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’One man’s justice is another's injustice; 
One man's beauty is another's ugliness ; 
One man’s wisdom is another's folly.'

Ralph Walds Emerson
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4.1 Introduction

This chapter is devoted to the analysis and the 

interpretation of the data collected, hy administering the 

three described tools in the previous chapter, namely;

(a) Organizational climate Description Questionnaire,

(b) Leadership Behaviour Description Questionnaire, and

(c) Task and Person Oriented Leadership Styles 
Questionnaire^

the purpose of the present study is to find out the 

perception and perceptual gap between the teachers and 

principals in the organizational climate, leadership behaviour 

patterns and task and person oriented leadership styles.

the personal variables of the principals are leadership 

behaviour, ideal and real self. The personal variables of the 

teachers are leadership behaviour, ideal and real staff.

She data were collected from 900 teachers and 100 

principals from 100 secondary schools in Madras city, the data 

were collected by the investigator herself by visiting the 

sampled schools to establish rapport and get the data quickly. 

She analysis of the data is based on the responses from 

principals and teachers.

She data collected were analysed in the Computer Centre 

through the services available at the Indian Institute of 

technology, Madras, the hand scores collected from 900 teachers
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and 100 principals were computerised. Mean, standard deviation 
and values were found out while taking into consideration 
of the personal variables, institutional variables and the 

various dimensions of the tools.

She investigator has analysed the tables according to the 

objectives. Under each objective, the relevant, tabulated 
data has been presented, interpreted and discussed. Shis will 
follow in the next section.

4.2 .Analysis and Interpretation - Objectivewise 

Objective I s
To measure, to identify and to classify the organizational 
climate of the schools as perceived by the teachers and 
principals in the secondary schools in Madras City and to 
study the perceptual differences between them.

In the subsequent (beetion, the investigator has presented 

the percentage distribution of identified schools under the 
six climate^)/types as perceived by the teachers and principals 

in schools of Madras city. This has been compared with the 

other studies done in general and with special reference to 

Tamil Uadu state studies. Further the investigator has arranged 
the perceived schools in the rank order for further 
comparison.^
Identification of Organizational Climate in the secondary 
Schools of Madras City as perceived by the Teachers and Principals

One of the objectives of the present investigation is to
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to identify the different climate types as perceived by the 

teachers and principals in the secondary schools in Madras city.

In persuance of this, the raw scores relating to the 100 

schools sampled were converted into standardised scores first 

normatively and theny- again ipsatively. Thus, the scores were 

double standardised. The distribution of school mean 

standardised scores is given in Appendix Ho. il1

She procedure next followed was the classification of the 

100 schools according to the organizational climate. The climate 

for a school can be identified by finding out to which sub test 

prototypic profile the profile of a particular school resembles 

more closely. i!or this purpose the prototypic profile chart 

given by Halpin (1966) at page / 5^ is made use of in computing 

the six climates ranging from openness to closedness.

The prototypic profile of Halpins were compared with the 

100 school profiles and similarity scores for each sub test in 

each of the six profiles is computed.

Similarity Scores * The prototypic profiles given by Halpin 

were compared with the 100 sampled school profiles and similarity 

scores for each sub test in each of the 6 profiles is computed. 

In each case the sum of the absolute difference between the 

profile scores were computed. A low difference between the sum 

of the sub-test scores on each school profile and Halpins 

prototypic profile indicates that the profiles are highly similar 

and a large difference indicates that the profiles are dissimilar.



Each of the 100 schools was assigned to the set defined fcy 
that prototypic profile for which its profile similarity 
score was the lowest, The similarity scores for the 100 sampled 
schools in Madras city in respect of the six profiles is 
exhibited in Appendix, The profile similarity scores are shown 

in the last column.

fable :4.1: Percentage Distribution of the Sampled 
Schools in the Different Climate types 
according to the Teachers* and Principals* 
Perception and the Perceptual Sap

172

Open Autono­
mous

Controlled Pamili- Pater- 
ar nal

Closed

Teachers * 
Perception 13 2 9 4 28 44

Principals*
Perception 48 5 7 <&

>

ro o 12
Perceptual gap 35 3 2 4 8 32

(The numbers in the columns indicate percentage)

The fable Ho. 4.1 shows the percentage distribution of 
schools in different climate types;according to the teachers'

; • i

perception and principals* perception in the city of Madras and 
the perceptual gap between them. Prom the table no. 4.1, it is 
clear that the teachers perceive most of the schools as closed 
type but the principals perceive most of the schools as open 
type of climate. It is also shown graphically in Graph Ho.4.1. 
The open climate schools according to the teachers' perception
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is 13 percent while it is 48 percent according to principals' 

perception.

The closed climate schools according to the teachers' 

perception is 44 percent while it is 12 percent according to 

principals* perception.

The schools under autonomous climate is 2 percent and 

5 percent respectively according to teachers’ and principals* 

perception. The percentages of schools under the controlled 

climate is 9 percent and 7 percent respectively according to 

the principals' perception. In both these climate types the 

difference is not more.

In the familiar climate the schools according to 

teachers' and principals' perception are 4 percent and 8 

percent respectively. It is Jufst'J the double as perceived 

by the teachers.

According to the teachers' perception 28 percent of 

schools have paternal climate but according to the principals' 

perception 20 percent of schools have paternal climate.

From the above discussion, three important points emerge 

very clearly. They are :

(i) The perceptual gap is found highest in open and 
closed climate types of schools j

(ii) The perceptual gap is found on the two extreme ends 

of the continuum of climates - i.e. open and closed 
types of schools ;
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(iii) (Che teachers’ perception in respect of closed type 
of schools is about four times more than the 
perception of the principals. Principals’ perception 
in respect of open type of schools is about four 
times more than the teachers' perception. Here it is 
very significant to note that as regards to 
perceptual dissonance between the teachers' group 
and the principals' group, the highest perceptual 
gap is found in the extreme types of climate and 
interestingly principals perceived more percentage 
of open type of schools while teachers perceived 
more percentage of closed type of schools.

Among the six types of climates, the first two namely 

open and autonomous, are more open, than the last two namely 

paternal and closed, which are more closed. Controlled and 

familiar climates belong to intermediate climate. On the basis 

of this grouping, the indication we get from the fable No. 4.2 

is that there are more 'closed' climate secondary schools in 

Madras city than open climate schools as perceived by the 

teachers.

She result of the present study resembles in ;;'7 many 

respects with other ,; studies done so far on organizational 

climate of secondary schools in other parts of our country as 
evident from the fable 4.2 which gives the percentage of high 
schools whose climates are identified in each investigation.

fhe fable 4.2 indicates that most of the studies reveal a 

trend towards closedness which is also reflected in the present
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Table i4{2i Percentage Distribution of Secondary Schools
Climatewise as revealed in some Previous Studies 
on Organisational Olimate

Ho. Investigator Area of Sanple ““

climate types
Open Interne- Closed 

diate

1. Sharma, P.M, 
Buch, Rai 
(1971)

Gujarat as a whole 53.33 28.43 38.24

2. Eumar,(1972) Baroda city 32.80 29.90 37.30

3. Patel,(1973) South Gujarat Dis­
tricts (Surat and 
Valsad)

32.69 30.78 36.53

4. Sharma (1973) South Gujarat Dis­
tricts 30.44 21.73 47.83

5. Pillai, (1972) Secondary Schools 
in Tamil Nadu 44 15 41

6. Shelat, (1975) Secondary Schools 
in Baroda District 34 24 42

7. Pandya, (1975) Central Gujarat 
(Kheda and Panch- 
mahals districts)

33.50 28.80 37.20

8. Darji, (1975) Panchmahal Dist. 27 26 47
9. Gandhi, (1977) Gujarat State 28.40 35.16 35.94

10. fiekmani(l976) Primary Teachers 
College,Gujarat 47 18 35

11. Pranklin(l975) B.Ed. Colleges of 
Gujarat

37 17 46

12. Sahastrabudhe 
(1977) All faculties in M. 

University
S.
46.6 30 13.4

13. Sharma,(1973) Secondary Schools 
in Rajasthan

32 33 35

14. Mehta, (1977) Affiliated Colleges 
in Gujarat Univ. 28 48 24

(Continued...)
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(Table 4.2 continued)

Sr. -Investigator
No.

Area of Sample

/

Percentage Distribution 
of Schools over the 3 
Climate types
Open Inter*- Closed

mediate

15. Gupta (1976) Colleges of Educa­
tion, Punjab 24 18 58

16. Pengnu(l976) Secondary Schools 
in Thailand

30 55 15

17. Chokshi (1976) Elementary Education ,A Colleges,Phillipines b0 40 0
18. Mehare (1976) Colleges of Educa­

tion, Maharashtra 42.30 15.40 42.30
19. Rajeevalochana (1981) Secondary Schools 

in Tamil Nadu 14.5 16.9 68.6
20. Pengphol (1985) Primary Schools of Central Thailand 16 49 35

21. PRESENT STUDY (1985) Secondary Schools 
in Madras oily 15 13 72

study according to the teachers* perception. In Pillais(l972) 

investigation of secondary schools of Tamil Nadu, the schools 
falling under open climate and closed climate are more or less 
equal with open climate schools having a slight edge over 
the closed climate schools. On the whole the various studies 
so far done on the organizational climate with the exception 
of Chokahi*a (1976) on Phillipines reveal higher percentage 

for closed climate and comparatively lower percentage for 
open climate schools in India. At both the ends (open and 
closed) most of the schools are clustered.
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A noteworthy feature of all the climate studies done in 

India so far is that the number of schools found under the 
category of familiar climate is the least, indicating 

probably that such a climate with high intimacy and low 
production emphasis is out of step in an organised school 

system.

In the study by Sahastrabudhe (1977) in 'all the 

faculties of the M.S. University of Baroda' 46.6 percent of 

faculties fall undef the open end of the continuum while 
only 13.4 percent of faculties fall under closed end of the 
continuum. Also in the study of Tikmani (1976) in 'the 
primary teachers colleges in Gujarat more schools (47 percent) 

fall under open climate than closed climate which has only 

35 percent.

Comparing Pillai's (1972) investigation with the present 

study as presented in lable Ho. 4.3» it is found that the 

percentage of schools falling under familiar climate are 

4.2 and 4 respectively indicating close resemblance in this 
regard. While in paternal climate it is just double the 
number as compared with the present study. It shows that 

Madras city schools are more towards paternal climate as 

compared with the schools in Madurai. In the controlled climate 

there is not much difference as the percentage of schools are 
11.5 and 9 respectively in Pillai and in the present study. In
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cases of open, autonomous and closed climates there is no 

resemblance at all as compared with the present study.

Comparing Rajeevalochana's (1981) investigation with the 

present study as presented in the Table 4.3 it is found that 

the percentage of schools falling under familiar climate is 

more or less the same having 3*2 percent and 4 percent 
respectively, The percentage of schools under closed climate 
is more (44 percent) in the present study than that of 

Rajeevalochana' s as it is only 23.4 percent. But in the paternal 
climate the percentage of schools is more (45 percent) in 

Ra jeeyalochana's than the present study which is only 28 

percent. In the autonomous and closed climates the percentages 
are 4.8 and 13.7 respectively in Rajeevalochana1 s while they 

are less in the present study as it is only 2 percent and 
9 percent respectively. In the open climate the percentage in 
Rajeevaloehaha's is less (9.7 percent) while comparing with 

the present study as it is 13 percent.

The bar graph comparison presented in Graph Ho. 4.2 gives 

a clear cut idea of the various studies done in Tamil Hadu 

regarding the percentage of organizational climate types.

The Table Ho. 4.4 shows the Rank Order of different climates 

of schools according to the teachers' perception and principals' 

perception. According to the perception of the teachers, closed



/Si 181

PA
 JS

6 V
A 

l O
C

H
A 

A/
A 

- t
$8

t
\̂\
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Table :4.4: Hank Order Presentation of Different
Climate Types of Schools according to 
Teachers’ Perception and Principals* 
Perception

Rank Order

Climate Teachers'
Perception

Principals*
Perception

Open 3 1
Autonomous 6 6
Controlled 4 5
Familiar 5 4
Paternal 2 2
Closed 1 3

climate schools are in the first rank but according to the 

principals* perception, open climate schools are in the first 

rank. Both teachers and principals perceive the paternal 
climate as the second rank and autonomous climate as the 
sixth rank. So there is no perceptual gap in the autonomous 

and paternal climates in the rank order according to the 
teachers' perception and principals* perception. The 

controlled and familiar climates come under fourth and fifth 
rank respectively according to teachers' perception and fifth 
and fourth rank respectively according to principals' 

perception.

Teachers perceive open climate as third rank and closed 

climate as first rank, while principals perceive open climate 

as first and closed climate as third rank. It is just the
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reverse in both the cases.

The six climate types are placed on the continuum, 

having open on one end and closed on the other end. Open 

end closed types ot schools are the two extreme ends of 
the continuum. In case of the principals' perception, the 

first rank is attained by open types of schools which is 

one end, while the first rank attained by the -teachers' 

perception is closed type of schools which is the other end 

of the continuum. Thus, the fable No. 4.4 of rank order 

indicates the highest perceptual gap in case of first rank.

Objective II s

To study the perception of teachers on the eight
dimensions with respect to the different combina­
tions of six climate types.

In all the tables under the objective II, mean, S.D. 

and t values of the eight dimensions with respect to the 

different combinations of climate types are computed.

ffor the sample of 900 teachers, t values ranging from
i

1.96 to 2.57 are considered to be significant at .05

level and t values ranging from 2.58 and above are considered

to be significant at .01 level.

fhe fable No. 4.5 shows the mean, SD and significance 

of difference between the mean scores of open and autonomous 

climates as perceived by the teachers of secondary schools
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in Madras city with respect to the dimensions of organizational 

climate, The t-values are not significant in any one of the eight

dimensions of organizational climate. This means that the 

dimensions of organizational climate do not play a significant 

role in the development of open and autonomous climates.

Shis could he interpreted in the following way that as 

the open and autonomous climates fall more towards the open type, 

there may not he a significance di of difference between them. 

These two climates are in the similar end of the continuum of 

the climate types.

The Table Ho. 4.6 shows the mean, SD and significance of 

difference between the mean scores of open and controlled 

climates as perceived by the teachers of secondary schools with 

respect to the dimensions of organizational climate. There is a 

significant difference at .05 level in the dimension aloofness 

and .01 level in the dimension thrust. The mean score is high 

in controlled climate with respect to aloofness and it is high 

in open climate with respect to thrust. This shows that aloofness 

is significantly responsible for developing controlled climate 

type of schools and thrust is significantly responsible for 

developing open climate types of schools as perceived by the 

teachers, while comparing the open and controlled climates.

v
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She Sable No. 4.7 shows the mean, SB and significance 

of difference between the mean scores of open and familiar 

climatesas perceived by the teachers of secondary schools 

with respect to the dimensions of organizational climate.

Here there is no significance of difference between the 

mean scores of any one of the eight dimensions of organiza­

tional climate. She findings can be interpreted that 

familiarity permits openness and openness leads to familiarity. 

However, this needs farther investigation.

She Sable No. 4.8 shows the mean, SB and significance 

of difference between the mean scores of open and paternal 

climates as perceived by the teachers of secondary schools 

in Madras city with respect to the dimensions of organiza­

tional climate. She t values are not significant in any one 

of the eight dimensions of organizational climate. It means 

the dimensions of organizational climate do not play a 

significant role in the development of open and paternal 

climates.

She Sable Nos. 4.7 and 4.8 however led the investigator 

to think about the non-significance of difference in this 

manner that there is a cultural difference between east and 

west. Our social structure and culture makes it more possible 
to have familiar and paternalism in any work situations. We 

are accustomed to work in that atmosphere and climate.
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According to Halpin familiar and paternal climates are elosed 

climate types. Here it may be so that teachers are not able to 

perceive the familiar and paternal climate towards closed type 

due to the cultural and social background. This needs further 

investigation.

The Table Ho. 4.9 shows the mean, S.D. and significance of 

difference between the mean scores of open and closed climates 

as perceived by the teachers of secondary schools with respect 

to the dimensions of organizational climate. There is no 

significant difference found between the mean scores of any of 

the dimensions of organizational climate and it needs the 

investigation.

The Table Ho. 4.10 shows the mean, S.D. and significance 

of difference between the mean scores of autonomous and 

controlled climates as perceived by the teachers of secondary 

schools in Madras city with, respect to the dimensions of organiza­

tional climate.

The t value is significant at .01 level in the dimension

thrust. The mean score is higher in autonomous climate than that

of controlled climate. This shows that thrust is significantly

responsible for developing autonomous climate type of schools

as perceived by the teachers of secondary schools in Madras city

while comparing the autonomous and controlled climates. There is

no significant difference between-the mean scores of any other 
dimensions of organizational climate.
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She Sable No. 4.11 shows the mean, S.D. and significance 
of difference between the mean scores of autonomous and familiar

climates as perceived by the teachers of secondary schools with 

respect to the dimensions of organizational climate.

She t value is not significant in any one of the eight 

dimensions of organizational climate. Shis means that the 

dimensions of organizational climate do not play a significant 

role in the combination of autonomous and familiar climates.

She Sable No. 4.12 shows the mean, S.D. and significance 

of difference between the mean scores of autonomous and paternal 

climates as perceived by the teachers of secondary schools with 

respect to the dimensions of organizational climate.

Shere is a significant difference in the dimensions 

production emphasis and thrust at .05 level. In production 

emphasis the mean score is high in paternal olimate and in 

thrust the mean score is high in autonomous climate. When 

thrust is high, autonomous climate exists in the school and 

when production emphasis is high paternal climate exists in 

the school. So thrust plays a significant role in developing 

autonomous climate and production emphasis plays a significant 

role in developing paternal climate.
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The Table Ho. 4.13 shows the mean, 3.H. and significance 

of difference between the mean scores of autonomous and 

closed climates as perceived by the teachers of secondary 

schools with respect to the dimensions of organizational 

climate.

The t values are significant at .05 level in the 

dimension of teacher behaviour Hindrance and in the dimension 

of principal behaviour production emphasis. The mean score of 

hindrance is high in autonomous climate and the mean score 
of production emphasis is high in closed climate. So 

hindrance is significantly responsible in forming autonomous 

climate in schools as perceived by the teachers and production 

emphasis is significantly responsible in forming closed 

climate in schools as perceived byt the teachers while 

comparing the autonomous and closed climates.

The Table Ho. 4.14 shows the mean, S.H. and significance 

of difference between the mean?': scores of controlled and 

familiar climates as perceived by the teachers of secondary 
schools in Madras city with respect to the dimensions of 
organizational climate. The t value is significant at .05 
level in the thrust dimensions of leader behaviour. The mean 

score is higher in familiar climate than that of controlled 
climate. Thrust is significantly responsible for developing 

familiar climate as in schools as perceived by the teachers
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of secondary schools In Madras while comparing the familiar 

and controlled climates.

Table Ho. 4.15 shows the mean, S.D. and significance of 

difference between the mean scores of controlled climate and 

paternal climate as perceived by the teachers of secondary 
schools with respect to the dimensions of organizational climate.

The t value is significant at .01 level in the dimension 
production^ emphasis. The mean score of patemalc climate is 

higher than that of controlled climate as perceived by the 
teachers. So production emphasis is significantly responsible 

for developing paternal climate in schools as perceived by the 
teachers of secondary schools while comparing the paternal and 

controlled climates.

The Table Ho. 4.16 shows the Mean, 8.D. and significance 

of difference between the mean scores of controlled and closed 

climates as perceived by the teachers of secondary schools with 

respect to the dimensions of organizational climate. The t value 

is significant at .01 level in the dimensions aloofness, 
production emphasis and thrust. These three dimensions again fall 

under the leader behaviour. The mean score of aloofness is 
higher in controlled climate than that of closed climate. The 

mean scores of production emphasis and thrust are higher in 
closed climate than in controlled climate. Aloofness is significantly 

responsible in forming controlled climate in schools as perceived 
by the teachers of secondary schools while comparing the controlled
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and closed climates. Production emphasis and thrust are 
significantly responsible for developing closed climate type 
in schools as perceived by the teachers of secondary schools 
in Madras eity while comparing the controlled and closed 
climate types. The teachers perceive that if the leaders 
emphasis more on production and thrust, closed climate type 
of schools exist.

Phe fable No. 4.17 shows that the mean, S.D. and 

significance of difference between the mean scores of familiar 
and paternal climates as perceived by the teachers of secondary 
schools with respect to the dimensions of organizational 
climate. Phe t values are not significant in any one of the 
eight dimensions of organizational climate. Both these 
dimensions are towards the closed continuum and that is why 
the t values may not be significant. Phey are more or less 
closed type of climates.

Phe Pable No. 4.18 shows the mean, S.D. and significance 

of difference between the mean scores of familiar and closed 
climates as perceived by the teachers of secondary schools in 
Madras city with respect to the dimensions of organizational 
climate. Phe t values are not significant in any one of the 
eight dimensions of organizational climate. Here also these 
two climates fall towards the similar end of the continuum - 
that is closed type.
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(Cable s4-19* Mean, S.D. and Significance of Difference
Between the Mean Scores of Paternal and Closed. 
Climates as perceived by the Teachers of Secondary 
Schools with respect to the Eight Dimensions of 
Organizational Climate

Paternal Climate Closed Climate t-value 
Sol Dimensions “5555 07 Mean 07“

1. Disengagement 19.90 6.11 19.64 6.28 0.52
2. Hindrance 14.06 3.73 13-71 3.37 1.23
3. Esprit 25,95 7.10 25.69 6.80 0.46
4. Intimacy 17.26 5.13 17.41 4.09 0.39
5. Aloofness 20.28 5.04 19-56 3.96 1.96 *
6. Production Emphasis 19.73 5.66 19.60 5.45 0.30
7. Thrust 20.28 6.73 20.96 6.85 1.25
8. Consideration 13-61 6.78 13-46 4.51 0.30

* Significant at .05 level

The Table Ho. 4*19 shows the mean, S.D. and significance of 

difference between the mean scores of paternal and closed climates 
as perceived by the teachers of secondary schools with respect 
to the dimensions of organisational climate. The t value is 
significant in the dimension aloofness of the leader behaviour.
The mean score is higher in paternal climate than that of closed 
climate. Aloofness is significantly responsible in fcirming 
paternal climate type in schools as perceived by the teachers 
of secondary schools in Madras city while comparing the paternal 
and closed climates.

While studying the t values in relation to various 
combinations of climate types as perceived by the teachers of



200

secondary schools in Madras city one significant observation 

can he made.

In most of the cases except in one case the t values 

are significant at .01 level or .05 level in the 

dimensions of leader behaviour of organizational climate.

Shis may be due to the higher expectations of the 

teachers about the leader behaviour. Teachers might have 

perceived the leader behaviour dimensions as more 

than that of teacher behaviour dimensions in developing 

any type of climate in the institution. It is always the 

case, that the other person is perceived more responsible 
than one's ownCgfJfp, for any responsibility. Here also, the 

teachers have perceived the leader as more significant in 

shaping of the climate type than their own self.

The dimensions of leaderbehaviour like aloofness, 

production emphasis and thrust have been found to be the 

significant dimensions in the various combinations as discussed 

early.

The only one dimension of teacher behaviour found to be

significant is hindrance. Hindrance has been perceived higher

in autonomous climate than that of closed climate. This is

very true. left on their own, people create a lot of
hindrance even in democracy. Autonomous without) responsibility 
leads to hindrance. That is why in an open autonomous climate 
hindrance might increase. This can be further investigated 
through observations and case studies of certain selected 
institutions.
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Objective III t

To study the perception of principals on the eight 
dimensions with respect to the different combinations 
of six climate types.

In all the tables under objective III mean, S.D. and t 
values of the eight dimensions with respect to the different 
combinations of climate types are computed.

for the sample of 100 principals, t values ranging 
from 1.98 to 2.62 are considered to be significant at .05 
level and t values ranging from 2.63 and above are considered 
to be significant at .01 level

Table :4.20: Mean, S.D. and Significance of Difference
Between the Mean Scores of Open and Autonomous 
Climates as perceived by the Principals of 
Secondary Schools with respect to the Eight 
Dimensions of Organizational Climate

Sr,
No, Dimensions

»

Open Climate 
Mean S.D.

Autonomous Climate 
Mean S.D. t value

1. Disengagement 19.77 5.47 22.80 7.50 0.88
2. Hindrance 13.69 3.95 13.20 1.64 0.52
3. Esprit 26.02 5.41 22.40 2.61 2.58 *
4. Intimacy 17.42 4.05 16.60 2.41 0.67
5. Aloofness 19.58 3.96 20.20 4.71 0.28
6. ProductionEmphasis 16.83 4.84 17.40 7.16 0.17
7. Thrust 21.25 6.91 17.40 3.65 2.01 *
8. Consideration 12.08 4.38 12.80 1.95 0.49

* Significant at .05 level
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The Table Ho.4.20 shows the mean, S.D. and significance 

of difference, between the mean scores of open and autonomous 
climates as perceived by the principals of secondary schools 
with respect to the dimensions of organisational climate.

The t values are significant at .05 level in the dimension
esprit and thrust. The mean score is found to be more in open
climate than in autonomous climate in the dimension esprit.
Esprit is the teacher behaviour. It is significantly contributing
for the open and autonomous climate. Thrust is a positive
leader behaviour. The mean score of thrust is found to be higher
in open climate than that of autonomous climate. Thrust of the
leader affects the esprit of the teacher in a positive way.
These are the two major positive dimensions forming open type
of climate as perceived by the principals of secondary schools
in Madras city while comparing the open and autonomous climates.
Table :4.21i Mean, S.D. and Significance of Difference Between 

the Mean Scores of Open and Controlled Climates as 
perceived by the Principals of Secondary Schools 
with respect to the Eight Dimensions of Organizational 
Climate

Sr.U0# Dimensions
Open Climate Controlled climate

t valueMean S.D. Mean ■ S.D.
1. Disengagement 19.77 5.47 16.86 2.55 2.34 *
2. Hindrance 15.6? 3-95 13.43 2.99 0.20
5. Bgprit 26.02 5.41 24.57 7.39 0.50
4. Intimacy 17.42 4.05 19.29 1.80 2.08 *
5. Aloofness 19.58 3*96 19.86 3.67 0.18
6. Production Emphasis 16.83 4.84 16.00 1.16 1.01
7. Thrust 21.25 6.91 19.86 7.15 0.48
8. Consideration 12.08

nt n-fc .
4.38

■TreTwfli.
11.14 5.05 0.47
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The Table Ho. 4.21 shows the mean, S.D. and significance 
of difference between the mean scores of open and controlled 
climates as perceived by the principals of secondary schools with 
respect to the eight dimensions of organizational climate.

The t values are significant at .05 level in disengagement 

and intimacy. The mean score in disengagement is high in open 
climate but the mean score in intimacy is high in controlled 
climate. The principal perceives that the teachers are not at 
all identifying the goals of the institution as their own and 
they may be engaged in their own personal goals. From the 
Table Ho. 4.21, it is also clear that disengagement plays a 
significant role in forming open climate in schools as 
perceived by the principals while comparing the open and 
controlled climate. Intimacy is significantly responsible in 
forming controlled climate in schools as perceived by the 
principals of secondary schools while comparing the open and 
autonomous climate.

The Table Ho. 4.22 shows the mean, S.D. and significance

of difference between the mean scores of open and familiar 
climates as perceived by the principals of secondary schools with 
respect to the eight dimensions of organizational climate.

The t value is significant at .05 level in the dimension 
consideration. The mean score is more in Familiar climate than 
that of open climate. This shows that consideration is



204 ,

2able :4.22s Mean, S.D. and Significance of Difference Between 
the mean Scores of Open and Familiar Climates as
perceived "by the Principals of Secondary Schools 
with Respect to the Eight Dimensions of Organiza­
tional Climate

Sr.
No. Dimensions

Open Climate 
Mean S.D.

Familiar
Mean

Climate
S.D. t value

1. Disengagement 19.77 5.47 18.63 5.01 0.59

2. Hindrance 13.69 3.95 12.38 2.45 1.27
3. Esprit 26.02 5.41 28.00 2.88 1.54
4. Intimacy 17.42 4.05 18.88 2.48 1.39
5. .Aloofness 19.58 3.96 18.63 4* 24 0.60
6. Production

Emphasis
16.83 4.84 18.13 4.39 0.76

7. Thrust 21.25 6.91 24.13 6.73 1.11
8. Consideration 12.08 4.38 13.62 3.62 2.22 *

* Significant at .05 level

significantly responsible in forming familiar climate as 

perceived by the principals of secondary schools while comparing 

the open and familiar climates.

fable *4.23* Mean, S.D. and Significance of Difference Between 
the Mean Scores of Open and Paternal Climates as 
perceived by the Principals of Secondary Schools 
with respect to the light Dimensions of Organiza­
tional Climate

Sr.
Ho, Dimensions'

I

Open Climate 
Mean S.D.

Paternal
Mean

Climate
S.D. t value

1. Disengagement 19.77 5.47 20.30 4.23 0.43
2. Hindrance 13.69 3.95 13.40 2.68 0.35
3. Esprit 26.02 5.41 24.30 5.47 1.19
4. Intimacy 17.42 4.05 . 18.05 2.96 0.72
5. Aloofness 19.58 3.96 19.55 2.87 0.04
6. Production Empha­

sis
16.83 4.84 17.60 3.49 0.73

7. Thrust . 21.25 6.91 21.60 6.61 0.20
8. Consideration 12.08 4.38 14.25 3.39 2.20 *

* Significant at .05 level
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The Table No. 4.23 shows the mean, S.B. and significance 

of difference between the means scores of open and paternal 
climates as perceived by the principals of secondary schools 
with respect to the dimensions of organizational climate.

Here also the t value is significant at .05 level in 
consideration. The mean score is high in paternal climate than 
that of open climate. So consideration is significantly 
responsible in developing paternal climate as perceived by 
the principals of secondary schools while comparing the open 
and paternal climates.
Table *4.24* Mean, S.D. and Significance of Difference Between 

the Mean Scores of Open and Closed Climates as 
perceived by the Principals of Secondary Schools 
with respect to the Eight Dimensions of Organiza­
tional Climate

Sr.U0 Dimensions
Open Climate 
Mean S.D.

Closed Climate 
Mean S.D.

t value

1. Disengagement 19.77 5.47 17.92 4.58 1.20
2. Hindrance 13.69 3.95 12.33 3.31 1 • 22
3. Esprit 26.02 5.41 26.00 6.01 0..01
4. Intimacy 17.42 4.05 17.83 4.13 0.31
5. iloofness 19.58 3.96 19.17 1.99 0.51
6, Production Emphasis 16.83 4.84 16.50 4.38 0.23
7. Thrust 21.25 6.91 21.58 6.45 0.16
8. Consideration 12.08 4.38 12.58 5.30 0.30

The Table No. 4.24 shows the mean, S.D. and significance
of difference between the mean scores of open and closed climates 
as perceived by the principals of secondary schools with respect
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to the eight dimensions of organizational climate. 2 he re is 
no significance of difference between the mean scores of any 
one of the dimensions and this needs further investigation.

Table *4.25* Mean, S.D. and Significance of Difference Between
the Mean Scores of Autonomousand Controlled Climates 
as perceived by the Principals of Secondary Schools 
with respect to the Eight Dimensions of Organiza- 

■ tional Climate

Sr. _Dimensions
Climates

Autonomous Controlled t value
Mean S.D. Mean S.D.

1. Disengagement 22.80 7.50 16.86" 2.55 1.70
2. Hindrance 13.20 1.64 13.43 2.99 0.17
3. Esprit 22.40 2.61 24.57 7.39 0.72
4. Intimacy 16.60 2.40 19.29 1.80 2.11 *
5. Aloofness 20.20 4.71 19.86 3.67 0.14
6. Production Emphasis 17.40 7.16 16.00 1.16 0.43
7. Thrust 17.40 5.65 19.86 7.15 0.78
8. Consideration 12.80 2.95 11.14 5.04 0.71

The Table Bo. 4.25 shows the mean, S.D, and significance
of difference between the mean scores of autonomous and controlled 
climates as perceived by the principals of secondary schools with 
respect to the dimensions of organizational climate.

The t value is significant at..05 level in the dimension 
intimacy. The mean score is high in the controlled climate.
This shows that intimacy is significantly responsible in forming 
controlled climate type of schools while comparing the 
autonomous and controlled climates as perceived by the principals 
of secondary schools in Madras city.
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Table :4.26: Mean, S.D. ahd Significance of Difference 
Between the Mean Scores of Autonomous and 
Familiar Climates as perceived by the Principals 
of Secondary Schools with respect to the Bight 
Dimensions of Organizational Climate

Climates
Sr.
Mo, Dimensionst

Autonomous Familiar t value
Mean S.D. Mean S.D.

1. Disengagement 22.80 7.50 18.63 5.01 1.10

2. Hindrance 13.20 1.64 12.38 2.45 0.73
3. Esprit 22.40 2.61 28.00 2.88 3.62 **
4. Intimacy 16.60 2.41 18.88 2.48 1.64
5. Aloofness 20.20 4.71 18.63 4.24 0.61
6. Production Emphasis 17.40 7.16 18.13 4.39 0*20
7. Thrust 17.40 3.65 24.13 6.73 2.33*
8. Consideration 12.80 2.95 15.25 3.62 1.33

* Significant at .05 level
** Significant at .01 level

The Table Mo. 4.26 shows the mean, S.D. and significance 

of difference between the mean scores of autonomous and 

familiar climates as perceived by the principals of secondary 

schools in Madras city with respect to the dimensions, of 

organizational climate. The t value of esprit is significant 

at'.01 level and the t value of thrust is significant at .05 

level. In both the dimensions the mean scores are found to be 

higher in familiar climate than that of autonomous climate. 

Familiar climate is placed towards the closed end of the 

continuum. Thus the principals perceive esprit and thrust 

as high in familiar climate while compared to autonomous climate.
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Hence esprit and thrust are significantly responsible 

in forming familiar climate type of schools as perceived by 
the principals of secondary schools while comparing the 
autonomous and familiar climates.

fable :4.27s Mean, S.D. and Significance of Difference Between 
the Mean Scores of Autonomous and Paternal 
Climates as perceived by the Principals of 
Secondary Schools with respect to the Eight 
Dimensions of Organizational Climate

Climates
No.' Dimensions » . Autonomous

Mean S.D.
Paternal

Mean S.D.
" t va]

1. Disengagement 22.80 7.50 20.30 4.23 0.72
2. Hindrance 13.20 1.64 13-40 2.68 0.21
3. Esprit 22.40 2.61 24.30 5.47 1.12
4. Intimacy 16.60 2.41 18.05 2.96 1.15
5. Aloofness 20.20 4.71 19.55 2.87 0.30
6. Production Emphasis 17.40 7.16 17.60 3-49 0.06
7. Phrust 17.40 3.65 21.60 6.61 1.91
8. Consideration 12.80 2.95 14.25 3.3$ 0.95

fhe fable No. 4.27 shows the mean, S.D. and significance 

of difference between the mean scores of autonomous and 
paternal climates as perceived by, the principals of secondary 
schools in Madras city with respect to the dimensions of 
organizational climate.

fhere is no significance of difference between the mean 

scores of any one of the eight dimensions of organizational 
climate in the combination of autonomous and paternal climates.
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Table J 4. 28: Mean, S.D. and Significance of Difference Between 
the Mean Scores of Autonomous and Closed Climates 
as perceived "by the Principals of Secondary 
Schools with respect to the Bight Dimensions of 
Organizational Climate

Climates
lo,’ Dimensions » Autonomous Closed t value

Mean S.D. Mean S.D.
1. Disengagement 22.80 7.50 17.92 4.58 1.35
2. Hindrance 13.20 1.64 12.33 3.31 0.72
2. Esprit 22.40 2.61 26.00 6.02 1.72
4. Intimacy 16.60 2.41 17.83 4.13 0.77
5. Aloofness 20.20 4.71 19.17 1.99 0.47
6. Production Emphasis 17.40 7.16 16.50 4.38 0.26
7. Thrust 17.40 3.65 21.58 6.45 1.69
8. Consideration 12.80 2.96 12.58 5.30 0.11

The Table ho. 4.28 shows the mean, S.D. and significance 

of difference between the mean scores of autonomous and closed 
climates as perceived by the principals of secondary schools 
with respect to the dimensions of organizational climate. There 
is no significance of difference between the mean scores of 
any of these dimensions. Perhaps the reason for this may be 
that both these climates fall towards the closed end of the 
continuum.

The Table ho. 4.29 shows the mean, S.D. and significance 
of difference between the mean scores of controlled and familiar 
climates as perceived by the principals of secondary schools
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Sable J4.29: Mean, S.D. and Significance of Difference Betweenthe Mean Scores of Controlled and Familiar Climates 
as perceived hy the Principals of Secondary Schools 
with respect to the light Dimensions of Organiza­
tional Climate

ClimatesSr,No,’ Dimensions > Controlled
Mean S.D.

Familiar 
Mean' S.D.

t value

1. Disengagement 16.86 2.54 18.63 5.01 0.88
2. Hindrance 13.43 2.99 12.%% 2 • 4*6 0.74
3. Isprit 24.57 7.39 28.00 2.88 1.15
4. Intimacy 19.29 1.80 18.88 2.48 0.37
5. Aloofness 19.86 3.67 18.63 4.24 0.60
6. Production Emphasis 16.00 1.16 18.13 4.39 1.32
7. Shrust 19.86 7.15 24.13 6.73 1.19
8. Consideration 11.14 5.05 15.25 3.62 1.79

in Madras city with respect to the dimensions of organizational 

climate. Here also there is no significant difference found 
between the mean scores of any of these dimensions of organiza­
tional climate.
Sable :4.30: Mean, S.D. and Significance of Difference Between

the Mean Scores of Controlled and Paternal Climates 
as perceived by the Principals of Secondary Schools 
with respect to the light Dimensions of Organizational 
Climate

Sr, Dimensions
»

--- COft'tyaiiffa.Climate ------ -------------Climate t value
No, Mean STU7 Mean STD.
1. Disengagement 16.86 2.55 20.30 4.23 2.55 *
2. Hindrance 13.43 2.99 13.40 2.68 0.02 •
3. Isprit 24.57 7.39 24.30 5.47 0.09
4. Intimacy 19.29 1.80 18.05 2.96 1.30
5. Aloofness 19.86 3.67 19.55 2.87 0.20
6. Production Emphasis 16.00 1.16 17.60 J.49 1.79
7. l'hrust 19.86 7.15 21.60 6.61 0.57
8. Consideration 11.14 5.05 14.25 3.39 1.51

* Significant at .05 level
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The Table No* 4.30 shows the mean, S.D. and significance 

of difference between the mean scores of controlled and 
paternal climates as perceived by the principals of secondary 
schools in Madras city with respect to the dimensions of 
organizational climate.

The t value is found to be significant in the dimension 
disengagement at .05 level. The mean soore is higher in paternal 
climate than that of controlled climate. Paternal'climate is 
found towards the closed continuum. So disengagement is found 
higher in paternal climate type. It is a negative teacher 
dimension causing the type of climate falling towards the closed 
continuum. Disengagement is perceived by the principal as a 
significant dimension. So disengagement is significantly 
responsible in forming paternal climate type of schools as 
perceived by the principals of secondary schools while comparing 
the paternal and controlled climates.
Table .4.31s Mean, S.D, and Significance of Difference Between

the Mean Scores of Controlled and Closed Climates as perceived by the Principals of Secondary Schools 
with respect to the Eight Dimensions of Organizational 
Climate

Sr,
No. Dimensions

Controlled Climate Closed climate t
valueMean S.D. Mean S.D.

1. Disengagement 16.86 2.55 17.92 4.58 0.65
2. Hindrance 13.43 2.99 12.33 3.31 0.74
3. Esprit 24.57 7.39 26.00 6.02 0.43
4. Intimacy 19.29 1.80 17.83 4.13 1.06
5. Aloofness 19*86 3.67 19.17 1.99 0.46
6. Production Emphasis 16.00 1.16 16.50 4.38 0.37
7. Thrust 19.86 . 7.15 00u\•

CM 6.45 0.53
8. Consideration 11.14 5.05 12.58 5.30 0.59
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She Table So. 4.31 shows the mean, S.D. and significance 

of difference between the mean scores of controlled and

closed climates as perceived by the principals of secondary 

schools with respect to the dimensions of organizational 

climate.

The t values are not significant in any one of the eight 

dimensions of organizational climate and this needs further 

investigation.

Table s4*32i Mean, S.D. and Significance of Difference Between 
the Mean Scores of familiar and Paternal Climates 
as perceived by Principals of Secondary Schools 
with respect to the light Dimensions of Organiza­
tional Climate

Climates
Sr.U0> Dimensions familiar 

lian---------S7D7
Paternal 

lean--------- STD.
t value

1.Disengagement 18.63 5.01 20.30 . 4.23 0.83
2. Hindrance 12.38 2.45 13.40 2.68 0.97
3.Esprit 28.00 2.88 24.30 5.47 2.33 *
4. Intimacy 18.88 2w 48 18.05 2.96 0.75
5.Aloofness 18.63 4.24 19.55 2.87 0.57
6.Production Emphasis 18.13 4.39 17.60 3.49 0.30
7.®hrust 24.13 6.73 21.60 6.61 0.90
8.Consideration 15.25 3.62 14.25 3.39 0.67

* Significant at .05 level

The Table Mo. 4.32 shows the mean, S.D. and significance 

of difference between the mean scores of familiar and paternal 

climates as perceived by the principals of secondary schools 

with respect to the dimensions of organizational climate. The
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t value is significant at .05 level in the dimension esprit. 
She mean score is higher in familiar climate than that of 
paternal climate. So esprit is significantly responsible in 
forming familiar climate as perceived by the principals 
while comparing the familiar and paternal climate types.

Sable s4.33* Mean, S.D. and Significance of Difference
Between the Mean Scores of Familiar and Closed 
Climates as perceived by the Principals of 
Secondary Schools with respect to the Eight 
Dimensions of Organizational Climate

Sr. Familiar Climate Closed Climate ^
Ho, Dimensions

• Mean S.D. Mean S.D. Value

1. Disengagement 18.63 5.01 17.92 4.58 0.32
2. Hindrance 12.38 2.45 12.33 3.31 ,0.03
3. Esprit 28.00 2.88 26.00 6.02 0.99
4. Intimacy 18.88 2.48 17.83 4.13 0.70
5. Aloofness 18.63 4.24 19.17 1.99 0.34
6. Production Emphasis 18.13 4.39 16.50 4.38 0.81
7. Ihrust 24.13 6.73 21.58 6.45 0.84
8. Consideration 15.25 3.62 12.58 5.30 1.34

2he fable Ho. 4.33 shows the mean, S.D. and significance 

of difference between the mean scores of familiar aid closed 
climates as perceived by the principals of secondary schools 
in Madras city with respect to the dimensions of organizational 
climate.

She t values are not significant in any one of the
eight dimensions of organizational climate.
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fable :4.34s Mean, S.D. and Significance of Difference Between 
the Mean Scores of Paternal and Closed Climates 
as perceived by thl^'Se’Sondtry Schools with respect 
to the Sight Dimensions of Organizational Climate

Sr,
Ho, Dismensions►

Climates t value
Paternal Closed

Mean S.D. Mean S.D.

1. Disengagement 20.30 4.23 17-92 4.58 1.47
2. Hindrance 13.40 2.68 12.33 3.31 0.94
3. Esprit 24.30 5.47 26.00 6.01 0.80
4. Intimacy 18.05 2.96 17.83 4.13 0.16
5. ■Aloofness 19.55 2.87 19.17 1.99 0.44
6. Production Emphasis 17.60 3.49 16.50 4.38 0.74
7. Ihrust 21.60 6.61 21.58 6.45 0.01
8. Consideration 14.25 3.39 12.58 5.30 0.98

She Sable Ho. 4.34 shows the mean, S.D. and significance 

of difference between the mean/ scores of paternal and elosed 

climates as perceived by the principals of secondary schools 

in Madras city with respect to the eight dimensions of organiza­

tional climate.

Here also the t values are not significant in any one of 

the eight dimensions of organizational climate. It may be 

interpreted that as these climates are towards the closed end 

of the continuum, there is no significant difference found 

between them.

While studying the t values in relation to various e«jk 

combinations of climate types as perceived by the principals of



215
secondary schools in Madras city. It is clear that they are 
perceiving most of the teacher behaviour dimensions as significant.

She teacher hehaviotir dimensions like disengagement, 
esprit and intimacy are significant at .05 level or .01 level 
in the different combinations of climate types as perceived 
by the principals.

She significant leader behaviour dimensions are the two 
positive dimensions of the leader behaviour, that is thrust 
and consideration.

Objective I? s
So study the highest and lowest mean scores as perceived
by the teachers and principals in the eight dimensions,
with respect to the climate types.
In the Sable Ho. 4.35, the mean scores of eight dimensions 

with respect to the six types of organizational climate have 
been presented. Shese mean scores have been compared to study 
the differences occuring in the perception of teachers and 
principals.

She Sable Ho. 4.35 shows the mean scores of the eight 
dimensions of organizational climate as perceived by the teachers 
and principals in the secondary schools in Madras city.

In the dimension disengagement the highest mean scores were
found in autonomous climate as perceived by the teachers and
principals, that is 21.14 and 22.80 respectively. She lowest
mean score according to the teachers* perception was found 
in close climate, that is 19.64 while the lowest mean score 
as perceived by the principals* perception was found in the 
controlled climate that is 16.86.

In the dimension Hindrance the higher mean score was 
found in familiar climate as perceived by the teachers that 
is 15.95, while the highest mean score was found in open climate 
as perceived by the principals, that is 13.69 the lowest mean
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score as perceived by the teachers was found in closed climate 
that is 13*71 and the lowest mean score as perceived by the 
principals was found in closed climate, that is 12*33*

Under the dimension esprit, the higher mean scores as 
perceived by the teachers and principals were found in the 
familiar climate, that is 27*53 and 28.00 respectively, fhe 
lowest mean score as perceived by teachers was found in 
controlled climate, that is 24*43, while the lowest mean score 
as perceived by principals was found in autonomous climate, 
that is 22.40.

Under the dimension intimacy the highest mean scores 

perceived by the teachers and principals were found in familiar 
climate that is 19.87 and 18.88 respectively. She lowest 
mean score as perceived by the teacher was found in controlled 
climate that is 16.89 and the lowest mean score as perceived 
by principals was found in autonomous climate, that is 16.60.

Under the dimension aloofness the highest mean score as 

perceived by the teachers was found in familiar climate that 
is 21.92 and the highest mean score as perceived by the

/

principals was found in autonomous climate that is 20.20. She 
lowest mean score as perceived by the teachers was found in 
closed climate, that is 19.56 and lowest mean score as perceived
by the principals was found in familiar climate, that is 18.63.

\

Under the dimension production emphasis the highest mean

scores as perceived by the teachers and principals were found
• .' 'i' , > ' ■ r ~
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in familiar climate, that is 20.26 and 18.63 respectively.
The lowest mean score as perceived hy the teachers was found 
in autonomous climate, that is 17.38 and the lowest mean score
as perceived hy the principals was found in controlled climate,

/

that is 16.00.

Under the dimension thrust the highest mean score as 
perceived hy the teachers was found in autonomous climate that 
is 23.19 and that as perceived hy the principals was found in 
familiar climate, that is 24.13. ®de lowest mean score as 
perceived hy the teachers was found in controlled climate, 
that is 18.82 while the lowest mean score as perceived hy the 
principals was found in autonomous climate, that is 17.40.

Under the dimension consideration the highest mean score 
perceived hy the teachers was found in familiar climate, that 
is 14.92 and the highest mean score as perceived hy the 
principals was found in paternal climate, that is 14.25. The 
lowest mean scores as perceived hy the teachers and principals 
were found in controlled climate that is 13*00 and 11.14 
respectively.

One thing is very apparent from the Table No. 4.35 that is, 
the perception of the teachers and the principals is more or 
less same except in the case of few dimensions. In the 
dimensions namely disengagement, esprit, intimacy and production 
emphasis the perception of highest scores of principals and
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teachers have been found in the same climate types, fhat 

means principals as well as teachers have perceived all the 
four dimensions as high.

In the case of consideration, the lowest mean score was 
perceived by the teachers and principals in the controlled 
climate. In the dimensions thrust and aloofness the mean scores 
peroeived are found to be somewhat contradicting and it needs 
further investigation.

In the dimension hindrance all the major variations are 
being observed in the perception of higher and lowest mean 
scores, by the teachers and principals in various types of 
climate, further investigation in the case of hindrance, aloofness 
and thrust is needed to understand these variations and 
contradictions.

Objective V :

»fo measure, to identify and to classify the leadership 
behaviour patterns of the principals in the secondary schools 
as perceived by the teachers and principals and to find out 
the perceptual differences between them.

Ihe following table describes the classification of four 

types of leadership behaviour patterns as perceived by the 
teachers and principals (Ideal and Real) and their comparisons.
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The Table Ho. 4,36 describes the percentage of schools 

having the four different types of leadership behaviour 
patterns as perceived by the principals and teachers ideally 
and really. A graphical representation of this is shown in 

Graph Ho. 4.3*

In the HH pattern of leadership behaviour according to 
the principals' ideal self perception, it is 63 percent. But 
according to his real self perception it is 51 percent.
Hence the perceptual difference between the ideal and real 
self perception is 12.

According to the ideal staff perception of the teachers, 
the HH pattern of leadership is 49 percent. But in reality 
(real staff), it is only 38 percent. The perceptual difference 
is 11.

The perceptual difference of the principals, ideal and 
real self in the HH pattern of leadership behaviour is 12 and 
the perceptual difference of the teachers, ideal and real 
staff in the HH pattern of leadership behaviour is 11. Hence 
there is a vast gap between the ideal and real self, and ideal 
and real staff according to the perception of principals and 
teachers in the HH pattern of leadership behaviour.

This difference could be justified as always ideal is 

higher than the reality. The progressive leadership has higher 
goals. Under the effective HH pattern of leadership behaviour
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one could easily perceive from the fable No. 4.36 that the 

principalship is looking towards higher goals for achievement 

as the difference is 12 and 11 respectively in principals’ 

and teachers' ideal and real perception.

While studying the HL pattern of leadership perception, 

according to the principals' ideal self, the percentage of 

schools is only 12. But according to the real self perception 

of the principals it is 13 percent. Ihere is a difference of 

3. Hence the real perception is more than the ideal perception. 

It is a reverse case.

In the case of teachers' perception also the difference 

is reverse. It is 9 percent according to ideal staff, and H 

percent in real staff perception. fhe perceptual difference 

is 5. Here the principals perceive that there are 12 percent 

of schools according to his ideal self perception in the HL 

pattern of leadership behaviour but they are 15 percent in 

reality. Likewise the teachers perceive that there are only 9 

percent of schools in HL pattern of leadership behaviour 

according to their ideal staff perception but they are 14 

percent in reality.

Always one can see that the ideal is higher than the 

reality. But here it is surprising to see that the real is 

more than the ideal. According to the principals* perception 

there is a difference of only 3 while in the case of teachers'
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perception; the .difference is 5. fills could be interpreted 
as a negative difference. As earlier pointed out ideal always 
help a person to go further. In case of lower ideal perception, 
there is less scope for progress. However, here the 
principals and the teachers have higher initiation hut 
consideration is lower, that may he affecting the perception 
of reality as higher than the ideal. Ih this case a further 
investigation would help to clarify this difference.

In the case of LH pattern of leadership behaviour, the 
ideal self perception of the principal is 15 percent. But 
according to the real self perception of the principals, it is 
18 percenti Here again there is a perceptual difference of 3*
Just like the HL pattern, the real is more than the ideal in 
the LH pattern also.

According to the teachers' perception the percentage of 
schools having IH pattern of leadership behaviour in ideal, 
is less than that in real. Ideal staff perception is 12 percent 
and real staff perception is 13 percent. But here the perceptual 
difference is only 1.

Hence the difference between ideal and real is 3 and 1 
respectively according to the principals' and teachers' 
perception with respect to the LH pattern of leadership behaviour.

Ihe LH pattern of leadership behaviour means lower score 
in initiation structure and higher score in consideration. The



225
l'he difference conveys that reality is more than the ideal 
and so it is also a reverse case which needs further 
investigation.

In both the above discussed patterns (HI and LH) in the 

perception of reality, the leader is over estimating his 
ownself and neglects the self improvement. In that case it 
may be so that the perception of the reality which has emerged 
in the fable Ho,4.36 may be due to the over estimated 
perception of the leadership behaviour by the principals said 
teachers.

With respect to the II pattern of leadership behaviour 
according to the principals* ideal self perception it is 
only 10 percent. But according to his real self perception it 
is 16 percent. The perceptual difference is 6. Hence the 
principals perceive that only 1® percent of schools are having 
LI pattern of leadership, but in reality it is obvious that 
16 percent of schools among the sampled 100 schools are having 
’ll® pattern of leadership behaviour.

According to the ideal perception of teachers 30 percent 
of schools are having II pattern of leadership behaviour. Bit 
according to their real perception one could see from the 
fable Ho, 4.36 that 35 percent of schools are having LI pattern 
of leadership behaviour.

As the II pattern of leadership behaviour is a negative 
type, having low scores in both initiation structure and
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consideration, it is tetter if the real is less than the 
ideal. But it is more in real than the ideal according to the 
teachers’ perception and also according to the principals’ 
perception. She perceptual differences between the ideal and 
real according to the perception of principals and that of the 
teachers are 6 and 5 respectively.

The principals and teachers perceive the II pattern of
*

leadership behaviour as low in ideal, but it is high in reality. 
This means that the principals and teachers ideally think that 
there should be less percentage of 11 pattern of schools. But 
in reality they are more. It is self evident from the Table 
No. 4.36 that 11 pattern of leadership behaviour is higher in 
reality than the ideal scores. Here it means that they have 
concious to reduce the percentage of 11 pattern of leadership. 
That means they might be aware of their weak leadership in 
reality by accepting that they would like to minimize the 
percentage of ineffective pattern of leadership behaviour 
namely the 11 pattern.

While comparing the HH pattern and II pattern of leadership 
behaviour as perceived by the principals and teachers, the 
investigator found very interesting and positive findings.

®rom the Table No. 4.36 it is clearly interpreted that the 

principals would like to have more schools under HH pattern and 
less schools under II pattern that is 63 percent and 10 percent
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respectively. But in reality it is found to be 51 percent 
and 16 percent in the cases of HH and LI patterns.

Likewise according to the perception of teachers also 

the HH pattern and LL pattern in ideal are 49 percent and 30 
percent, but they are 38 percent and 35 percent in reality.

Hence there is a great perceptual gap between the ideal 
self and real self as well as between the ideal staff and 
real staff. The difference is double in the‘ cases of HH and LL 
patterns of leadership behaviour.

Objective VI s

So find out the differences in the various combinations
of ideal and real self, and ideal and real staff perceptions
with respect to the four patterns of leadership behaviour.

Under this objective the mean scores of the four patterns 
of leadership behaviours as perceived by ) the teachers and 
principals (ideal and real) with respect to the initiation 
structure and consideration have been studied.

In the Sable No. 4.37 the mean scores on initiation 
structure and consideration as perceived by the teachers (ideal 
and real staff) are tabulated according to leadership behaviour 

patterns - HH, HL, LH and LL. She perceptual difference between 
the ideal and real staff on both the dimensions are also shown.
It is observed from the Sable No. 4.37 that the differences in 
the perception of ideal and real staff on initiation structure
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in HH, EL, LH and LL patterns are 3.30, 1.84, 4.61 and 3.86 
respectively. The difference is high in LH pattern of 
leadership behaviour, while it' is low in HL pattern of 
behaviour. The perceptual differences in the HH and LL 
patterns are moderate.

In the dimension of consideration the perceptual differences 
according to HH, HL, LH and LL patterns of leadership behaviour 
are 3.46, 5.14, 5.44 and 3.65 respectively, ©he perceptual 
difference is high in LH pattern and it is low in HH pattern 
of leadership behaviour.

It is observed from the above table that the ideal perceived 
is higher than the real in both initiation structure and 
consideration by the teachers of secondary schools in Madras 
city.

Ihat shows the ideal is higher than the real. Generally
in reality also it is very obvious to note the same way of 
establishing higher ideals and people through their behaviour 
modifications are trying to reach the ideal. Similarly it can 
be so, in case of the above behaviour patterns. But this needs 
further investigation regarding the ideal and real self 
perception.

In the Table No. 4.38 the mean scores on initiation 
structure and consideration as perceived by the principals 
(Ideal and Real Self) are tabulated according to leadership 

behaviour patterns - HH, HL, LH and LL. The perceptual
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differences between the ideal and real self on both the 
dimensions are also given. It is observed from the fable No.
4.38 that the differences in the perception of ideal and real 
self on initiation structure in HH, HL, LH and LL patterns are 
2.59, 6.25, 1.60 and 1.10 respectively, fhe difference is 
found to be high in HL pattern of leadership behaviour, while 
it is found to be low in LH and LL patterns. She perceptual 
difference is moderate in HH pattern of leadership behaviour.

In the dimension of consideration the perceptual 

differences according to HH, HL, LH and LL patterns of 
leadership behaviour are 3.28, 1.08, 3.07 and 0.80 respectively. 
Ihe difference is low in HL and LL patterns of leadership 
behaviouf and it is high in HH patter.n of leadership behaviour.

I’rom this table one can obviously interpret that in the 

case of higher perceptual gap the ideal becomes unattainable 
or distant. In the case of lower perceptual difference there 
is no challenge or goal established for attainment while in the 
case of moderate perceptual difference between ideal and real 
self the goal is giving moderate motivation for reaching the 
ideal and this moderate perceptual difference is found in the 
HH pattern of leadership which is the most effective pattern 
of leadership behaviour, Ihus the investigator's findings 

( support the moderate perceptual difference between the ideal 
and real self as perceived by the principals.
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Regarding the dimension consideration it can be 
interpreted that in the HH and LL patterns, where the 
perceptual difference is found to be very low, they are 
ineffective leadership behaviour in the absence of any ideal, 
while in the case of 1H pattern the perceptual difference is 
moderate. Shis is a ^surprising; result which can be further 
investigated.

In the HH pattern also the perceptual difference is 

moderate which again supports the finding that the difference 
between ideal and real self should be moderate, as it provides 
a little challenge and risk to the person to attain the 
ideal.

ihe fable So. 4.39 shows the mean scores on initiation
structure and consideration as perceived by the principals
ideal self and teachers ideal staff and the perceptual
differences between them^according to leadership behaviour
patterns HH, HI, LH and LL. Ihe perceptual differences between
the ideal self and ideal staff on initiation structure in HH,
HL, LH and LL patterns are 1.86, 1.88, 2.23 amd 2.08
respectively, fhe difference is high in LH pattern and low in
HH and HL patterns of leadership behaviouf. It is nearly equal 

>, 1to LH pattern in the LL pattern.

In the dimension of consideration the perceptual difference 
according to HH, HL and LH and LL patterns of leadership
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behaviour are 3.45, 2.01, 3.06 and 7.80 respectively. She 
difference is high in LI pattern and it is low in HL pattern 
of leadership behaviour. It is moderate in HH and LH patterns 

of leadership behaviour.

In all the four patterns of leadership behaviour the
principals* ideal self perception is higher than the teachers* ideal
staff perception. On both the dimensions, that is initiation
structure and consideration the ideal mean scores of the
principals are higher than the ideal mean scores of the teachers.

%

Chis means that the principals are perceiving themselves 

as more ideal than the teachers in all the four patterns of 
leadership behaviour is HH, HEi, LH and LL. He is perceiving 
himself as higher in both the dimensions, that is initiation 
structure and consideration than the teachers according to his 
ideal self mean scores.

Prom the above discussion, it is clearly evident that 
Principals' expectations differ from teachers' expectations and 
principals expectations are higher than the teachers' 
expectations.

She Cable Ho. 4.40 shows the mean scores on initiation 
structure and consideration as perceived by the principals' real 
self and teachers' real staff and the perceptual differences 
between them according to the four leadership behaviour patterns 
HH, HL, LH and LL. It is observed from the Cable Ho. 4.40 that
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the perceptual differences are 7.75, 9.97, 8.44 and 9.64 

in the initiation structure with respect to the patterns ef 

HH, HL, 1H and 1L. The perceptual difference is high in HL 

pattern of leadership behaviour and low in HH pattern of 

leadership behaviour. It is moderate in the LH pattern and 

nearly equal to HI pattern in the II pattern.

In the dimension of consideration the perceptual 

differences according to HH, HL, LH and LL patterns of 

leadership behaviour are 10.19, 8.23, 11.57 and 12.25 

respectively. The difference is high in the LL pattern, 

moderate in HH pattern and low in the HL pattern of leadership 

behaviour.
\

The perception of reality by the principals* real self 

perception is perceived to be higher than the real staff 

perception. Surprisingly in the category of LL pattern of 

leadership behaviour in the consideration dimension, there 

is highest perceptual difference and this needs further 

investigation.

ffrom the above discussion it is clear that the principals* 

perception as to how they actually behave is higher than the 

teachers perception of how their principals are actually 

behaving. And this difference is found to be very high in 

the LL pattern of leadership behaviour.
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The Table No. 4.41 shows the mean scores on initiation 

structure and consideration as perceived by the teachers® 

ideal staff, and principals' ideal self and the perceptual 

differences between them in the four patterns of leadership 

behaviour - EH, HL, 1H and II. 1'he differences in the 

initiation structure are 4*45. 8.15, 3.85 and 5.78 

respectively in HH, EL, IH and II patterns. The difference is 

high in the HI pattern and low in the IH and H patterns. It 

is moderate in the HH pattern of leadership behaviour.

In the dimension of consideration the differences are 

6.73, 3.09, 6.15 and 8.60 respectively in the HH, HL, IH and 

II patterns of leadership behaviour. The difference is high 

in the II pattern and low in the HI pattern and moderate in 

the HH and IH patterns of leadership behaviour.

In both the dimensions initiation structure and 

consideration the real self perception of the principals is 

more than the ideal staff perception of the teachers- ".

This means that the principals are perceiving themselves 

as higher than the teachers, in all the four patterns of 

leadership behaviours, while comparing the real self and ideal 

staff mean scores.,

Interestingly here it can be observed that the principals* 

perception of how they are really behaving is higher than the 

teachers expectations as to how they should behave.
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This shows that there is a wide range of difference between 
the principals' real and teachers' ideal perception.

The Table Ho, 4.42 shows the mean scores on the initiation 

structure and consideration as perceived by the principals - 
ideal self and teachers real staff and the perceptual differences 
between them in the four patterns of leadership behaviour 

namely HH, HL, 1H and LL. The perceptual differences are 
5.16, 3«72, 6.84 and 5.94 respectively in the patterns HH, HL,

1H and Hi. It is high in the LH pattern low in the HL pattern 

and moderate in the other two patterns namely HH and LL regarding 
the initiation structure.

In the dimension of consideration the perceptual differences 

are 6.91, 7.15, 8.50 and 11.45 respectively in HH, HL, LH and 

LL patterns of leadership behaviour. The difference is more in 
LL pattern, less in HH pattern and moderate in HL and LH patterns 

of leadership behaviour.

In both the dimensions, initiation structure and consideration 

the ideal self perception of the principals is more than the 

real staff perception of the teachers.

This means that the principals are perceiving themselves 

as higher than the teachers while comparing the ideal self and real 

staff mean scores in the four patterns of leadership behaviour.
Obviously the principals expectations about the behaviour 

are found higher, than the perception of teachers, about how they 
actually behave.
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From the tables and discussions under the Objective VI, 

it is clear that the principals are perceiving themselves to 
be higher than the teachers on both the dimensions of leader­
ship behaviour, both ideally and really as the mean scores of 
the principals are always found to be more than that of the 
teachers.

Objective VII i

To measure, to identify and to classify the task and 
person oriented leadership styles as perceived by the 
teachers and principals and to find out the perceptual 
differences between them.

In the subsequent section the investigator has presented 

the percentage distribution of identified schools under the 
four patterns of leadership styles as perceived by the teachers 
and principals.

frequency distribution of the three levels of scores on 
both the dimensions ( task,and person ) as perceived by the 

principals have been presented.

further the,investigator has studied the range between ' 
the highest and lowest scores on both the dimensions ( task 
and person ) as perceived by the teachers and principals.

The mean score comparison, of both the dimensions ( task and 

person ) as perceived by teachers and principals has also been
studied in this section.



Sable :4.43s Percentage of Schools according to the ,Pour
Patterns of Task and Person Oriented Leadership 
Styles as perceived by the Teachers and Principals 
in the Schools of Madras City and the Perceptual 
Differences Between Them.

Patterns of Task and Person Oriented
Leadership Styles

Perception of the Difference
Teachers Principals

HH 35 41 6
HL 6 8 2
LH 10 12 2
LL 49 39 10

(She numbers in the columns show the percentage)

She Sable Bo. 4.43 shows the percentage of schools having 

the four patterns of task and person oriented leadership styles 
as perceived by the teachers, and principals and the perceptual 
differences between them. A graphical representation of this 
is shown in Graph Ho. 4.4-

According to the teachers’ perception 35, 6, 10 and 49 

percent of schools are having HH, HL, 1H and LL styles of 
leadership respectively. According to the principals' perception 
41}8, 12 and 39 percent of schools are having HH, HL, LH and LL 
styles of leadership styles respectively.

While comparing the perception of teachers and principals 
in the HH pattern of leadership style, teachers perceive less 
percentage (35) of schools and principals perceive more percentage 
(41) of schools having HH pattern of leadership styles. Hence the
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perceptual difference is 6.

Under the 11 pattern of leadership style, the teachers 
perceive 49 percentage of schools while the principals 
perceive 39 percentage of schools having 11 pattern of 
leadership style. She perceptual difference is more in this 
style as it is 10.

The teachers perceive 6 percent and 10 percent of schools 
having HI and 1H styles of leadership while the principals 
perceive 8 percent and 12 percent of schools having EL and 
1H styles of leadership respectively. The perceptual difference 
is 2 in both EL and 1H patterns of leadership styles.

s.
From the Table Ho. 4.43, it is clearly evident that the 

teachers are perceiving more percentage of schools in the 11 
styles of leadership and less percentage of schools in the HH 
styles of leadership, while the principals are perceiving more 
percentage of schools in HH style of leadership and less 
percentage of schools in the 11 style of leadership.

Here it is obvious to note that the perceptual differences 
are found on the two extreme ends of the leadership style 
continuum.

The Table No. 4.44 shows the number of principals 
having low, moderate and high scores in the task and person 
oriented leadership styles as perceived by the principals.



2 Tt5
fable :4.44*. lumber of Principals according to Low, Moderate and High levels in the Task and Person Oriented

Leadership Styles as perceived by the Principals

Levels of Glass Intervals Frequency Distribution
Scores of Scores fask Person

Low 0 - 30 0 0
Moderate 31 -■ 60 62 19 .
High 61 -■ 90 58 (H = 100) 81

According to Me Gregor 45 is the moderate score, fhe 
principals perceive that 62 of them are moderately task 
oriented while only 38 of them are highly task oriented, fhey 
perceive that 61 of them are highly person oriented while 19 
of them are moderately person oriented.

It is evident from the table that the principals perceive 
themselves to be highly person oriented and moderately task 
oriented.

ifable :4.45s Hange Between the Highest and Lowest Scores as 
perceived by the feachers and Principals in the 
fask and Person Oriented Leadership Styles

Level fask Person
feacher Principal Diff. feacher Principal Diff.

High 90 75 15 80 84 4
Low 49 40 9 33 49 16

According to the above fable Ho. 4.45, the highest task 
score as perceived by the teachers is 90 while it is 75 as 
perceived by the principals. According to Me Gregor 90 is the



is the maximum score in the task oriented leadership style 
and so the teachers have perceived their principals as having 
maximum task oriented leadership style. The lowest task score 
perceived by the teachers is 49 while it is 40 as perceived by 
the principals. There is a difference of 9 in the low d task 
scores but there is a difference of 15 in the high task scores 
as perceived by the teachers and principals.

She highest score perceived by the teachers in the person 
oriented leadership style is 80 and it is 84 as perceived by 
the principals and the difference between them is 4. The lowest 
score perceived by the teachers in the person oriented leader­

ship style is 33 while it is '49 as perceived by the principals 
and the difference is 16. The principals perceive themselves 
to have 49 as their lowest person score while the teachers 
perceive their principals to have 49 as their lowest task.score. 
The highest scores as perceived by the principals in the task 

and person oriented leadership styles are 75 and 84 respectively 
The highest scores as perceived by the teachers in the task and 
person oriented leadership styles are 90 and 80 respectively. 
According to the principals perception the highest task score 

is only 75, while it is 90 according to the teachers’ perception 
According to the principals perception the highest person 
score is 84, while it is 80 according to the teachers perception

Here it is quite obvious to find that the principals are 
perceiving themselves to have high person oriented leadership 
style and less task oriented leadership style according to
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their own self perception. But the teachers perceive their 
principals to have more task oriented leadership style and 
less person oriented leadership style according to their own 
staff perception.

Phe range of the high and low scores as perceived hy the 
teachers and principals with respect to task and person oriented 
leadership styles have Been plotted graphically in the Graph 
No. 4*5 where parallel lines are found for teachers' and 
principals' perception.

fable :4s46: Mean Scores of the Task and Person Oriented
leadership styles according to the Perception 
of Peachers and Principals in the Secondary 
Schools in Madras City

Mean Scores ,
Pask Person

Peachers 64 59
Principals 57 68

Phe fable No. 4.46 shows the mean scores of teachers and 
principals with respect to task and person oriented leadership 
styles. Phe mean score according to the perception of the teachers 
in the task oriented leadership style is 64 while it is 57 
according to the perception of the principal. Phe mean seore 
according to the perception of the teachers in the person oriented 
leadership styled is 59 but it is 68 according to the perception 

of the principals.
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From the Table -Ho. 4.46 it is obvious that the teachers are 

perceiving their principals to be more task oriented and less 
person oriented, while the principals are perceiving themselves 
as less task oriented and more person oriented.

From the above discussion it is clear that there is mo-re. 
perceptual difference between the teachers and principals on 
both the dimensions of task and person oriented leadership styles.

Objective Till :

To study the perception of the principals on
task and person oriented dimensions of leadership styles
with respect to the various combinations of climate types.

Under this objective the mean, S.D. and t values of task 

and person dimensions with respect to the different combinations 
of climate types are studied.

The investigator has not presented the study of the 
perception of the teachers on task and person oriented
leadership styles with respect to the combination of climate 
types as the t values are not found significant.
Table :4.47s Mean, S.D. and Significance of Difference Between the 

Mean scores of Open and Autonomous Climates with 
respect to the Task and Person Oriented Leadership 
Styles as perceived by the Principals of Secondary 
Schools in Madras Oity

Leadership 
. Styles Open Climate Autonomous Climate t value

Mean S.D. Mean S.D.
Task 56.73 7.68 49.20 4.97 3.03 **
Person 67.71 . 7.47 61.40 3.85 3-11 **

** Significant at .01 level
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The Table Ho. 4.47 shows the mean, S.D. and significance 
of difference between the mean scores of open and autonomous
climates with respect to the task and person oriented 
leadership styles as perceived by the principals of secondary 
schools in Madras city.

The t values are significant at .01 level in both task 

and person oriented leadership styles. The mean scores are 
found high in open climate type than the autonomous climate

I

type on both the dimensions. This shows that the task 
oriented and person oriented leaderships are significantly 
responsible for developing the open climate type in schools 
while comparing the open and autonomous climate types as 
perceived by the principals of secondary schools in Madras 
city. '

Table :4.48: Mean, S.D. and Significance of Difference
Between the Mean Scores of Open and Controlled 
Climate Types with respect to the Task and 
Person Oriented leadership Styles as perceived 
by the Principals

Leadership
Style Open Climate Controlled climate t value

Mean S.D. Mean S.D.
Task 56.73 7.68 64.71 7.20 2.72 **
Person 67.71 7.47 74.14 7.73 2.07 *

* Significant at .05 level
** Significant at .01 level

Table Ho. 4.48 shows the ke mean, S.D. and significance 
of difference between the mean scores of open and controlled 
climate types with respect to the task and person oriented
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leadership styles as perceived by She principals of - secondary
V'Vschools in Madras city. ^

She t value is significant at .01 level with respect 
to task oriented leadership style and it is significant at 
.05 level with respect to person oriented leadership style.
The mean score is more in controlled climate in both task 
and person oriented leadership styles.

This shows that task oriented leadership style is
significantly responsible at .01 level in developing the
controlled climate type school while comparing the open and
controlled types of climates as perceived by the principals
of secondary schools in Madras city. The person oriented
leadership style is significantly responsible at .05 level
in developing the controlled climate type of school while
comparing the open and controlled climate types as perceived
by the principals of secondary schools in Madras city.
Table :4.49s Mean, S.D. and Significance of Difference Between 

the Mean Scores of Open and Familiar Climates with 
respect to the Task and Person Oriented Leadership 
Styles as perceived by the Principals

Leadership
Style

Open Climate Familiar Climate t value
Mean S.D. Mean S.D. ■

Task 56.73 7.68 56.00 10.64 0.19
Person 67.71 7.47 70.75 11.32 0.73

Table No. 4.49 shows the mean, S.D. and significance of 
difference between the mean scores of open and familiar climates
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with respect to the task and person oriented leadership 
styles as perceived by the principals of secondary schools 
in Madras city.

The t values are not significant in both task and person 
oriented leadership styles. This means that the task and 
person oriented leadership styles are not significantly 
responsible for developing open and familiar climate types 
of schools.

Table :4.50; Mean, S.l. and Significance of Difference 
Between the Mean Scores of Open and Pater­
nal Climate Types with respect to the Task 
and Person Oriented leadership Styles as . 
perceived by the Principals

leadership
Styles Open Climate Paternal Climate t value

Mean S.D. Mean S.D.
Task 56.73 7.68 56.20 6.83 0.28
Person 67.71 7.47 66.10 9.04 0.70

The Table No. 4.50 shows the, mean, S.D. and significance 

of difference between the mean scores of open and paternal 
climate types with respect to the task and person oriented 
leadership styles as perceived by the principals of secondary 
schools in Madras city.

The t values are not significant in any one of the two
leadership styles and this shows that the task and person 
oriented leadership styles.do not play a significant role



253

while comparing the open and paternal climates.

fable :4.51s lean, S.D. and Significance of Difference Between 
the Mean Scores of Open and Closed Climates with 
respect to the fask and Person Oriented leadership 
Styles as perceived by the Principals

leadership
Styles

Open Climate Closed Climate ' t value
Mean - S.D. Mean S.D.

fask 56.75 7.68 61.00 7.08 1.84
Person 67.71 7.47 74.67 7.29 2.94 **

** Significant at .01 level

fhe fable Mo. 4.51 shows the mean, S.D. and significance of

difference between the mean scores of open and closed climates 

with respect to the task and person oriented leadership styles 

as perceived by the principals of secondary schools in Madras 

city.

The t value is significant at .01 level in the person 

oriented leadership style, fhe mean score is found high in 

Slosed climate type on person oriented dimension of leadership, 

i’his shows that the person oriented leadership style is 

significantly responsible for developing the closed climate type 

of school while comparing the open and closed climate types as

perceived by the principals of secondary schools in Madras city.
fable :4.52: Mean, S.D. and significance of Difference Between the 

Mean Scores of Autonomous and Controlled Climates 
with respect to the fask and Person Oriented leadership 
Styles as perceived by the Principals

leadership
Styles

Autonomous Climate Controlled Climate t valueFie an S.JJ. Fiean S.D.

fask 49.20 4.97 64.71 7.20 4.41 **
Person 61.40 3.85 74.14 7.73 3.76 **

** Significant^ at .01 level



254
fhe fable No. 4.52 shows mean, S.D. and significance, of 

difference between the mean scores of autonomous and controlled 
climates with respect to the task and person oriented leader­
ship styles as perceived by the principals of secondary schools 
in Madras city.

The t values are significant at .01 level in both the task 
and person oriented leadership styles. In both the cases the 
mean scores are higher in controlled climate than that of 
autonomous climate. Shis shows that the task oriented and person 
oriented leadership styles are significantly responsible for 
developing the controlled climate type of school while comparing 
the autonomous and controlled climate types as perceived by 
the principals of secondary schools in Madras city.

fable s4.53* Mean, S.D. and Significance of Difference Between
the Mean Scores of Autonomous and Familiar Climates 
with respect to the Task and Person Oriented 
Leadership Styles as perceived by the Principals

Leadership Autonomous Climate > Familiar Climate t value
Styles Mean S.D. Mean - S.D.
Task 49.20. 4.97 56.00 10.64 1.56
Person 61.40 3.85 70.75 11.32 2.15 *

* Significant at .05 level
fhe fable No. 4.53 shows the mean, S.D. and significance of 

difference between the mean scores of autonomous and familiar 
climates with respect to the task and person oriented leadership 
styles as perceived by the principals of secondary schools in 
Madras city.



255

fhe t value is significant at .05 level in the person 
oriented leadership style, fhe mean score is found higher in 
the familiar climate type on person oriented dimension. This 
shows that the person oriented leadership style is significantly 
responsible for developing the familiar climate type of schools 
while comparing the autonomous and familiar climate types as 
perceived by the principals of secondary schools in Madras city.

fable :4.54s Mean, S.D. and Significance of Difference Between
the Mean Scores of Autonomous and Paternal Climates 
with respect to fask and Person Oriented Leadership 
Styles as perceived by the Principals

Leadership
Styles

Autonomous
Mean

Climate
S.D.

Paternal
Mean

Climate
S.D.

t Value

fask 49.20 4.97 56.20 6.83 2,60 *
Person 61.40 5.85 66.10 9.04 1.77 '

* Significant at .05 level

fhe fable No. 4.54 shows the mean, S.D. and significance 
valueof difference between the mean scores of autonomous and 
paternal climates with respect to task and person oriented 
leadership styles as perceived by the principals of secondary 
schools in Madras city.

fhe t value is significant at .05 level in the task oriented 
leadership style, fhe mean score is found higher in paternal 
climate than that of the autonomous climate on task oriented' 
dimensions of leadership, fhis shows that the task oriented 
leadership style is significantly responsible for developing the
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the- paternal climate type of school while comparing the autonomous 
and paternal climates as perceived hy the principals of secondary 
schools in Madras city.

fable :4.55s Mean, S.D. and Significance of Difference Between 
the Mean Scores of Autonomous and Closed Climate 
with respect to the Task and Person Oriented 
Leadership Styles as perceived by the Principals

Leadership
Style

Autonomous Climate Closed Climate t value
Mean S.D. Mean S.D.

fask 49.20 4.97 61.00 7.08 3.91 **
Person 61.40 3.85 74.67 7.29 4.88 **

** Significant at .01 level .
The fable No. 4.55 shows the mean, S.D. and significance of 

difference between the mean scores of autonomous and closed 
climates with respect to the task and person oriented leadership 
styles as perceived by the principals of secondary schools in 
Madras city.

fhe t values are significant at .01 level in both the 

task and person oriented leadership styles, fhe mean scores are 
higher in closed climate than that of the autonomous climate 
type. It means, task and person oriented leadership styles are 
significantly responsible for developing closed climate type of 
schools while comparing the autonomous^ and closed climates as 
perceived by the principals of secondary schools in Madras 

city.
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Sable *4.56i Mean, S.D. and Significance of Difference 
Be tween the Mean Scores of Controlled and 
Familiar Climates with respect to Cask and 
Person Oriented leadership Styles as perceived 
by the Principals

Leadership Controlled Climate Familiar Climate
t-valueStyles . Mean S.D. Mean S.D.

Cask 64.71 7.20 ,56.00 10.64 1.88
Person 74.14 7.73 70.75 11.32 0.68

Che Cable Ho. 4.56 shows the mean, S.D. and significance 

of difference between the mean scores of controlled and 

familiar climates with respect to task and person oriented 

leadership styles as perceived by the principals of secondary 

schools in Madras city.

Che t values are not significant in any one of the two

leadership styles and this shows that the task and person

oriented leadership styles do not play, a significant role

while comparing the .controlled and familiar climated

Cable J4.57* Mean, S.D. and Significance of Difference Between
the Mean Scores of Controlled and Paternal Climates 
with respect to Cask and Person Oriented Leader­
ship Styles as perceived by the Principals

Leadership
Styles

Controlled Climate Paternal Climate t-value
Mean S.D. Mean S.D. ,

Cask 64.71 7.20 56.20 6.83 2.75 **

Person 74.14 7.73 66.10 9.04 2.26 *

** Significant at .01 level 
•* Significant at .05 level
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She Sable Ho. 4.57 shows the mean, S.D. and significance. 

of difference between the mean scores of controlled and 

paternal climates with respect to. task and person oriented 

leadership styles as perceived by the principals of 

secondary schools in Madras city.

.She t value is significant at .01 level in the task 

oriented leadership style and it is significant at .05 

level in the person oriented leadership style. She mean 

score is higher in the controlled climate than that of the 

paternal climate in both the task and person oriented 

leadership styles.

Shis shows that the task oriented and person oriented 

leaderships are significantly responsible for developing 

controlled climate type school while comparing the 

controlled and paternal climates as perceived by the teachers 

of secondary schools in Madras city. She task oriented 

leadership is more significant than the person oriented 

leadership style.

Sable 54.58: Mean, S.D, and Significance of Difference
Between the Mean Scores of Controlled and Closed 
Climates with respect to the Sask and Person 
Oriented leadership Styles as perceived by the 
Principals

leadership Controlled Climate Closed Climate t valueStyles Mean S.D. Mean S.D.
Sask 64.71 7.20 ■ 61.00 7.08 1.09
Person 74.14 7.73 74.67 7.29 0.15
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She Sable No. 4.58 shows the mean, S.D. and significance 

of difference between the Mean scores of controlled and closed 
climates with respect to the- task and person oriented leader­
ship styles as perceived by the principals of secondary 
schools in Madras city.

She t values are not significant in both the task and 
person oriented leadership styles and this shows that they do 

not play a significant role X while comparing the controlled 
and closed climates.

Sable *4,59* Mean, S.D, and Significance of Difference Between 
the Mean Scores of familiar and Paternal Climates 
with respect to the Sask and Person Oriented 
Leadership Styles as perceived by the

Leadership familiar Climate Paternal Climate t-valueStyles Mean o • • Mean ‘ 871)7
Sask 56.00 10.64 56.20 . 6.85 0.05
Person 70.75 11.52 66.10 9.04 1.04

fhe Sable No. 4.59 shows the mean, S.D, and significance 
of difference between the mean scores of familiar and paternal 
climates with respect to the task and person oriented leadership 
styles as perceived by the principals of secondary schools in 
Madras city.

She t values are not significant in any one of the two 
leadership styles and this shows that task and person oriented 
leadership styles do not play a significant role while comparing 
the familiar and paternal climate.
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Table 54.60*. Mean, S.D. and Significance of Difference Between 
the Mean Scores of familiar and Closed Climates 
with respect to the. Task and Person Oriented 
leadership Styles as perceived "by the Principals

leadership familiar Climate Closed Climate
Style Mean S.D. Mean . S.D. t-value

Task 56.00 10.64 66.00 7.08 1.17
Person 70.75 11.32 74.67 7.29 0.87

The Table Mo. 4.60 shows the mean, S.D. and significance 

of difference between the mean scores of familiar and closed 

climates with respect to the task and person oriented leader­

ship styles as perceived by the principals of secondary schools 

in Madras city.

The t values are not significant in the task and person 

oriented leadership styles and this shows that they do not play 

a significant role while comparing the to familiar and closed 

climates.

Table :61: Mean, S.D. and Significance of Difference Between 
the Mean Scores of Paternal and Closed Climates 
with respect to the Task and Person Oriented 
leadership Styles as perceived by the Principals

leadership
Styles

Paternal
Mean

Climate
S.D.

Closed
Mean

Climate
S.D.

t-value

Task
Person

56.20
66.10

6.83
9.04

61.00
74.67

7.08
7.29

1.88
2.94 *#

** Significant at .01 level
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The Table No. 4.61 shows the mean, S.D. and significance 

of difference between the mean scores of paternal and closed 

climates with respect to the Task and person oriented leader­

ship styles as perceived by the principals of secondary schools 

in Madras city.

The t value is significant at .01 level in the person 

oriented leadership style. The mean score is found higher in 

the closed climate than that of the paternal climate on the 

person oriented dimension of leadership. This shows that the 

person oriented leadership is significantly responsible for 

developing closed climate type of school while comparing the 

paternal and closed climates as perceived by the principals 

of secondary schools in Madras city.

While studying the different combinations of organiza­

tional climate with respect to the task and person oriented 

leadership styles as perceived by the principals,, the following 

results are found s

1. In the combination of controlled climate with open, 
autonomous and paternal climates it is found that both 
task and person dimensions are significantly responsible 
for developing controlled olimate type of schools.

2. In the combination of closed climate with open and 
paternal climates it is found that person oriented 
leadership style is significantly responsible for 
developing closed climate in schools. Hence the principals 
perceive that if they are more person oriented, only 
closed climate type of schools will develop.
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3. In the combination of autonomous climate with open 

climate, both task and person dimensions are significantly 
responsible for developing open climate. While in the 
combination of autonomous climate with closed climate, 
both these dimensions are significantly responsible for 
developing closed climate in schools.

4. In the combination of autonomous,climate with familiar
climate, the person oriented leadership style is 
significantly responsible for developing familiar climate. 
While in the combination of autonomous climate with 
paternal climate, the task oriented leadership style iB 
significantly responsible for developing paternal climate 
in schools. *
fhese findings are shown diagram^atieally in Figure 4.1. 

Objective IX :

I'o study the perception of the principals on the task 
and person oriented dimensions of leadership styles 
with respect to the various combinations of leadership 
behaviour patterns.
Under this objective the mean, S.D. and t values of task 

and person dimensions with respect to the different combinations 
of leadership behaviour patterns are studied.

2he investigator has presented only two combinations of 
tables, where the t values^ are found to be significant. In the 

remaining four combinations of tables the t values are not found 
significant and hence they have not been presented. fhe t values 
as perceived by the teachers were not found significant in any 
of the combinations of leadership behaviour patterns and hence 
they have not been presented for discussion.
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iable J4.62! Mean., S.D. and Significance of Difference Between
the Mean Scores of HE and HL patterns of Leadership
Behaviour as perceived by the Principals with 
respect to Task and Person Oriented Leadership Styles

Leadership HH HL t value
Styles Mean S.D. Mean S.D.

fask 56.92 8.27 59.73 8.41 1.14
Person 68.12 8.26 73*27 9,04 1.98 *

* Significant at .05 level

She fable No. 4.62 shows the mean, S.D. and significance of 

difference between the mean scores of BH and HL patterns of 

leadership behaviour as perceived by the principals with respect 

to task and person oriented leadership styles.

She t value is significant at .05 level with respect to the

person oriented leadership style, fhe mean score is high in HL

pattern of leadership behaviour on person oriented dimension^

of leadership. Phis shows that the person oriented leadership is

significantly responsible for developing the HL pattern of

leadership behaviour while comparing the HH and HL patterns as

perceived by the principals of secondary schools in Madras city.

fable *4.65* Mean, S.D. and Significance of Difference Between
the Mean Scores of HL and LL Patterns of Leadership 
Behaviour with respect to fask and Person Oriented 
Leadership Styles

Leadership
Styles

HL LL t value
Mean S.D. Mean S.D.

fask 59.73 8.40 55.75 6.02 1.51
Person 73.27 9.04 66.19 8.67 2.22 *

* Significant at .05 level
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She Sable No. 4.65 shows the mean, S.D. and significance 

of the difference between the mean scores of HL and LI pattern 
of leadership behaviour with respect to task and person 
oriented leadership styles.

She t value is significant at .05 level in the person 
oriented leadership style and the mean score is found higher 
in HI pattern than that of the LL pattern in the dimension of 
person oriented leadership. Shis means person oriented leader­
ship style is significantly responsible for developing HL 
pattern of leadership behaviour in the schools while comparing 
the HL and LL patterns as perceived by the principals of 
secondary schools in Madras city.

According to the perception of the principals it is found 
that the person oriented leadership style is significantly 
responsible for developing HL pattern of leadership behaviour 
while comparing the HH and HL patterns as well as HL and LL 
patterns.

Ihese 0fbi» T», Sh0m "statically in Pigure 4.2.
I'o study the inter-relationship and the perceptual 
differences in the task and person oriented leadership, 
styles with respect to the six types of organizational 
climate.

..Under this objective, the mean scores of six different 
climates as perceived by the teachers and principals, and their 
comparison have been studied with respect to the task and person 
oriented leadership styles.
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Table :4.64s Mean Scores of the Six Different Climates with 

respect to Task and Person Oriented Leadership 
Styles as perceived by the Teachers of Secondary 
Schools in Madras city

Styles of Ollmates
Leadership Open Autono­

mous
0ontro­
lled

Bamiliar Paternal Olosei

Task 64.35 63.90 63.41 63.74 63.16 63.58
Person 57.55 55.62 58.62 59.21 58.37 58.25

The Table No. $4.64 shows the mean scores of six climates 

with respect to the task and person oriented leadership styles 
as perceived by the teachers of secondary schools in Madras 
city. Prom the mean scores it is clear that the teachers 
perceive their principals to be more task oriented than person 
oriented. The mean score of task is higher than that of person 
oriented leadership style in all the six types of climates.
The lowest mean score in task is found in paternal climate 
and the highest mean score in task is found in open climate. 
The lowest mean score in person is found in autonomous climate 
and the highest mean score in person is found in familiar 
climate.

According to Me Gregor 45 is the moderate score which 

shows balanced leadership. But here the task oriented scores 
in all the climates types are above 60, which is towards the 
higher extreme end. It conveys severe degree of task oriented- 
ness as perceived by the teachers, while the mean score on 
person oriented leadership is towards moderate end of the
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- continuum of Me Gregor, which shows somewhat more than moderate
person oriented leadership as perceived hy the teachers. As

!

compared to the mean scores of task orientedness it is 
perceived low in all the six types.

fable s4.65s Mean Scores of the Six Climates with respect 
to the fask and Person Oriented Leadership 
Styles as perceived hy the Principals

Styles of 
Leadership Open

Autono­
mous

Contro­
lled Pamiliar Paternal Closed

fask 56.73 49* 20 62.71 56.00 56.20 61.00
Person 67.71 61.40 74.14 70.75 66.10 74.67

fhe fable No. 4.65 shows the mean scores of six different 
climate types with respect to task and person oriented 
leadership scores of six different climate types with respect 
to task and person oriented leadership styles as perceived 
by the principals of secondary schools in Madras city.

Prom the table it is clear that the principals’ perceptual
i

mean scores are higher in the person oriented leadership style 
than that of the task oriented leadership styled, in all the 
six climate types.

It is found that the lowest mean scores of task and 
person dimensions are found in autonomous climate and the 
highest mean scores of task and person dimensions are found 
in closed climate. Prom the mean scores of the person oriented 
leadership style it is found that the principals perce,ive 
themselves to be extremely higher on person oriented leadership
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style than that of task oriented leadership style. All the 

mean scores on the person oriented leadership style are above 

60. They are on the extreme end of the continuum of task 

and person oriented leadership styles.

Table *4.66: Mean Scores of Different Climate Types as
perceived by the Teachers and Principals and 
their Perceptual Differences with respect to 
Task and Person Oriented leadership Styles

Climate Types Task
Diff.

Person.
Diff,TR PR TR PR

Open 64.35 56.73 7.62 57.55 67.71 -10.11
Autonomous 63.90 49.20 14.70 55.62 61.40 - 5 *74
Controlled 63.41 62.71 0.70 58.46 74.14 —15-6?
Familiar 63-74 56.00 7.74 59.21 70.75 -11.5-
Paternal 63.16 56.20 6.96 58.37 66.10 -7.7!
Closed 63.58 61.00 2.58 58.25 74.67 -16.4;

TR = leaohers = Principals
The Table No. 4.66 shows the mean scores of different 

climate types as perceived by the teachers and principals and 
the perceptual differences betw4h them with respect to the task 

and person oriented leadership styles. The graphical representa­

tion of these mean scores are shown in Graph No. 4.6

Prom the above table it is found that the mean scores of 

the teachers are higher in the task aspect than the mean scores 

of the principals. This could be interpreted in the following way.

While perceiving the role of leadership the teachers feel 

that the principals are having high task oriented leadership
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style. But from the principals own self perception it is clear 
that they perceive themselves to he highly person oriented.
The perceptual difference in task oriented leadership style 
is more in autonomous climate and it is less in controlled 
climate. She perceptual difference in person oriented leadership 
style is more in closed climate and less in autonomous climate. 
In the perception of self, always the person is thinking good 
about one's ownself and opposite about the others, This is 

found from the above table.

Objective XI :

To study the inter relationship and the perceptual 
differences in the task and person oriented leadership 
styles with respect to the four patterns of leadership 
behaviour.

Under this objective, the mean scores of the different
patterns of leadership behaviour as perceived by the teachers
and principals, and their comparisons have been studied with
respect to the task and person oriented leadership styles.
Table i4.67s Mean Scores of the Different Patterns of leader­

ship Behaviour, with respect to Task and Person 
Oriented leadership Styles as perceived by the 
Teachers of Secondary Schools in Madras Oity

leadership HH HI ‘1H 11Styles
Task 63.38 62.88 63.99 64.17
Person 58.11 58.03 58.28 58.16

The Table No. 4.67 above shows the mean scores of different 
patterns of leadership behaviour with respect to task and person
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oriented leadership styles as perceived by the teachers of 

secondary schools in Madras city.

Here the perception of teachers is higher int the task 

oriented leadership style than that of person oriented 

leadership style.

She lowest mean scores with respect to task and person 

oriented leadership styles are found in KL pattern and the 

higher mean scores with respect to task and person oriented 

leadership styles are found in 11 pattern of leadership 

styles.

fhe teachers of secondary schools in Madras city perceive 

that their principals are more task oriented than person 

oriented in all the four patterns of leadership behaviour.

fable *4.68: Mean Scores of the Different Patterns of 
leadership Behaviour as perceived by the 
Principals of Secondary Schools with respect 
to the Task and Person Oriented leadership 
Styles

leadership
Styles HH HL 1H 11

Pask 56.92 59.75 57.50 55.75
Person 68.12 73.27 68.22 66.19

fhe fable Ho, 4.68 shows the mean scores of the different

patterns of leadership behaviour as perceived by the principals 

of secondary schools with respect to the-task and person oriented



272
leadership styles.

Prom the Pable 4.68 it is clear that the principals 
perceive themselves to he more person oriented and less task 
oriented. Phe mean scores are higher in person oriented 
leadership style than that of task oriented leadership style 
in all the four patterns of leadership behaviour.

Phe lowest mean scores, are found in 11 pattern of 
leadership behaviour in both task and person oriented leadership 
styles and the highest mean scores are found in HI pattern of 
leadership behaviour in both task and person oriented leader­
ship styles.

fable :4.69s Mean Scores of the Different Patterns of leadership 
behaviour as perceived by the Peachers and 
Principals and Pheir Perceptual Differences with 
respect to the Pask and Person Oriented leadership 
Styles

Patterns of Pask Persleadership
Behaviour Diff. on Diff.PE PE PE 1 PE

HH 65.38 56.92 6.46 58.11 68.12 -10.01
• HI 62.88 59.73 3.15 58.03 73.27 -15.24

1H 63*99 57.50 6.49 58.28 68.22 -9.94
11 . 64.17 55.75 8.42 58.61 66.19 -7.58

PE = Peachers PE = Principals
Phe Pable Ho. 4.69 shows the mean scores of the different 

patterns of leadership behaviour as. perceived by the teachers 
and principals and the perceptual differences between them with 
respect to the task and person oriented leadership styles. A
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graphical representation of the above mean scores is shown 
in Graph Ho. 4.7.

From the fable Ho. 4.69, it is found that the lowest 
mean scores as perceived by the teachers in task and person 
oriented leadership styles are found in HL pattern of leadership 
behaviour and the highest mean scores as perceived by the 
teachers in task and person oriented leadership styles are 
found in LL,pattern of leadership behaviour.

According to the perception of the principals the lowest 
mean scores of task and person dimensions are found in LI 
pattern of leadership behaviour and the highest mean scores 
are found in HL pattern of leadership behaviour.

While observing the perceptual differences between the 
mean scores in different patterns of leadership behaviour with 
respect to task and person oriented leadership styles as 
perceived by the teachers and principals, the difference is 
found to be more in LL pattern in relation to task and it is 
more in HL pattern in relation to person oriented leadership 
style.

fhe fable Ho. 4.69 also shows that the teachers perceive 

their principals as extremely task oriented as the mean scores 
are above 60 in all the leadership behaviour patterns, while 
the principals perceive themselves as having extremely person 
oriented leadership style because the mean scores are above 65
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in all the four patterns of leadership behaviour.

4.3 Conclusion

In the preceding section the data obtained from the 

tools on organizational climate, leadership behaviour and 

task and person oriented leadership styles with respect 

to the eleven objectives were analysed, interpreted and 

discussed.

lo summarise briefly the major findings in organizational 

climate the investigator found the trend of perceptual 

differences as well perceptual difference in extreme types 

of schools. That means the principals perceived more 

percentage of schools having open climate type, while the 

teachers perceived more percentage of schools having closed 

climate type.

While studying the four patterns of leadership behaviour 

according to the four forms namely ideal self and real self 

perceived by the principals and ideal staff and real staff 

perceived by the teachers, the same trend of perceptual 

differences have been found. Principals perceive themselves, 

to be very high on initiation structure as well as consideration 

dimensions, while teachers perceive their principals to be 

very low on both these dimensions.

Surprisingly the ideal self has been found lower than 

the real self in the case of principals’ perception.
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In the task and person oriented leadership styles also 

the same kind of perceptual differences is obtained. 
Principals have felt that they are more person oriented 
while teachers have felt that the principals are more task 
oriented.

Such is the conclusion that the investigator arrived 
at the present stage of study. In the subsequent chapter, 
the conclusion and discussion of results follows.


