CHAPTER 1

THE SIGNIFICANCE OF THE PRESENT
STUDY

Solkdokde dokskkk

) HHNHH

MR G dk G WS R R e e R e A SBR MR IR W TS M M MR G A W e W wmw e A e
W aa e e A W M M e e REE e R GOV TN S AR G R M e R M R e e e e e e

1.0.0 Introduction

1.2.0 Factors Affecting Social Change
1.3.0 Models of Change

1.4.0 Educetion and Social Change
1.5.0 . Teacher and Social Change

1.6.0 Need for the Present Study
1.7.0 The Title .

1.8.0 The Definition

1.9.0 Objectives

1.10.0 Delimitations

N e W R MR NS WR B dem NS AR e e G G G N e e 6 mee Y S M e W o e
WL NS e SN N W e R S W G M SR MR AR ST am ee gy mm M e e mr me mm ww



I

THE SIGNIFICANCE OF THE
PRESENT STUDY
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1.0.0 Introduction

The central theme of the present inguiry is an in-
depth study of the role of Indian Teacher as an agent of
change. The study derives its importance from the fact,
that the impact of advances in scientific, technological
and social field has created challenging demands on
education. To meet this new demand teacher is looked upon
as the key agency. It is the teacher who can act as en
agent of change for education to meet the:. new soéiai
demands. For him to do so, his role has to be redefined.
The role éf teacher as en instrument of change is an

importent area of research.

In order to have a clear conceptualization of the
teacher's role, it is necessary to clarify the various
concepts viz., factors affecting social change, models of
change, education and social chénge, and‘teacher as an

agent of social change.



1.1.0 Concept of Change

'Change like happiness and creativity, is strietly an

artifact, a by-product of work as disfinguiahed from labour.
To the extent that life is not routine, not automatie, and

net non-conscious celehration of fixed habits, the thing we
call change is one of its consequences.' (Watson, 1969). If
any individual, wants to set an adequate adaptive process in
motion, it is like introducing democracy. One gets a democratic
situation by respecting opinions seeking consensus, looking
for impersonal criteria for making‘evaluation. But one does
not get democracy by trying to legislate it, and one does not
get change by frying to legilate it either. It is true that
one can pass laws that do not represent consensus at that
time. This does not guarantee an effective change. To give an
example, consider the Untouchability ( offences ) -Act of 1955.
When the Constitution was drewn it not only declared that
according to Article 14 and 15 the equality before law was a
fundemental right, but alsc abolished untouchebility by
Article 17 and made this practice punishable according to law.
The Act was passed in 1955. Thus, in the urban areas, Harijans
today suffer less from any severe discriminstion and like
other citizens they go freely to the hotels and restaurants.
However in the villages there is still considerable hostility

towards them. They are not permitted to draw water in the



villaée well, nor their children are permitted to go to the
village schoel with freedom. Though the practice is illegal
and the person practising it could be punished by the court of
law, there is social approval in the rural society for this
practice, and consequently many Harijans living in the
villages suffer hardships inspite of the Untouchability Act.
This clearly shows that mere legislation does not bfing o
éhange. |

As a second illustration we could take the case of law

| relating to prohibition. When Gandhiji was alive he carried on
a vigorous propaganda against the consumption of alcohol and
against collection of excise revenue from this source by the
government. He was ¢ convinced that Indian society could be
regenerated only by prohibition. Consequently, the constitution
makers put this as Article 47 among the directive principles
’ef State policy. Thbugh prohibition was introduced by some of
the State go%ernments where the congress party was in a
majority, there has been an oppesition to it from the upper
middle class as well as from the lower class. This is the
reason why illict distillation has become guite common even
after independence. It is true that prohibition has helped the
urban labour families. But there has not been any strong public

opinion in faveur of prohibition, nor are there any organizational



efforts to influence public opinien. Thus, the case of
prohibition clearly shows how mere legislation without the
support of public opinion fails to bring about r. change. It
is true that by such means the government can make persons

behave differently at the overt level.

The above two cases show how important social values and
social attitudes are to make social legislation a success. The
change comes when persons start accommodating to the new
extrinsic deﬁands, not merely by going through the motions,
bgt by assimilating and rationalizing the appropriate spirit,
attitudes and values within their way of life. As Lewin (1951)
has pointed out 'Legislated' changes requiring only behaviour
conformity to a ﬁew norm are highly reversible. They remain

as a new behaviour pattern only as 7 long as there isladequate

policing and enforcement. Thus a forced innovatien, oy legislated
performence is. futile unless the chapge is supported by- public
opinion. In human affairs the change>must be accompanied by
'learning;; and learning may precede or follow the altered
performancé. Here the high value is placed on training or
education. As a result new insight and new‘performances are

created. This is a real change because, even though the new

. performances may not be maintained very long in the same way, the



system does not g0 back to the old ways as if nothing had
happened. It means that the trained person looks at himself
in a diffefent way, interbrets the world differently and

H

dees things in a somewhat new spirit.

Change implies the process of being different in the

society. Whatever be the theories of its origin, it signifies
the common consciousness of Belenging to a group and is
therefore essentially a paychelegical entity. Secial change
therefore refers to the modifications in the organization
and behaviour 6f the group as expressed in its laws,
institutions, customs, modes énd bediefs. The change may

be graﬁual(or sudden, evolutionary or revolutionary. When

change is supposedly for the better it becomes progressive

which is essentially an evaluative concept.

To explain the concept of change to the fullest
extent it ié worthwlhiile to categorise change in the

following aspects :

(1) Social Change
(i1) Structural Ohangé
(iii) Institutional Change
(iv) Personal Change
(v) Change in sbilities or attitudes.



These categories of change are discussed in greater

details in the paragraphs that follow.

1¢1.1 Social Change :

In every society, changes have been occurring in the
seeiai process. Even among tribal groups the conflicts and
the pains that arise in wresting food from hostile .and
inhospitable nature necessarily bring abeut social
interaction. There is the inevitablg‘problem of socializa-
tion of the new generation and the handling down of
~beliefs, skilis and techniques from one generation to the
other. But these changes are so minor that when one looks
at them from the larger perceptive of seciﬁl life it looks

ag if seciety has remasined static. !

The concept of change is not new. The vedas say‘tliqﬂf'

means continue to move. In the mest concrete sense of
'change', every social system is changing all the time.
This follows from the fact that at the very least its
members are growing older and are:therefore undergoing
physiological transformetions, some of whieh affect their
role performaﬁee. Changes due to aging may not be very
important in the short run, but there are other short run

changes going on continuously. For example, in the very

]



process of interacting with one anether, the members of the
social system subtly affect one another's attitude, including
their mutual expectations. If the social system is a sub-
system of a larger one, then its members are also being subtly
changed in their abilities and attitudes by their participa-
tion in social system other than the system of reference.
These are only a few examples of the myriad changes going

on in a concrete sense. Despite the existence of such
continuous change, a social system is relatigely stable and
unchanging. Such judgments which may be valid within a
certain frame ofligference, imply that some kinds of ehange
are regarded as more important than others and that fer

certain purposes some changes may be ignored.

Social structure is something stable, relative to some

point or peints of reference. For example, a child's mother
behaves somewhat differently from day to day, yet she
maintains a certain kind of relationship to the child. She
continues to protect, guide, encourage and takes care of him.
Ignoring minor variations in the way in.. which she carries

out these activities, one can say that her role as a mother

remains fairly stable. It is a part of the structure of the

relationship. Further structure is related to functions. For



example, in the'family ('a social system ) the role of the
mother is socializing children, by which, children are taught
to speak, walk, respect preperty rights and maintain harmony
and morale, according to patterns establishing in the

culture of the society. When these patterms become relevant
in a particular family, as when a child is born, the adults
in the family typically conform to the patterns, thus'merely
acting out established sociétal roles. But in doing so, they
bring about very important structural changes in the |
particular family. In a narrow sense, social change is change
in the structure of a social system, which has been stable
or relatively unchanging. In its basic sense, then, social

change means éhange in social structure.

¥

1e1e2 Structural Change @

\ To understand the concept of change fully, it is
neceséary to understand the kinds of structural change. The
most important kind of structural chenge is change in the
comprehensive standards, that the investigator would prefer
to call them values.The values in mind'heré are, of course,
values that directly affect the content of social_rolés and
social interaction and not purely cultural values. Ag an

exemple of value change one can consider the transition from

a feudal type ef society to an industrial -~ commereial type.



Such changes do not occur in a short span of time but may
take generétiené. They manifest themselves in a gradual long
term trend, with‘ups and downs in the short run. At a more
analytical level, this change in values may be viewed as

" a change in fhe emphasis upon different system problems or
different functional systems of society. In a feudal society,
the highest social ﬁesitiens were held by warriors and
priests,. who manifes£ed thé'chiefrvalues of that éocigty,
Econémic functions, though important, were not valued so
highly as the others. In the industrial - commercial type

of "society, however, ecanemie‘preduction is more highly
valued and so leaders in this field of activit& have greater

prestige.

Some changes in values are—changes ip the relative

. scope of the 'pa%tern variable'. Ag an illustratien,‘?ndia
seeﬁé to be undergéing a gradual transformatien which can
be broadly characterized as an inéreasing emphasis on
'universalism' as against 'particularism'. For example, any
man who lives a 'holy"lifé, ﬁhétever his arigins may be,
is admired and yraiseé‘ For'the holy life/the‘standards are
universalistic. They apply regardless of thé particular

position a man may have, regardless of the group he may

belong to. The caste system however, is intensely

10
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particularistic as a whode. The dharma or religiously
prescribed set of duties for one caste is quite different
from the dharma of another caste. Men are judgeh’and

treated not according to the same standards but according to
the caste or particular greup to which they belong. In
modern inaia, however, the scope of universalistic standards
is gradually increasing, and men are being judged more often
- than in the past according to standards that have nothing to

do with their particular caste.

1.1.3 Institutional Change :

Institutional changes refer’'to the changes in the forms

of organizatien roles, and role content. Changes from a
polygamous to be a monogamous system, from an absolute
monarchy to a democracy, from private enterprise to socialism,
are exampleé of society-wide institutiopal changes. Even in»
the smaller social systems such changes occur. For example,
in a business organization a n;w method of calculating wages
may be introduced or a labour union may acquire certain new
rights in the determination of company policy. As with
changes in values, so with changes in particular patterns
such as norms and roles. A change may consist in the

introduction of something new or in a shift in the relative



importaﬁce of patterns already existing. The'change from a
colonial government to democratic gevernmént in Iﬁdian
gociety is the introductien of something new accompanied,

of course, by the aisapyearance of an older form. Changes
that affect many groups within a society may involve some
change that at first is not important so far as the
structure of the whole secigtyjis concerned but becomes
impértaﬁt as it gradually spreads and establishes itself as

the normal pattern for groups of the relevant type.

1.1.4 FPersonal Change :.

Independent. of any changes in the value patterns and
inétifutional patterns, changes may occur in the particular .
persons occupying the roles ofqa social system. Over a long
period of time such changes are; of course, inevitable since
people grow o0ld and retire. The importance of these changes
varies. At a very concrete level of analysis, what 1s always
importent is who occupies a particular social position. At
this level every one is unique in one's capacities, .and
developed abilities. In a subtle way,’théﬁ normative system
itself, i.e. the detailed expectations with regard to quality

and kind of role performance is affected by the unique:

personality of the role occupant. However, taking all the roles



of a large'secial‘system as/a whole, the cﬁange effected

by a turnover in pefsonnél aiene is ordimarily not great,
enough to be regarded as structural change. It is usually
regarded as an aspect of the eﬁd}essly varied flow of
interaction within a given social structure. Here turnover
means as if it occured withiﬁ relatively stable conditions,
that is caused by retirement, and the normal processes

of dismissal ;rom pdéitions for incampetenée or other
revealed defect. The quality of personnel will be affected,
however, if the coﬁdition of seleétion changes. Mere turnover
in personnel is not a structurel change in itself but it‘may

1
cause structural change under circumstances.

1.1.5 .Chenge in Abilities or Attitudes :

" What has been said about turnmvef appiies equally to
changes in the same personnel. They do not censtitute
structural change, ﬁut they may cause it. If one has to
regard changes in the personality or physical constitution
of a role occupant as a social change, one has to give up the
distinction between change and stability. If the structure of
a system reméins the éame, the system is to that extent
stable, and changes within but net of the structure are

regarded as the simple operation of system. Broadly speaking,
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social change is either change in the structural aspects of

a system or change in the relative importance of co-existing
stwucturel patterns. Change is qualitative when something
structurelly new is aéded to the system and hence brings
sbout adjustments in other parts of the system. Change is
gquantitative in that certain new elements bring about more
structural adjustment than ethers, and also in the sense that
& new pattern may repléce an older pattern to a great or less

extent.

This comprehensive discussion about thehconcept of
various changes leads the investigator to discuss the factors

affecting the changes. Below are given the various factors.

1.2.0 Pactors Affecting Socisl Change

'One fundamental assumption is that men are rational.
Another assumption is that men will follow their
rational self-interest once this is revealed to
them.A change is proposed by some person or group
which knows of a situation that is desirable,
effective and in line with the self interest of
person, group, organization or cemmunity¥ which
will be affected by change. Because the person {or
group) is assumed to be rational and moved by self
interest, it is assumed that he ( or shey ) will
adopt the proposed change if it can be rationally
justified and if it can be shown by the prosper(s)
that he ( or they ) will gain by the change.'
(Bennis, Bene and Chin, 1973).



1.2.1 Major Factors :

Industrialization; legislation, and education are the

three major facters that affect social change.

(1) Industrialization :

The political revolution in England, America and
France end Industrial Revolution in the Western Buropean

new
‘countries made the people realize that a era in the

history of maen was opened. When the society gets /
industrialized, it becomes essentially urban. There is a
demand for skilled artisans, as well as semi-skilled
workers because the production and the use of machines
involves speciélised knowledge and training. Conseqguently,
thére.is a big advance in edusation in the society as a
whole. Ma;s education is one of the characteristics which
differentiates the industrial urban from the non-industrial
urban society._ Another characteristic of tﬁe industrial
society, is the emphasis on achievement. A man's status
depends upon what he is!capable of doing and net to which
family er‘caste he belongs to. Out of this emphasis on
achievement fwe other characteristics of the urban industrial
society flow out. The class system becomes highly fluid so

that it is possible for a person belonging to a lower class
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to move up to a higher class irrespective of the caste and
religion. Secondly, social power, instead of being confined
to a small minority in the society now gets diffused
throughout the society. There is a vast organization of
men, materials and money in order to bring about mass
production of goods for the national and inter-national
market. This affects the social structure. The bold and
enterprising move from bottom or the middle of the social
lad&er to top. The industrial labourers who constitute

the bulk of popﬁlatien alsolbecéme well educated and highly
organized. The quality of their lives becomes superior.
They live ih comfortable houses, use modern gadgets, and
consume quite a large portion of goods and services produced
"in the community. In contrast te this the labour class of
e non-industrial seociety is utterly poor and is unable te
consume what is produces. There are enormous structural
changes in society as a result of inéustrializatign. There
is division of labour because the productive processes
become more specialized. There are also changes with respect
to integration. In the place of social solidarity arising
out of kinship and caste, there is now integration based on

legal contrasts. There is enormous increase in voluntary

associations. Instead of being = member of caste in which one

s



-is born, and the member of the villageLone is born, a

person now becomes a member of several associations which

are national and internationzl in scope.

(ii) Iegislation as a FPactor of Change :

The general function of law is to influence the sub-

groups, and persons belonging to a society to conform to

the group expectation. Thus the law is a means of social
control. According to a second view, law could be more
dynamic. It has not only the function of social control, but
it has also to bring about social change by influencing
behaviour, beliefs and values. Often in the dynamic societies
the social norms will be szhead of the legal codes. In such
societies, it is necessary to bring the legal code into
conformity with the prevalent social values. There is also

) another aspect. A dominant minority may have some social
values far ahead of local code, on the one side, and the social
practices of masses on the other. Such minorities will
endeavour to change the legal code as means to persuade the

rest of the group to adopt new social values.

As an instrument of social change, law involves two
interrelated processes. By means of new enactments there will
be industrialization of a new pattern of behaviour‘manifesting

new social values. When this new patterm is incorporated in



the legal code, any deviance from this new pattern could be
penished according te law. However mere institutionalization
by itself is not enough. It“may become a letter of the law
but not a social force. In order that law could become an
active social force, there should be a correlated process,
namely, intermalization of this new pattern of behaviour in
the individual. These two are closely related. If the
institutionalization is successful, it facilitates the
internalization of the new values by bringiﬁg about a change
in the attitudes and beliefs of the individual through social
upbringing in the individual family. To quote as an example,
during the nineteenth century, the customs of 'Satti' i.e. .
the burning of the widow on the funeral pyre of the husband,
was practised extensively in Rajasthan, among Rajput princes,
and also among Byshmins, in Bengal, and to some extent in U.P.
and other northern states. Ram Mohan Roy began the active
campaign against 'Sati'. Lord William Bentic studied the
mafter and finally in 1829 passed an Aet prohibiting 'Sati!
and making it an offence. After gradual acceptanée thé gociety

has rejected that custom.

Considering the post-independence period, the Endian

constitution provides for equality of rights and secial,

18



economic and political justice to all eitizens irrespective

of caéte, creed or sex. In fact this is put as an Article

in the fundamental righté which are justifiable.

intouchability was abolished by Article 17 and Article 24
asserts that no child below 14 is to be employed in any

factory. As a consequence of the fundamental rights as

declared by the Indian Constitution, there has been considerable

social legislation since independence.

For example, the Hindu Marriage Act of 1955 abolished all

caste—restrictions as é necessary: requirementf for a valid
marriage. This act also enforces monogamy and this brings an
equality between the two sexes men and women. It also provides
for judicial seperation and divorce or dissolution of marriage,
so that the rights of men and women are the same. This Act
defines the term 'Hindu' in the widest possible manner to
include Harijans, the scheduled castes and the Girijans - the

scheduled tribes.

To quote another example, Hindu succession Act of 1956
confers for the first time absolute rights over the property
possessed by a Hindu woman. Secondly, both the sons and daughters
get the right of inheritance from the property of an intestate
Hindu.
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Another very significant Act is the Untouchability Act
of f955, offences against this act, are cognizable and

compoundable.

Thus social change could never brought about by unaided
social legislation but social legislation could become effective
only when there is organized voluntary effort to make the
people understand the new values embodied in the new law.

Even more important is the task of the parents and teachers in
every individual home and school to help the child Yo intermalize

the new legal norm as a social norm.

(iii) Bducation :

The first form of relationship emphasizes that without
the basis of education, no desired social change can be
brought out. There must be education as a basic condition and
only then can any real social change or modernization be
possible. Usually, modernization has remeined a far cry, when
efforts of desired social change are based on the sandy
foundations of illiteracy, or semi-literacy. Industrial
modernization in any country demands a widespread and careful
use of complex machinery. If properly educated and well-trained
workers are not available to handle that sort of machinery, it

is bound to cause several grave losses and dangers. One can
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witness an endless series of such examples in the factories
and mills in India, where illiterate, semi~literate and
illtrained wofkers are meeting numerous failures in increasing
the quantity and quality of the goods, produced by them, and
thereby bringing about no real social change, modernization,

in the existing situation.

Similarly any programme of bringing about radical social
reform of change in society is bound to remain more or less
at a superficial level or unfulfilléd, if its population lacks
education. As an illustration, Sharda Marriage Act, Hindu
Code, Untouchability. Offence 4Act and,Prohibition Act, which
had sought to reform and changé the Indian Society, have
actually remained ineffective so far. The reason is that vast
ma jority of our people have not been able to appreciste the

implications of these attempts due to their lack of education.

During the last fifteen years an attempt has been made to
bring about radical social, cultural, political and economic
change, an awakening in the Indian villages by adopting the
strategy of decentralized administrative control of planning
activiﬁies. Accordingly, a great deal of pélitical and
administrative power has come in the hands of village leaders
like 'Sarpanchas' and pradhans. But many of these local

village leaders have behaved in very irresponsible, selfish,



haughty, traditional, corrupt or rude ways, mostly due to

their lack of education and adaptability.

1.2.2 Sub-Factors Affecting Social Change :

The sub-factors affecting social change are discussed
below‘:

(i) Empathy :

The capacity.to see onéself in others' situations is
an essential characteristic of man for modernization of his
society. It opens up one's mind and equips him for rational,
situational and structurél choices. It contributes substantially
to the emergence of a mobile personality, a personality that
is not inalienably bound to a particular segment of territory,
to a perticular group of kin, or to a particular set of
aseribed roles. Freed from inhibitions and injunctions of
tradition, the individual escapes from the constricted sphere
of participation to the wider area of high participatien in a

~variety of divergent roles.
(ii) Knowledge @

In every society there are many conditions which make

for social change. Most important are the growth in
contact

knowledge and occurrence of social and social conflict with

~
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other groups. The growth of knowledge has not been continuous
nor has it occﬁrred at the same rate in all societies. At

some periods of social history, there is a rapid growth of
knowledge, e.g., Western Europe and America in the present
century. { But at other times, it has been Practically stagnant).
The tremaﬁdous rate at which knowledge is increasing is due

to intense specialization in minute branches. This growth is
knowledge and its application to the problems of life, has been

a major condition of present social change.

(iii) Socisl Conflict @

Social conflict has played a part in human history from
the earliest times. The tribal conflicts and later on the
conflicts between petty kingdoms and in the recent decades
the conflicts between groups of nations have been responsible
for tremendous chenges. Conflicts within the society have led
to social stratification and changes in the social structure.
In the last two or three centuries the Weste;n European nations
established their colonies in all the continents of the world
and brought about many changes in the soecial stratification
of each colony. Equality of opportunity bestowed by the
Indian Constitution created social conflict which resulted in

Social change.
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(iv) Conflict Between Generations :

There is also the problem of conflicts between generations.
Alwayé the younger generation is critical of the older genera-
tion leading to rejection of some aspects of social life and.
to innovation of some others. There are all kinds of new
patterns evolved within the culture. One of the significant
features of the twgntieth century is the rise of organized

youth movements.

(v) Individual :

The earlier theories of social change tended to emphasize
a single factor in the causation of change. 411 important
social and cultural changes are brought about by men of genius
like Ram Mohan Roy, Ishwarchandra Vidyasagar (1820 - 1891),
Ramkrishna Paramhamsa (18%6 - 1886), Vivekanand (1863-1902).
No one can deny the personal influence of great men in the
spheres of morality, religion or even in polities. To take only
two illustrations, it is impossible to deny the influence of
Marx, Lenin and Gandhi on the course of history in the twentieth
century. Each in his own way, influenced very greatly not only
events but also the intellectual and moral atmosphere of the
world. They owned their position of leadership to their personal

qualities, Their values influenced the society of their times.



o9
a

(vi) Social Force :

An example may be given to emphasize the influence of

’ . of thought
social force. In the nineteenth century two important currents/
were dominent in India, one in favour of social reform, and the
other in favour of liberal outlook on life and parliamentary
procedures. One cannot overlook the fact that both these

movements were due to the social forces created by the British

ingtitutions and English literature.

(vii) Material Factor :

Material factor is also an important aspect of social

change. NMarx considered the importance of material and economic
factor. He said two elements, in social life are most significant,
namely, the development of technology and the resulting changes
in the production of goods and services, and the relation

among the social classes. He asserted that the development of
productive force changes the relstions among the class leading

to inevitable social conflict and the emergence of a new social

order.

(viii) Technology :

The most important aspect of technology is that a man

thinks rationally and objectively about things and events.

Technology can ohénge only when a man thinks that it is possible
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to improve the way in which one is doing. It is only when

a man is in search of a bétter way of deing things with 1:£§??ts’
less cost and greater efficiency that it is possible for

him to aﬁply his mind to the way in which he is doing and
there is hope of finding out more efficient techniques.

It is only then that a man will s;ek knowledge that is
évailable and use that knowledge to do things more efficiently
and more economically. Ong can see the immense changes in the
field of agricultural technology. Advances in chemistry have
led to the preparation of new fertilizers and new pgsticidas.
Advances in biology have resulted in the propagation of new

varieties of seeds, high yielding on the one hand and disease

resisting on the other.

Another important area in which great technological

improvements have taken place and have contributed to significant
changes in social life is that of modern industries, transpor-
tation, andg communication. The road, railwgys and air

transport have increased greatly. Communicatidn plays an
important role in bringing social change. Newspapers, radio,
transistors, television, cinema and telephone, reduce the
cultural differences between the various social classes,

between the castes, and between the rural and urban communi-

ties, between languages, between states and between nations.
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To understand the social change in details, it is
necessary to discuss the modglé of social change. The following

pages unfold the discussion of the same.

~

1.3.0 YModels of Change o ,

Social change in the form of modernization was ushered in

india by the British rulers. The British Government inaugurated
a‘new, modern formal system of education which was different

from the one which prevailed in the past in India. This new
system of education increasingly became the decisive instrument.
The traditional social structure of Indian society was dislocated
and the process of modernization were thus initiated. One of the
outstanding changes which Indian society is facing is the change
in the social structure due to social mobility. The last quarter
of the nineteenth century and the first quarter of the twentieth
centbury séw tremendéus changes in social stratification due to a
large number of Hindqs taking to western education with eagerness
and qualifying themselves for the middle posts in the bureaucracy
during the colonial period. As a result who had easy access to
education held high positions in gcvefnment and administration
wént by educational qualifications. These groups acquired a high

status in both systems of stratification.

I

Similarly, in the first three or four decades of this

country, tremendous changes took place in the South Indian States
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because of access to education by the lowei caste groups and
the non-brahmin movement. This upset the equilibrium between
the advanced castes and the backward castes in that part of
the counfry. FPurther today we find that the elite is being
recruited not only from the forward castes but alse from the
backward castes and classes in the cifies as well as the rural

areas because of spread of education.

Article 17 of the Indian Constitution abolished
untouchability. As a result of this Harijan:- enjoys the same
legal rights as aﬁy other citizen. Harijan boys and girls are
given full facilities for education upto the highest standards
in the university. 4s a result of this many Harijan# men and
women have now entered the profession of teaching, léw and
médieine. Thoge who have entered politics have become national
leaders and have been ministers, in the state as well as in
the central cabinet. During the last fifty years thousands of
Harijan families have moved from the lowest class to the
mid@;e class. Finally because of spread of educational
facilities, Haiijans and Girijans have come to occupy position
of prestige, wealth and power unheard of in the history of
country. |

For more than 2000 years from about 300 B.C., there was

practically no education for women., Only a few women of the



upper castes and upper classes were given some education at

home. In the 19th century there was an awakening among women
with respect to their rights for education and for entering
careers. The advent of independence in 1947 ushered a new era
with respect to women's education. The Constitution of India

with its assurance of complete equality to both sexes and

acceptance of a special responsibility for the education of

women has brought a new awareness of the problems involved.

As a result education increased among Indian girls. The 20th
century has peen women functioning in the various professions,
in the administrative and in the peliticalliields.~é large
number of women have been elected to ﬁhe local bodies,
municipalities, District Boards, Taluka Boaras, Legislative‘
assemblies, Lok Sabhe and Rajyasabha. indian women have also
been governeés, ambassadors and have répresented India in
international conference. Thus, with the removal of legal
disabilities and by availing themselves of the opportunities
in the field of education, women are now taking their right
place as citizens in a free democracy, it must, however be
noted, that most women in the rural as well as in the urban
areas are not fully participating in the economic, political
and social fields since they are not being educated and since

the o0ld social values are continuing to operate inhibiting

them. Moreover it is the result of spread of education among

S



girls. According to Kannan (1963), 'During the first thirty
yeérs of the 20th century, intercaste marriages were very
rare. However since the thirties probably with the increase

of women's education there have been many inter-caste marrisges.'

The traditional Indian society is based on the assumption
that the craftesman is trained in his house by his father and
brothers. This is the general pattern of caste system, where
the craftsman is born into his caste and is trained at home.
Low productivity is due to lack of education and lack of
training. Modern industries need train skilled workers because
the economic development depends upon skilled workers and
efficient management. So on the basis of the recommendations
of the Shiva Rao Committee ( 1954 ) The National Council for
training in vocational trades was established in‘1956. Its
functions were to establish and award trade certificates, and
t0 prescribe standards of training. The Directorate General
of Employment and Training now conducts the craftsman tfaining
scheme, national apprenticeship tréining scheme and central

training institutes.

It has been noted that Gandhi laid great stress on the
need to promote on awareness in the worker of the problem facing
him in 1918 itself, whether at Champaran among the workers in

the indigo plantations or among the mill workers in Ahmedabad
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mills or among the peasants who participated in the Kheda
Satyagraha, Gandhi laid a great emphasis on workers'
education. At Champaran he even built up a cadre of women
teachers to help the plantation workers to learn about

themselves and about the situation in which they were.

In 1957 with the co-operation of the Ford Foundation,
the.Government of India set up a committee of experts on
workers education. The committee recommended the setting
up of local Workers Educgtjon Boards in industrial centres
to provide instruction in trade union matters to understand
union management relations, and obtain a knowledge of the
industry in which he is working. As a result of third plan
reported that ' these courses have helped to raise the sélf-
confidence of fhe workers, increased their ability to take
advantage of the protactive : labour laws, reduced their

dependence on outsides and inculcate in them an urge for

material and economic welfare.'

The farmers listen carefully to thé weather forecaste
and price bulleting., They get the latest information on
agricultural practices regarding use of improvéd seeds,
fertilizers, implements etc. through the radio, through books

from the agricultural extension officers and block development

officers. These agencies imparted education to the farmers.
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As a result the Punjab, Haryana, Himachal Pradesh and Gujarat

areas have contributed much to the 'green revolution' in India.

It will be interesting to discuss social changes with

special reference 1o education. It does without saying that
education is a potent force of change. Almost all advanced
countries revolutionaliséd their system of education to bring
about change in various spheres of life - social, economic
and cultural. In the next pages to come the researcher has

discussed social changes with reference to education.

1.4.0 Education and Social Change

Education cannot rest conitent with mere socialization of

the individuals according to the traditional or congervative
norms. Now its purpose is radically changed. As Gordon (1969)
pointed out, ' It is the purpose of education to till the soil
of the existing social order and to plant the seeds from which
new forms, new social orders grow. When the soil is recalcitrant
and unyielding - resistant to the natural forces for change

more radical processes emerge.'

This view regards that education can engage itself in
much more positive action and can rebuild society by inculcating
in the young a programme of social reform. The educational

system of any society is related to its total social system.



In modern societies, where positions, status and roles are -
baged on achievement, merit, qualification and training rather
than on ascription, and further, where production is
increasingly based upon the use of machines necessitating a
complex division of labour and demanding organic solidarity,

the formal educational system acquires a strategic significance.
The modern society expects educational institutions to provide
masgs instruction, promotion of scientific and technical ad&ance,
occupational recruitment and social selection, based on training,
qualification and knowledge suited to nonascriptive, rational,
universalistic, and secular patterns of orientations underlying
the statuses and roles demanded by the exigencies of functioning
in the modern social structure. It is a sub-system performing
certain functions for the on-going of the total social system
get reflected in the functions it lays down for its educational

system and the form in which it structures it to fulfil those

functions.

In a static society, the main function of the education

system is to transmit the cultural heritage to the new generations.
The cultural heritage of any society can be said to be the aims
and goals it cherishes as a group, the values and attitudes it
considers desirable and the skills and knowledge it needs for

the achievement of the goals. In a changing society these keep

on changing from generation to generation and therefore, the
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educational system in such a society must not only

transmit the cultural heritage, butb aiso help in preparing
the young for adjustment to any likely change in them. An

~ education system geared to mere maintenance of status-quo

is bound to become dysfunctional in a changing society.

It can foster conformism only upto a particular limit, butb
beyond that limit it has to foster critical judgement and

deviation among them to accept and adjust to change.

In the contemporary world, according te Moore (1965),
'the proportion of change that is either planned or issues
from the secondary consequences of deliberate innovations
is much higher than in former time.' This is mofe 80 in
societies that have nevwly become independent and are in a
developing stage. Consequently in such modern complex
societies education is called upon to perform the function

of becoming an agent of change.

Thus, the relation of education and society in contemporary
changing societies has become very complex. The changing
society needs a different educational system, and therefore
forces oertain‘changes in its functions and structure, and as
the society increases the quantum of planned change it thinks
desirable, it calls upon its educational system to help it to

bring it about in a peaceful manner through the socialisation



of the younger generation.

There are three ways in which the relation between
education and social change can be studied (a) education may
ignore social change and serve as a conserver, of traditions,
(b) education may act as a cooperative force in social change

and (c) education may work as an agent of social change.

1.4.1 Education as a Conserver

According to the view that education as a conserver, the

function of an educational imstitution is to train the
intellect, transmit what is permanently worthwhile in the
cultural heritage and adjust the young to the society as it
is. It regards it only as an institution of learning and is
against‘turning it into an agency of reform. It thinks that
such a course, instead of 'arousing and developing in the
child a certain number of physical, intellectual and moral
states which are demanded of him by both the political
society as a whole and the special millieu for which he is

specially destained.' (Durkhein, 1956).

Besides, controversey regarding which reforms should

be inculcated through educational institutions, may turn them

into battle ground of conflicting interest groups. 'If one

admits the possibility of obtaining through the school social



reforms that one likes, one must also admit the possibility of
obtaining social reforms thét one dislikes. What happens will
depend on the popularity of various reforms éhe plausibility
of their causes and the pressures theylare able to exert on the
educational system.' ( Hutchins 1953 ). Such a view-point can
be sociologically acceptable with reference t0 more or less

static societies.

1.4.2 Education is a Co-Operative Force in Social Change

The contemporary world is a world of changing sbcieties.
Ghanges; that occur in them ' are frequent, occur in sequential
chains and affect a wider range of individual experience and
functional aspect of societies.' (Moore, 1965). In such societies,
therefore, an educational system that performs the function of
conservation only soon becomes either dysfunctional or
undergoes a change in its function as well as structure to
suit the new needs. However, it is not called upon to work as
a2 prime mover of social change, but only as a co-operative
force. It can deliberately cultivate among children (1) necessary
intellectual and emotional dispositiens and attitudes for
dealing with change in general, (ii) necessary technical and
social skills and (iii) teach them to react to change intelligently
when it occurs. It can do this by keeping abreast of social
changes and modifying in each generation the heritage it may

teach in the schools.



A number of sociologists, educationaists and anthropo-

ligists also are of the view that education must be a co-operator
in social change rather than a prime mover in it. Warner (1944)
says,
'Ag long as we have our present social structure,
education must be adopted to it or we will produce

a generation or more of maladjusted children and
unhappy adults.’

Ottaway (1953) sgys that education can produce change in
culture and society only under orders from those in power
according to him 'Education is a force which supports and
develops the chanée in social aims already decided by those in

power, but it does not initiate the changes.'

Thus, in complex nation societies ( Like India ) education

can neither be regarded as mere conserver nor as an agent of
social change. It can only be regarded as a co-operative force
in social change brought about by forces more pervaisive in
society. So changes in educational system brought about by
social forces may themselves affect other subsystems and
institutions in society and bring about some changes in them.
For example, introduction of liberal curriculum and through it
inculcation of liberal ideas of democracy and equality, had its
impact on the authoritarian mores of the family and developed
individualism leading to a changing in relationship between
parents and children, husband and wife and near and distant kins.

However this impact of education can be regarded as a result of



its cooperative role. Education is conceived here as an

effect of change.

1.4.3 Education as an Agent of Social Change:

This view regards that education can engage itself in
much more positive action and can rebuild society by inculcating
in the young a programme of social reform. It regards those
who assume change as universal an inevitable as wrong. As
Brameld (1955) says, they 'overlook the supra-individual
nature of many forces and institutions such as socio-economic
classes, mass-media, pressure groups and other centres of
_power in society. -They. undertake. the persistence and
recurrance of cuitural patterns andutherefore over emphasize
the novelty of history, opportunities for unplanned change

and the inevitability of progress.!

They do not see, therefore, that broad social change
mus%~be planned rationally and executed firmly so that
reactionary pressures can be eliminated and specific goals
may be achieved. This view, however, is sccialoéieally not
acceptable for following reasons : (i) The future of any
society remains very uncertain and it is impossible teo chart

it in details, any realized reform is always a product of

compromise and mutual adjustment of various forces in society.



(ii) The deeply entrenched cultural pattern moulds the way

in which people conceive and implement changes, for example
change brought about by industrialization in the west may

not be repeated in the east, (iii) In order to be an agent

of change, educgtion must determine the rate and direction of
techno-economic change and not be determined by them, However,
thig:is not possible for education as other forces are more

pervasive.

The implication of secial change for the educational

system can be better understood by characterising the nature
of social change itself and the direction in which it may

have occured.

(1) Change in Wider Social Environment :

“This change ﬁay be in the wider social environment
surrounding the society. There may be shifts of pelitical
alliance, military invasion, peaceful immigration -and trade
shifts etc. An economic crisis in England has instant
repercussions in India. Economy, health and education are
no longer mere doﬁestic matters. The necessity felt in India
for retaining the advantage of knowledge of English and of
strengthening it as well as for introducing the study of
such forcing language Russian, Japanese is an instance in

point.
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(ii) Change in Social Goals, Objectives and Values :

A society may deemphasize its religious, and other -

wordly goals like liberation from the cycle of births and
re-births, salvation etc. and may decide to lay more
emphasis on the secular and this wordly goals of the largest
number of people through political, economic and social

developuent and by adopting advanced technology and science.

The change may be in social values,*values that directly
affect the content of social roles and social interaction.
For example in india under the traditional caste system, men
are judged and treated for the most part not according to
the same standards but according to the particular caste
/ group to which they belong. In modern India, however, men are
being judged more often than in the past according to standards
that have nothing to do with their particular caste. This
gradual transformation can be characterised as an increasing
»emphasis on 'universalism' as against 'particularism'

(Johnson 1966). This may ﬁltimately lead to recruitment of
students and teachers on a non-caste basis. This adoption of
equality as a value may ultimately lead to compulsery and
free primary education, to expansion of primary educational
facidities to all children upto the age of fourteen and to

providing financial and other aid to backward classes for
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enabling them to avail of the expanded educational facilities.

(iii) Institutional Change :

The change may be 'Ingtitutional' which includes change in
more definite structures such as form of organization, roles
and role content. A change from a polygamous to a monogamous
system, from an absolute monarchy to democracy, from private
enterprise to socislism - these are examples of society-wide
institutional change. The change may occur in smaller social
system also.' ( Johnson 1966 ). The adoption of democracy and
adult franchise in India have made training in responsible
and responsive éitizenship absolutely necessary for the
electorate. This may ultimately affect the content and the
method of teaching in educational institutions as well as the
teacher-taught and teacher-principal relationships. The
adoption of socialism may require a new attitude to private
property, to investment, to spending and prefits.A new direction
in the political and economic socislisation may be expected from

the educational system.

(iv) Change in Knowledge and Technology

The change may be in the existing knowledge and

technology, space exploration, industrialization, agricultural

and domestic technology, transportation and communication, new

understanding of the human organism, individual and social human



behaviour serve only to illustrate some of the scientific
technological areas in which knowledge will continue to
expand. The teacher cannot know everything. Instead of
teaching certainties he has to start teaching exploration
of the unknown. Formerly it used to be thought that for
knowledge to be transmitted, it was enough to state it.

Now this has proved to be wrong. Mere stating it to the
learners is found to be insuffidient to make them understand
it, much more insufficient to induée them to agree, to

remember, or to act upon that knovledge.

(v) Change in Size and Composition of Population :

The change may be in the size and social cemposition of
the population. The exposition of population, with differential
rate of increase in different regions, communities, socio-
eéonomic groups and age groups may be necessitated many
changes in the educational system. There may be a rising
enrolment from presrimary to higher education and an increasing
demand for vocational and adult education, the student and
teacher population in primary and secondary education may
become more heterogenous.

(vi) Economy s

The change may be in one or more sub-system of society
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say for example in the economy. ' Modern industrial
technology transforms the scale of production, the economic
setting of the enterprise and the productive and social

role of the labour. It is dependent to an unprecedented
extent on the results of scientific research, on the supply
of skilled and responsible man-power ready to undertake
segment of job in impersonal, segmental human reiationships
and consequently on the efficiency of the educational system.'

( Halsey, Floud, and Anderson, 1962 ).

The occupational structure becomes more diversified and more
more occupations require educational‘qualifications. Edqucation
serves as a source of technological innovation and an
instrument for occupational recruitment. It acquires a new
function of social selection. It has to cater to the needs
of masses also as labour assumes g different status. This
makes education an importént investment. The educational
institutions expand in number and scope. The process of
democratisation affects their membership. The selection of
students and teachers becomes achievement based. This
ultimately influences their curricula as well as the structure

and functioning of institutions as concerns.
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Under the circumstances 'the process of cultural
transmission has to be performed in quite new%erms and
under new conditions. No longer it is a question of
handing on an unchanging or only slowly changing body
of knowledge and belief. On the contrary, educatien has
more to do with changing knowledge than with conserving it
and more to deo with diffusing culture to wider social
circles than with preserving and transmitting the particular

culture of a particular group.' ( Halsey, Floud and Anderson

{
1962 ).

Today the speed of social change and human development
is much faster than before. This makes the world of children
for more different than the world of their parents and
creates the problem of inver-generational gap and
communication. This necessitates an addition of the study
of the past in the curriculgr for the younger generation
and of the study of the present for the older generation

'thiough adult education.

It is interesting to discuss about the teacher and
social change. So in the next pages to come the investigator

has discussed social change with special reference to the

teacher.



1.5.0 Teacher and Social Change

Ruhela (1970), pointed out that education is an
inétrument of social change. According to him the relation
between education and social change may be of three kinds @
(1) Education is a necessary condition for- bringing about
social change. (ii) Education is an instrument, tool, means
agency or agentﬁfor bringing about social change in any
country. (iii) Education as an effect of social change in

any country.

But changes do not operate in vacuum. Some characteristic

features, potentials, and problems of social change do
influence change process. Anyhow, the objectives of
educational institutions are basically the same to inculcate
changes in thoughts and values of their students. The
teachers then become agents of a change system. They as
change agents have to play crucial role in educational
ingtitutions and in society. Unless teachers are going'to be
the active agents for bringing about this change, are
properly enlightened for this task, nothing can be accomplished.
It is the task of the teacher to educate, to educate for
change, to educate through change, to educate for orderly

planned revolution. If necessary to educate through more



disruptive revolutionary action.

There are innumerable conditions in the behaviouf
and thinking of our pelitical leader, which are influencing
all sections of our population, according to the downward
filteration theory, and if teachers also remain unenlighténed
and uncommitted, they will not be able to deliver the
message of social change properly, or at best they will
also dé so ambiguously or in a pentradictery and
unsatisfactory mammer. Gore (1967) has also felt concermed
for it. Accordiﬁg to him 'Merely exhorting the teachers to
become agents of social change will not suffice. They must
be made to realise with the help of suitable sociological
analysis of the indian society today as to why and how
they are expected to act in such a manner that the equaliza-
tion of educational opportunity, social mebility and
modernization are reaily achieved by the children coming

from all social classes and communities.'

As a change agent the teacher has to be innovative
asking the following questions to himself : (i) In what
respects do I want my students to be different because 1
teach them ? ( aims, objectives, values ), (ii) What can I do

to be assured that my students are sure to follew the change ?

( motivation ), (iii) What can I do to bring change ? and

~



how ? { Methods ). How can I measure the results of change ?
( Evaluation ). This type of introspection on the part of the
teacher can add freshness and vitality to his task as a
change ageﬁt. Only by such introspection he can fuse his role
and its expectations with his personality needs and thereby

can develop his innovative skills.

Every educational institution expects that its children
must learn to live in a world in which bot%, change and
differences are important factors of life. Children cannot
grow to the strature ofr our expectation if not helped by
téachers, parents and others related to change process. The
educator's or the change agents' target is individual and he
will be concerned with the effects of group dynamics upon
individual. Any where an individual is always under the
infiuence of a group dynamics. The primary group has been a
familiar feature in human experience since beginning of recorded
history. Pamily, class, tribe, team classroom are some of the
forms it has taken historically. These groups have effectively
served the purpose of promoting the structure of the society.
It is necessary to make investigation in the function which
primary groups have promoted and still continue to promote.
Thus the teachers' task is to translate relevant knowledge

of primary groups into principles of change in the inner and
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outside behaviour of pupils in their humen relationship.

The‘primitive societies do not have teachers in the
sense of persons who have specialized role in the society, to
instruct the young. The role of a teacher in pre-industrial,
societies was concerned with the transmission of a high
culture and a particular set of Vvalues to the children of elite
groups. In the industrial society the teacher transmits a body
of knowledge and skills appropriate to the abilities and needs

of the child.

B

But in India the Compulsory BEducation Act of 1918 laid
down, with a resulting modification of the teacher's role, a
belief in the need to educate the voters in emergent democraey,
a belief in the need for more people to be able to read and

write, a growing awareness that the socialization of the child
could no longer be fully achieved in the home; and a belief in

universal education as a matter of social justice. But highly
significant was the recognition of the need for a literate and
numerate population in a society undergoing a period of rapid

industrialization.

Some members of the public will have only the most general
expectations of the teacher. Groups like school administrators,
inspectors, parents of the pupils, pupils and other members of

the community have a much more direct relationship with the
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teacher and their expectations.
In the next section the investigator has discussed
the need of the study with special reference to the area

of the problen.

'
’

1.6.0 DNeed for the Present Study

Eduecation cannot rest content with mere socialization
of the individuals accor@ing t0 the traditional or
conservative norms. Now its ﬁurpose should be to bring out
radically changed, as Gorden (1969), has pointed out, ' It
is the purpose of education to till the soil of the existing
social order and to plant the seeds from which new forms
new social orders grow. When the soil is recalcitrant and
unyielding,z=nresistant to the natural forces for change, more

radical processes emerge.'

%ndia is in the process of transformation. The impact
of technological changes, the altered character of property
relations consequent upon its commitment to socialism, the
shift to impersonal relationships anithe growing sense of

unity and nationalism demand sweeping changes in social

organisation, attitudes, modes, customs and laws in a

society passing on from the agragién into the atomic or space
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age. Bducation in this context is to ensure that

outmoded ways of thinking and inefficiency of our social

" institutions do not retard further progress. It is to

keep the intergetion between technique, and social change
in equilibrium and prevent it from getting oub of control.
Education alone can ensure that whatever the challenge of
techniques, personality, and culture, society mske the
appropriate response by conserving that which is best in
the racial experience, and at the same time allow sufficient
leeway for fresh adjustments that may have become necessary
change cannot come in vacuum. It requires agents of change.
According to Havelock (1973), 'The change agent's success
depends upon the direct involvement, project continuity and

dealing with vested interest.'

The aim of the agent of change is to bring about change
in his clients, individually and organizationally. His
interest in people should be primary and his interest in
particular programmes or changes are secondary, because the

to bring
role of an agent of change is to help about the condition
necessary for the social system to carry on its own
improvemént programmes through his efforts. Another function

is to invent ways of solving problems and meeting needs for

which there is known solution. Another function is



communication link between two social systems. Féﬁjeiampléhéi
teacher is a linkage between, the teacher and pupiisilﬁﬁjween
teacher and authority, between teacher and teacher, between

teacher and community members.

According to Griffin and Pareek (19707, 'The concept of
change agentry is not entirely new.' Every‘nation; society
and culture has had revolutionaries, public men, saints and
teachers, those who worked for reform advancement and changes
in their nation, society agd culture. The agent of change has
emerged as a professional person whose tasks are those of
helping individual, communities, and groups to plan out develop-
ment or reform, to formulate objectives-to focus on problem
situations, to seek possible solutions to arrange for assistance
to plan action indeed to improve situations, to overcome
difficulties in the ways of action, and to evaluate the results
of planned effort. The change agents are of various kinds. They
can be like psychiatrist, clinical psychologist, the human
relation expert, the social worker, the parent educator, the
marriage counsellor, they can also be in the form of a group
'system bringing about change like group worker, staff
consultants and leadership trainers. In modern societies as

against the traditional ones the role of the teacher and the

attitudes characteristics of his role has been changed. In



modern complex societies, the number of those seeking
education has increasedand simultaneously knowledge has
grown and become highly diversified. A consequence of
explosion of knowledge and industrialization has increased
a need of a person, chénged the attitude, hébits mode of
living, of persons. The teacher is a linking role between
teacher community, between teacher-authority, and between

teacher and teacher.

Teacher is the most vital single factor in the system
of education. It is the teacher who matters most as far as
the quality of education is concerned. A gignificant change
in the educational process is governed by the extent of his
receptividty and initiative. The teacher plays an important
role not only in education but also in shaping and moulding
the habits, tastes, manmers, attitudes, beliefs and above
all the character of the students. He is the backbone of
lsociety, particularly so in remote villages. He stands as
an outstanding personality smong the illiterate and semi-
literate families. He is their friend, philosopher and
guide. He actively shares the responsibility for reconstructing
a social order, the values and traditional beliefs of which
are beiné eroded by the surge of new ideals and practices. He
has to be a social change agent. In most of the Indian schocl

systems, imperceptibly teachers are even assuming the role of



counsellors to the community, mediating not merely between

pupil and pupil but also between teacher and teacher, between
pupilsand parents, and even in the domestic affairs of the
families, because parents give life but as parents they give
no more. While a teacher affects eternity, he can never tell
when his influence stops. This indicates that teacher is fast

becoﬁing a social change agent.

1.7.0 The Title

The title of the present study reads as follows @

'Indian Teacher as a Change Agent.'

1.8.0 Defination

In this title four terms need explanation : (i) Indian,
(i1) teacher, (iii) change, (iv) change agent.
(1) Indian =~ Indian means one who is the citizen of
India. | ‘

(ii) Teacher - Teacher means one who gives instructiong to
the pupils in the classroom from pre-primary to higher secondary.
(iii) Change - Webster's Dictionary describes change as “to

alter by substitution something elée for or by giving up for
something else to pul or take another or others in place of, to
make substitution of for or among things of the sanme kind)

Thus, to change is to render somethong essentially different
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from what it was, even change signifies the tranéformation,

modification or shift of some praétice from old to some new one.

(iv) Change Agent - According teo Rogers k1965), A Change
agent is a professional person who attempts to influence
adoption decisions in a directions that he feels desirable.

A change agent usually seek to secure the adoption of new
ideas, but he may also attempt’to slow the diffusion and
prevent the adoption of a certain innovations. The change

agent, may compete with or supersede an old idea.'’

A new idea, or a concept or a principle as a result of
experience or research may arise in the mind of innovator
who communicates this new concept, principle or idea to his
community or his profession. Such communicator is known as
change agent: What is new or which deviates from the established
tradition is éalled change, and this change is useful in
bringing about some effect in the society. If such change
is conveyed to the community by any person, whether innovator

or an early adopter, he is a change agent.

1.9.0 Objectives

To study this problem the following objectives have been

4

kept in mind :
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To study how -
- A teacher perceives his role as a change agent.

~ The pupils perceive the role of a teacher as a change
agent.

- The community members perceive the role of a teacher
as a change agent.

- The authority perceives the role of a teacher as a change
agent.

To specify the above objectives the researcher has tried
to give the answers to the following questions pertaining to
every objective stated above. For the specification of the

objectives nine dimensions have been kept in view.
(1) Litergey :

- Does the teacher encourage literacy among masses ?

- Does he make the community resources available to
neo-literates so that they may not lapse into
illiteracy ?

(ii) Customs and Taboos :

- Is he helpful to uplift the down trodden people
of the society 7

- Does he help the society to break the parochial
barriers of the society ?

~ Does he plead against supersiition and adopt
scientific attitudes towards diseases 7



(iii) Political education or cregting political awareness :

- Has he incorporated himself with the main stream
of national 1life ?

~ Does he keep himself informed of the latest political
trends -~ both national and international ?

- Does he work for the emotional integrity of the
nation 7

(iv) Use of science in everyday life :

- Has he adopted educational technology in his day to
day teaching 7

t
- Has he equipped his house with modern scientific
apparatus ?

(v) Working for population policy :

- Does he practise and propagate the use of antiseptics
to prevent the society from being over populated ?

- Does he encourage the pupils to observe the principles
of health and hygiene ?

(vi) Economic Life of the Society :

- Does he make the people aware of the benefit of
small saving schemes 7

- Does he encourage the people to modernize their -
traditional vocations ¢

-~ Does he make the people conscious of the availability
of financial resources ?



(vii) To make education more scientific :

- Has he adopted and implemented innovations in
the technique of teaching, testing and evaluations ?

- Does he discuss with his colleagues aboul the
innovations and changes taking place in education ?

(viii) Implementation of government schemes &

~ Does he encourage the bright and poor students to
take the benefit of government schemes ?

- Does he encourage the students to appear at the
examinations which may bring out their potentialities ?

- Does he oppose publicly against the practice of
bonded labour ? and also try to see that the
labourers get proper remuneration from their
employers 7

(ix) Social Relations :
-~ Has he established rapport with the society’?

- Hag he encouraged pupils to help people affected
with natural calamities and also suffered from
railway accidents ?

1.10.0 Delimitation

Keeping in view the factors of time and money at the

researcher's disposal, the study has been delimitedf

to. secondary teachers of Kaira District only.
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