosoclal Parameters.
The aim of the study was to 1n\{est1gate the‘cross-cultural differences_ between

Tibetan reﬁl_gee adolescents and Indian adolescents on psychosocial pararneters such as

stress, anx1ety, “ opmg, self-conﬁdence and emotional mtelhgence and how copmg, self-

conﬁdence and emotmnal intelligence as predictor vanables contnbuted to stress and

anx1ety Van,iong. Tlhetan and Indian adolescents.

5 3 1 a) Mean dlfferences between leetan and Indlan adolescents on

i

3 psychosocxal parameters.
} It was hypotheszzed that there will be szgny‘icant d ﬁ”erences between szetan and ‘

Indzan adolescents on psychosoczal parameters

L

adolescent and* Indlan adolescents were found to vary mgmﬁcantly on psychosoclal

- ‘ parameters leetan adolescents have lower school: and home stress than then' Indian 4

i

counterparts whereas Inchan adolescents are better emotxonally mtelhgent and have lower
peers stress When faced with stressors, Indlan adolescents employed actxve copmg
whereas leetan adolescents relied more on mternal copmg The proﬁle graph also

B vmdlcated the mean dlfferences between leetan and. Indlan adolescents on psychosoclal

' pararneters .
i
l

The result of the present study suggests that Inchan adolescents expenenced more

( :

. school stress than Txbetan adolescents. Conventxonally, refugee adolescents are reported

o havej.ngo:re school st;ess and problems at school_wereone of’ the maln ;eas ns for "
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developmg psychlatnc conditions and emotlonal d1sturbances among the youngrefugees
(Williams & Westermeyer, 1983 Irwin & Madden 1985). Refugee cluldren face school
stress as a result of earlier education bemg dlsrupted and n’egotratmg with new
environment brings new challenges. Moreover parents of reﬁlgee 'children are
overwhelmed w1th the phght of m1grat1on process that they are unable to superv1se and -
" help thelr chlldren in thelrr sehool work However there are other mstances where 1t has
been reported that there" is no mgmﬁcant dlfference between emotlonal Symptomology
and academic achlevement in refugee adolescents (Sack etal., 1995 Clarke et al., 1993)

‘t.

Ind1an chlldren expenencmg more school stress in the. present study could be

| a ‘

attnbuted to the fact tlaatl Indlan parents tradmonally place lngh value on educatxon and

n‘ i

commrttmg surcrdes (Lal 2008) On the other hand leetan commumty is

l , ’x “ ' K
: comparatlvely smaller and JOb opportumhes are also reasonably avarlable wlnch could
l ’ .o . !

have led to the lower school stress among them Moreover Txbetan adolescents are not

]
3

integrated mto the mamstream schools w1th host adolescents but 1n a separate leetan

i s l

school which was especrally estabhshed not only to fulﬁll their physrcal and mtellectual

l

' growth but also to keep thelr tradmon languages values, norms zmtact w1th them.

‘ Trbetan refugee adolescents get the pr1v1lege to learn then' native language : lterattrre and |
history whlch are subjugated in the1r own homeland This ﬁndmg is supported by
Bankston and Zhou (1997) who found ta strong relatlonslup between preservatron of

one’s natlve language and academlc achlevement among Vretnamese adolescents in

New Orlean A positive ethmc rdentrty consequence on academrc achrevement has also s
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~ been reported in Gibson’s (1998) study on Punjabi children in Northern Carolina, and

Ogbu (1991) for Chinese American adolescents in California.
Apart from school, family remains the most important factor in child’s life that

bnngs about physmal and psychological well-being. Cohesrve and supportlve fanuly is

‘ partrcularly important for the refugee chrldren in provrdmg a protectxve envuonment ina

drfferent country Studres have found that as compared to native born chrldren refugee |
cluldren are more likely to encounter psychosocral drfﬁcultres because of ﬁnancralv

strams, dlfferences in parenting style from host culture, parental depresern "resultmg

' from Vanous unmlgratron expenences and farmly separatron (Hunt et al 2002) In many

other cases “children who are not accompamed by thelr parents generate addmonal stress-

' and have to assume the role and responsrbrhty of parents by takmg care of younger ‘

srbhngs (Young Actlon and_ Policy assocratron [YAPA} 2004) Gontraryr to ouré

expectatron Tibetan refugee experience. less home stress than then* Indran counterparts '
Srnce Trbetan community is a close-kmt society and chrldren are often surrounded by
farmhar objects and symbols be it language religion, food dralect tradltlon festlvals etc' '

in exile which could have contributed to: the less hom’e stress among* them Moreover' as
' ( e

stated earher Tibetan children live in res1dent1a1 schools w1th thelr respectlve foster :

parents under 24 hrs supervision and care prov1dmg chrldren w1th emotronal support and
1 ‘ 8
needful assrstance. This result is in line wrth‘ earlier studles whrchushcwed that depressron

and anx1ety can be controlled to somée extent by keepmg the farmly values 1ntact :

wrthdrawmg support from network of one s culture prov1d1ng foster care and socral o

\l».

support network reduced the exposure to risk factors and medrated the psychologrcal
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distress (Beiser, Turner & Ganesan, 1989; Beiser, JohnSOn & Turner; 1993; Buchwald,
Klacsanzky & Manson, 1993).

- Though Tibetan refugee adolescents were found to have less home and school

stress than their Indian counterparts but they have comparatively higher peer stress and

lower emotional intelligence than Indian adoleScents. Numerous studies which show that
refugee adolescents are the most vulnerable population and they often experience PTSD,

an}nety, depressmn etc. Emottonal dtsturbances dunng the pre and post mlgratlon penod

make tt dlfﬁcult to underpln emotlonal competence Addtttonally, absence of . parental

i

care. 1n' a new country mlght have hmdered the development of emotlonal 1ntelllgence

l
1

among them EQ in contrast to IQ is not stattc and evolves w1th the remforcement and

encouragement from parents Martmez-Pons (1999) reported that chlldren whose parents

!

model, encourage and reward emotxonal mtelhgent behavrours were found to have higher
. emotlonal mtelhgence Many Tibetan adolescents do not have contact w1th thexr parents
and they grow up w1thout parental care,” - f o -‘3; ‘

Since : an individual cannot hve under constant threat stress glves rise to various copmg

‘

strategles which are broadly divided into problem-focused copmg and emotlon-focused

coping. Seiffe Krenke has identified a, 3 dlmenswnal structure of copmg namely active, .
internal and w1thdrawal copmg Wlthrn these 3 broad areasjthe companson was made
between the 3 urban communmes It was concluded that thett'e ‘was a umversal capacttyy
for young people to use‘ the 2 functwnal styles of copmg namely actlve and 1ntema1

copmg and to a lesser extent the dysfuncttonal style of vsnthdrawal (Frydenberg, Lewis,
Kennedy, Ardila, Frmdte & Hannoun, 2003) Snmlarly, in- the present study, Txbetan |

chlldren rehed more on mternal copmg and Indlan adolescents employed more actlve -
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coping. Though there is no accepted theofy on how refugees cope with their problems but
it has been often reported that refugees are more likely to use internal coping or emotion-
focused coping such as religion, spirituality, positive thinking, etc to cope with stressful

situations (Ghazinour, Ritcher & Eiseman, 2004).

5. 3.2 a) Correlatlon between stress and other psychosoclal parameters.
1

It was hypotheszzed tkat there wzll be no szgnzf cant correlation found between ‘

various stress domains and other psychosoczal parameter;sv :

b

Stress. . ;
.';' N .

" Future stress is positively cofrelated ’w'ith)school?l stfess among both Tibe'tan and

Indian adolescents which lmphes that students who have hlgher future stress are more

!~.

e hkely to score hlgher school stress. In fact school stress and future stress ‘are two

: iydlrectlonal processes whlch affect each other For é. g future stress pertalmng to career

f :demsxon colleges acqumng scholarshtp make chlldren more stressed out in school By
the ¢ same token higher aehlever adolescents might expenence more future apprehension.

On the dimension of home stre‘ss bOth leetan and Indian adolescents have

" | posmve correlation with school stress aud future stress mdlcatmg that students who have

7' '«iii';;hlgher home stress will have hlgher school and future stress It’s not surpnsmg that

:students who are brought up in a dysfunctlonal home charactemsed by lack of parental

| ;support and frequent parent-child conﬂlct wﬂl expenence more school and future stress ‘

= ] Parents Who actlvely participate in chlldren ] school work are associated with hxgh level

" of acadennc achlevement (Wikelund, 1990) Parental mvolvement in school is also lmked
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to motivation, attendance and behaviour of children. Sinlilarl&, parents also play. a key
role in identifying interest, choosing suitable career and determining the future career of
their children. Parents who are concerned about their children’s future and who assist in
gutding their future and professional llfe are more likely to create a‘positive impact on the
future of children. Parents’ belief in their children’s conﬁdence ; makes ehildren more
likely to boost their eonﬁdence in planning their fntnre and profes,sional lifet?» Apart from
»parent‘s peers also affect their social and emotional .d’evelopment.’l Expansion of peer
network has both positive and negatlve repercusswn on them For example, adolescents

who are rejected and fall prey to peer v1ct11msatron drsplay much school stress which also

contnbutes to other domams such as future and home stress

Lelsure stress is also an 1mportant source of stress Chlldren who part1c1pate less

‘m lersure act1v1t1es or who do not know how to, spend thelr lelsure activities
. . . WA . . i" ; .
oonstructr\(ely are more lrkely to eXpenence school»gstress, future stre‘ss home stress and

l

peers stress In fact, there have been array of studles whlch demonstrate that part1c1pat1on
| in recreatlonal actrvrtles promotes 1dent1ty development and better academ1c achrevement
(Barber et al., 2005; Posner &Vandell, 1994) On the other hand students who are less

playful and socially mactlve have drfﬁculty formmg and mamtammg frlendsh1p Lack of

lelsure‘ actlvxtles are also, lmked to poor acadermc achrevement whrch wﬂl 1ncrease future

-} »,[.

, and home stress. Furthermore it was" 1nd1cated m the result that adolescents who have

opposrte sex stress are! imore likely to have stress m school ﬁlture, home peer and leisure

dreas. Adolescents who spend mcreasmg amount of lelsure tnne w1th thelr romantic

partners are mvolved in fewer extra-curncular acnvmes whrch make them become

allenated from their peer group and also affect pre-exrstlng ”eer relatlons Romantlc
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relation also may distract them from educatioual‘ pursuits and disrupt future professional |
planning resulting in lowered future goals and uegative effects especially in girls. In

conclusion, stress arising from self is positively correlated with all the dimensions of

 stress. It is not surprising that when an individual has problems with self, it can affect all

" the stress domains such as school, future, home, peers, leisure and opposite sex.

i

532 b) Correlatimi between anxiety and other domain.
X It was hypotheszzed that- there wn’l be no szgmf cant correlation Sfound between

anxzety and other psychosoczal parameters

/ z;lnx,iety
<Anx~iety can affect au aspects of a person’s Iife. In the .present study,‘ statte and

tralt anx1ety showed posmve correlauon with vvlthdrawal copmg and stress dxmensmns

H'

‘ 'hke school future, home peers lelsure opposue sex and self.

fu
!

A moderate amount of anxwty ‘motivates students to enhance their academlc

pe_rfdnnance but excessive anxiety can weaken academic achievement. It was sho_wn that

, aﬁxiety-prone adolescents are more l‘ike"ly to encounter difficulties in schOol work. For

mstance stomach aches, sweating, tremblmg are some of the symptoms of state anx1ety

: whxch mterferc w1th concentratlon memory and the ablhty to learn at school

’ ; : In addmon to that anx1ety also affects future stress by mterfenng with the clear

vxs1on of one’s abxhtles and behefs regardmg their abilities which Wlll 1ucapa<:1tate career

chomes For e.g. research has found an inverse relatlon between. career mdecxsmn and .

’anx1ety among hlgh school and college students in general Partlcularly, a study by ‘
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Kimes and Troth (1974) showed that students having trait anxiety have a lower level of
career decision. A similar result has been obtained by Hardin, Varghese, Tran and
Carlson (2006) who hypothesises that anxiety is associated with career exploration and
commitment. Their study concerning 161 samples showed that those with higher anxiety
tend to exhibif lower vocational commitment.

Additionally, literature also suggests that adolescents who experience high level of
anxiety are more likely to be avoided by their peer group. Anxious children are socially
withdrawn and less inclined to develop friendship and find romantic partner. Moreover,
they also find it hard to socialise and communicate with their parents. The influential role
parents plz;y in reinforcing anxiety has been a subject of consid’érable investigation
(Bogels & Brechman-Toussaint, 2006; Mcleod, Wood & Weisz, 2007).

In order to cope with above mentioned stresses, anxious adolescents were shown -
to use more withdrawal coping which is cénsistent with the previous findings by Seiffge-
Krenke (1993). Avoidant coping is associated with depression and behaviour disorders.
_High trait anxiety is correlated with increased drinking problems as anxious children who

use withdrawal coping remain socially withdrawn.

5.3.2 ¢) Correlation between coping and other psychosocial parameters
It was hypothesized that there will be no significant correlatz’én Jfound between
" coping ad other psychosocial j)arameters.

Coping is a psychological process used to manage perceived stress and coping
strategies are most often broadly categorized into adaptive and maladaptive coping

(Folkman & Lazarus, 1985). Those adolescents who are more adept at using internal
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coping have | Lmorefv opposite sex. stress but also use active | coping Whereas those
adolescents who use w1thdrawal copmg Were posmvely correlated with series of stressor
like school, future home peers, lelsure, opposrte sex and self. Addmonally, it was found
that withdrawal coping is valso related to active and internal coping.

' Romantic'relatidnship is one of the signiﬁcanl: characteristlcs of the adolescence

. stage and it entails lot of personal and emotronal elements in nature So, break ups or not

B ﬁndmg the roman‘nc partner has major effect on adolescents.  In such cases, children

1

 either reduces the lmpact of opposrte sex stress by drrectly confrontmg the problems or

i
i
1
I
|

‘use mtemal copmg to deal w1th the emotlons and feelmgs mvolved in a romantic

,x

:{ relatmnsh:{p

‘ W1thdrawa1 copmg is charactensed by denymg the ex1stence of problems and

3

respondmg to the stressful 51tuatxons by adoptmg harmful actlvmes such as substance

. .
,lx' ¥ " N

abuse to resolve stress It was demonstrated m the presentxstudy that,adolescents who use

v;; .,i

A 3 b :
w1thdrawa1 coping - have adjustment problems in all the areas of stress and are

accompamed by acnve and mternal copmg Though w1thdrawal copmg may reduce the
level of stress for a short tlme it mrght be harmful to the physxcal and psychologxcal
health because it has been consistently. hnked to poor adaptlon and chﬂdren who use

~\’m_|thdrawal coping are unable to elicit support from parents and_i peers'.
oo o T L P s

532 d) .Corr;élation between self-confidéence f'a;n:dr' ’;other psychosocial
Iparamelehs

It was hypotheszzed that there wzll be Ho szgmf cant correlatzon found between ‘

' self conf dence and other psychosoczal parameters
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Lack of self-confidence affects academic, behavioural and social skill. L
self-confidence appears to associate with all areas of stress (school, future, home, peers,
opposite sex, leisure and self), anxiety and coping among Tibetan and Indian adolescents.

Students with low self-confidence tend to make negative evaluation of their
academic performance and are maladjusted in school. Regarding their future, most of the
adolescents are vocationally immature and lack the importance of career planning.
Adolescents need assistance in exploring the varied career opportunities and students
who have low self-confidence have low career maturity. Students with high self-
confidence are more intrinsically motivated to choose a vocation requiring higher
abilities. Low self-confidence may prevent students from participating in leisure activities
and they may remain susceptible to peer pressure. Adolescents with high self-esteem are
less likely to remain withdrawn, isolated and shy in social behaviour (Lawrence &
Bennett, 1992).

Social-Cognitive Career theory by Lent, Brown and Hackett (1994) which is an
offshoot of Bandura’s socio-cognitive theory (1986) proposes a similar viewpoint that
three cognitive variables such as self-efficacy beliefs, outcome expectation and personal
goal affect the development of academic and occupational interest. Vygotsky (1978) and
Bronfenbrenner (1979) emphasised the importance of culture in general and parenting
style in particular in the development of child’s mental well-being. Parents who
themselves are anxious or whose child-rearing practice is not appropriate might pose a
serious threat to child’s self-confidence. In addition to that, students who perceive

themselves as having high self-confidence have higher emotional intelligence.
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Adolescents w1th hrgh self-esteem showed low level of state and trait anx1ety (Fickova,

1999; Yang, 2002)

53.2 e) Correlation between emotional intelligence and oth'er psychosocial
f paranleters. . | o

" It was hypothestzed that there will be no szgmf cam‘ correlatzon found between
. emotional mtelltgence and other psychosocxal parameters ‘ |
. The findlng 01 the current study shows that emotional mtelhgence was negatlvely‘
relatedxto seho'ol and >elf stress, state and trait anx1ety, coplng and self-conﬁdence among

i"-. i ' '
the present sample §l‘hls may be mterpreted that when emotlonal mtelhgence is. low

t
b
:

school stress:, and self stress is hlgh Role of emo‘nonal mtelhgence m academrc

W

achlevement has been well estabhshed in a plethora of studles (Qualter Whlteley,
Hutchmson & Pope ‘2007 Aremu, Tella & Tella nd. )In fact *EQ has been' a better

predrctor of academlc success as compared to other factors such as- academrc record

¥ ¢ + M - i3 l

economlc status dem!ographlc factors etc (James etal. 2004) Self-stress bemg negatlvely

correlated with emotronal intelligence can be expoundedmth Enckson s (1959) stage of
1dent1ty versus role confusmn in which' adolescents must find thelr 1dent1ty, comblmng
thelr self-understandmg and social roles into a coherent:xldentrty. The more one is self-
' aware;- the lngher I.Sx the emotional perceptron Adolesrcentswwho' haue the abrhty to

|
| .

dlscrlmmate clearly among feelings and the ability to regulate emotlonal states showed
'less anxrety This 'mterpretatlon is parallel to an earher study by Fernandez— Berrocal
Alcaxde and Extremera, (2006). nghly emotional mtelhgent people also have the

potent1a1 to plan and decrde copmg resources and posrtrvely hnk it wrth functlonal copmg
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. strategies like active and internal coping. On the other hand, those who have lower
- emotional intelligence are often likely to adopt dysfunctional coping such as high risk

_ behaviour drinking, drug abuse, smoking etc (Mikolajczak, -Petrldes & Hurry, 2009).

5.3.3 a) Emotional intelligence, self-confidence and coping:as }predictors of
- stress-and anxiety
. It was hypothesized that emotional AInte_lligenee,{ selﬁconﬁde‘n;ee &ndé copmg will

: signiﬁcantly predict strf'ess among T ibeiah and Indian adolescent; ’
e { | i

The present ﬁndmgs have proved the hypothes1s as it can be seen 1n the result

' ©o 4 1 v . ..a-"
! A i :

- * I
' .’that emotronal 1ntelhgence,, self-conﬁdence and copmg were found to srgmﬁcantly
- _ P ;.

{ predlct stress among Trbetan and Indran adolescents Trbetan and Indlan adolescents

, | who have 1ow self-conﬁdence and used w1thdrawal copmg more are ,1ke1y to have hlgh

4school stress Prevrou&studres suggested that over one- thrrd of adol ¢ ‘eents =have school

‘ related stress (Khahd 2007) School 1s where adolescents spend most f thelr t1me and

: 'school stress is one of the brggest sources of: stress mentroned by them (Dawood 1995;

Chlang, 1995) School stress entarls problems relanng to dxfﬁculty w1th syllabus

assrgnment loads, exammatlon etc. In order to cope Wlth the academlc pressures,

S

n students employ a wrde vanety of copmg strategres Students ‘trhse actlve eopmg

':'g'strategres to those stressors whlch are controllable and those str ors iWthh are not

‘icontrollable are dealtby mternal copmg Studres have reported that tudents who have

developed hlgh self-confidence such as behevmg in therr mtellectual- abxlrty, produemg

good aeadermc performance are more hkely to have less school stress whereas those

ho do not have the conﬁdence 1n dxrectly dealmg with academrc problems rely more on
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Withdranzal copmg whrch eventually affects their": grade. {Additionally; withdrawal
coning, ‘self~conﬁdence and emotional*intelligence are positivelf'correlated with the
future stress arnon'g Tibetan adolescents which indicates that adolescents who generally
lack self-eonﬁdence are. apprehensrve about their future orientation such as jobs, career,
getting adnussron in the institute of one’s choice. Consequently, thexr mcompetence in
deahn_g with future stress has led them to lemploy more of with‘drawal coping :and vice-
versa. B - o

Active coping, withdrawal coping :and selfi.conﬁdence also contrihuted to home

Wi :stress among the present sample mdrcatlng low self-conﬁdence and less utrhsatron of

ar N

- active copmg and more w1thdrawal coping and is assoclated w1th' 1ncreas1ng home stress

y

Adolescents who rely more on wrthdrawal copmg than actlve copmg, lacks self—

- conﬁdence and are more mchned to develop home stress Accordlng to Bronfenbenner s

theory of ecologrcal system (1979), famrly is the pnmary umt m the hfe of an mdrvrdual
and famrly is dlrectly responsrble for the development of a ch11d and can give rise to
problems such as. lack of self-drscrphne antl;soclal behavrour etc

| Parent—chlld relatlo'nshrp is re’orgam'sed dun’n‘g tlns tr'anSrtional period and

adolescents strive to gam ‘greater autonomy, and tend to questlon parental authority

whrch results in parent-chrld conflict. Lack of parent-adolescents commumcatron

‘ separa’non of parents drvorce sibling nvalry, broken farmly, abus1ve famrhes etc are

| the source of famrly stress among adolescents

A c
4 © i

Further mternal and w1thdrawal copmg and low self-conﬁdence were associated

' Wlth hlgh peer stress among the present sample Peer relatron is srgmﬁcant durmg

adolescence peer—centre relatxonshlp takes precedence over parent—centred relatlonslup
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and w1th an increase in autonomy, peers become the source of support and advice

o (Csxkszentrmhalyl & Larson, 1984; Buhrmester 1996) Numerous studies. have shown

th_at adolescents who face peer rejection and victirnisation are prone. to develop
externalising problems including Yiolence, aggression, substanee abuse and. adult
criminality (Dishion & Owen, 2002; Lacourse, Nagin, Tremblay, Vltaro & Claes, 2003;
Rabiner, Coie, Miller—.lohnson Boykin & »Loehman 2005' Sullivan, vFarrell & Kliewer,
2006 ) lonelmess and depression (Parker, Rubin, Pnce, & De Roswr 1995) Some
adolescents who. ﬁnd it difficult to restst peer pressure ‘may engage in expenmentatton "
: such as smokmg and milder drugs whlch can lead o add1ct10n at a later stage (CBSE

Central Board of secondary educanon 2010) On the contrary, posmve peer relatton is

,,3 lx.

o assoclated w1th hlgher self esteem (Azmma, 2002) better acadennc aclnevement

(Flemtng, Cook & Stone, 2002; Wentzel Barry & Caldwell 2004) and lower peer

v1ct1mtsatlon (Hodges Bmvm Vltaro, & Bukowsk1 1999) Longmtdmal stud1es have

found that fmendshlp is perceived to be lngh in posmve quahty and was assocxated with

mcreases .in self esteem (Berndt &Keefe 1995) and low level of lonehness
‘ O’arker&Asher 1‘993)

Lelsure stress has been. pred1cted by w1thdrawal copmg and self—confidence

1

among leetan and Indian adolescents Lelsure in an effec‘uve means through whtch

Sl |!

young refugees can take their mind off trauma and dtslocatxon Lelsure actlvmes such as

.l‘

! physwal health but: also p‘ 'ov1de an. opportumty

- ‘l’l

sports creatlve arts not only contnbute‘ to
to develop hfe skﬂls and help in personal development It msttls trustzand glves a sense of

belongmg, helps in preventmg high l‘lSk behavmur It can be seen that adolescents who

: , | . adopt mthdrawal copmg do not possess the conﬁdence in mmglmglw;th others and are

- il
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' eymcal about their ability to d_o something' constructiye’.: They' are often in‘thes_tate of
denial and self blame; hence prefer to stay in solitude rather than engaging" oneself in
productive leisure pursuits. The present study is in line with study by Staempfli and
Mannell (2005), reporting tha_t playful adolescents have high mental and physical
Wellbemg compared to less playﬁll »adolescents, who end up having problems hecause of .
. peer stress and self—stress; | | B |
| | In the present study;« withdrawal coping and self-conﬁdence have emerged as
signiﬁcant predictors of opposite ‘sex' stress among:‘:l“ibetan and ‘India’n adolescents.
4 : Adolescence is a stage assocrated w1th the early development of romanﬁc relatronshrp
(Znnmer-Gembeck 200’2).and ’preoccupatron wrth romanuc issues. Development of
heterosexual relatlonshrp becomes a challenge and stressor durmg th15 stage (Wang &
Ko, 1999) because many a trmes adoleseents find it uneasy to mteract w1th their opposite
sex face difficulties in. takmg ;demsmn' about datmg and sex Healthy romantic
relatronsmp generates a sense of I1dent1ty, mterpersonal sklll and is oﬂen a source of
emotlonal support. On the other hand unhealthy romantlc relatlonshrp leads to verbal and
physwal abuse and children engagmg in sexual actrvrtres face Iong term consequences

~ such as mfectlons of STD and rxsk of premature pregnancy Adolescents who suffer low

.V self-conﬁdence and use- wrthdrawal copmg are more mclmed to develop oppos1te sex

' stress Adolescents are hlghly mﬂuenced by thelr peers who often 1 A
l o

self-worth is dependent on havmg a boyfnend or glrl fnend

‘e"them belreve that

Grrls may pursue a relatlonshlp before they are ready 1n order to be accepted by
thelr peers (Srmth & Donnelly, 2001) suffer from msecurrty of losmg thelr romantlc

' partner and end up wrth pregnancy Accordmg to developmental theory, glrls form their
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identities through: relationship while boys vformi"th,eir identities vthrcu‘gll: lndependence
from others. Kumpulaine'n and Roine (2002 ) have ; shown that girls at 12 years of age
with low self-esteem we:re;2.5 times more likely to engage in:s’ubstance_ use at age 15
than tlaose of others with high self-esteem. |

Lastly, self stress among Tibetan and Indran adolescents ; 1s contn‘outed by -
w1thdrawal coping, self- conﬁdence and emotlonal mtelhgence Another reason for‘
evolvmg self stress is settlng an unreahstlc goal of achrevmg somethmg and trymg to .

reach perfectlon and companng oneself with other’s. achlevements and att:rtbutxons may .

i
i

cause self stress among adolescents (Feng, 1992) Self-concept 1s an rmportant concept in -
.' any clnld"s development Basrcally, adolescents who seemmgly have poor self concept g
show greater self stress Self-concept has been linked to: adolescents extemahsmg,
problemsv including specxﬁc factors such as low expectatxons vfor success low self-

' esteem negatxve views of one s own behavmural ccnduct efc. .

5.3.3 b) Emotlonal mtelllgence, self—conﬁdence andA copmg as predlctors of
anxnety among Tibetan and Indian adolescents |
Ir was hypotheszzed that emotional Intellzgeltce self- conf dence and coping will
L szémf cantly predict anxzety among T zbetan and Indmn adolescent
The results proved the hypothes1s to be' correct Emotlonal mtelhgence self- i
. conﬁdence and coping were found to sxgmﬁcantly predrct anxrety among Txbetan and

Indran adolescents Actrve copmg, vmthdrawal copmg, self-conﬁdence and emotlonal ‘

1nte111gence have predicted: state and trait: anxxety among the present sample Anx1ety is -
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cons1dered ro be a unlversal phenomenon' ex1st1ng ecross cultures, though its contexts
and manifestation are influenced by cultural behefs and practlces (Guarnaccra, 1997).
o A large number of cross- cultural anxrety studles have used STAI ( Sple]berger et
al 1983) and cross-cultural research on anxrety 1mphed that anxrety disorders are
. umversal but the way >1t is formed and mamfested may vary s1gmﬁcanﬂy from culfure to
culture (Good & Klemman, 1985). For mstance Le Compte and Oner (1977) compared
the anxiety level of Tm‘klsh, American, Puerto Rman blhngual and Hmdu students ‘using
g STAI and the result showed that Turkrsh students had hlghest level of tralt anx1ety
followed by Hindu, Arnencan and Puerto chan whereas' state anxxety was hlghest in
Turklsh/Puerto Rlcan, Amencan and Hmdu In the presLnt sample wrthdrawal copmg, |
’ self-conﬁdence and emononal mtelhgence predrcted state and trart anxxety among. |
leetan and Indian adolescents : e 2 | | |
Relanonshxp betvyeen self—conﬁdence vand‘ anx1ety has“been pnmary\ focus of
1research in sport psychology and accordmg to socm-cognmve theory, an 1nd1v1duals :
| level of self-efﬁcacy affects performance both dlrectly and mdlrectly via emotions and
cogm’uons Successful performance strengthens one’s percelved seif-efﬁcacy whereas
fallures lower self-conﬁdence Hanton Mellaheu, and Young (2002) found that anx1ety
1ncreases ‘with the onset-of compenuon and self-conﬁdence emerged as a- medlator in
‘erther reducmg or aggrayatmg the anx1ety It was found that 10% to 30% of school

. chlldren are found to expenence anx1ety severe enough to affect thelr performance
Researches on anxiety. indicated that hzghly amuous adolescents basrcally lack
iy 1nterpersona1 sk111 and often dlshked by thelr peers, suffer ‘from ,poor self-concept yleld:;

A poor academlc performance than therr less anx1ous counterparts
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A study by Fernandez~Berrocal et al. (2006) found out that adolescents who have
- better emotlonal mtelhgence or who have the abrhty to dlscnmmate between feeling and
7 manage their emotional state are reported a lesser state and trait anxiety. Deficit in
emotiOnal regulation skill and its hnk to maladaptive coping repertoire is' reported by
: Mlkolajczak Petrrdes, & Hurry (2009) in their study ‘individual who cannot regulate
: therr emotronal upheavals are ‘more llkely to harm themselves because they have

E drfﬁculty nnplementmg adoptlve coping strategres and prefer to use maladapttve coping.

L. s
I -

:I:. Trbet born adolescents have comparat1vely lesser stress than ex1le born

. adolescents m school future home lersure, peers self stress, wrthdrawal copmg,
state anx1ety,,self-conﬁdence and emotlonal 1ntelhgence However there was 1o .

s1gmﬂcant drfference found between the two groups m opposlte sex stress trait
‘ﬁ: ankrety, actltfe and mternal ;copmg foe skllls components such as. ﬂexrbxhty,
I'f empathy and; 'copmg wrth emotlons were shown to affect leet born adolescents
- more whereas problem solving skrll has more nnpact on exrle born adolescents

: After the hfe skﬂl mterventton ex1le born adolescents seemed to show more

school stress, lelsure stress and. less mternal copmg than Trbet born adolescents

“2. A result dlsplayed a srgmﬁcant dlft‘erence between males and "females 1n school

zstress future stress state anxrety, tra1t anxrety and self-conﬁdence m the post-
| mterventlon scores ere skrlls such as ﬂexrbrlrty and cnttcal thmkmg ‘were found
'i

to beneﬁt male adolescents more than female adolescents m reducmg school

H

: stress, ﬁxture stre,ss,vstate and .tra1t{ ar‘txrety and_ self—conﬁdenc;e, -
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3. Adloles.cents'v' who have the nrirfilege to go vfor vaca_ti‘on have higher stress in
.school? funn'e, home, peer, leisure and'the‘u also appeared to have used more
‘withdrawal coplng and more ﬁrone to state anxiety than their counterparts.
Oppos1te sex stress self stress, actrve copmg, internal copmg trait anx1ety, self-
‘conﬁdence and emotlonal mtelhgence were non-31grnﬁcant between both the

: groups. :
| 4. xStudentsiwho rnet farnily once a y‘year were reported to have: more stressedgout in

A stress related to school future vpeer and leisure stress. They were: also reported be

more state anxrous and used more w1thdrawal coplng than those who have met

. 455 :*fanuly once m two and three years Home stress, opposrte sex stress self stress '

b actrve copmg, mternal copmg, tralt anx1ety, self-conﬁdence and emotional .

f v mtelhgence were not found to be s1gmﬁcant among the groups

Lt

S LST has reduced stress related toischool peer, Ielsure and self LST was also

- found to: beqeffectlve m reducmg actrve and 1nterna1 copmg and enhancmg self- :
.f 1 eonﬁdence and emouonal mtelhgence However LST has no srgmﬁcant effect
on future stress home stress,. opposue sex stress and wrthdrawal copmg When

the mdrvrdual contrlbutlon was 1dentrﬁed it was shown that cogmtrve hfe skills

' v

such -as creatrve and cntrcal thlnkmg have s1gmﬁcant1y contnbuted in reducmg

2

:'stress related to school lelsure, sel '“state and tralt anxrety, actlve copmg ,self-

; L
;,-::

. conﬁdence and emotlonal mtellrgence among leetan adolescents Socral skllls :

. hke effectlve commumcanon, empathy and copmg w1th stress predlcted school

?rstress, future stress, lersure stress state anxrety, se]f~conﬁdence and' emotlonal

i ‘ '-,.

_mﬁelhgencje amqng ’l?rbetan reﬁgee; ‘adolescents m their pbst—mtervent;ron scores.
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Self-awareness ‘skilll coxitributed in explaining self-confidence among the
respondents. Decision making skill accounted for reducing self stress among
Tibetan refugee adolescents. On the whole, life skills intervention was found to
be an effective psychosocial intervention strategy for promoting positive social
and mentai healtil of Tibetan refugee adolescents.

6. Tibetaﬁ refugee adole;sc'ent_s displayed less school and home stress whereas
Indian adolescents were emotionally more intelligent and ex’perienced less peer
stress. Active, internal and withdrawal coping, self-confidence and emotional
inteliigence were signiﬁcant predictors of stress and anxiety among all the 727

~ adolescents from both the groups.

55 Conclusion

Tibetan refugee adolescéents across Indian and Nepal attend separate schools like
SOS Tibetan Children’sb Village schépls which were particularly founded to cater to the
;eeds of refugéé children in ﬁﬂﬁlling‘not just the physical and academic requirement but
also to provide psychological and emotional assistance. Most of the findings which
‘contradicted thé earlier finding are because of the school culture and its mission to focus
on holistic development of young | refugees and creating “home—a@ay-.froni-home”
environment. The. present studyj suggeéts that educational institutioxll; plyz‘xys'a sigﬁiﬁcant
role Ain providing psychosociali support. Tﬁus; the finding highlights the needs to
establish such separate schools for youﬁg refugees rather than integrating them with the

host students in the mainstream schools. Further research can be done to compare, the
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psychosocial Wéil-being of Tibetan refugees studying in Tibetan schools and those who

are not studying in Tibetan schools to identify the indicative efficacy of such institutions

5.6 Implication

Life skﬁls play an important role not only in im;it_oﬁing the academic performance
of students but also itsAi’n'ﬂuential role in non-academic aspects s1.1ch as strengthening
coping strategies, developing self-confidence and emotional intelligence, as has been
well documented in aforementioned studies. Thus, life skills should be integrated into the
regular school curriculum. to enhance the ,mental health of students‘? equip them with
better adapted*ékﬂls to fgc'e the challengés of changiﬁg life‘ situations énd empower them
to become fully functioning contributors to the host society in particular and the world in
general. The religious and community leaders who are involved in designing a
curriculum for the Tibet;n children can also play a significant role by assimilating the life

- skills into their services.

5.7 Limitations

Firstly, due té time constraint, LST couldn’t be provided to the control group as
school was elosing for the two month winter vacation and in the new academic section,
many of the students who were in class 10 were gbirig to join other TCV branch school
as the present school has class upto 10™ only.

Secondiy-, the data was based on 600 Tibetan adolescenté and 126 Indian

adolescents which seem to be disparate. Indian students were not accessible on available
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dates as student‘s‘\ivere busy preparing for foundation day of the school which was

immediately followed by spring holidays.

Finally, as it was not conceived in the main objectives of the study, gender was

not taken as a covariate for the computaﬁon of ANCOVA.

5.8 Direction for Future Research

a)

]
i

Taking into consideration the experience and' ﬁndlegs of the present research, the

N followmg suggestlons can be offered for future research in thlS area.

Further research can be carned out to make w1th* equal number of sample for '

L 'cross-cultural compamson where the result would be more reliable.

b

c)

d) -

The ‘duration of the conductxon of LST should be prolonged to further vahdate .

the effects of LST

| whmh anyway w1ll benefit the control group.

Gender can be consrdered as one of the mdependent variables which may

-medlate or modeirate‘the effect of LST on the'refu'gee adolescents.

~.T atlor made li.fe* skills module " can be eonstrneted to ‘cater to the needs and

: i

<5The de31gn should make prov1s1on for waltmg-hst control group to receive LST :

demands of adolescent refugee Wrth dlfferent demographxc ongms e.g: leet ’

" bom and exile born; males and: females adolescents with prmlege of vacatxon 1‘

- and adolescents without pnv1lege of vacatlon and adolescents who meet fam1ly ;

" in dlfferent tlme intervals.

H
|
i

LST in the present context has been proved effective in reducing school stress,

future stress, leisure stress, anxiety and in enhancing coping, self-confidence'and
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‘ emotional intelligence for Tibetan refﬁgee adolescents who have gone through
psychological and physical hardships. Thus; findings of this research can be
extended to testify the effectiveness of LST for adolescents who are in similar
crisis situations:

Juvenile delinquents.

Destitute adolescents who have been institutionalised in orphanage.

Adolescents who are separated from their parents due to natural calamities, war
and divorce.

Adolescents who are the victims of physical and psychological abuse.



