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SELF-CONFIDENCE AND STRENGTHENING COPING

STYLES AMONG TIBETAN ADOLESCENTS STUDYING
IN INDIA
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Abstract

" The present Study examined the relation of emotional intelligence to
coping styles and self-confidence among Tibetan refugee adolescents ,
studying in SOS Tibetan Children's Village in Himachal Pradesh, India. A
total of 600 Tibetan adolescents participated in the study and completed -
coping across situation questionnaire, self-conf‘dence inventory and
emotional intel hgence scale. Data were a!qo procured on demographic
characteristics of age, gender, place of bmh privilege of vacation and’
frequency of family contact. Result of regression analysis revealed that
emotional mtelhgencc contributed significantly in explauung the varjanices
in coping styles and self-confidence among Tibetan.adolescents. Mean
comparison among male and female; Tibet born and elee born; students
who went home and those who stayed back at school durmg vacation and
students visiting fam:hes in different intervals showed that the groups
differed sxgmﬁcantly in withdrawal copmg, seif—conf’ dence and emotsonal
mtelhgence

Keywords: Emotional Intelhgcnce, Se!f-conﬁdencc Copmg, Tibetan
Adolescents

Introduction B

“Without the guidance of emotions, reasonmg has.nexther principles nor power” Robert. '
- C. Solomon. ,

Over many decades, 1Q (intelligence E}ﬁotient) has received unprecedented attention
and importance be it schools, colleges, corporate sectors or other institutions. Now the
researchers have come to the realization that an individual’s mtellectual potentxal is not the
key determinant for leading stable and successful life. Though IQ could significantly predict
academic performance and, to some degree, professional and personal success also, there
was something missing in the whole picture. There are growing evidences that academically

- intelligent students can sometimes be the poor pilot of their life and on the contrary, success
stories are coming from people who are not necessarily the smartest but who‘ha_ve the ability

: to manage emotions in different situations . Therefore, apart from intelligence, it is “Emotional

- Intelligence” whxch plays a sxgmf’ cant role in reaching one’s potential and lead a successful

’ life.

e Resaarch Scholar,
ok Prokssor Departmcm of Psychology M.S. University of Vadodara, Vadodara -3?0002 Indxa
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though emotxonal mtelhgence has recently gamed populanty dcross the globe and
especially in the corporate world, it has-started its journey in 1920 when Thorndike formulated .
the concept of social intelligence as “the ability to understand and manage emotions inmen and -
women, boys and girls, to act wisely in human relations”. In 1983, Gardener developed the -
“theory of multiple intelligénces, wherein he classified intelligence into two categories namely:
interpersonal (the ability to understand other people, what motivates them, how they work, and
" how to work cooperatively with them) and intrapersonal intelligences (a correlative ability turned
inward. It is a capacity to form a vertical model of oneseif and to be able to use that model to

operate effectxvely in life).

The term emotlonal ntelllgence was coined by Salovey and Mayer in 1990 who deﬁned
it as “the ability to monitor one’s,own and others feelings and emotions, to discriminate among
them and to use information to gulde one’s thinking and action” but the concept of emotional -
mtelixgence gained recognition and momentum with a pubhcatlon of a book €alled “Emotional

Intelligence, Why it can matter more than a [Q” by Daniel Goleman in 1995.

Emotional mtellxgence and Coping

Coping in simple term is management of stress or it can be explained as a process to
on'ercome stressors or démands made on individual. Lazarus and Folkman (1984) defined coping
s “constantly changing cogmtxve behavioral and emotional efforts to manage particular external

or internal demands that are appralsed as taxing or exceeding the resources of a person”.

. There is also ani evidence that emotional mtelhgence might influence the choice of
coping strategies, namely the specific behavioral and psychologxcal strategies that people

1mplement in order to deal with negative events. (Petrides, Pe rez-Gonza &Furham, 2007). -

Associations between emotional intelligence and coping have also been of interest in recent
studies. It has been suggested that emotional intelligence; can be: regarded as a coping |
mechanism which facilitates “successful and efficient self regulatlon toward desired end”
(Salovey. Bedell, Detweiler & Mayer, 2000), relating to the vxew expressed by Folkman and
Moskowitz (2000) that copmg research should cover posmve and negatlve emotlons and

outcomes

-

 Emotional mtelhgence and self-confidence

Self-confidence is cgnsxdered as one of the motlvators and regulators of behavior in
an individual every day life (Bandura, 1986). Self-confidence i isa posmve attitude of oneself
towards one’s self concept. In general terms, self confidence refers.to anI 1nd1v1dual s perceived
ability to act,effectively in a situation to overcome: obstacles! and to.get things go all right”
(Basavanna, 1975 cited by Paste» & Aminbhavi, 2000) There are five elements of emotional
intelligence viz. self awareness self-regulation; motwataon empathy and adeptness in

relatlonshxps which determine our potential for learning personal and social soft skills and
selficonfidence is one of the key components of self- awareness (Goleman, 1995).

Tibetan Refugee Adolescents

Since the Chinese occupation of Tibet in 1959, many Tibetan started to leave their
homeland and fleeing into exile in India and Nepal in order to escape rehglous and political

-
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repressmns An average of 2000 to 2500 Tibetans come into exile every year. More than 44
percent.of them are adolescents and young adults (age 14-25) and 90% of them are unaccompamed o
by parents (Bemstorff & Welck, 2004). : .

The main reason for teenagers to leave their homelarid is to seek modern education and
maintain Tibetan culture, language' outside Tibet. The most common route to escape is by
~ crossing the Himalaya which can take several days to months. Journey is often long and
~ dangerous. Many of them suffer frostblte, hypothermia and also get killed by Chinese patrol on

the border. Thus, escape to India itself is a significant risk for traumatic exposure. Several

studies have reported high rate of anxiety, depression, PTSD among these; refiigee children.

(Evans et al, 2008) but the level of emotional intelligénce, self confidence and copmg strategies

are not known among this group. To address this question, the present study was carried out to

. _investigate the level of emotional intelligence and its relatlon to coping styles and self-confidence
\ among Tibetan adolescents in Indxa : :

The following hypotheses have been formulated to be tested from the research data. - .

Hi:  Emotional mtelhgence will 51gn1ﬁcantly predxct self-conﬁdence and coping
styles among Txbetan adolescents.

H2: Male and female will not dxffer in thelr copmg styles, self-conﬁdence and
emotional mtelhgence : &

H3: Exilebornand Txbet born wnll not dxffer sngmﬁcantly in their copmg styles, self
confidence and emotional intelligence.

‘H4 : There will be no signiﬁcant difference between students who have the privilege
of going home and those who stay back at school during the vacation in
coping styles, self-confidence and emotional intelligence. -

- H5:  There willbe-no significant difference in coping styles, self-confidence and
emotional intelligence among students who meet their family in different time

interval: once a year, once in two years and once in three years and above.

" Method
Study setting

~ The study was conducted in Tibetan Children’s Village located in Himachal Pradesh,
India. It was founded on 17" may 1960 and originally served as a nursery school for Tibetan -
refugee children providing only the basic care for children but with the passage of time, Tibetan
Children’s Village has today grown into full-fledged and integrated educational institution for
destitute Tibetan children in exile, as well as for hundreds of those escaping from Tibet every'
year. It has established branches in India extending from Ladakh in the North to Bylakuppe in

South, with over 16,726 children under its care. (Pema, 2004).

e
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Sample

A sample consisted of 600 Txbetan students (303 males and 297 female) and 99% ofthe
students were staying in the hostel. 70% of them were from Tibet while:30% of them were born
in exile in India, Nepal and Bhutan. 38% of the students had reported not meeting their families
for 3 years and more while 32.83% had not met their family members for 2 years and more and the

rest 29% of them had family contact in one year and less than a year.

Tools ' |
- The questionnaire consisted of 4 sections as follows:

1. Demographic characteristics: Data were procured on demographxc characteristics of
" age, gender, place of residence, place of birth, privilege of vacation and frequency of
- family contact. Confidentiality of the results was assured for every subject.

2. Lopmg across su:uatxons questionnaire CASQ, Enghsh version by Dr. Sexffge -Krenke -

: whxch are broadly categonzed into Active, Internal and W}thdrawal‘ | Coping and 8 problem
areas. An “X” in the questionnaire means that a person employs thlS copmg strategy in_
that particular problem area. All the “X” is counted 1 and if there isno “X” we count it as

“0”.If we count the row-sums, we will have general mformatlon about how much a subject

uses the three copmg styles.

3. Self-confidence Inventory is constructed by Dr. M. Bdsavanna (I 9’75) Itisa standardxzed
tool to measure the level of self-confidence among students; consisting of 100 items, to
be answered either true or false. It can be scored easﬂy The hxgher the score; lower is the
level of self-confidence and vice versa.

Reliability: Split-halfreliability was found to be 0.91. Vahdxty Item validities for all the

items are at or, above 0.90

4. Emotional Intelhgence Prof le (El-Profile) - a self scoring fnstrum‘ent 1is adapted from
Cooper & Sawaf’s (1997) tool “An Integrated E.Q assessment & individual profile. It
has been modified and standardized on Indian populatlon It measiires _emotional
intelligence of an individual. It contains 76 items & 7 domams The scale is responded
on 4 categories viz very well, moderately well, little weli not at all well. And score
allocated to each item is 03, 02, 01, and 0 respectively, for 1tems 06,«{)8 09,16,18, 20, 22,
32,41.48, 54, 55, 56,64, 66, 69, 73, '74&’76 should be scored reversed '

Procedure

" The present research is based on a bigger survey of 600 students wherein 2 researcher .
* . has categorized the initial data of 600 students into two equal sized groups, one group consisted
of students having high stress, high anxiety, low coping style, low self-confidence and low
emotional intelligence and another group has students with Jow stress, low anxiety, high coping

styles, high self-confidence and high emotional intelligence. Life skills intervention was given to - :
- ’ .
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‘combat stress-and anxiety, enhance self-confidence, emotional intelligence and coping styles. The
current study reports the data before the categorization of the original data mto two groups.

Formal consent to carry out the data collection was taken by the researcher from the
Director of Tibetan children’s village school. Before giving the questionnaire, researcher made sure
" that the rooms were well-ventilated and students were comfortable.Clear instructions were given
 before admxmstratlon of each questionnaire. A sample of 600 students were: assessed on the self-

conﬁdence emotional intelligence and coping Strategies.

Results and Dlscussmn

In order to test the suggested hypotheses, the data was suqucted to descnptxve.
analysis, t test and regression analysis. Independent t- test was conducted to determine gender
. differences, place of birth, privilege of vacation and frequency of family contact on the level of
"+ coping (active, internal and withdrawal), self-confidence and emotional mtelhgence Regression

analysis was conducted to examine. the predictive relationship of emotxonal intelligence with
_coping style and seif-conﬁdence Emotional intelligence was a predictivevariable and coping.
strategies and self-confidence were dependent variables. The results are reported as follows:
v , R 5

Table 1: Mean standard deviation, t score and significance level for the nieasured variables.

i

Measures| . . - Gender Place of birth - Privf’i!eg'e,bf vacation
Coping M sdlt. M sdf t ] M| sd| t
Active - ' : o Exile : | Went |} o N O
: |Femalef 24.52| 6.44] 1.16 | born |24.12] 694} -.16 | liome {23.57| 7.16]-1.64
' ! ¥ Tibet Stayed}| . .
Male |23.86] .48] born |2422( 699] . back 124.55) 6.86
. ' : Exile ’ ‘ ' Went || '
.lCtpmg] {Femate] 32.08] 5.94| 79 | born 13255 6.54| 1.69 | home |31.44| 5.81]-1.39
nterna i : i e .
‘ bl Tibet Stayed|| -
Male 3169 6.21 | born {31-59] 5.85] | pack [32.14] 6.22
S B Exile™ Went ||
@93@3 JFemale] 21221 6.6912.53% o, 2377|690 |7.46%%[ o [18.597 6.36 |-5.53%4
‘| Withdrawal- S ’ : )
‘ : - . | Tibet ' . |stayed|: . - '
IMate {19.82) 689| . | oo [1901] 630] [ VPC121.65] 6.84]
Self- . fFemate] 55.15| 13.75 [8.36+* g‘zf: 52.57|15.08 | 2.30* m‘; 49.65 | 13.97} -1.05
confidence | "~ o o : o
Male |45.83]13.56 Tibet 1 4954 | 14.04 | Stayed| 55 9, | 14.67
_ born | - ‘ back A
Emotional {Femate] 126.43] 17.89 |-2.66** ‘g’d‘e 126.14 | 17.60 |-2.04* }‘l’"e“‘ 12926 17.11] 0.94
Intelligence| .om |- ome
: male 13031f 17.79f - - | Tibet 112935] 1801 Stayed|1>787| 18.41
. born back




Emotional Intelligence and its Relation to Self-Confidence and Strengthening e .28

- Mean differences in ccping vstyles among different group of Tibetan students "

' Ae shown in theTable 1, it was found that difference between males and females; exile
-born and Tibet born; students-who had the privilege of going home and who stayed back at
school during the vacation-on the measures of active copmg and internal coping were non -

S 1gmﬁcant

Interesnngly, a sxgmﬁcant dxfference was found at 0.01 level between males and females
in their thhdrawal coping with mean of 19.82 and 21.22 respectwely (t=2.53) which indicated -
that females used more withdrawal coping as compared to male i.e. females have the tendency to
cope with their problems by avoiding the problems and letting their aggressions and-anger ¢ out
by crying or through music and dance or by expecting the worse. Gender differences in the use-
of coping styles have been reported in a number of studies. In general, findings suggested that
females tend to use social support, emotion focused and avmdant coping styles as compared to
‘males. According to Sahu and Misra (1995), studies on life stress and coping styles among
teachers indicated that males are higher in their use of acceptance and females are higher in the

use of self-blame as coping styles. ‘ . o

A mean difference between exile bom (m=23 77) and Txbet bom (m=19.1 1) were also
found significant at 0.01 level with t value of 7.46 in the area of w1thdrawal coping which showed
that exile born adolescents employed withdrawal coping more than Tibet born adolescents.
Although there was no significant difference found between Tibet born and exile-born students
in active and internal coping, however. the trend showed that Tibet born students have higher

" mean score as compared to their counterparts which indicated that Tibet born adolescents
‘engaged in problem~focused coping where they basically 1 tried to ehm inate the source of problems
itself. - : : - o

In thé area of coping withdrawal, there was a mean difference found between students
who had the privilege of going home for vacation and those who stayed back at school with
mean of 21.65 and 18.59 respectively (t = -5.53) which was found significantat 0.01 level which
proposed that students who went for vacation favored withdrawal coping more than their
' counterparts. Since students who meet their families during the. vacatlon excessively get pampered
by their parents so, they tend to throw tantrum and let their aggressxon out and thus engage m

dysfunctlonal copihg.

Mean differences in the level of Self-confidence among different group of )
leetan students

On the dlmensxon of self~conﬁdence females have scored higher means (m=55.15)
than males (m =43, 8.)) whtch was found significant at 0.01 level. (t=8.36). Lower score represented
higher confidence in the used scale. Females display lower self-confidence than males (Blanch
Hall Roter,2008; Webster, Ellis and Bryan, 2004,) and they also tend to underestimate their
abilities because social structure plays a significant role in developing one’s self-confidence.

" Since girl has a) less encouragement for independence, b) more parental protectiveness, c) less
' cognitive and social pressure for establishing an .identity separate from mother, girl do not
+ develop enough skxl!s in copmg with the environment, which affects her conﬁdence (Dowling,

L 2009):
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Similarly in the area of self-confidence, exile born students differed significantly with
Tibet born student with the mean score of 52.57 and 49.54 respectively which was found significant
at 0.05 level (t = 2.30). Tibet born adolescents appeared to be more self-confident than their
‘counterparts, it might be because Tibet born-adolescents have grown up without the support
of their family and under such circumstances they were compelled to manage their own life and
take their decxsxons mdependently which mlght have contrlbuted to the development of self-
- confidence in them. : :

" There. was 1o signiﬁcént difference found bétween students who had the privilege of
going home ‘and those who stayed back at school durmg the vacatlon in the area of self-

confidence. -

" Mean differelnces in the emotional intelligence among different groups of
. Tibetan students. :

Table | revealed that in the area of emotional intelligence, t value of -2.66 was found
significant at 0.01 level. Males have scored higher mean of 130.31 than females with 126.43
mean. Competing evidence exists whether males and females differ on emotional intelligence.
According to Daniel Goleman (1995) there is no gender difference in emotional intelligence.
Howeyver, in their research, Mayer and Geher (1996) and Mayer, Salovey, Cartiso (1999) as cited
by Srinivasan and George (2006) have concluded that'women are more likely to score higher on
the measure of emotional intelligence than men. Contradlctory evidence has been reported in
the study carried out by Fatt and Howe (2003) on the “Intelligence of foreignand local University

students in Smgapore” where they reported that males are-more emotionally intelligent than

females.

Exile born (m = 126.14) students showed comparatively lower mean as compared to
Tibet born adolescents (m = 129.35) with t value of -2.04, which means that Tibet born adolescents
were more emotionally intelligent than exile born adolescents. Tibet born adolescents have to
grow up in a different environment and in order to sustain themselves under such circumstances
they learned to become more sensitive and responsive to the environmental cues and were more
" aware of the feelings and emotions of oneself and others. which made them emotionally more
intelligent. Students who went home and those stayed back at school during the vacatlon dld

- not dxffer sxgmﬁcant!y on the dimension of emotionai mtelhgence

- One way: ANOVA was conducted to explore the mean dlfferences among adolescents
who make family contact at different intervals i.e. Once in a year, once'in 2 years and once in 3

" - 'years. No sxgmﬁcant difference was found among the groups in active coping, internal coping,

" self-confidence and emotional intelligence. However, a significant difference was shown only in
the area.of wnhdrawal coping wherein we found that students who have made family contact in
1 year (m =22. 56) used more withdrawal coping than students who have met their family in2
year (m=20.26) and 3 years and above (m=19.17). Thus proximity to famlly seemed to determine

. the type of coping an individual used io face diffi cultles

_ To examine the association between emotional mte!hgence and copmg styles and self-
conﬁdence regressmn analysis has been performed.
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“Table 2: Reg ression model for em otional infélligénCé on c¢

1g styles and self—cphﬁdencé.

Predictive Variable : Emotional Intelligence y
Independent Active “Internal v jf;‘ztﬁdrawal Self-
Variable coping “coping . coping ~confidence
R | 288 Tau9 | s | 486
R 083 | 062 009 | 236
AdjR2 081 L ";f;;’;_(j)mv .35
B 112 084 | '5}:";:()36- -391
Beta 288 249 [ s095 486
t 7345 6287 '-ﬁgzzz -13.606
sig 000%* . .000** .‘~§21* 000%%

Emotional intelligence as a predictor of actit

icoping among Tibetan
adolescents - : :

Amount of variance explamed by emotional lntelhv nce for active coping is 83% B
value of .112 indicated positive coefficient which was fousr - 51gmﬁcant at 0.01 level which
. indicated that as the emotional intelligence increased, so ¢ 1 the active coping (t = -7.35).
- Previous research study showed that emotional regulation zan be thought -of as aimed to
- decrease negative affect intensity and unpleasantness, to inc: . ase positive affect, to reinforce

pleasantness and control of emotional experience by means - f; effective coping. Emotxonal
intelligent persons; particularly subjects with high clarlty, skili- to ;denttfy and express feelmgs
cope more successfully with stress and emotxonal experiy .c€ because they perceive and -
elaborate accurately their emotions; ‘are able to express the{ feelmgs and can regulate their

“mood (Zeldner&Mathews 2000).

- Emotional intelligence as a prédlctor of IntEFIsf

oping among Tibetan
adolescents o k "
( As seen in the Table 2, 62% of the variation in. ul 2rnal cp'ping was explained by
" emotional intelligence. The coefficient for emotional mtellzgenc_ 84. B value of .084 indicated

positive coefficient which was found significant at 0.01 level sug stmg that increase in emotxonal ‘
~ intelligence leads to increase in internal coping. {t=629). which 1e@ns that emotionally intelligent -

people tend to use more of coping sters that require mtemaéﬁ Leﬂectlon such as analyzing the

- problems and thmkmg of various p0531ble soluuons ‘while co»;r’

- Emotional intelligence as a pre(dlc_tor of wnthdrav saz,lficoping'amongTibeta.n
.adolescents '

: Emotional intelligence explained 9% of the variation in - -ithdrawal coping. The coefﬁcxent ,
" for emotional intelligence was -.036. B value of -.036 indicate 'negatxve coefficient which was

EE
]
}

!

oty



found 51gn1ﬁcant at 0 05 level whxch implied: that higher level of emotional mtellxgence was
assoc:ated with lower level of withdrawal coping. (t=2. 32) :

: A study by Saklofske, Austin, Galloway and Dav1dson (2007) was congruent w1th the
above view that emotional intelligence was - positively associated with the use. of adaptive
‘coping strategies(e.g problem-focused coping) and negatively associated with-the use of
maladaptxve coping strategies(e.g. avoidance coping): The Present result is also in line with
- previous studies by Klohnen (1 996) and Rutter (1987) which showed that people with low level
-of emotional intelligence were more hkely to cope with anxiety through religion, demal or socxal ‘

support more than the other strategxes

Emotmnal intelligence as a predxctor of self-confidence among Txbetan
adolescents ,

t In the area of self-confidence, the emotxona} intelligence explained 236% of the variance
and there was correlation between emotional intellgence in self-confidence with B value of -
391 <0.01 level) indiacting that higher the score in emotional intelligence, lower would be the
score in self-confidence hence better the self-confidence. Self-awareness which was one of
the key components of emotional intelligence in¢luded the competencies of self-assessment,
emotlonal self-awareness and self-confidence. Accurate self-assessment is knowing your
personal strengths and weaknesses; emotional self-awareness is recognizing your emotions
and their effects; and self-confidence is your sense of self-worth and capabilities. Researchers
have found that although students’ emotional lntelhgence was not directly linked to academic
success, students with higher levels of emotional intelligence had more self-efficacy (self-
e}onﬁdence and knowledge that one can handle any problems or challenges effectively) and

~ that having more self-efficacy in turn enhanced their-academic performance. This result is in
anaiogaoes with the study by qualter,whiteley, Hutchinson and pope(2007) who have also
suggested the same point that pupils with high average level of emotional intelligence cope
better transition in teruns of GPA self worthm School cope better with transition in terms of
GPA self worth, school attendance and behavior than pupil with low emotional intelligence.
Paszey and Aminbhavi-(2000)) studied the impact of emotional maturity on stréss and self -
conf dence of adolescents A result revealed that the adolescents with high emotional maturxty

have sxgmﬁcantly high self-conﬁdence when compared to those with low emotnonal maturity

Conclusxons

The major fi f'ndm gs of the study suggested that females employed significantly higher
W hdrawal copmg as compared to males whereas males have srgmﬁcantly hlgher self- conf"dence '

actwe orin mtemal copmg

i Exxle born students significantly used thore withdrawal coping than Tibet born -
students and Tibet bornstudents have significantly higher self-confidence and emotional
. mtelhoence than exile born students. There was no significant difference found between

exxle born and Tibet born in the area of active and internal coping.

E .
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. Inthearea of withdrawal Coping, it was found that students who went for vacation
significantly used more withdrawal Coping than students who had stayed back at school. Both

the groups did not differ significantly in the area of active coping, internal coping, self-confidence
and emotional intelligence. g .

St\fdents who. hgvgq’t ﬂhad—family contact for the last 3 years and more significantly
used less withdrawal coping than Students who had family contact in last 2 years and 1 year. No

significant differences were found among them in the area of active coping, internal coping, self-
confidence and emotional intelligence, . S L

It was revealed from regressioy analysis that students who had high emotional

i‘.“.“'"‘igeme were more self-confident ang used more active and internal coping and less withdrawal
coping. ~

Implications

~-Due to the rapid urbanization, competition, migration and globalization, children are
unable'to effectively deal with the pressyre and demands of modern life. The positive and
predictive relationship of emotional inte|jigence to coping style'and higher self —confidence
supports the value of teaching’emotiong] jntelligence which will contribute to the holistic
development of the children. It is precisely within this context that psychosocial competence’
such as life skills should become the cornerstone of a curriculum in school and other academic

institutions in order to enhance emotiona} jn¢e|jigence and self:confidence which will inevitably -
lead to a successful and meaningful life for Tibetan children in exile.
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Life skills trammg as an effective intervention strategy to reduce stress among‘
Tibetan refugee adolescents

KEYWORDS' Life skills* Stress; Tibetan refugees 3
) Today, rising complexmes in terms of socm-cultural and economlc transition have .
led to an emergence of'various problems, and given that; literacy: and numerical skills
alone will not help children to face the growing challenges. Thus; skxll based training has
been ‘in much demand to empower children to resolve such conﬂlct& successfully Among ‘
the many, existing skill based training programmes, life skills trammg [LST] has been a_ -
- buzz word especially: m school and health care education. Life¢ skllls are psychosocnal ,
competencies and contrxbute greatly to achieve psychological, socxalx and mental well- .
being. Though there is'1io definitive list of life skills but any skill whlchus psychosocial .
and mterpersonal in nature can_be labeled as life skills. WHO, UNICEF and UNFPA
- listed 10 skills to be the most essential skills which have been partxcularly considered for
‘the present study (UNICEF 2004; Module 7: life skill 2011). The tén core skills. which *
are relevant across cultures are decision making, problem solvmg,icreatwe thmkmg,
critical thmkmg, effective: communication, interpersonal relatmnshxp, empathy, self- ‘
awareness, copmg W1thxemotlons and coping with stress. -

¢

WHO hfe skills educatxon ;

Accordmg to the WHO papers on menial health (Hendren BzreH Weisen" and‘
Orley, 1994), “nearly one in five children have an emotional or behavtoral disorder at
some time during their youth regardless of where they live or how we[lI to do they are” (p.
1). WHO is promotmg the teaching of abilities that are often taken for granted and these
abilities are known as lee skills., Though a term life skill is open to wxde interpretations
but WHO (1993) deﬁnes life skill as “the abilities for adaptive and posmve behavior:that
enable individuals to deal effectlvely with the demands and challenges of everyday life”. .
. Life skills should be,differentiated from livelihood skills - llke cookmg, tailoting,
gardening etc which are;complementary to the development of life; skills.

Life. skills are; .used by dlfferent countries for different reaso't'ms } For instance, LST
is used in Zimbabwe and' Thallana for the prevention of HIV /AI]DSI (Mupedzxsl et al,
2009; Langkafah & Otam, 2004) whereas it has been extenswe!y, used in Mexico for :
avmdmo nsmg problems like adolescents’ pregnancy (Olmsted;’ 2005) LST: plays a
significant role in ﬁghtmg against child abuse in the U.K. (Tacade 1990) and to curb
substance abuse and wolence in the United States (Botvin, 1998). WHO suggested that
LST. should 'be a community outreach programme even for those chxldren who are not
attending schools and it should be disseminated through puppet shows, video films,
recreational activities or sports. For example, UNICEF’s Sara aiid Meena projects in
eastern and southern Africa and southern Asia are of this type where they attempt to give -
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life skills education to promote ‘the status of girls through multimedia and animation .
(McKee & Clark, 1996). Moreover, LST should be disseminated by a trained staffs in a
safe environment and application of life skills should start in non—threatemng situation
“and move on to-high-risk situation. The development of life skill programmes is dynamic
and should involve stakeholders in making decision about the content of the programme.

_ Life skills are completely participatory and can be imparted innovatively through ~
various methods - such as role-playing, brain storming, storytelling, case study etc.
Bandura’s social learning theory (1977) has provided a theoretical foundation for life
skill where the method used to give LST is action-oriented and experiential learning. Life
skills based education. is malleable in nature ‘and can be adapted to the needs ‘and

“demands of a pamcular culture. For example, dependmg upon a culture, spec:ﬁc abilities
are emphasnzed in different situations for e.g. decision making may be used for' the
prevention of HIV/ AIDS whereas conflict management is applied for peace educatlon
Most of the life skills are intertwined and interplay between these skills can yield posxtwe
behavioral outcomes.

Life skills have been lmplemented in many areas to reach optimum physxcal
psychological and somal well being of young people. LST is found to be effective in
reducing alcohol consumption (Mackillop et al. 2006), substance abuse (Springer et al.
2004), and preventing violence and delinquency amorig adolescents (Botvin et al. 2006;
Zabin et al. 1996). Extendmg LST to community health and wellbeing has found its
effectiveness in prevenfing teenage pregnancy as well, Moreover, life skills such as
assertiveness, decision - making and effective communication are seen as the preferred
choices among young’ people to ﬁght against HIV/AIDS (Buczkiewicz and Camegxe
2001). '

As a whole, LST programmes have been successfu!ly used in health and socxal

~context for the promotxon of holistic growth, controlling of health risked behavior and
development of coping w1th stress and its consequences.

Refugee adolescents and life skills education

* There are almost 22 million refugees located throughout the world. An extensive
hterature on mental health of adult refugees exists and is growmg but surprisingly
researches on mental health of chil d and adolescent refugees are in paucxty, particularly
among child / adolescents in détention (Dybdahl 2001; Hyman et al. 2000) in spite of the
fact that half of the world’s 20 million refugess are children (UNHCR 2002a; Cole 1998)

" Addressing the antecedent parameters of stress and mental health problems
among ' the refugee adoléscents, studies have reported’ that ‘due to mcomplete.
blopsychosocxal development (Kocijan-Hercigonja et al. 1998) and underdevelopment of

-coping skills (Ajdukovic and Ajdukovic 1993), pre and post=migtation. phases: make
refugee children and adolescents vulnerable to increased risk and psychosocial problems.
Numerous studies have ‘documented that refugee children exhibit greatér Symptoms: of
PTSD (Allwood et al. 2002; Heptinstall et al. 2004) and acculturative stress associated -
with loss of home, pqssesswn friends and-displacement are commonplace (Berry 1994;
Birman et al. 2002). Besides, refugee children also showed symptoms of depressxon‘and
anxiety (Pumariega et al. 2005). Further, after settling down in the host country in the
post migration period, new belief systems, adjustments, emergence of new family roles
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make the children feel torn between the culture of their homeland the culture of the new
country as well-as the refugee culture in general (Tobm & Friedman 1984). Under such
circumstances, children may experience identity crisis because of the dual cultural
membership (Phinney 1990). Erikson’s psychosocial theory of development can be
applied here to understand how children experience mistrust, self-doubt and inferiority -
complex as a result of war or polltlcal tension in the country which could further
exacerbate. their psychosocial crisis that usually occurs during normal "development
(Elsenbruch '1988). They also get stigmatized as a result of their original race and
ethnicity in the new place. In addition to that, negatlve peer influence and media
influence may engage them in substance abuse and violence (Szapocznik et al. 1990).
From the existing literature on refugees, it can be noted that efforts have been
made to meet the refugee’s physical needs and requirements but their mental health
issues are not addressed adequately especially in developing countries. As reflected in the
findings-from the above mentioned researches, mental health problems among refugee’
adolescents have been mostly the fall out of the process of socio-cognitive reconstruction
that they have to go through post-migration. Thus; taking this viewpoint, the present
study ‘aims to understand the effectiveness of LST on psychological functioning of the -
refugees in terms of building the needed competencxes and enhancmg mental health
among them. : ‘

Tibetan Refugee adolescents
As a result of Chinese occupation of Tibet in 1959, many Tibetans started to leave
their homeland in order to escape religious and political repression and began living in
exile in Indla and Nepal following their leader His Holiness the Dalai Lama. Every year,-
an average of 2000 to 2500 Tibetans put their life at stake enduring dangerous journey by
crossing the Himalaya into Nepal and India (Mills et al.2005; Sachs et al. 2008).
According to United Nation High Commissioner for Refugees [UNHCR], (2000),
Tibetan refugees comprise 70% of the world’s refugees who are-displaced within the
developing world. More than 44% of them are adolescents and young adults (age 14 — 25
yrs). Some-of the main reasons for these children to leave their homeland are to seek the
. blessing of His Holiness the Dalai Lama, secure modern educatxon in exile and to keep
Tibetan culture and language alive outside Tibet which is on the verge of extinction in
their own homeland. Many refugees suffered serious psychologxcal trauma and physical
injuries as a result of perilous journey. Many of them experierice frostbite, hypothermla
photophobia, snow blindness and also face prosecution and succumb to death at the hand
of Chinese border patrols (Dolma et al. 2006 & Mills et al. 2005). Ninety percent of
Tibetan refugee children and adolescents are unaccompamed by parents (Bernstorff &
Welck 2004). Several studies have demonstrated that unaccompamed refugee children
during the migration, are at a greater risk of developing, psychosocxal problems (Deriuyn .
et al. 2009; Huemer et al. 2009). Thus; high prevalence of PTSD depressmn and anxiety
were found among these adolescents (Ml Is et al. 2005; Terhieggen et al. 2001; Evans et al.
12008).
Although behavioral and mental health problems of refugees have been
extensively studied, there have been very few studies using intervention strategies to help
them cope.with the problems. To bridge this gap, the present study was carried out to
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mvestxgate the effectiveriess of LST in comb'n g

tress- among Tibetan refugee
adolesoents B '

. Effect of LST on stress among Tibetan refugee ad- le’geents

As adolescence is a period of dramatic tran: ot
challenges in this phase of life. Stress from differe: : Sources interacts and complicates
-their 'adaptive behavior. School stress is one of the n }or sources of stress mentioned by
them. (Dawood 1995). School stress is particularly : ore challenging for immigrant and
refiigee adolescents who lack school support. Moreo -rifuninvited attitude and unfriendly
" ambiance ‘in the host country can negatively aft stétheir psychological well-being
(Rousseau et al. 1996). Beside that, developmental ta" :s:faced by adolescents incorporate

the challenges and changes related to future in te. m§:of pursuing higher education, ..

choosing one’s career, and becommg independent . an adult which will subsequently
impact their later life expenences also becomie a so rce of stress (Nurmi 2005). When
future stress can be a major concern for refugee adol" s¢énts, some studies have revealed

that majority of the adolescents are more satisfied wit: tllelr future life and possess strong.

coping abilities (Seiffge-Krenke et al. 2008; Ciairanc: ial. 2009). However, Kauser and
Kauser (1998) showed that refugee children as comp: e to their peer mates have higher

maladjustments and conflicting attitudes towards theii’ Vu ure, self, as well as other people.
er-centered relationship taking

_ Another significant transition of this stage is- pe
precedence over parent-centered relatioriship. During “is/stage, adolescents strive to gain
greater autonomy and tend to question.parental autl rity which results in parent-child
conflicts_such as dispute over decision making, pares -1l "ressure on children to perform
well in school, choice in' making friends, etc. Peers of -ame sex as-well as of opposite sex
become the source of support for social and em ¢ nal development (Furman &
Buhrmester 1985, 1992). But, cohesive and supporti: : ‘family is particularly important
for the refugee children in providing a protective er vironment in a different country.
Family separation during the migration may profounc y%impact the children’s academic
performance. In this sense, support rendered by the p: wefits, teachers, and classmdtes in
the form of helping with school work, developing a s= .sé:of belongmgness being a role
mode! can have positive effect on children’s health, .feyelopmental and psycholngoal
well-being. Another source of stress which has remain 1:a negligible area in the réfugee
studies is leisure.pursuits. The role of leisure duringe:h€; acculturation process for the
immigrants has not attracted much attention from the r
Furthermore, a stressful life event such as migration c: 3 gatxvely predict psychosocial
well-being of the immigrant refugees. Bearmg Eriksoi®s psychosocxal stage of “identity
versus confusion” during the’ adolescence in mind, betan refugees adolescents may
sense the problem of *Who I am and “Where I belong’ :

Refugee children as compared to native born chi
psychosocial difficulties because of financial strains, nces in parenting style from
host culture, parental depression resulting from varic-is¥mmigration experiences and
family separation (Hunt et al. 2001). On the backdro; of. the researches. reviewed- and
taking the various sources of stress into perspective, th- importance of giving skill based
training: to Tibetan refugee adolescents was realizec order to make them more
competent in facing the challenges of forced migratic: ~Thus; it was hypothesized that

>n are-more likely to encounter

3 lon, adolescents encounter various
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LST will significantly reduce the various types of stress such as sehool future home,
“peers, opposite sex, lelsure and self stress among Tnbetan refugee adolescents :

Methods

Study settmg

The study was conducted in Tibetan Chxldren s Vlllage [TCV] Iocated in Hlmachal
Pradesh, India. TCV school was: founded on 17th may 1960 and originally served as a
nursery school for Tibetan refugee children providing only. the basic care for childrenibut
-with the passage of time, TCV has today grown into full-fledged and integrated -
educational institution for destitute Tibetan childten in exile, as well as for hundreds of
those escapmg from Tibet every year. It has established branches in India extendmg from
Ladakh in the North to Bylakuppe in South, with over 16,726 children under its. bare
(Pema 2004). The data collection and intervention together spanned from 12 October

"~ 2007 to November, 2008. As the adolescents were contacted and trained in the school

- premises only, the vacation periods and other holidays nnterrupted and extended'; the
duration of conduction of the research.’ However the mterventxon was admmxstered
contmuously without any break in between. - ' .

Sample

A total of 600 Tibetan adolescents (303 males and 297 female) aged between 13

~to 19 years old, studymg in class 7th, 8th, 9th and- 10"*‘ Ninety nine percent of the

students were staying in hostel. 70% of" them were from Tibet while 30% of them ;were

born in‘exile in India, Nepal and Bhutan.:38% of the. students have reported not meeting

their families for 3 years while 32.83% haven’t met their famxly members for 2 years and
the rest 29% of them had family contact in one year and less than a year.

Measures . ©

-~ The questionnaire used is as follows:

RE Problem Questlonnalre P, Q English version by Dr Selffge-Krenke (1995) It is a
- standardized tool to measure levels of stress. The scale is comprised of 60 items in 7 stress
domains such as school, future, home, peer, leisure, opposite sex and self which are
responded-on 5 categories viz highly stressful, very stressful moderately stressful,
minimally stressful and not stressful. To build up scales mean value should be computed
higher' the mean value (min: 1, max: 5), higher will be the stress perception in this
problem domain. This stress questionnaire developed by Seiffge-Krenke is a° highly
standardized test which has been. extensively used acrass cultures. Though it has not.been
'contextualtzed on Tibetan adolescents but the questionnaire was found to have high
reliability (Cronbach alpha = .83) and vahdxty (ranged from .18 to .45) when admmlstered
on 600 Tibetan refugee adolescents in the present study. . ‘
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Intervention assessment of life skills trammg module

~ The Module used for the present study was developed by Murthy, V. G. C: (2005)
and has been adapted from WHO recommendation of life skills. The module has been
contextualized into Indian social context and validated on Indian sample. This life skill -
module was further contextualized on Tibetan refugee adolescents by making the theme
and background of the role play and brain stormmg as realistic and relevant as possible to
the refugee experience. For eg, names of the characters, places were changed to suit the
scenario of Tibetan refugee adolescents. Though Tibetan culture is not the exact replxca
of Indian culture but Tibet shares strong cultural and historical ties with Indla whxch is
clearly manifested in their religion, script, philosophy etc ‘

Among the 10 core skills, some skills are measured on rating scales such as
decision making, problem solving, effective communication, and interpersonal-
relationship, empathy, coping with emotions and coping with stress whereas some skills
like creative thinking, critical thinking and self-awareness were measured. on the basis of
their content analysis as per its established protocol. Each corresponding tool was
administered to the students after the intervention session on the particular skill to assess .
the effect of life skills training among the Tibetan! refugee adolescents. Students who
failed to reach the standardnzed benchmark on each skill after one training session, were
administered with additional sessions to help them achieve the requisite level of skill.

Procedure

First of all, the school administration was contacted before the commencement of -
the study. The school administrator was briefed about the research objectives and consent
obtained was based on the understanding that the researchers will take full responsibility, .
no harm will be caused to the participants and data obtained from them will be strictly
used for the research purpose only. Research was conducted in 3 phases and following
procedures were taken in each phase.

Phase 1:

» Before proceeding with the administration of the .stress questionnaire, ice-
breaking in the form of brief activities like humorous games, jokes, puzzle etc
were done for about 10 minutes to build rapport with the participants. A total of .
600 students were administered tests on- stress. Using a median split an initial
sample of 600 students was divided into two groups: one group which had high
stress and which fell above the median (n= 300) and the other group which fell
below the median comprised of students who had low stress (n = 300). Those who
fell above the median were further randomly assigned to expetimental (n = 150)
and control group (n= 150). .
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v Bhase 2. (Intervention)

_ e Experimental group was taken for life skills intervention and they were further
randomly divided into sub-groups consisting of 5 to 11 students in each group so
~ that it would be more convenient to apply life skill strategies.

e " Before proceeding with intervention, they were briefly introduced to what life
skill (10 skillsy was all about, its sub-skills (28 subskills) and the essence of hfe

~ skills in facing the challenges in one’s life.

o Techniques of brain storming, role playing and group discussion methods were

~ . .employed to train them on life skills.

o Life skills assessment scales as described above were administered aﬁer each
intervention session to assess how much the participants have understood and -
how effective the LST has been. The intervention was completed in 30 basic
sessions and additional 15 sessions were also given for those students who were’
not able to comprehend life skills in one session. It took 7 months to complete the
whole intervention.

e Control group was not introduced to any intervention method as their result was
compared as base line so, students who belonged to control group remained in-
their respective classes as the school administrator had arranged a separate room
to conduct life skills training for the experimental group. -

Phase 3 :

» After 2 weeks from the completion of hfe skills training, students in both control

* " and. experimental groups were readministered the problem questionnaire to
measure stress given as the base line to measure the effectiveness of LST. Two
week periods had to be taken because of the tlme constraints ds school was
closing for winter vacation. i

Results

In order to test the suggested hypotheses, th:e data was:subjected to ANCOVA and
‘multiple regression analysis. ANCOVA was conductedto examine the effect of LST on
the dependent variables. Life skill was the independent variable and ‘stress was the
dependent variable and hierarchical regression analysis was pérformed to examine the
predictive relationship between components of life skllls and stress related to school,
future, home, peers, leisure, opposite sex and. self ariong Tibetan adolescents. Scales
used for the assessment of life skills differed in the nature of their scoring pattern. Some
- life skills had used rating scale whereas; in others, responses were coded according to the
estabhshed protocols. Thus, dependmg upon the pattem of rating, life skills were divided
into 2 groups. .

1. Life skill group one which had rating scale mcluded decision making, problem solving,

effective communication, interpersonal relatnonshxp skill, empathy, coping with emotions
and coping with stress.**

2. Life skill group two which was without rating scale comprised of creative thinking,
critical thinking and self-awareness.* .

e
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Following are how the three skillsvwithouﬂtv ratirig scales were cod_ed.

1. Creative thinking scale: -

This scale has four components each assessmg the level of flexibility, ﬂuency,
and originality and elaboration .There are 3 sections.

_ Section A: A respondent has to write down as many uses of colours sand, rock
and wood. The numbers of responses which fall into different train of thoughts mdlcate
one’s flexibility score. All responses belonging to one train of thought get one matk. "

Different trains of thought get one mark each. For example, the answers like washing,
. bathing, cleaning vessel will get one mark as they belong to one train of thought i,e
‘Cleaning’.

" Section B: It included actrvztres such as wrxtmg as many words as possrble from
letter A, words starting with letter A and ending with G etc. The total number of"
responses given by the respondent indicate ones fluency score. -

Section C: A subject is given four kinds problematic situations for eg “There isa
fire in your neighbour’s house. So for each particular situation; one should come up with
as many solutions as possible. Sum total of the number of solution given for the specific
situation constitute the score for elaboratlon For-assessing the originality score, one has
to combine all the responses of section. 1 and 2 of all the respondents. Tally all the
‘responses of the group and those responses which are answered by 5% of the group
indicate the ori gmahty score. ‘

2. Critical thznkmg

A situation such as “imagine that you are in class x and you have the options of
either going to the concert or completing a very important project at a particular time” is
given. Respondent has to write the advantages, disadvantages and conclusions with

- reasons for the situation grven The number of advantages and disadvantages one can
“write is an indication of one’s abxhty to think differently. Therefore the more points one
can count is an indication of one’s crrtrcal thmkmg Added to it, eonclusxon with good

reasons can fetch more marks. :

3. Self-awareness:

A respondent has to write as many strengths and weaknesses in 6 different
situations like family, school, friends, relatives, elders and when confronted with
problems. Same inventory is readministered in ‘post intervention period. Differences in
total score of strengths and weaknesses in pre and post test reflect magmtude of
intervention effect on the subject.
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Life skill components were the predictor variables and stress was the criterion vanables
The results are reported as follow: - o

In‘serf tab_le 1

" Effect of LST on seven domains of stress A ‘ |
School stress

In order to test the effect of LST, data was subjected to ANCO VA where the effect
of group membership and intervention was studied by comparmg pre-post intervention .
scores after adjusting the initial systematic differences. In the pre-adjustment tests,
homogeneity of regression assumption has been successful as no significant interaction
effect was found (F = .52, p > .05). However, 51gmﬁcant mam effect of LST was
observed in both before and after adjustment comparison of scores on school stress. Main
effect of group was not significantly related to school stress (F = 01, p >.05) in the
preadjustment. In the post adjustment, it was found that -both group and LST had
significant effect on school stress (F = 9.00, p <.01 and F = 36.5;1, p <.01 respectively).
School stress for experimental group was signiﬁcantly‘lower (M =20.84, SD = 4.92) as
compared to control group (M = 22.64, SD = 5.34) in the post mterventlon scores due to"
life skills intervention. :

Insert table 2

©

To identify the life skills which significantly.contributed to post intervention
scores on school stress, regression analysis was used. Life skills like decision making,
problem solvmg, empathy, interpersonal relationship and coping with emotions explained
12.5% variance in the area of school stress and it was found significant at .01 level.

Life skills group one** variables such as effective communication and empathy were
negatively related to school stress with Beta value of -.207 and - 163 respectively which
‘were found sxgmﬁcant at .005 level. School stress was accounted by all components of
creative thinking i.e. flexibility (F 7.19), fluency (F= 6.88), orxgmahty (F =17.32) and
elaboration (F = 3.94) with variance of 4.6%, 4.4%, 4.7% and:2.6% being explained
* respectively which were all found significant. at .05 level. All the four component of
creativity such as flexibility (B = -.215, p < .05), fluency (B = - 211 p <.05) originality (f
= -217, p <05) and elaboration (B = -.161, p< .05) showed negatlve correlation with
school stress. Critical thinking has emerged as a significant predictor of school stress (B =
-.230, p < .05) with F value of 8.27 and explained 5.3% variance in school stress whxch
was found significant at .05 level.
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On the whole, Life skrlls such as effective communication, empathy, creattvrty -
and critical thinking were contnbutors to the school stress and they have signifi cantly‘
reduced school stress.

Future stress

There was no significant interaction observed between group and LST (F = 1. 07
p > .05) in the pre adjustment which showed that homogenelty of variance has been
- assumed. Group (F = .54, p > .05) has no significant effect on. the future stréss however

LST (F =56.31, p <.01) showed a significant effect on future stress. After the adjustment, -

LST has significant effect on future stress (F = 58.15, p< .01) wheéreas group showed no
significant effect (F = 1.96, p> .05). Experimental group (M = 18. 54 SD = 4. 86) has
comparatively secured lower means than control group (M = 19.28, SD = 5.14):in the
post test score which implied that life skill intervention has sxgmﬁcantly reduced future
stress .for experimental group. Life skill group** one was able to- account for 8.4% of
" variance (F = 2.19, p <.05) in future stress. Effective communication negatxvely predicted
future stress with Beta value of -.203, p <.05. Thus; only effective commumcatron has
emerged as significant predictor of future stress.

Home stress

“In the preadjustment, .interaction between group and L:ST was statistically not
significant (F = 0.42, p > .05) hence a random sampling has been successful. LST was .
- significantly related to home stress (F = 37.24, p <.01) but group has no significant effect
on home stress (F= .02, p > .05). In the post adjustment test, LST si'gniﬁoantly affected .
home stress (F = 37.61, p < .01). Nevertheless, main effect of group was found non-
significant (F = 3.51, p >.05). LST has significantly reduced home stress in experimental
group as they have scored lower mean of 18.70 (SD = 5.79) as compared to control group
with mean of 20.02 (SD = 6.29).

Peer stress
Dxfference in mean in the area of peer stress as a result of both group and LST was
non significadt (F = .14, p >.05) which showed that sample has been randomly assigned
to experimental and control group. Main effect of group on pee:; 'stress has no significant
effect (F = .86, p >.05) whereas LST was observed significant (F— 7541, p < 01) on peer
stress. After adjustment, F ratio for both group (F = 5. 39,; p < 05) and LST was
significantly related to peer stress (F = 75.86, p <.01). LST has decreased peer stress in
experimental group as they have scored lower mean (M = 21 32, SD = 6 44) than control
group (M = 23.22, SD-= 6.47) in the post intervention test. . '~ C
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Leisure stress

Comparnson of mean differences in leisure stress as a result of interaction effect of
group “and LST was non significant (F = .06, p > .05) which showed that sample has been -
randomly assigned to experimental and control group. Main effect of group on leisure
stress was observed non significant (F = .31, p >.05) whereas LST has significant effect
* on.leisure stress (F = 50.80, p < .01). After adjustment, F ratios for both group and LST
was significant (F= 13.60, p <.01; F = 51.26, p < .01 respectively). In the posttest period,
experimental group has scored lower mean (M = 18.49, SD = 5.34) than control group
- (M =20.55, SD = 5.04) which means that reduction i in lexsure stress could be attributed to

the implementation of LST. Critical thinking explained variance of 4.7% in leisure stress
" and it significantly predicted leisure stress with beta value of -.216 which was observed .-

negatively significant at .05 level. Empathy was significant predictor of leisure time
stress (§ = -.166, p <.05). In total, critical thmkmg and empathy were significant
predictors of leisure stress.

Opposite sex

There was a significant difference in opposite sex stress as a function of LST (F =
133.62, p < .01) but no differences due to group (F =55, p > .05) or the interaction
between LST and group (F = .51, p > .05), was presented which implied that systematlc
: randomxzat;on of the group has been successfully performed Even after adjusting for -
scores. in the pretest, LST (F = 136.25, p < .01) showeda significant effect on opposite
sex stress whereas main effect of group showed no 51gmﬁcant effect (F = .05, p >:.05).
LST hias successful}y reduced the level of opposite sex stress in experimental group (M=
15.08, SD = 5.66) in the post test as control group has hxgher mean score (I\/I'~ 15. 22 SD
=6.23).

Self stress

~ On the dimension of self stress, interaction effect between group and LST was:

non significant (F =.02, p >.05) as homégeneity of variance has been assumed. Main
effect of group on dependent variable was riot significant (F =.79, p >.05) whereas LST
showed significant effect (F = 77.19, p < 01) After thé adjustment, F ratios for both
group and LST was found to have significant effect: on self stress (F=14.79,p<.01; F=
77.48, p < .01 respectively). Self stress for experxmental group (M = 32.66, SD = 9.28)
has been relatively reduced as'compared to control group ,(M 36.65, SD = 8.70) in the
post test which could be attributed to the effect ofi lfST Decision making was a
significant predxctor P =-204, p< .05) of self stress and it was negatxvely related to self :
- stress which:means high score in decision makmg was associated with low score in self

stress. Critical thinking explained 4.6% of variance in self stress with F value of 7.12 and
-it was negatively.related to self stress with Beta value of -.214 'which was fotind

significant at-.05 level. '
'. QOverall, Life skills such as decision making and critical thinking were significant
- .predictors of self stress.



.Discussion

.among Tibetan refugee adolescents. Among the ten life skills, skills such as decision
" stress whereas; no sxgmf’ icant effect of LST was found on home, peers : and oppOSIte sex -
- Effect of LST on stress

has been predicted by life skills such as creative thinking, critical thirnking; effective .

- have significantly lowered school stress. Tibetan refugee adolescents were trained on.
creativity and critical thinking skills where-in they were encouraged to-think logically and.

. adolescents to think beyond, expand their imagination and explore various alternatives to

- thinking skills in reducing school stress and it is in line with earlier study by Nicole

.probleins and gain better academic achievement. This result is in congruent with previous
study by Mayer and Geher (1996) who have found that empathy is posmvely related w1tl
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The result of the study confirmed most of the conjectured hypotheses. LST has -
been effective in explaining post intervention test scores on different domains of stress

making, creative thinking, critical thinking, effective communication, and empathy have ~
been effective in predicting different areas of stress such as school, future, léisure and seli- -

stress.

School stress: Result showed that LST has positive impact on school stress and it -

communication and empathy. School stress mostly consisted of problems related to
learning material, having problems with other students and teachers, pressure of
competition in an examination etc. In the present sample, creativity and critical thinking -

apply their analytic and synthetic thmkmg Creative component such as flexibility,
fluency, originality and elaboration have been inculcated among them through series of
brain storming sessions on various topics to, generate as many ideas as possible and
enhance their creative ability. Thus; such activities might have helped Tibetan refugee

solve school stress. This finding highlights. the importance of creativity and critical

(1993) where a negative relationship between creativity and stress levels in female music -
hobbyists were found mdlcatmg that lower stress level was associated with hlghep ‘
creative thinking.
Another life skill which accounted for school stress was lack of effective,
communication. Students often face failure in school, at home, with friends, and on the-
job because they have poor communication' skill (Cangelosi and Peterson 1998
Effective communication skill has éncouraged. Tibetan adolescents in expressing their
'views and to become assertive which, might have helped them in articulating their
problems related to study materials and share their worries with peers and ‘teachers.
Hence, communication should be introduced as one of the subjects in the school
curriculum from primary level. This will not only develop a student’s self confidence but’
also enhance his or her self-concept -
- As shown in the result, empathy also has negative correlation w1th the school stress
among the present sample implying that empathetic individuals are less likely to have -
'school stress which is quite understandable as empathy involves social and emotional
skills, resulting in improved student-teacher relation and fewer behavioral problems in
the classroom. Empathetic students discuss and share their learning materials without ego-




CONFIDENTIAL - NOT FOR CITATION OR ClRCULATION

SAT scores. Students who accessed the Intemet and used e-mail frequently have hlgher
emotional intelligence than their colleagues (Weods 2001). Children who lack empathy
- aré more likely to be aggressive in school whereas children who are empathetlc are less
likely ‘to develop antisocial ‘behavior both during childhood and later in adulthood
(Eisenberg and Mussen 1989).

Taking these points into con51derat10n school must equip- students with mtellectual
and practxcal tools they can implement in their classrooms, families and communities.
LST is one such educational program which involves teaching children to be self-aware,
make informed decision, competent in self-management skill (Zins et al. 2006).

, Future stress: As transition- from adolescents to adulthood brings so many
uncertainties and future stress is the one of the biggest challenges. Children who are the
victim of forced migration mlght have bleak future in absence of parental guidance and-
joss of home. Future stress such as uncertainty about getting admission in good colleges,
lack of goals in one’s life, fear of unemployment, destruction of environment etc have
" been frequently cited as sources:of stress pertaining to future among Tibetan refugee
adolescents. In the present study, LST like effective communication has successfully -
reduced ! future stress among Tibetan :adolescents. Apparently, commumcatmg about
problems with others have been found be effectxve in reducing stress. Expenmental group
has been encouraged to express théir view pomts and to be assertive about one’s thought
by using role playing and. bramstormmg strategles Thus; such training might have
encouraged Tibetan adolescents to, communicate and share their feehngs with others. In
the process, it mxght have helped them in dlspellmg their doubts regardmg their future
-apprehension or at least g1ve them a feehng that they are not alone expertencmg future

stress

Home stress: Adolescents do not grow in isolation and family is iniportant to the
development of self-esteem, se€curity, identity among them. According: Bronfenner’s
theory of ecological system ( 1979) family is the primary unit in the life-of an individual
and it is; directly responsible for the development of a child ‘and gives rise to problems
such aslack of self-discipline, anti social behavior etc. It was shown that migrant
adolescents who stayed with their nuclear family were relatively less hkely to develop
psychiatric disorder than those who lived alone or remained with a foster family-(Kinzie
etal 1989) In the present 51tuatxon, many of Tibetan refugees adolescents do not live with
their parents as not all parents can successfully cross the border. However, those parents
who have made it into exile in India are! themselves so much internally dlsplaced and are
-engrossed in making the hvehhood that they .cannot actively involve .in children’s
education. In the process, parent-chtld relatlonshlps get hampered. Adolescents in this
study viewed that-parents do not have adequate time for them, there are clashes of ideas, -
lack ‘of mutual understandmg which ultimately-snow balled 'into home stress. Parental.
support is specifically 1mportant for refugee: chlldren s health and well bemg that are in
adverse situations during pre and post migration period.

Though individual contrlbutlons of life skills have not been demonstrated but life
skills as .overall skills have impacted Tibetan refugee children in reducing home stress.
During the entire course of LST, experimental group was role played and brainstormed
on various themes like learning to take decision, analyzing their relationship with parents,

O
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g the avenue of pos.itiVe dia!_ogue, enhancing tolerance, coping with emotions and”
1] the effoyts to train them on such social skill might have eventually resulted in
me stress in the post test scores.: ~ R _ '

widenin
stress: A
1Ower ho

Peer stress: In the absence of family support, peer becomes a sour e :
Sullivan (1 953) and Erikson (1968) advocated that clofe peer companionshicps,o gsil;i};;;;
with same-gendered friends, help in developing autonomy and identity formation because
- dividuals learn to compare their judgment, beliefs and decisions with their peer mates
 and this process enrfch Aonejs perception about emotional and behavioral aspect of oneself.

[mportance of peer mteractxon_ is also evident in the theoretical work of Piaget ( 1972) and
vygotsky (1978). I?oth:theonsts emphasized the importance of peer interaction in the
 construction of social, moral and cognitive. competence. But not everybody. has the skill

- o make friends. Tibetan refugee adolescents seemed to lack the skill to make friendship-
maintain friendship, because they find their peers stubborn and intolerant. perceive
their. friendship as s:upe.x'ff"xcial etc. So in this regard, life skills might have reduced peer
stress among th? participants. In order to make friends,’ childrén weére trained on

sychosocial -attributes like tolerance, lack of prejudice and stereotype and empathy -
which were: the key ingredients to build interpersonal relationship. This session. was
' followed by effective communication skill where children. were taught to listen and
respond actively and pay attention to non-verbal communication. Furthermore, emoﬁathy
s megatively correlated with peefs stress. Empathetic children are well accepted by peers
as they are cooperative and sensitive to other’s needs. Moreover, the medium to ‘give life’
skill trdining through role playing ‘might have made. the shy children to shed off their
inhibitions in approaching others for friendships. T
Thus; a cl.axssr('?qx_'gj-base'd -intervention such as LST has. proved effective in
y geducm‘g peer. stress among Tibetan refugee adolescents, thereby replicating
the earlier study by, Mize and Ladd (1990) who found that freéfcménﬂgroup children
showed increased iq_ knowledge of appropriate social strategies after training and that
improvemgnt.in«sc.c:xal knowledge was correlated with increase i social skills use_in
classroom interaction ;w1t;h peers. Nevertheless, Bierman and Fiurman (1984) have
dembnstrated that a social skill alone is not effective to ward: off peer rejeétion. A
combination of social skills such as conversational skills and jan intervention that entails
pairing peer-rejected adolescents with popular peer in pursuit of a common goal would be

more effective. R , : i

and

suCcéSSfuu

Leisure stress: With so much of interpersonal conﬂiéts‘taiéit{g ‘place in refugee
life, there might‘;bé a high tendency among reftigee?childfén to get involved in
crimes, theft, substance abuse etc. So it becomes important 'to ;:‘pr‘évide recreational
facilities whic}h cgn.b? a rpedium to channelize their energy ;in’a.~<§osiiiVe ‘manner. In a
refugee situation, it is important to continue leisure activities like traditional music, dance,
arts Which are not 9nly an.important extension of one’s cultufe but also help:children to
regain their lost chrlc‘?ho,od;arid‘s:tructure their life properly. In the'preserit study, leisure
stress has been explained by critical thinking and empathy and have negative correlation
with the. ieiSUfe strc§é. Leisure stress among the present sample relates to lack of ideas to
s pend spare tlmt.a,helther b’ecause of absence of leisure activities for adolescents or not
having enough time for leisure due to other obligations. So, in order to buiild up critical

children’s
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thinking and empathy, Tibetan refugee adolescents were given fraining to analyze the - -
whole situations and use logical reasoning to come to'a conclusion. Engaging oneself in -
leisure pursuits such as logic puzzle, writing, building models also seem to promote- -
critical thinking skill. In group leisure activities, empathetic adolescents who ar¢ more
cooperative and sensitive to other’s emotions are found to be more liked and accepted by
their peer mates. This finding is underpinned by previous study where it was shown that
school based intervention can incorporate skill'such as’empathy which ‘is found to be
contributing to school and leisure time stress because empathy serves as a foundation for -
relationships and also provides a basis for coping with stress and resolving conflict
(kremer & - dietzén1991). Reading books especially fiction can be ‘encouraged in
adolescents as reading fiction has been linked to improve empathy skill and it was shown
that students who engage themselves in reading fiction perform better on empathy tasks.
Reading could simulate reality experience and such experience’ and knowledge gained
from reading could be later applied to the real life situation (Mar et al. 2009): Posner'and -
Vandell (1994) found that youth participating in after-school program watched less
television, had better grade, positive peer relation and emotional well-being. Baker &
Witt ( 1996) offered an after school recreational activities including sports; art, drama,
computer utilization, cookirg, cultural, and math and science activities and they have-
“found a positive. impact on" academic achievement and self-esteem.” Thus, leisure
activities not only have healing properties but also enhance commumty spirit among the
refugee adolescents. - :

Opposite .s'ex stress: Romantic re[atronsh:p becomes mcreasmgly sxgmﬁcant as
young move from early to late adolescents. Healthy romantic relationship generates open
communication, high level of trust, self esteem etc (Barber and Eccles 2003) and
unheaithy romantic relationship leads to verbal'and physical abuse and children engaging
in sexual activities face a long term consequences like getting infected with STD and risk

of premature. preghancy. Since most of the re'fugee childrén either, live in foster care or -

with single parent, close parental supervision is not possible. Neither. the parents nor the
teachers talk of sex education which is rather treated . as taboo. Inability to educate
adolescents on such issues might cause irreversible damage to,thelr psychosocial and
physical well-being. Thus, life skills intervention was applied to reduce opposite sex
stress and it was shown that individual effect of life skills haven’t been demonstrated but
overall effect of life skills have successfully reduced opposzte sex among Tibetan refugee‘
adolescents. Cot ,
. Life such as decision making and effective commumcatxon 'might have reduced '
opposite sex stress among the-present sample. In decision makmg ska adolescents were
essentially trained to think about the consequence of their own ' behavior. Another
important life skills are- effective communication and interpersonal: ‘relationship where
children were trained on assertive skill and maintain healthy dxstance which could help
them resist pressures like unintended pregnancy and other sexual explontatxon
Life skills seemed to have positive impact onh opposite sex stress in the present sample
and a similar study was carried out to see the effect of communication skills on opposite
sex. stress among college men and women, and a result shéwed an increased in
communication skills with romantic partner (Students affairs information and research
office [SAIRO], 2009). Thus, community and school based programmes such as life
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skills become essermal to recogmze the charactenstxcs of healthy relationship and help to
develop communication and mterpersonal skills to create healthy romamxc relationship

: (Sorenson 2007).

, Self stress: Item analysis of self stress shows that adolescents are mainly obsessed
about their physical appearance and behavioral attributes, not knowing what to do in life,
difficulty in living upto one’s decisions, having guilt feelings:about few things done in
the past etc. Feng (1992), reports that adolescents develop self stress becausé of

“unrealistic goals, trying to achieve perfection, and comparing oneself with other’s

achievements and attributes. Basically, adolescents who séemingly have poor self
concept show a higher degree of self stress. Since significant source of stress can come
from struggling with major decisions in life, taking right decision help us in lowering the
stress. Decision making skills can stimulate students’ thmkmg and problem solving'
abilities by showing a better perspective of the consequence of one’s choices and action
on themselves as well as the significant others (Gregory & Clemen 2010). In the present .
study, decision making was found to be a significant contrlbutor to the self stress among
Tibetan refugee adolescents. To inculcate decision makmg. skill, students were trained on
3 subskills such as knowledge of the situation, antxcnpatlon of the consequences and
dlvergent thinking through role playing and brain storming sessions. The training might
have reduced self stress in the post test score. In the training for good decision making,
students were specifically made to evaluate pros and cons of the situation given and them .
to reach the logical conclusion. :
A similar study by Mann et al (1989) found that a good decxsxon maker tended to have a -
high level of self-esteem and confidence in his or her ablhty bécause those who have
higher self esteem study their alternatives carefully and envisage the pros and cons of a
situation. Bandura's theory of self-efficacy can be-applied-here to understand that those
individuals who think of themselves as capable are better able to attempt and execute task

* successfully and it also determmes ones’ decision to engage in a task (Mau and Bikos

2000). -

Couclusions

On the basis of the above discussed fmdmgs, the researcher concluded that:
Cognitive life skills such as creative and critical thinking haye significantly contributed in
reducing stress related to school, leisure, self among Tibetan adolescents. -

Social skills like effective communication and empathy are better predictors of school
stress, future stress and leisure stress among Tibetan refugee; adolescents
Decision making accounted only for self stress among Tibetan refugee.adolescents.

On the whole, life skills intervention was found to be an effective psychosocial
intervention strategy for promoting posmve social and mental health of Tibetan refugee
adolescents.
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" Implication .

~ Life skills play an important fole in improving not only the academic performance
of students but also; its influential role in non-academic aspects such as strengthening
coping strategies, developing self-confidence and emotional intelligence has been well
documented in afore mentioned studies. Thus; life skills should be integrated into regular
school curriculum and given on daily basis by a life skills trainer to enhance the mental
health of students, equip them with better adapted skills to face the challenges of.
changing life situations and empower them to become fully functioning contributor to the
- host sociéty in particular and the world in general :

Ps: The authors have been writing this paper since 7" July,' 2010-and finished -
_writing on 31% January, 2011.
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