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RESEARCH METHODOLOGY

The research attempts to highlight the importance of Communication
Skills in English with a special reference to the recommendations and
contributions by University Grants Commission (UGC) in Higher Education in
India.

Then, the research is further narrowed down to the curriculum
framework ‘Foundation or Compulsory English’ in the State Universities of
Gujarat. First, the information is gathered from the primary and secondary
materials. Data collection includes a checklist-cum-questionnaire for
collecting relevant data. Samples for collecting data is taken randomly from
the selected group of teachers working in the universities of Gujarat who are
or were teaching the undergraduate courses in Arts, Commerce, and Science.

Following is the list of the selected state universities in Gujarat* which

provide undergraduate courses in Arts, Commerce and Science:

01. Bhakta Kavi Narsinh Mehta University, Junagadh.

02. Gujarat University, Ahmedabad.

03. Hemchandracharya North Gujarat University, Patan.

04. Krantiguru Shyamji Krishna Verma Kachchh University, Kachchh-
Bhuj.

05. Krishnakumarsinhji Bhavnagar University, Bhavnagar.

06. Sardar Patel University, Vallabh Vidyanagar, Anand.

07. Saurashtra University, Rajkot.



08. Shree Govind Guru University, Godhra.
09. The Maharaja Sayajirao University of Baroda, Vadodara.
10. Veer Narmad South Gujarat University, Surat.

* List of the selected state universities of Gujarat are arranged
alphabetically.

Research Objectives

I To understand the skills requirements and the expectations of the
corporate world from the graduate students with respect to English

Language Skills.

ii. To examine the present curriculum framework recommended by
UGC.

iii.  To examine whether the syllabi Foundation Courses in English at UG

Level of the state universities of Gujarat are designed as per the guidelines

of UGC.

iv. To look at the Knowledge Delivery Methods recommended by
UGC to achieve focused process based learning and holistic
development among the UG Level students.

V. To investigate the use of significant assessment tools recommended

by the UGC for evaluating the students.

Vi. To examine whether the structure of the question papers of state

universities of Gujarat are reliable.

Research Hypotheses



I. Students lack the proficiency they require to meet the expectations of
the present-day workplace competencies.

ii. English teachers are wunaware about the present curriculum
framework designed by the UGC.

iili.  The syllabus Foundation Courses in English is not designed as per

the guidelines of UGC model curriculum and the “Learning- Outcomes Based

Curriculum Framework”.

v. Knowledge Delivery Methods used by the teachers at the
universities help to increase the knowledge of the students in a
specialized field, but do not develop accurate communication skills.

V. The structure of question paper is heavily loaded on testing the
memory and does not give space for communication skills.

Vi. The use of the same format of the question papers and the structure

of the question papers has led to set a particular restricted pattern that can be

guessed easily by the students, putting a big question mark on their

reliability.

Research Questions

I What are the factors that affect language proficiency? What are the

graduate’s attributes that students should attain by the end of the course?

i. Are the teachers of English aware about the term ‘Learning
Outcomes’?

iii.  Are the syllabi of Foundation Courses in English in the state

universities of Gujarat designed as per the guidelines of UGC?



Iv. Which Knowledge Delivery Methods are used by the teachers?
How accurate these methods are to attain the learning outcomes of

the course?

V. Does the format of question paper test the proficiency of students’

communication skills?

Vi. Is the ‘same format’ of question papers over the past years reliable

and test students’ knowledge?

Limitations of the Study

Limitations are those circumstances and conditions that are beyond the
control of the researcher that may constraint the findings and conclusions of
the study and their application to other situations. The current study has the
following limitations:

The primary limitation of the study is that it is confined to the
curriculum framework in Foundation Courses in English / Compulsory English
in the state of Gujarat only; hence it does not include and does not shade a
light on the curriculum framework in Foundation Courses in English in the
other states of India. The course prescribed by the University Grants
Commission (UGC) for Under-Graduate Courses is considered for the
research.

The present research work focuses on the analysis of the selected State
Universities of Gujarat which offers undergraduate courses in Arts, Commerce
and Science. Hence, it has not covered the Central University, State-Private

and Deemed Universities of Gujarat. Also, all the universities of Gujarat are



not included. A list of selected State Universities of Gujarat is mentioned in
the thesis (1.2.6).

The scope of the study is limited to the use of questionnaires as a main
source of data collection. The responses, observations and experiences noted
in the checklist-cum-questionnaire may tend to be biased. In part of
questionnaire, there is a doubt that some teachers might not have filled in
questionnaires completely or cooperatively. Thus, each questionnaire is
analysed minutely and if needed, some of the questionnaires are not
considered in these circumstances. The questionnaire, however, is analysed
qualitatively as the documentation and guidelines provided by the UGC for

the universities is taken mainly into consideration.



KEY FINDINGS




Table 5.1 shows the total number of responses collected from the
selected ten state universities of Gujarat. Table 5.1 depicts the number of
responses ‘stream-wise’ viz., Arts, Commerce and Science. In total 324
responses were collected out of which 109 responses are from B.A., 123 from

B. Com., and 92 from B.Sc.

Table 5.2: Number of Responses Collected (Gender-Ratio-Wise)

Male | Female | Trans | Total

Bhakta Kavi Narsinh Mehta 20 11 00 31
University
Gujarat University 24 09 00 33
Hemchandracharya North Gujarat 18 12 00 30
University
Krantiguru Shyamji Krishna Verma 14 20 00 34

Kachchh University

Krishnakumarsinhji Bhavnagar 14 16 00 30
University

Sardar Patel University 16 18 00 34
Saurashtra University 17 14 00 31
Shree Govind Guru University 17 15 00 32
The Maharaja Sayajirao University of 12 26 00 38
Baroda

Veer Narmad South Gujarat 16 15 00 31




University

Grand Total 168 156 00 324

The following table, Table 5.2, displays the total number of responses
collected ‘gender-ratio’ wise, viz. Male, Female, and Trans. Inopportunely,
we were not able to collect any responses from Transgender. Out of 324
responses, 168 responses were collected from Male and 156 from female.
Following Table 5.2 demonstrations the Male : Female ratio (168 : 156). The
results of the qualitative analyses are mainly advocated from the responses
collected stream-wise and university-wise, following which the cumulative
analysis of the total responses in presented.

The teachers were enquired about the factors that should be considered
important while designing the syllabus for General English or Compulsory
Foundation Course in English at UG level. They were requested to view their
opinion through the rating of 01 to 05, from 01: being the least important to
05: the highest rank. Surveying through rating is a closed-ended question. By
rating the attributes, the components can be measured in comparative forms. It
is qualitative in nature. It follows the various aspects or components in the
same question. They are further divided in ordinal scale and interval scale.

The components include the competence of the learners, competence of
teachers, recommendations made by the UGC, teaching methods, teaching

material, continuous evaluation, digital literacy, employability skills,



infrastructural facilities, language intelligibility and moral values among the
students. Reponses are stated through tables and graphs collected, component-
wise, from 5.3.1 to 5.3.11. Following tables and graphs mention the
cumulative results of the responses collected.

Table 5.3.1 and Graph 5.3.1 demonstrate the component of competence
among the students such as able to grasps the new knowledge, able to learn
cooperation, teamwork, communication, and new skills, etc. The percentage
ratio is approximately 33:33:34. The syllabi must include how to develop
competences among the students for successful learning and acquiring the

knowledge, to use it in practical situations or workplaces.

X Y
Rating Gain Total Percentage
5 105 324 32.4%

4 109 324 33.6%
3 110 324 34.0%
2 0 324 0.0%
1 0 324 0.0%
Table 5.3.1 Competence of Students




Graph 5.3.1: COMPETENCE OF STUDENTS
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Following Table 5.3.2 and Graph 5.3.2 demonstrate the component of
competence among the teachers such as able to share the new knowledge along
with the input on how to apply the same in life situations, open-mindedness,
skilful in the designated subject, encourage the students, patience, gratitude,
responsible, able to communicate effectively etc. The percentage ratio is is

highly differentiated i.e., 93:04:03.

X Y




Rating Gain Total Percentage
5 301 324 92.9%
4 13 324 4.0%
3 10 324 3.1%
2 0 324 0.0%
1 0 324 0.0%
Table 5.3.2 Competence of Teachers
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Table 5.3.3 and Graph 5.3.3 determine importance of the
recommendations and guidelines provided by the University Grants
Commission (UGC). University Grants Commission releases guidelines time-
to-time to endorse about the reforms to the universities and colleges of India.
The UGC under ‘Quality Mandate’, has taken many initiatives such as CBCS,
LOCF, evaluation reforms, implementing ICT tools in the classrooms, Faculty
Induction Programme for teachers and students, etc., to develop and maintain
the quality of education in higher education institutions of India. The present
study tries to high spot the importance of Communication Skills in English
with a special reference to the recommendations and contributions by
University Grants Commission (UGC) in Higher Education in India.

Consequently, it is also important what the educators think about the
same. It also mentions whether the educators are aware about current reforms
and guidelines provided by the UGC. this study consists of the document
analyses of the notices, guidelines, recommendations, five-year plans, and e-
publications published by the UGC. Thus, they are enquired about their
current acquaintance with UGC guidelines and recommendations, like learning
outcomes, whether the syllabus they teach includes the outcomes in the
beginnings, whether the students are able to know what they are going to learn

in a selected course, etc.

X Y

Rating Gain Total Percentage




5 140 324 43.2%
4 131 324 40.4%
3 53 324 16.4%
2 0 324 0.0%
1 0 324 0.0%

Table 5.3.3 Recommendation of the UGC

Graph 5.3.3: RECOMMENDATION OF THE UGC
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Following Table 5.3.4 and Graph 5.3.4 illustrate the importance of
teaching methods. The UGC has also recommended various teaching methods

according to the topic provided. A variety of “knowledge delivery methods”



(LOCF: 12) to encourage more participation in the classrooms. It provides
holistic development for the same by not only providing the information but
also focusing on the application of the received knowledge. They are lectures,
discussions, simulations, case studies, role playing, teamwork and study tours
or field visits. With the ratio of 148 for rating 4 and 176 for rating 5, it is
clear that even the teachers contemplate that the delivery methods play

important role in designing and implementing the syllabus.

Graph 5.3.4: TEACHING METHODS
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X Y
Rating Gain Total Percentage
5 176 324 54.3%

4 148 324 45.7%




3 0 324 0.0%

2 0 324 0.0%

1 0 324 0.0%

Table 5.3.4 Teaching Methods

Table 5.3.5 and Graph 5.3.5 demonstrate whether the teaching materials

are crucial part while planning the curriculum.

Graph 5.3.5: TEACHING MATERIALS

60.0%

2
:

=]
:

2
:

TEACHERS' OPINION IN %4
-]
£

10.0% -
0.0% - J_
5 4 3
RATING
X Y
Rating Gain Total Percentage
5 181 324 55.9%

4 116 324 35.8%




3 27 324 8.3%

2 0 324 0.0%

1 0 324 0.0%

Table 5.3.5 Teaching Materials

The UGC is endlessly making new initiatives to offer worth education
to the undergraduates and to develop their competence according to the
necessities of the job market today. To deliver transparency while assessing or
evaluating and to ensure students’ fair marking and grading, integration of
both ‘Continuous Internal’ and °‘End-of-Semester’ examinations has been
highly endorsed with 25-40 marks for the continuous internal and 75-60 marks
for the end-semester. The range may vary universities-to-universities or
colleges-to-colleges. With reference to UGC’s provided guidelines, a detailed
explanation is presented, such as assessment types and tools, continuous
internal evaluation, and the integration of External and Internal Semester
Examination. However, with ‘continuous evaluation’, there is a pressure to
declare the results on time by the universities or colleges which lay a big
guestion mark on the accuracy and reliability of the examiners. It also
pressurises the teachers to look into students’ performance continuously.
Thus, the teachers were asked whether they prefer continuous internal

evaluation (Table 5.3.6 and Graph 5.3.6).

X Y

Rating Gain Total Percentage

5 131 324 40.4%




4 109 324 33.6%
3 84 324 25.9%
2 0 324 0.0%
1 0 324 0.0%

Table 5.3.6 Continuous Evaluation

Graph 5.3.6: CONTINUOUS EVALUATION
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Table 5.3.7 and Graph 5.3.7 illustrate about the digital literacy among
the students as well as the teachers. After the introduction of online learning
and blended mode of learning, the teachers expect students to know basic

knowledge about technology and ICT tools.

X Y

Rating Gain Total Percentage




5 82 324 25.3%
4 123 324 38.0%
3 119 324 36.7%
2 0 324 0.0%
1 0 324 0.0%

Table 5.3.7 Digital Literacy

Graph 5.3.7 DIGITAL LITERACY
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To boost the employability skills among undergraduate students, the
UGC under Quality Mandate acquainted the Outcome-Based Education where,
the current job and corporate market necessities should be focused on, before
framing the set of courses for UG Level. The language plays a key role to
provide an opportunity to study further in other countries, creates

employability and boasts the confidence in a workspace environment. The



Government of Gujarat has been taking productive steps addressing the
changing aspects of employability in the globalized market-based economy
and bridging the industry-academia or the corporate-campus divide when it
comes to enhancement of language and communication skills among the youth
of Gujarat.

Outcome Based Education (OBE) points the redesigning of the ‘future-
focused’ curriculum where the apprentices already know what they are going
to learn from a course and how they can stand by themselves in employability
or job-market today. The schemes like “Equal Opportunity Cell” and
“Remedial Coaching for SC/ST/OBC Minorities Community Students” were
taken into consideration to develop employability skills among the students
through cultivating the academic skills and language proficiency. Learning
Outcomes Based Curriculum Framework and evaluation reforms are also the
part of the same initiative of ‘Quality Mandate’. One of the objectives of the
Quality Mandate is to improve the graduate outcomes for the students to

access employability for the future.

X Y
Rating Gain Total Percentage
5 128 324 39.5%

4 107 324 33.0%
3 89 324 27.5%
2 0 324 0.0%




1 ‘ 0 ‘ 324 ‘ 0.0%

Table 5.3.8 Employability Skills

Graph 5.3.8 EMPLOYABILITY SKILLS
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Lack of digital labs and other infrastructure facilities are also one of the
lacunae of the current education system. To encourage active participation
from the students, the teachers were asked whether it is importance of
infrastructural facilities (Table 5.3.9 and Graph 5.3.9). The UGC also
recommends developing ICT tools to bring digital literacy among the students.
It recommends the teaching-learning ratio of 20:30:50 (Ibid: 12), viz., twenty

percent of hearing (delivering knowledge or information), thirty percent of



visuals (use

of audio-visual

(experiencing).

method),

and fifty percent

of practice

Graph 5.3.9 INFRASTRUCTURAL FACILITIES
60.0%
50.0% -
S
7, 40.0% -
-
é 30.0%
%)
&
g 20.0% -
v
«
S
E-|
10.0% -
0.0% -
5 4 3
RATING
X Y
Rating Gain Total Percentage
5 72 324 22.2%
4 168 324 51.9%
3 84 324 25.9%
2 0 324 0.0%
1 0 324 0.0%

Table 5.3.9 Infrastructural Facilities




Graph 5.3.10 and Table 5.3.10 display the factor of developing language
intelligibility with which the learners can understand the words and speech

sounds to bring accuracy in pronunciation.

Graph 5.3.10 LANGUAGE INTELLIGIBILITY
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X Y
Rating Gain Total Percentage
5 156 324 48.1%
4 101 324 31.2%
3 67 324 20.7%
2 0 324 0.0%
1 0 324 0.0%
Table 5.3.10 Language Intelligibility




The last component to take into consideration while designing the
syllabi is the focus on developing moral values among the students (Table
5.3.11 and Graph 5.3.11). National Education Policy 2020 also lay emphasis
on holistic learning, where the students are provided the guidance in correct
skillsets along with their specialized degrees. Students will gain confidence
not only in professional competency but also in emotional competency.
Through this, it is evident that professional and communication skills are
given much more importance to develop the performance of the learners.

Thus, the main objective of this model curriculum is to improve the
graduate outcomes; and moral and ethical awareness among the students are
also included. It is preferable to not only teach the subject matter but also
bring empathy, kindness, integrity, compassion, and cooperation to build a

student’s character with caliber.

X Y
Rating Gain Total Percentage

5 189 324 58.3%
4 135 324 41.7%
3 0 324 0.0%
2 0 324 0.0%
1 0 324 0.0%
Table 5.3.11 Moral Values in Students




Graph 5.3.11 MORAL VALUES IN STUDENTS
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Learning Outcomes based Curriculum Framework (LOCF) for English
as Generic Elective for Undergraduate Programme, published by UGC in
2019 simplifies the universities and colleges of India with the suggestive
model prospectus of the undergraduate courses. For the Compulsory
Foundation Courses in English, the commission endorses to include the
following courses for undergraduate students (lbid: 04):

o Basic English Communication Skills

o Advanced English Communication Skills

o Dictionary and Study Skills

o Creativity Through Language



o Appreciating Literature

“It is found that many students across disciplines are not very
good at communication and generally lack the proficiency that they
require to meet the growing demands of the present-day workplace

competencies.” (Raviya, H.D. 2010, 112)

The objective of introducing ‘Basic English Communication Skills’ to
the students is to make them familiar to the structure of the English language
through grammar, listening, speaking, reading, and writing. At the end of the
course, the learners would be able to understand the important of
communication skills in English, oral and written both for academic as well as
professional purposes.

‘Advanced English Communication Skills’> focuses on the further
development of LSRW, where the learners are able to read and write long and
critical texts. It also includes, note taking, note making, report, summarizing,
paraphrasing, brainstorming, and peer writing.

‘Creativity Through Literature’ encourages the learners to escalate and
identify the different types of literature. They are introduced with the texts
where language can be used creatively, such as in figures of speech, phrases,
idioms, and proverbs. The students also learn about different dialects, jargons,
through poetry or prose. It helps to develop their own competence in language

creativity.



‘Dictionary and Study Skills” highlights about how the language is
learned through the use of dictionary and thesaurus. The second part, i.e.,
study skills encourage students to improve their writing and thoughtful skills.
It makes them independent learners.

‘Appreciating Literature’ supports the learners to get in touch with
variety of forms of literature and genres. It develops critical thinking and
interpretative skills among the learners. The teachers were asked out of which
of the mentioned components, they prefer to prescribe while designing the
syllabus.

Following Table 5.4 and Graph 5.4, focuses on the above-mentioned

criterion that can be prescribed in the syllabi of Foundation Courses in

English:
Table 5.4: Prescribed Components for

Foundation Courses in English

X Y
Components Gain Total | Percentage
Basic English Communication Skills 324 324 100.0%
Advanced English Communication
Skills 324 324 100.0%
Dictionary and Study Skills 248 324 76.5%
Creativity Through Language 204 324 63.0%

Appreciating Literature 109 324 33.6%




Graph 5.4: Prescribed Components for Foundation Courses in English
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The learning outcomes are designed to help students understand the
objectives of the course provided to them. It is a framework based on the
expected learning outcomes (such as disciplinary knowledge, communication
skills, critical thinking, problem solving, analytical reasoning, research
related skills, etc.) that are expected to be attained by the students at the
completion of their graduation. The UGC has recommended to mention
‘Learning Outcomes’ in the beginning of the Programme (PLO) and the
Course (CLO). This way, the learners would be able to know what they

already know and what they are going to learn by the end of the selected paper



or subject. Furthermore, the students will be able to decide what courses to
opt for by perceiving the contents of the syllabi from the list of subjects

provided, Table and Chart 5.5.1; Table and Chart 5.5.2.

Table 5.5.1: Learning Outcomes — |
Are you aware of the term "Learning Outcomes™ in designing the

syllabus of Foundation Courses in English?

X Y
Category Gain Total | Percentage
YES 188 324 58.0%
NO 67 324 20.7%
NOT CERTAIN 69 324 21.3%




Chart 5.5.1: Learning Outcomes — I
Are you aware of the term "Learning Outcomes"
in designing the syllabus of Foundation Courses in English?

mYES
mNO
MNOT CERTAIN

Table 5.5.2: Learning Outcomes — 11
Do you think it is important and significant to state the
specific learning outcomes of the course while designing a

syllabus of Foundation Courses in English?

X Y
Category Gain Total | Percentage
YES 249 324 76.9%
NO 14 324 4.3%
CANNOT SAY 61 324 18.8%




Chart 5.5.2: Learning Outcomes — I1
Do you think it 18 important and significant to state the

specific learning outcomes of the course while designing a
syllabus of Foundation Courses mn English?

HYES

EmNO

MCANNOT SAY

The teachers are asked what they wish learning outcomes should include
like to develop higher level of language competence, to impart knowledge
about the literature, to develop the ability to interpret the text and to teach
language and literature, communicate effectively and efficiently, the learners
become proficient in writing skills, to become familiar with speaking skills

and foreign culture, and ability to get required jobs (Table 5.6 and Graph 5.6).



Table 5.6:

Prescribed Learning Outcomes for

Foundation Courses in English

X Y
Prescribed Learning Outcomes Gain | Total | Percentage
To develop higher level of language
competence 324 324 100.0%
To impart knowledge of literature 207 | 324 63.9%
To develop the ability to interpret literary
texts 287 | 324 88.6%
To develop the ability to teach English
Language and Literature 320 | 324 98.8%
To enable the learners to communicate
effectively 324 324 100.0%
To make the learners proficient in English
Writing 324 324 100.0%
To make the learners familiar in English
Speaking 324 324 100.0%
To make the learners familiar with foreign
culture 154 324 47.5%
To develop the ability to get jobs where
English is required 246 324 75.9%




Graph 5.6: Prescribed Learning Outcomes for
Foundation Courses in English
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With the ‘learner-centric’ view, Outcome Based Education (OBE)
suggests Knowledge Delivery Methods (KDM) to encourage more
participation in the classrooms and provides holistic development for the
same. They are lectures, discussions, simulations, case studies, role playing,
teamwork and study tours or field visits. (LOCF for English as Generic
Elective, 2019: 12-13). This promotes ‘process-based’ learning.

Lectures should be in a communicating way where students can learn
new perceptions about the selected subject. Most of the time, it is one-way
process, where the teacher speaks, and the learners are passive listeners. Thus,
group activities, pair work, must be appreciated for encouraging active
participation from the students. Besides, developing reasoning and critical
thinking among the students, it is also important for them to understand that
every idea matters. One should accept and respect each other’s points of view
and to express the ideas on the platform must be provided to the learners to
build their competency and performance. For this, discussion method is one
the best feasible ways.

Along with developing creativity, simulations are also required to
understand real-life scenarios and circumstances. The New Education Policy
2020 focuses on the holistic development of the students. Case studies are
also useful at the same time to develop scientific temper amongst the
apprentices to bring the best possible solutions to the obstacles. To enhance
decision-making skills, role-playing is the best knowledge delivery method
where through the role-plays, the learners would be able to know the impact

of their decisions. This will develop their decision-making skills.



To test classroom learning outside, study trips or filed trips are must.
Lastly, teamwork, group projects, pair-and-share kindles the empathy and
compassion among the learners and will be accommodating to develop
communication and collaborative skills. The teachers were enquired about
their preference mode of knowledge delivery among seven modes; Table: 5.7

and Chart: 5.7.

Table 5.7: Knowledge Delivery Methods
X Y
Methods Gain Total | Percentage
Lectures 324 324 100.0%
Discussions 293 324 90.4%
Simulations 104 324 32.1%
Case Studies 241 324 74.4%
Role Play 213 324 65.7%
Team Work 256 324 79.0%
Study Visits 271 324 83.6%




Chart 5.7: Knowledge Delivery Methods
(Teachers' Preference)

M Lectures

™ Discussions
M Simulations
M Case Studies
MRole Play

M Team Work
M Study Visits

With the reassurance and the guidelines provided by the University
Grants Commission (UGC), Semester System was successfully implemented in
the universities and colleges across the country. With the implementation of
CBCS in Higher Education Institutions, there is a shift in focus to student-
centric education. Since the implementation of Choice Based Credit System,

which ultimately marked as the major change, initiated by the University



Grants Commission (UGC) in the whole history of Higher Education in India,

Table 5.8 and Graph 5.8:

Table 5.8: Major Changes through the Implementation of CBCS
X Y
Category Gain Total | Percentage
YES 307 324 94.8%
NO 17 324 5.2%

Graph 5.8: Major Changes through the
Implementation of CBCS
(Teachers' Opinion)
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With reference to UGC’s provided guidelines, a detailed explanation is
presented, such as assessment types and tools, continuous internal evaluation,
and the integration of External and Internal Semester Examination. For
current examination system, most of the universities of the Gujarat prefers the
integration of Continuous Evaluation and End-Semester Examinations, by
provided 30% to 40% of Internal Assessment (1A) and 70% to 60% percent of
University (External) Assessment (UA) respectively. Thus, the proportion of
the Internal Evaluation (IE) and External Evaluation (EE) for the

undergraduate students is 30:70 or 40:60.

Chart 5.9 Assessment Pattern

4.0%

M Intemal / Mdad-
Semester Evaluation

M End-Semester
Evaluation

M Both (Integration of
Intemal and End-
Serm ester
Examination)



Table 5.9: Assessment Pattern

X Y
Category Gain Total | Percentage
Internal / Mid-Semester Evaluation 00 324 0.0%
End-Semester Evaluation 13 324 4.0%

Both (Integration of Internal and End-

Semester Examination) 311 324 96.0%

A framework of the assessment modes is provided for the teachers to
decide, such as, written mode, oral mode, practical mode, and integrated
mode. Essay-type questions, article writing, reports, portfolios, dissertations,
KWL, book review, assignments, class tests, open book test, etc. are the
example of written mode of assessment. Oral mode of assessment is
appropriate to evaluate individual performance. It enhances speaking skills
and performance among the learners. Though, the similar interrogations may
lead to the later examinee being prepared. Group discissions, debates, role
play, authentic problem-solving technique encourages the teamwork and
collaboration among the learners. In most of the colleges and universities,
teachers use the integrated mode i.e., the integration of oral and written mode
of assessment.

Following tables, Table 5.10 and Table 5.11 demonstrate the written
mode of assessment and oral mode of assessment, followed by the graphs,

Graph 5.10 and Graph 5.11. It provides the teachers’ opinions on which mode



they prefer and what type of assessment. Most of the teachers are comfortable
with the traditional external examination and also providing the objective
types of questions to the students in their examinations. Sometimes, due to
time constraints, it is difficult to put designed course or the syllabus into
practice. As the Foundation Courses in English is the common subject for all
the specialised courses, the increasing number of students per classroom is

also the subject of apprehension.

Table 5.10 Written Mode of Assessment

X Y

Categories Gain | Total | Percentage

External Examination
324 324 100.0%
(Traditionally Essay - Type)

Internal Exams / Class Tests 287 324 88.6%

Open Book Exams - Allow to Use Books of

25 324 7.7%
Students' Choice
Self-Test (Online or Conventional) 208 324 64.2%
Writing Essay / Articles 212 324 65.4%

Quizzes / Objectives Test /
324 324 100.0%
Multiple Choice Questions

Class Assignment 87 324 26.9%

Dissertations 22 324 6.8%

Case Studies 94 324 29.0%




Graph 5.10 Written Mode of Assessment
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Oral mode of assessment is appropriate to measure individual
performance. It improves speaking skills amongst the learners. The major
objective should be that, by the end of the course, the learners would be able
to comprehend the important of communication skills in English, oral and
written both for academic as well as professional purposes. Oral mode for the
assessment is used during the continuous internal evaluation and written mode

for the assessment during end-semester examinations.

Table 5.11 Oral Mode of Assessment

X Y
Categories Gain | Total | Percentage
Viva / Oral Examination 324 324 100.0%

Group Discussions / Fishbowl Technique 324 324 100.0%

Role Play 122 324 37.7%
Authentic Problem Solving 141 324 43.5%
WSQ (Watch, Summarize, Questions) 183 324 56.5%
End of the Class Quiz 324 324 100%
Rapid Fire Questions 68 324 21.0%

KWL (Know-Want to Know-Learned) 134 324 41.4%




Graph 5.11 Oral Mode of Assessment
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Table 5.12: Question Paper at UG Level

Do you think that the question papers at
UG Level for Foundation Courses in English in

your university follow the recommendations made by UGC?

X Y
Category Gain Total | Percentage
YES 198 324 61.1%
NO 00 324 00.0%
NOT CERTAIN 126 324 38.9%

Graph 5.12 Question Papers at UG Level
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Table 5.13: Predictable Paper Pattern for the Students

Do you think that the students find the question papers

Of Foundation Courses in English predictable?

X Y
Category Gain Total | Percentage
YES 167 324 51.1%
NO 29 324 9.0%
SOMETIMES 128 324 39.5%

SOMETIMES

TEACHERS' RESPONSE

Graph 5.13 Predictable Paper Pattern for the Students
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Table 5.14: Pre-Decided Paper Pattern

Do you have to follow a pre-decided paper pattern while

preparing a question paper for Foundation Courses in English?

X Y
Category Gain Total | Percentage
YES 208 324 64.2%
NO 00 324 0.0%
SOMETIMES 116 324 35.8%

Graph 5.14: Pre-Decided Paper Pattern
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Table 5.15: Preparing Questions

Do you try to innovate the questions while

preparing a question paper for Foundation Courses in English?

X Y
Category Gain Total | Percentage
YES 189 324 58.3%
NO 00 324 0.0%
SOMETIMES 135 324 41.7%

SOMETIMES

TEACHERS' RESPONSE

Graph 5.15: Preparing Questions
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Table 5.16: Testing Memory rather than Understanding

Do you think that most of the questions

test memory rather than understanding of the course?

X Y
Category Gain Total | Percentage
YES 169 324 52.2%
NO 47 324 14.5%
SOMETIMES 108 324 33.3%

SOMETIMES

TEACHERS' RESPONSE

Graph 5.16: Testing Memory rather than Understanding
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CONCLUSION

Most of the state universities of Gujarat have successfully implemented
the suggestion made by the University Grants Commission. The Foundation
Courses in English are compulsory in all the UG level programmes of B.A.,
B.Com., and B.Sc for the First Year, across the affliated institutesa and
colleges. Bhakta Kavi Narsinh Mehta University has made Foundation English
madatory in all the years of B.A. and B.Com. For B.Sc., Foundation English is
compulsory from semester | to IV. The same pattern is also followed by
Krantiguru Shyamji Krishna Verma Kachchh University, Bhuj; Maharaja
Krishnakumarsinhji Bhavnagar University, Bhavnagar; and Sardar Patel
University, Vallabh Vidyanagar.

Gujarat University, Ahmedabad; Hemchandracharya North Gujarat
University, Patan; Saurashtra University, Rajkot; Shree Govind Guru
University, Godhra; and Veer Narmad South Gujarat University, Surat have
made Foundation English madatory in all the years of B.A., B.Com and B.Sc.
However, the allotment of the credits per paper is diverse. For example, in
Gujarat Univeristy, 02 credits per paper is allotted for B.A. and B.Sc. and 03
Credits per paper for Compulosry English for B.Com. students.
Hemchandracharya North Gujarat University and Shree Govind Guru
University have allotted 02 Credits per paper for Foundation Courses in
English for all the semesters in B.A., B.Com. and B.Sc.; and Veer Narmad
South Gujarat University has fixed 02 Credits for B.Sc. in all semesters and

03 Credits in B.A. and B.Com. The Maharaja Sayajirao University of Baroda,



Vadodara has chosen a different trail, where for B.A., it provides Compulsory
Foundation Courses in English for three semesters with 04 credits each paper.
For, B.Com., it provides Compulsory English for the first two semesters and
English as an interdicplinary elective or open elective for Second and Third
year students. In B.Sc., General English is compulory the first two semesters.
The allotted of credits for the courses vary from university to

university. Table 6.2 demonstrates the allottment of credits per paper / per

semester.
Table 6: Foundation Courses in English
(Semester-Wise) (2019-2021)
Allotted Credits per Semester (University-Wise)
Bhakta Kavi Narsinh Mehta University, Junagadh
Sem- Sem- Sem- Sem- Sem- | Sem- Total
01 02 03 04 05 06 Credits
B.A. 03 03 03 03 03 03 18
B.Com. 03 03 03 03 03 03 18
B.Sc. 03 03 03 03 NA NA 12
Gujarat University, Ahmedabad




Sem- Sem- Sem- Sem- | Sem- | Sem- Total
01 02 03 04 05 06 Credits
B.A. 02 02 02 02 02 02 12
B.Com. 03 03 03 03 03 03 18
B.Sc. 02 02 02 02 02 02 12
Hemchandracharya North Gujarat University, Patan
Sem- Sem- Sem- Sem- | Sem- | Sem- Total
01 02 03 04 05 06 Credits
B.A. 02 02 02 02 02 02 12
B.Com. 02 02 02 02 02 02 12
B.Sc. 02 02 02 02 02 02 12

Krantiguru Shyamji Krishna Verma Kachchh University, Bhuj

Sem- Sem- Sem- Sem- Sem- | Sem- Total
01 02 03 04 05 06 Credits
B.A. 03 03 03 03 03 03 18
B.Com. 03 03 03 03 03 03 18
B.Sc. 03 03 03 03 NA NA 12

Maharaja Krishnakumarsinhji Bhavnagar University, Bhavnagar




Sem- Sem- Sem- Sem- | Sem- | Sem- Total
01 02 03 04 05 06 Credits
B.A. 03 03 03 03 03 03 18
B.Com. 03 03 03 03 03 03 18
B.Sc. 02 02 02 02 NA NA 08
Sardar Patel University, Vallabh Vidyanagar
Sem- Sem- | Sem - | Sem- | Sem- | Sem- Total
01 02 03 04 05 06 Credits
B.A. 03 03 03 03 03 03 18
B.Com. 03 03 03 03 03 03 18
B.Sc. 02 02 02 02 NA NA 08
Saurashtra University, Rajkot
Sem- Sem- Sem- Sem- Sem- | Sem- Total
01 02 03 04 05 06 Credits
B.A. 03 03 03 03 03 03 18
B.Com. 03 03 03 03 03 03 18
B.Sc. 05 05 05 05 NA NA 20

Shree Govind Guru University, Godhra




Sem- Sem- Sem- Sem- | Sem- | Sem- Total
01 02 03 04 05 06 Credits
B.A. 02 02 02 02 02 02 12
B.Com. 02 02 02 02 02 02 12
B.Sc. 02 02 02 02 02 02 12

The Maharaja Sayajirao University of Baroda, Vadodara

Sem- Sem- Sem- Sem- | Sem- | Sem- Total
01 02 03 04 05 06 Credits
B.A. 04 04 04 NA NA NA 12
B.Com. 03 03 03 03 03 03 18
B.Sc. 03 03 NA NA NA NA 06
Veer Narmad South Gujarat University, Surat
Sem- Sem- Sem- Sem- Sem- | Sem- Total
01 02 03 04 05 06 Credits
B.A. 03 03 03 03 03 03 18
B.Com. 03 03 03 03 03 03 18
B.Sc. 02 02 02 02 02 02 12




After the introduction to the Learning Outcome Based Education in all
the universities and colleges, the subsequent step is to laid emphasis on the
examination system with continuous internal assessment. The attempts were
made by the ‘Quality Mandate’ under UGC for the reforms in evaluation
system in undergraduate courses such as assessment types and tools,
‘Continuous Internal Evaluation’ and the ‘Integration of Mid-Sem and End-
Sem Examination’. Assessment can be based on the purpose — formative,
summative; the nature of data — qualitative, quantitative; the domain -
curricular, co-curricular; and the measuring standard — criterion referenced,
norm referenced, self-referenced.

For current examination system, most of the universities of the Gujarat
prefers the integration of Continuous Evaluation and End-Semester
Examinations, by provided 30% to 40% of Internal Assessment (IA) and 70%
to 60% percent of University (External) Assessment (UA) respectively. Thus,
the proportion of the Internal Evaluation (IE) and External Evaluation (EE)
for the undergraduate students is 30:70 or 40:60. Bhakta Kavi Narsinh Mehta
University, Gujarat University, Krantiguru Shyamji Krishna Verma Kachchh
University, Maharaja Krishnakumarsinhji Bhavnagar University, Sardar Patel
University, Shree Govind Guru University, and the Maharaja Sayajirao
University of Baroda follow that pattern of 30 : 70 for the evaluation, i.e., 30
Marks of Internal / Mid-Semester Evaluation. It is also known as Continuous
Internal Assessment; and 70 Marks of examination (mostly in ‘written mode’)

is provided to the students by the University Assessment (UA).



For the Science students, Sardar Patel University arranges 50 Marks of
End-Semester Examination. Veer Narmad South Gujarat University organizes
50 Marks of End-Semester Examination for B.A., B.Com. and B.Sc. students,
The same pattern is followed by Hemchandracharya North Gujarat University
as well, however 15 Marks out of 50 is a part of Internal Assessment and 35
Marks for External Assessment. Saurashtra University, Rajkot, organises 30 :
70 ratios for Internal Assessment and External Assessment for B.A. and
B.Com. students. For the students of B.Sc., examination is held of the total
marks of 150; ratio of 30 : 70 : 50. The examination is divided into ‘Theory’

of 100 marks, 30 for IA and 70 for UA and ‘Practical’ of 50 marks.



SUGGESTIONS - RECOMMENDATIONS FOR FURTHER RESEARCH

Learning good written and oral communication skills in English are the most
important concern for the non-native speakers of English. In the previous
annual system, it was solitary repetition of the drills and was based on testing
memory. Choice Based Credit System (CBCS) and Learning Outcomes Based
Framework (LOCF) led to a major change in curriculum designing and
evaluation. This also has given a space to develop accurate communication
skills among the students with pre-specified learning outcomes. It has been
detected that there is lack in developing listening skills while learning verbal
communication skills. The focus is given on speaking skills rather than
listening skills. Of course, in comparison with previous syllabi of Foundation
Courses in English, the updated syllabi of Compulsory Foundation in English
or General English provided the inclusion of LSRW in the syllabus designing.
Though, the colleges and the wuniversities conduct written mode of
examination most of the times. Furthermore, students do not practice speaking
English with English native speakers...” (Jafre, 2013). This does not offer the
learners an optimum amount of space to practice speaking or listening skills.
Thus, the students may get expertise in formal writing, but lack the complete
proficiency they require to meet the expectations of the present-day workplace
competencies.

In their research work on “Factors Causes Students Low English
Language Learning” in English in Education, Jafre and Sam discuss some

factors that are may responsible for low performance of the students while



learning English and communicating in English such as English teachers are
“not well-trained” (Jafre, 2013)., However, with the multiple resources
available, the teachers are now aware about the syllabus designing. Teachers
are also trying to innovate the sessions to bring out more participation from
the students. Most of the teachers know what learning outcomes are and the
texts which are already provided for the teaching-learning process include
activities and self-exercises for the students.

The only feasible concern for the teachers who teach Foundation
Courses in English is the over-crowded classrooms. The overcrowded
heterogeneous classroom bounds teachers to make use of pair or group work
activities. Individual attention is also negligeable due to the large ratio of the
students in Compulsory English course. Thus, it is preferable to make a class
size compact.

With reference to UGC’s provided strategies, on the types and tools of
assessment, the continuous internal evaluation, and the integration of Mid-
Sem and End-Sem Examination. For current examination system, most of the
universities of the Gujarat prefers the integration of Continuous Evaluation
and End-Semester Examinations, by provided 30% to 40% of Internal
Assessment (IA) and 70% to 60% percent of University (External) Assessment
(UA) respectively.

Thus, the proportion of the Internal Evaluation (IE) and External
Evaluation (EE) for the undergraduate students is 30:70 or 40:60. For the
Science students, Sardar Patel University and Veer Narmad South Gujarat

University take 50 Marks of End-Semester Examination for B.A., B.Com. and



B.Sc. students. The same pattern is followed by Hemchandracharya North
Gujarat University as well, however 15 Marks out of 50 is a part of Mid-
Semester Examination and 35 Marks for End-Semester Examination.
Saurashtra University, Rajkot, organises 30 : 70 ratios for 1A and UA both,
for B.A. and B.Com. students. For the students of B.Sc., examination is held
of the total marks of 150; ratio of 30 : 70 : 50. The examination is divided
into ‘Theory’ of 100 marks, 30 for Mid-Sem and 70 for End-Sem and
‘Practical mode’ of 50 marks.

Thus, the syllabi Foundation Courses in English or General English are
per the guidelines of UGC model curriculum, yet improvement is required in
adopting the assessment tools for the evaluation. Knowledge delivery
methods, mostly written modes of assessment, are used by the teachers of the
universities. It helps to increase the knowledge of the students but does
improve efficacy in speaking of the English language. Viva-voce or oral
examination should be conducted, at least on Internal level to evaluate the
performance of the students.

The structure and predicable paper pattern and the same format of the
qguestion papers of Foundation Courses in English lead students to predict the
possible questions for the examination. Also, though the teachers are aware
about the contains that need to be set in question papers, the covered topics
are still is heavily loaded on testing the memory and does not give space for
communication skills. Thus, the revision of the syllabi is must at least every

three years for such courses.



The training programmes, workshops, seminars, faculty development
programmes, must be conducted for the teachers for time-to-time updates.
These will not only improve their language background but also boast them
the confidence to tackle techno-savvy students. The teachers should also be
provided a training for using ICT tools as per the requirements today. Along
with this, the bilingual approach should be used by the teachers to minimal to
provide a learning space for the learners. Class size should be reduced to
minimal so that the instructor can pay attention to everyone. Timely feedback

from the learners as well as the teachers is must.



BIBLIOGRAPHY

“Action Plan — Academic and Administrative Reforms.” Annexure — Il. D.O.
No. F. 1-2/2008 (XI Plan). 31st January, 2008. Addressed Letter.

“Action Plan for Academic and Administrative Reforms”. D.O. No. F. 1-
2/2008 (X1 Plan). March 2009. Published: UGC. Notice.

“Effective Implementation of Choice Based Credit System (CBCS) in the
institutions of Higher Learning. Final Letter” by University Grants
Commission. August, 2016. Published Notice.

“Instructional Template for Facilitating Implementation of Choice Based
Credit System (CBCS). April, 2015.

“Introducing LOCF - Learning Outcomes Based Curriculum Framework”.
Committee Report published by University Grants Commission. July,
2018. https://www.ugc.ac.in/pdfnews/4598476 LOCF-UG.pdf

“Learning Outcomes Based Curriculum Framework (LOCF) for English as
Generic Elective for Undergraduate Programme”. University Grants
Commission. August, 2019. Committee Report.

“Learning Outcomes Based Curriculum Framework (LOCF) for English
Literature (B.A. Hons.) Undergraduate Programme.” University Grants
Commission. Committee Report. August, 2019.

“Learning Outcomes Based Curriculum Framework (LOCF)”. May 2019.
https://www.ugc.ac.in/pdfnews/7357775_Public-
Notice_LOCF.pdf?fbclid=IwAR1s6Zd96V0j_ruByyLy7wmxvvzuxigwnP1l

QgXLB3_rt3JZ8viAm_JCmqO0Y



“New Initiatives under the 11th Plan — Academic Reform in the Universities.”
Annexure — |. D.O. No. F. 1-2/2008 (XI Plan). 31st January, 2008.
Addressed Letter.

“Quality Improvement Programme”, 2018.
https://www.ugc.ac.in/pdfnews/9675407_Public-Notice-LOCF2018.pdf

Ali, Areena. Teaching Oral Communication at Undergraduate level in Aligarh
Muslim University: A Study of Theory and Practice. Aligarh Muslim
University. 2014. Thesis.

Crystal, D. English as a Global Language. Cambridge: Cambridge University
Press. 2003. Print.

Curriculum for Life Skills. New Delhi: University Grants Commission. 2019.
https://www.mgmuhs.com/UGC/SKILL%20ENG.pdf

Dayal, Sheba R. “English Language Learning in the ESP Context: An Indian
Experiment”. Language in India Journal vol. 5, August 08, 2005,
https://owl.purdue.edu/owl/research_and_citation/mla_style/mla_formatti
ng_and_style _guide/mla_works_cited_electronic_sources.html

Draft National Education Policy 2019. Ministry of Human Resource
Development, Govt. of India. 2019.

Evaluation Reforms in Higher Educational Institutions. New Delhi: University
Grants Commission. 2019,

Gardner, R.C. Social Psychological and Second Language Learning, the Role
of Attitudes and Motivation. USA: Baltimore, Maryland. 1985. Print.

Good Academic Research Practices. New Delhi: University Grants

Commission. 2020.



Grant, Charles. Observations on the State of Society among the Asiatic
Subjects of Great Britain, particularly with Response to Morals; and on
the Means of Improving It. House of Commons. 1813,
https://www.wmcarey.edu/carey/grant/grant.htm

Higher Education in India: Strategies and Schemes during Eleventh Plan
Period (2007-2012) for Universities and Colleges. New Delhi: University
Grants Commission. January 2011. Print.

Inclusive and Qualitative Expansion of Higher Education: 12th Five-Year
Plan, 2012-2017. New Delhi: University Grants Commission. November,
2011. Print.

Jack C. Richards, John Platt and Heidi Platt. Longman Dictionary of Language
Teaching and Applied Linguistics. Longman Group Ltd. 1991. Print.
Jafre, Z.A, and Rany Sam. “Factors Causes Students Low English Language

Learning: A Case Study in the National University of Laos”. English in
Education. 2013.
https://www.researchgate.net/publication/234556706 _Factors_Causes_Stu
dents_Low_English_Language Learning_A_Case_Study_in_the_National

_University_of Laos

Joshi, Jagdish. “Introducing NEP 2020 and Breaking the Myths Regarding the
New Policy.” National Education Policy 2020, in Regard to the English
Education, 26th April 2022, Knowledge Consortium of Gujarat,
Ahmedabad. Lecture.

Kachru, Braj B. "Standards, Codification and sociolinguistic Realism: the

English Language in the outer Circle."” English in the World: Teaching



and Learning the Language and Literatures. Cambridge: CUP/British
Council. 1985. Print.

Kachru, Braj B. The Indianisation of English. New Delhi: Oxford University
Press. 1983. Print.

Keats, Jonathan. Virtual Words: Language on the Edge of Science and
Technology. Oxford University Press. 2011. Print.

Krishnaswamy, N. and Aziz, S.A. “Understanding Values, TEIL and the Third
World”, Readings in English as an International Language. England:
Pergamum Press Ltd. 1978. Print.

Learning Outcomes-Based Curriculum Framework for Undergraduate
Education. New Delhi: University Grants Commission. 2020.

Macaulay, Thomas B. “Minutes on Education (1835)”, Selections from
Educational Records, Part | (1781-1839). Calcutta: Superintendent,
Government Printing, 1920. Reprint.

McArthur, Tom (Ed.). The Oxford Companion to English Language. Oxford
and New York: Oxford University Press, 1992.

Mishra, S.B. Curriculum in English Language Education. Anubhav Publishing
House, 2009. Print.

National Education Policy 2020. Ministry of Human Resource Development,
Govt. of India. 2020.

National Policy on Education, 1968. Ministry of Education, Govt. of India.
1968.

https://ncert.nic.in/pdf/nep/Policy_1986_ eng.pdf



National Policy on Education, 1986. Ministry of Human Resource
Development, Govt. of India. 1986.
https://ncert.nic.in/pdf/nep/Policy 1986 eng.pdf

Nerriere, Jean-Paul. Parlez Globish! Don’t Speak English. Eyrolles. 2005.
Print.

Nink, Heinrich Mario. “English in India”. Munich: GRIN Verlag. 2008,
https://www.grin.com/document/116087

Nordquist, Richard. "The Panglish Language.” ThoughtCo, Aug. 26, 2020,
https://www.thoughtco.com/panglish-language-term-1691478

Paranjape, Makarand. “Beyond English: Teli’s Larger Agenda”, Provocations:
The Teaching of English Literature in India. Madras: Orient Longman,
1993.

Patel, Dinesh H. Testing of Achievement in English in the Sciences at the
Undergraduate Level in Gujarat. Sardar Patel University. 2005. Thesis.

Patel, Dinesh H. Testing of Achievement in English in the Sciences at the
Undergraduate Level in Gujarat. Sardar Patel University. 2005. Thesis.

Programme of Action 1992. Department of Education, Ministry of Human
Resource Development, Govt. of India. 1998.

Quality Mandate for Higher Education Institutions in India. New: University
Grants Commission. 2021.

Rahman, Nor Haslynda A. From Curriculum Framework to Classroom
Practice: An Evaluation of the English Primary Curriculum in Malaysia.

University of York, 2014.



Rajagopalachari, C. The Question of English. Madras: Bharathan Publications.
1962. Print.

Rao, Nanduri Aparna. Curriculum and Methodological Issues of Business
Communication in Management Institutions. Shreemati Nathibai Damodar
Thackersey Women’s University, Mumbai. 2012. Thesis.

b

Raviya, Hitesh D. “Decolonizing English Education in India.” National
Education Policy 2020, in Regard to the English Education, 26th April
2022, Knowledge Consortium of Gujarat, Ahmedabad. Lecture.

Raviya, Hitesh D. “Decolonizing English Education: English for Specific
Purposes”, Notions: A Pecer Reviewed International Quarterly Journal of
English Literature and Language. Vol. Il, No. 3, pp — 103-120. 2011.

Raviya, Hitesh D. “English for Specific Purposes (ESP): A Developing Branch
of EFL”, English Language Teaching: Recent Approaches. Ed. Atlantic
Publishers and Distributers (P) Ltd. 2010. Print.

Raviya, Hitesh D. “Enhancing Student’s Communicative Competence and
Written Competence in English through Chatting and Blogging”,
Scholarly Research Journal for Interdisciplinary Studies. Nov-Dec, 2013.
Vol I1/1X. 558-564.

Raviya, Hitesh D. A Critical Evaluation of the Efficacy of the Testing
Practices in English (Compulsory) at the Undergraduate Level in Some
Universities of Gujarat. Sardar Patel University. 2002. Thesis

Richards, J.C. Language Curriculum Development. University of Hawaii,

1985. Print.



Sharma, Kavita A. Sixty Years of the University Grants Commission:
Establishment, Growth and Evolution. New Delhi: University Grants
Commission. December 2013. Print.

Sood, S.C. New Directions in English Language and Literature Teaching in
India. Delhi: Ajanta Publication, 1988.

Tasildar, Ravindra Baburao. A Critical Evaluation of the Special English
Papers Offered at UG Level in Select Universities of Maharashtra State.
University of Pune. 2012. Thesis.

Tilak, Jandhyala B.G. Higher Education in India: In Search of Equality,
Quality and Quantity. New Delhi: Orient Blackswan, 2013.

Vanikar, R.V., Dalal K.P. and Desai, B.J. “What Do We Need Language for: A
Report on Language Needs of First Year Students at the M.S. University,
Baroda”, JELT (India). Vol. 19(6). 1984. Print.

Venkatesh, Karthik. “Mahatma Gandhi and the Language Games”. Mint. 2019,
https://www.livemint.com/mint-lounge/features/mahatma-gandhi-and-the-
language-games-1568967396027.html

Webster, J., Watson, R. “Analyzing the Past to Prepare for the Future: Writing
a Literature Review”, MIS Quarterly. Vol 6, No. 2, pp. xiii-xxiii. June

2002.






