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4.2 Analysis snd Interpretation - Objectivewise
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'One man's justice is another's injustice;
One man's beauty is another's ugliness ;

One man's wisdom is another's folly.'

~ Ralph Walds Emerson
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4.1 Introduction

This chapter is devoted to the enalysis and the
interpretation of the date collected, by administering the

three described tools in the prévious chapter, namely;

(a) Organizationel climate Description Questionnaire,
(b)) ZLeadership Behaviour Description Questionnaire, and

(c) Task and Person Oriented Leadership Styles
Questionnaired

The purpose of the present study is to find out the
perception and perceptual gap between the teachers snd
principels in the organizational climate, leadership behaviour

patterns and task and person oriented leadership styles.

The personal variables‘of the principals are leadership

behaviour, ideal and real self. The personal variables of the

teachers are leadership behaviour, ideal and reel staff.

The data were collected frq@ 900 teachers and 100
pringipalg from 100 secoﬁdary schools in Madras city. The data
were collected by the investigator herself by visiting the
sampled schools to establish rapport and get the data quickly.
The anelysis of the date is based on the respoﬁses from
principals and teachers.

The data collected were analysed in the Computer Centre
through the services availeble at the Indian Institute of

Tecknology, Madras. The hend scores collected from 900 teachers
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and 100 principels vere compuxerised. Mean, standard deviation
and velues were found out while taking into consideration
of the personal varisbles, institutional variables and the

various dimensions of the tools.

The investigator has analysed the tables according to the
objectives. Under each objective, the relevent, tabuleted
data hes been presented, interpreted and discussed. This will

follow in the next@gc'tion.

4.2 Analysis and Interpretation - Objectivewise

Objective I :

To measure, %o identify and to classify the organizational

climate of the schools as perceived by the teachers and
principals in the secondary schools in Madras City and to
study the perceptual differences between them.

In the subseguentc@@?tion, the investigator has presented
the percentage distribuxion of identified schools under the
six climatq&?types as perceived by thg teachers and.principals
in schoélg of Madras city. This has been compared with the
othar'studiés done in general and with special reference to
Temil Nadu state studies. Further the investigator has arranged
the perceived schools in the rank order fgr further
cozripar:i.scm.t

’Ideptifieation‘of Organizational Climate in the secondary

Schools of Madras City as pérceivea by the Teachers and Priqcipals

One of the objectives of the present investigation is to
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to identify the different climate types as perceived by the
teachers snd principals in the secondary schools in Madras city.
In persuance of this, the raw scores relating to the 100
schools sampled were converted into stendardised scores first
normatively and then7 again ipsatively. Thus, the scores were
double standardised. The distribution of school mean

stendardised scores is given in Appendix No.zﬁ

The procedure ﬁext followed was the classification of the
100 schools according to the organizational climate. The climate
for a school can be identified Ey finding out to which sub test
prototypic profile the profile of a particular school resembles
more closely. For this purpose the prototypic profile chart
given bylHalpin (1966) at page /159 is made use of in computing

the six climates ranging from openness to closedness.

The prototypic profile of Halpins were compered with the
100 school profiles and similarity scores for each sub test in
each of thé six profiles is computed.

Similarity Scores ¢ The prototypic profiles given by Halpin

‘were compared with the 100 sampled school profiles and similarity
scores for each sub test in each of the 6 profiles is computed.

" In each case the sum of the absolute difference between the
profile scores were computed. A low difference between.the sun

of the sub-test scores on each school profile and Halpins
prototypic profile indicates that the profiles are highly similar
and a large difference indicates that the profiles are dissimilar.
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Each of the 100 schools was assigned to the set defined by

that prototypic profile for which its profile similarity

score was the lowest. The similarity scores for the 100 sampled
schools in Madras city in respect of the six profiles is
exhibited in Appendix. The profile similarity scores are ghnwn

in the last column.

Table :4.1: Percentage Distribution of the Sampled -
Schools in the Different Climate types
according to the Teachers' and Prinecipals'
Perception and the Fercepitual. Gap

Open  Autono- Controlled Famili- Pater- Closed

mous ar nal
Teschers' 1% 2 9 4 o8 44
Perception
Principals’ : &
Perception 48 5 7 @ 20 12
Perceptual gap 35 3 2 4 8 32

(The numbers in the columns indicate percentage)

The Table No. 4.1 shows the percentage distribution of
schools in different climate types.according to the #eachers'
perception and principals’ perceﬁtion in tﬁe city ofLMadras and
the perceptual gap between them. From the table no. 4.1, it is
clear that the teachers perceive most of the schools as closed
4 typé but the principals perceive most of the schools as open
type of climate. It is also shown graphically in éraph No.4.1.

The open climate schools according to the teachers' perception
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is 13 percent while it is 48 percent according to principals’

perception.

The closed climate schools according to the teachers'

perception is 44 percent while it is 12 percent according to

principals' perception.

The schools under autonomous cl;mate is 2 percent and
5 percent respectively according to teachers' and principals!
perception. The percentages of schools under the controlled
climate is 9 percent and 7 percent respectively according to
the principals' perception. In both these climate types the

difference is not more.

In the familiar climate the schools according to
teachers' and principals® perception are 4 percent and 8

percent respectively. It is jﬁe%;‘the double as perceived

by the teachers.

According to the teachers' perception 28 percent of
schools have paternal climate but according to the principals’

perception 20 percent of schools hsve paternal climate.

From the sbove discussion, three important points emerge
very clearly. They are :

(i) The perceptual gep is found highest in openm and
closed climate types of schools ;
(ii) 'The perceptual gap is found on the two extreme ends

of the continuum of climates - i.e. open and closed
types of schools ;
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(1ii) The teachers‘ perception in respect of closed type
of schools is about four times more than the
perception of the principals. Frineipals’ perception
in reapect of 6pen type of schools is about four
times more than the teachers' perception., Here it is
very significant to note that as regards to
perceptual dissonance between the teachers' group
and the prinecipals' group, the highest perceptual
gap is found in the extreme types of climate and
interestingly principals perceived more percentage
of open type of schools while teachers perceived
more percentage of closed type of schools.

Among the six types of climates, the first two namely
open and autonomous, are more open, than the last two namely
paternal and closed, which are more closed. Controlled and
familiar climates belong to intermediate climate. On the basis
of this grouping, the indication we get from the Table No. 4.2
is that there are more 'closed' climate secondary schools in
Madras city than open climate schools as perceived by the

teachers.

The result of the present study resembles in g3many
respects with other . studies done so far on organizational
climate of secondary schools in other parts of our country as
evident from the Table 4.2 which gives the percentage of high

schools whose climates are identified in each investigation.

The Table 4.2 indicates that most of the studies reveal a

trend towards clésedness which is 2180 reflected in the present
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Table :4;2: Percentage Distribution of Secondary Schools
Climatewise as revesled in some Previous Studies
on Organizational Climate

Percentage Distribution

No. Investigator Ares of Sample of Schools over the 3
climate types
Open Interme-~ Closed
diste
1. Sharma, P.M. Gujarat as a whole 33.33 28.43 38.24
Buch, Rail :
(1971)
2. Rumar, (1972) Baroda city %2.80 29.90 237.30
3. Patel, (1973) South Gujarat Dis- 32,69 %0.78 %6453
tricts (Surat and
Valsad)
4, Sharma (1973) South Gujerat Dis-
5.-Pillai, (1972) Second Schools
g in Tomil Nadu 44 15 4
6. Shelat, (1975) Secondary Schools
in Baroda District 34 24 42
7. Pandya, (1975) Central Gujarat 33.50 28,80 37.20
(Kheda snd Panch-
mehals distriets)
8. Darji, (1975) Panchmehal Dist. 27 26 47
9. Ganghi, (1977) Gujarat State 28.40 35.16 35.94
10. Tickwani(1976) Primary Teachers
Codlege,Gujarat 47 18 35
11. Franklin(1975) B.Ed. Colleges of 37 17 46
Gujarat
12. Sahastrabudhe All facultles in M.S.
(1977) University 46.6 30 13.4
13. Sharma,(1973)  Secondary Schools 32 33 35
in Rejasthan
14. Mehta, (1977) Affiliated Colleges
in Gujarat Univ. 28 48 24

(Continued...)
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Percent Distribution
. of Schools over the 3
gg- -Investigator Area of Sample - (1ipate types
) Open Inter— .. Cloged
’ mediate
15. Gupta (1976) Colleges of Educa~ ‘ ,
tion, Punjab 24 18 °8
16. Pengnu(1976) Secondary Schools 30 55 15
in Thailand
17. Chokshi (1976) Elementary Education 60 40 o
Colleges,Phillipines
18. Mehare (1976) Colleges of Educe- 42,
tion, Mahareshtra 42.3%0 15.40 42,30
19. Rajeevalochana Second Schools
(1981) in Tomil® Nadu 14.5 16.9 68.6
20. Pengphol (1983) Primery Schools of ‘
‘ Centrel Thailand 19 49 35
21. PRESENT STUDY Secondary Schools
(1985) in Madras city 15 13 72

study according to the teachers' perception. In Pillais(1972)

investigation of secondary schools of Tamil Nadu, the schools

falling under open climate and closed climate are more or less

equel with open climate schools having a slight edge over

the closed climate schools. On the whole the various studies

so0 far done on the organizational climate with the exception

of Chokshi's (1976) on Phillipines reveal higher percentage -

for closed climate and comparativel& lower percentage for

open climete schools in India. At both the ends (open and

closed) most of the schools are .clustered.
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A noteworthy feature of all the climate studies done in
Indie so fer is that the number of schoo;s found under the
category of familiar climate is the least, indicating
probably that such e climate with high intimacy and low
production emphasis is out of step in an organised school

system.

In the study by Sabastrabudhe (1977) in 'all the
faculties of the M.S. University of'Baroda' 46,6 percent of
faculties fall unde? the open enq‘of the continuum while
only 13.4‘percent of faculties fall under closed end of the
continuum. Also in the study of Tikmeni (1976) in"the
pfimary teachers colleges in Guﬁarat more schools (47 percent)
fall under open climate than closed climate which has only

35 percent.

Comparing Pillei's (1972) investigetion with the present
study as presented in Table No. 4,3, it is found that the
percentage of scﬁools falling under familiar‘climaxe are
4.2 and 4 respectively indicating close resemblance in this
regard. While in paternal climete it is just double the
number as compared ﬁith the present study. It shows that
Madras city schools are more towards paternal climate as
compared with the schools in Madurai. In the controlled climate
there is not mnch difference as the percentage of schools are

11.5 end 9 respectively in Pillal end in the present study. In
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cases of open, autonomous and closed climates there is no

resemblance at all as compared with the present study.

- Comparing Rajeevalochana's (1983) investigation with the
present study es preéented in—the Table 4.% it is found that
the percentage of schools falling under familiar climste is
more or less the same having %.2 percent and 4 percent
\respectivély. The percentage of schools undei closed climate
is more (44 percent) in the present study then that of
Rajeevelochana's as it is only 23.4 percent. But in the paternal
climate the pefcentage of schools is'more (45 percent) in
Rejeevalochane's than the present study which is only 28
percent. In thé autonomous and closed climates the percentages
are 4.8 and 13.7 respectively in Rajeevalochana's while they'
are legs in the present study as it is only 2 pércent and
9 percent respectively. In the open climate the percentage in
Rajeevalochana's is less (9.7 percqnt) while comparing with

the present study as it is 13 percent.

The bar graph comparison presented in Graph No. 4.2 gives
a ‘clear 6ut idea of the various studies done in Tamil Nadu

regarding the percentage of organizational climate types.

The Table No. 4.4 shows the Rank Order of different climates
of schools according to the teachers' perception and principals’

perception. According to the perception of the teachers, closed
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Table :4.4: Rank Order Presentation of Different
Climete Types of Schools according 10

Teachers' Perception and Principsls'

Perception
Rank Order

. Teachers' Principals’
Climate Perception Ferception
Open 3 1
Autonomous 6 6
Controlled 4 5
Familiar 5 4
Paternal 2 2
Closed 1 3

climate schools are in the first renk but according to the
principals' perception, open climate schools are in the first
rank, Both teachers and principals perceive the paternal
climate as the second rank and autonomous climate as the
sixth rank. So there is no perceptual gap in the autonomous
and paternal climates in the rank order according to the
teachers' perception and principals' perception. The
controlled and familiar climates come under fourth and fifth
rank respectively according to teachers' perception and fifth
and fourth rank‘respectively according to principals’

perception.

Teachers perceive open climate as third rank and closed
climate as first rank, while principals perceive open climate

as first and closed climate as third rank. It is Just the



reverse in both the cases.

The six climate types are placed on the continumm,
having open on one end and closed on the other end. Open
and closed types of schools are the two extreme ends of
the cantinuﬁm. In case of $he principals' perception, the
first rank is attained by open types of schools which is
one end, while the first rank attained by the .teachers'
perception is closed type of schools which is the other end
of the continuum. Thus, the Table No. 4;4 of rank order

indicates the highest perceptual gap in case of first rank.

Objective Il :

To study the perception of teachers on the eight
dimensions with respect to the different combina-
tions of six climate types.

In a1l the tables under the ebjective II, meen, S.D.
and t values of the eight dimensions with respect to the

different combinations of climate types are coméutéd.

For the sample of 900 teachers, t values ranging from
1.96 to 2.57 are considered to be signiflcant at .05

level and t values ranging from 2.58 and above are considered

%0 be significant at .01 level.

The_Table No. 4.5 shows the mean, SD and significence
of difference between the mean scores of open and autonomous

climates as perceived by the teachers of secondary‘schools
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in Madras city with respect to the dimensions of orgenizational
climate. The t-values are not significant in any one of the eight
dimensions of organizational climate. This meens that the
éimensions of orgenizational climate do not play a significant

role in the development of open and autonomous climates.

This could bé interpreted in the following way that as
the open and autonomous climates fall more towards the open type,
there may not be a significance éé.of difference between them.
These two climates are in the similar end of the continwum of

the climate types.

The Table No. 4.6 shows the mean, SD snd significance of
difference between the mean scores of open and controlled
climates as perceived by the teachers of secondary schools with
respect to the dimensions of orgenizational climate. Tﬁére is a
gignificant difference at .05 level in the dimension aloofness
and .01 level in the dimension thrust. The mean score is high
in\contrblled climate with respect to aloofness and it is high
in open climate with respect to thrust. This shows that aloofness
is signifieantly responsible for developing eontrolléd climate
type of schools and thrust is significantly responsible for
developing open climate types of-s&hools as perceived by the

teachers, while comparing the open and controlled climates.



186

To49T 1L0* 3® pﬁmoﬁwﬁnWﬂm #¥
TeAST GO* 3B JUBOTITUSTE

0z*t 98°¢ 00°¢} 69 cLecl UOT4BISPTISUOY  °Q
»e $9°2 ¥6°g z8°8i 161 Ge 12 jenIyy L
A 2Ly L6° Lt 22’8 L2*6l  sTseydug WOTOMPOIT 9
9671 cLy 6602 cLey i8°61 §80UFOOTY  °§
68°0 2C 6a°91 29°9 85° Ll foewrur  *y
96° 1 ¥6°9 ¢y vz 09°L 20°92 rradsy ¢
6170 12°¢ c6°¢Cl LG 90° b1 SOUWBIPUTH 2
16°0 2L 62°61 N ¢h*02 quemeBeSussTq |
sares 3 as uB oy as Ysay SUOTSUSWE( mm

89BWTTy POTTOLIUOD

sgeurTy wddp

84BWITH TBUOTFBZTUBSI) JO BUOTSUSWIC 4USTH oUl 03 joadsax yYqTh
8T00Yog AIB8PUOOSg JO SI9Y0BAT oy} £q POATOOISI S8 SOJBWLL) POLLOAFUO) DPUB
USdpy JO ©8J00g UBD) OUF USIMGOg OOUSISIFT( JO OOUBOTITUSTG PUB (g ‘ue9oy :°9°y: o198y




187

The TPable No. 4.7 shows the mean, SD and significance
of difference between the mean scores of open and familiar
climatesas perceived by the teachers of secondary schools
with respect to the dimensions of organizational climate.
Here there is no significance of difference between the
mean scores of any one of the eight dimensions of orgsnize-
tional climate. The findings can be interpreted that
familiarity permits openness and openness leads to familiarity.

However, this needs further investigation.

The Table No. 4.8 shows the mean, SD and significance
of difference between the mean scores of open and paternal
climates as perceived by the teachers of éecondary schools
in Madres city with respect to the dimensions of orgeniza-
tional climate. The t values are not significant in any one
of the eight dimensions of organizetional climate. It means
the dimensions of organizational climate do not pley a
significant role in the develoPﬁent-of open and paternal

climates,

The Table Nos. 4.7 and 4.8 however led the investigétor
to think about the non—significénce of difference in this
manner that there is a cultural difference between east and
west. Qur social structure and culture makes it more possible
"to have famiiliar and paternalism in any work situstions. We

are accustomed to work in that atmosphere and climste.
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According fb Halpin familiar and paternal climates a&e closed
climate types. Here it may be so that teachers are not able to
perceive thé familiar and paternal climate towards closed type
due to the cultural and social background. This needs further

investigation.

The Table No. 4.9 shows the mean, S.D., and significance of
difference between the ﬁean scores of open gnd closed climates
as perceived by the teachers of secondary schools with respect
to the dimensions of organizational climate. There is no
significant difference found between the mean scores of any of
the dimensions of organizational-elimate snd it needs the

investigation.

The Table No. 4.10 shows the mean, S5.D. and significance
of difference between the mean scores of autonomous and
controlled climates as perceived by tﬁé teachers of secondary

schools in Madres city with respect to the dimensions of organiza-

tional climate.

The t value is significent at .01 level in the dimension
thrust. The mean score is higher in~autonomousvclimaté than that
of contrélled climate. This shows that thrust is significamtly
responsible for developing autonomous climate type of schools
as perceived by the teachers of secondary schools in Madras city
‘while comparing the autonomous and controlled climates. There is

no significant differenfe between-the mean scores of any other
dimensions of organizational climate.
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The Table No. 4.11 shows the mean, S5.D. and significence
of difference between the mean scores of sutonomous and familiar
climates as perceived by the teachers of secoﬁdary schools with

respect to the.dimeﬁsiOns of organizational climate.

The t value is not signlflcant in any one of the eight
dimensions of organizatlonal climate. This mesns that the
dimensions of orgenizationsl climate do not play a significant

role in the combinstion of autonomous and familiar climates.

The Table No. 4.12 shows the mean, S.D. and significance
of difference between the mean scores of autonomous and paternal
climates as perceived by the teachers of secondary schools with

respect to the ‘dimensions of orgahizational climate.

There is a significent difference in ‘the dimensions
production emphasis and thrust at .05 level. In production
emphasis the mean score is high in patermal climate and in
thrust the mean score is high in autonomous climate. When
thrust is high, autonomous climate exists in the school and
when production emphasis is‘high paternal climate exists in
the school. So thrust plays a significant réle in developing
autonomous climate and production emphasis plays a significant

role in developing paternal climate.
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fhe Table No. 4.13 shows the mean, 5.D. and significance
of difference between the mesn scores of autonomous and
closed élimates as perceived by the teachers oﬁ secondary
schools with respect to the dimensions of organizetional

climate.

The + values are significent at .05 level in the
dimension of teacher behaviour ﬁindrance end in the dimension
of principal béHaviour productién emphasis. The mean score of
hindrance is high in autonomous climste and the mean score
of production emphasis is high in closed climate. So
hindrence is significantly responsible in forming autonomous
cliﬁéte in schools as perceived by the teachers and production
enphasis is signifioanfly responsible in forming closed
climate in schools as perceived by. the teachers while

comparing the autonomous and closed climates.

The Table No. 4.14 shows the mean, S.D. and significance
of_difference'between the meany scores of controlled =nd
familiar climates as perceived by the teachers ¢of secondary
schools in Madras city with respect to tpe dimensions of
organizational climate. The + value is significant at .05
level. in the thrust dimenéions of leader behaviour. The meah
score is higher in familiar climate then that of controlled
climate. Thrqgt is significantly responsible for developing

fémiliar climate es in schools as perceived by the teachers
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of secon&ary schools in Madras while comparing the familiar

and controlled climates.

Table No. 4.15 shows the mean, S.D. and significance of
difference between the mean scores of controlled climate and
paternal climate as perceived by the teachers of secondary
schools with respect to the dimensions of organizational climate.
The t value is significant at .01 level in the dimension
productiong emphasié; The mean score of paternalc climate is
higher than that of controlled climate as perceived by the
teachers. So production emphssis is éignificantly responsible
for developing paternal climate in schdols as perceived by phe
teachers of secondary schools ﬁhile éomparing the paternal amd

controlled climstes.

The Table No. 4.16 shows the Mean, S.D. and significance
of difference between the mean scores of controlled and closed
climates as perceived by the teachers of secondary schools with
resﬁect to the dimensions of organizational climate. The t value
is significant at .01 level in the dimensions sloofness,
production emphasis and thrust. These three dimensions again fall
under the leader behaviour. The mean score Sf aloofness is
higher in controlled climate than that of closed climate. The
mean scores of production emphasis and fhrust are higher in
closed climate than in controlled climate. Aloofness is significantly
responsible in forming controlled ciimate in schools as perceived

by the teachers of secoﬁdary schools while comparing the controlled
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and closed climates. Production emphasis and thrust are
significantly responsible for developing closed climate type
in schools as perceived by the teachers of secondary schools
in Madras city while comparing the controlled and closed
climate t&pes. The teacyers perceive that if the leaders
eﬁphasis more on production and thrust, closed climate type

of schools exist.

The Table No. 4.17 shows that the mean, S.D. and
significance of difference between the mean scores of familiar
and paternal climates as perceived by the teachers of secondary
schools with respect to the dimensions of organizational
climate. The t values are not significant‘in any one of the
eight dimensions of organizational climate. Both these
dimensions are towards the closed coqtinunm and that is why
the t values may not be significant. They are more or less

closed type of climates.

The Table No. 4.18 shows the mean, S.D, and significance
of difference between the mean sﬁores of familiar and closed
climates as perceived by the teachers of secondary schools in
Madras city with respect to the dimensions of organizational
climate. The t values are not significant in any one of the
eight dimenéions of organizational climate. Here also these
two cliﬁates fall towards the similar end of the continuum -

that is closed type.
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Peble $4.19: Mean, S.D. and Significance of Difference
Between the Mean Scores of Paternasl and Closed
Climates as perceived by the Teachers of Secondary
Schools with respect to the Eight Dimensions of
Organizational Climate

Sp. » Paternal Climate  Closed Climate 4 _vgiue
No, Dimensions Mean S.D. Mean S.0,

1. Disengagenent 19.90 6.11 19.64 6.28 0.52

2. Hindrance 14.06 3.73 13.71 3.37 1.23

3. Bgprit 25.95 7.10  25.69 6.80 0.46

4, Intimacy 17.26 5.13 17.41 4,09 0.39

5. Aloofness 20.28 5.04 19.56 3.96 1.96 *
6. Production Emphasis 19.73 - 5.66 19.60 5.45 0.30

7. Thrust 20.28 6.73 20.96 6.85 1.25

8. Consideration . 1%3.61 6.78 13.46 4.51 0.30

* Significant at .05 level

The Table‘No. 4.19 shows the mean, S5.D., and significance of
difference between the meen scores of paternal and closed climates
as perceived by the teachers of secondéry schools with respect
to the dimensions of organisational climate. The t value is
significent in the’dimnnéion aloofness of the leader behaviour.
The meen score is higher in paternal climate than that of closed
climate. Aloofness is significantly responsible in férming ‘
paternel climate type in schools as perceived by the teachers
of secondary schools in Madras city while comparing the patermal

and closed climates.

While studying the t values in relation to various

combinations of climate types as perceived by the teachers of



secondary schools in Medras city one significant observation

can be made.

In most of the cases except in one case the { values
are significant at .01 level or .05 level in the

dimensions of leader behaviour of orgenizational climate.

This may bé due to the higher expectations of the
teachers about the leader behaviour. Teachers might have
perceived the leader behaviour dimensions as‘more<§§§§ﬁifi&ﬁﬁt
than that of teacher behaviour dimensions in developing
any type of climate in the institution. It is always the
case, that the other pérson is berceived more responsible
then one's own (8¢1f:, for any responsibility. Here also, the
teaehers—have perceived the leadér as more significant in

shaping of the climate type than their own self.

EF

The dimensions of leader.™ ' behaviour like aloofness,
pro@uction emphasis and thrust have been found to be the
significant dimensions in the various combinations as discussed
early. V

The only one dimension of teacher behaviour found to be
pignificant is hindrance. Hindrance has been perceived higher
in autonomous climate than that of closed climate. This is

very true. Left on their own, people create a lot of

hindrance even in democracy. Autonomous withoud responsibility
leads to hindrance. That is why in an open autonomous climate
hindrance might increase. This can be further investigated

through observations and case studies of certain selected
institutions.



Objective III :

To study the perception of principals on the eight
dimensions with respect to the different combinations

of six climate types.

In all the tables under objective III mean, S.D. and t
values of the eight dimensions with respect to the different

combinations of climate types are computed.

For the sample of 100 principals, t values ranging
from 1,98 to 2.62 are considered to be significant at .05
level and t values ranging from 2.63 and above are considered

to be significent at .01 level

Table :4.20: HMean, S.D. and Significance of Difference
Between the Mean Scores of Open and Autonomous

Climates as perceived by the Principals of
Secondary Schools with respect to the Eight

Dimensions of Organizational Climate

Sr. Open Climate  Autonomous Climate

No, Dimensions  Fean — 5.0, [Neam  S.D. t value
1. Disengagement 19.77 5.47 22,80 7.50 0.88
2. Hindrance . 13.69 3.95 13.20 1.64 0.52
3. Bgprit 26.02 5.41 22.40 2.61 2.58 #
4. Intimacy 17.42 4.05 - 16.60 2.41 0.67
5. Aloofness 19.58 3.96 20.20 4.7 0.28
6. Production 16.83 4.84 17.40 T.16 0.17
Emphasis W
7. Thrust 21.25 6.9 17.40 3.65 2.01 *

8. Consideration 12.08 4.38 12.80 1.95 0.49

* Significant at .05 level
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The Table No0.4.20 shows the mean, S.D. and significance
of difference. between the mesn scores of open and autonomous
climates as perceived by the principals of secondary schools

with respect to the dimensions of organisational climate.

The t values are significanf at .05 level in the dimension
esprit and thrust. The mean score is found to be more in open
climate than in autonomous climate in the dimension esprit.
Esprit is the teacher behaviour. It is significantly contributing
for the open and autonomous climate. Thrust is a positive
leader behaviour. The mean score of tﬁrust is found to be higher
in open climate than that of autonomous climate. Thrust of the
leader affects the esprit of the teacher in a positive way.
These are the two major positive dimehsions forning open type
of climate as perceived by the priﬁcipala of secondary schools
in Madras éity while comparing the open and autonomogs climates.
Table :4.21: Mean, S.D., and Significaﬁce of Difference Between

the Mean Scores of Open and Controlled Climates as

perceived by the Principals of Secondary Schools
with respect to the Eight Dimensions of Organizational

Climate
Sp. » Open Climate Controlled climate
No, Dimensions NMeen 5.0. Wean. 5.0, 't value
1. Disengagement ©19.77 5.47 16.86 2.55 2.34 *
‘2. Hindrance 13.69 3.95  13.43 2.99 0.20
3. Bgprit ‘ 26,02 5.41 24.57 T7.39  0.50
4. Intimacy ' 17.42 4.05  19.29 1.80 2.08 *
5. Aloofness ' 19.58 3.96 19.86 3.67 0.18
6. Production Emphasis 16.83 '4.84 16.00 1.16  1.01
7. Thrust 21.25 6.91 19.86 7.15 0.48

8. Uongideration 12.08 4,38 11.14 5.05 0.47
¥ wignificant at .0b level ‘
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The Table No. 4.21 shows the mean, 8.D. snd significence
of diffeience between the mean scores of open and controlled
 climatesas perceived by thé principals of secondary schools with

respect to the eight dimensions of orgenizational climate.

The t values are significant at .05 level in disengagement
and intimacy. The mean score in disengagement is high in open
climate but the mean score in intimacy is high in controlled
climate. The principal perceives that the teachers are not at
all identifying the goals of the institution as their own and
they may be engaged in their own personal gosls. From the
Table No. 4.21, it is also clear that disengagement plays a
significant role in forming open climate in schools as
verceived by the principals while comparing the open and
contiolled‘climate. Intimacy is significantly responsible in
forging controlled climste in schools as perceived by the
principals of secondary schools while comparing the open and

autonomous climate.

The Table No. 4.22 shows the mean, S.D., and significance

of difference between the mean scores of open and femiliar

climates as perceived by the principels of secondary schools with

respect to the eight dimensions of orgenizational climate.

The + value is significant at .05 level in the dimension
consideration., The mean score is more in Femiliar climate than

thet of open climate. This shows that consideration is
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Table :4.22: Mean, S.D. and Significance of Difference Between
the mean Scores of Open and Familiar Climates as
perceived by the Principals of Secondary Schogls
with Respect to the Eight Dimensions of Organiza-

tional Climate

Open Climate

Familier Climate

gi: Dinensions Mean 5.D. Dlean S.D, t value
1. Disengagement 19.77 5.47 18.63 5.01 0.59
2. Hindrance 13.69 3.95 12.38 2.45 1.27
3. Esprit  26.02 5.41  28.00 2.88 1.54
4. Intimacy 17.42 4.05 18.88 2.48 1.39
5. Aloofness 19.58 3.96 18.63 4.24 0.60
6. Production 16.83 4.84 18.13 4.39 0.76
Emphasis - - ’
7. Thrust 21.25 6.91 24.13 6.73 1.11
8. Consideration 12.08 4.38 13.62 3.62 2,22 %

* Significant at .05 level

gignificantly responsible in forming familier climate as

perceived by the principgms of secondary schools while compaiing

the open and familier climates.

Table $4.23: Mean, S.D., and Significence of Difference Between
the Mean Scores of Open and Paternal Climates as
perceived by the Principals of Secondary Schools

with respect to the E
tional Climate

ight Dimensions of Organiza-

gﬁ: Dimensions MZizn Climgfg. P;:::nal Cl;?:fg t value
1. Disengagement 19.77 5.47 20.30 4.2% 0.43

2. Hindrance 13.69 3.95 13.40 2.68 0.35
3. Bgprit 26,02 5e41 24.30  5.47 1.19

4. Intimacy - 17.42  4.05 . 18.05 2.9 0.72

5. Aloofness 19.58 3.96 19.55 2.87 0.04

6. Produetion Empha- 16.83 = 4.84  17.60  3.49 0.73

7. giiust _ 21.25 - 6.91 21.60 6.61 0.20

8. Consideration 12.08 4.38 14.25 3«39 2.20 *

* Significant at .05 level
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‘The Table No. 4.23 shows the mean, S.D. and significance
of difference between the means scores of open and paternal
climates as perceived'by the principals of secondary schools

with respect to the dimensions of orgenizational climate.

Here also the % Value:is significant at .05 level in
consideration. The mean score is high in paternal climate then
that of open climate. So consideration is significantly
responsib1e in developing paternal cl;mate as perceived by
the pfincipals of secondary schools while comparing the open
and paternal‘olimates. _

Table :4.24: Mean, S.D. and Significance of Difference Between
the Mean Scores of Open and Cloged Climates as
perceived by the Principals of Secondary Schools

with respect to the Eight Dimensions of Organiza-
tionael Climate

Sre ‘ Open Climate  Closed Climate 4 yaiue
No, Dimensions Hean S5.D. [een 5.D.

1. Disengagement 19.77 5.47 17.92 4.58 1.20

2. Hindrance 13.69 3.95 12.33 3.31 1.22

3. Bsprit 26.02 5.41 26.00 6.01 0.01

4. Intimecy 17.42  4.05 17.83 4.13  0.31

5. Aloofness 19.58 3.96  19.17 1.99  0.51

6. Production Emphasis 16.83  4.84 16.50 4.38  0.23

7. Thrust " 21.25  6.91 21.58 6.45 0.16

8. Consideration ‘ 12.08 4,38 12.58 5.30 0.30

The Table No. 4.24 shows the mean, S.D, and significance
of difference between the mean scores of open and closed climates

a8 perceived by the principals of secondary schools with respect



to the eight dimensions of orgenizational climste. There is
no significance of difference between the mean scores of any

one of the dimensions and this needs further investigation.

Table :4.25: Mean, S.D. and Significance of Difference Between
the Mean Scores of Autonomowand Controlled Climates
as perceived by the Principals of Secondery Schools
with respect to the Eight Dimensions of Organiza-

¢ tional 1imate

oo, ~ Climetes
No Dimensions Autonomous Controlied t value
" Mean S.D. Mean S.4,
1. Disengagement 22,80  7.50 16.86  2.55 1.70
-2. Hindrance 13.20 . 1.64 13.43 2,99 0.17
3. Beprit 22,40  2.61 24.57 ~ 7.39 0.72
4. Intimacy 16.60  2.40  19.29  1.80 2.11 *
5. Aloofness 20.20  4.T1 19.86  3.67 0.14 °
6. Production Emphesis 17.40 7.16 16.00 1.16  0.43
7. Thrust 17.40 3.65 19.86 7.15 0.78
8. Consideration - 12.80 2.95 11.14 5.04 0.7

The Table No. 4.25 shows the mean, S.D, and significance
of difference between the mean scores of autonomous and confrplled
climates as perceived by ﬁhe principals of secondary schools with

respect to the dimensions of organizational climate.

The t value is significent at .05 level in the dimension
intimacy. The mean score is high in the controlled climate.
This shows that intimacy is significantly résponsib1e~in forming
controlled climate type of schools while comparing the

autonomous and controlled climates as perceived by the prlnoipals

of secondary schools in Madras city.



Table :4.26: Mean, S.D. shd Significance of Difference

Between the Mean Scores of Autonomous and
FPamiliar Climates as perceived by the Principals

of Secondary Schools with respect to the Bight

Dimensione of Orgenizational Climate
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Climates
Sr. . . Autonomous Familiar +t value
No., Dimensions Moom ST Moan SD.
1. Disengagement 22.80 7.50 18.63 5.01 1.10
2. Hindrance 13.20 1.64 12.38 2.45 0.73
3. Esprit 22.40 2.61 28.00 2.88 3.62 #®*
4. Intimacy 16.60 2.41 18.88 2.48 1.64
5. Aloofness 20.20 4.71 18.63 4.24 0.61
6. Production Emphesis 17.40 7.16 18.13  4.39 0.20
7. Thrust 17.40 3.65 24.13  6.73 2.33*
8. Consideration 12.80 2,95 15.25 3.62 '1.3%

of difference between the mean scores of autonomous and

* Significant at .05 level
*® Significant at .01 level

The TablevNo. 4.26 shows the mean, S.D. and significance

familiar climates as perceived by the prihcipals of secondary

schools in Madras city with respect to the dimensions of

organizational climate. The t value of esprit is significant

at .01 level and the t value of $hrust is significant at .05

level. In both the dimensions the mean scores are found to be

higher in femiliar climate than that of autonomous climate.

Familiar climate is placed towards the closed end of the‘

continuum. Thus the principals perceive esprit and thrust

as high in familiar climate while'compared to zutonomous clihate.
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Hence esprit and thrust are significantly responsible
in fbrming familiar climate typevof schools as perceived by

the principals of éecondary schools while comparing the

autonomous and familiar climates.

Table :4.27: Mean, 5.D. and Significance of Difference Between
the Mean Scores of Autonomous and Patermal
Climates as perceived by the Principals of
Secondary Schools with respect to the Eight

Dimensions of Organizational Climate

S, ) ‘ Climates
No, Dimensions  Autonomous " Taternal ¢ value
Mean S.D. Mean S.D.

1. Disengegement 22.80 - 17.50 20.30 . 4.23 0.72
2. Hindrance 13.20 1.64 13.40  2.68 0.21
3, Esprit 22.40 2.61 24.30 5.47 1.12
4. Intimacy 16.60 2.41 18.05 2.96 1.15
5. Aloofness - 20.20 4.71 19.55 -~ 2.87 0.3%0
6. Production Emphasis 17.40 T.16 17.60 3.49 0.06
7. Thrust  17.40  3.65 21.60 6.61  1.91
‘8. Consideration 12.80 2.95 14.25 3.3%  0.95

The Table No. 4.27 shows the mean, S.D. and significance
of difference between the mean scores of autonomous and ‘
Paternal climates as perceived by the principals of secondary
schools in Madrgs city with respect to the dimensions of

organizational climate. '

There is no significance of difference between the mean

scores of any one of the eight dimensions of organizationsl

climate in the combination of autonomous and paternal climates.
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Table :4.28: Mean, 9.D. and Significance of Difference Between
the Mean Scores of Autonomous and Closed Climates

as perceived by the Principals of Secondgry
Schools with respect to the Eight Dimensions of

Organizational Climate

Sp Climates _
No. Dimensions Autonomous Closed % value
Mean S.D. Mean sS.D,

1. Disengagement 22.80 7.50 17.92 4,58 1.35
2. Hindrance 13.20 1.64 12.33 %.351 0.72
3. Egprit 22.40 2.61 26.00 6.02 1.72
4, Intimacy 16.60 2.41 17.83 4.13 0.77
5. Aloofness 20.20 4.71 19.17 1.99 0.47
6. Production Emphasis 17.40 T.16 16.50 4.38 0,26
7. Thrust 17.40 3.65 21.58 6.45 1.69
8. Consideration 12.80 2.96 12.58 5.30 0.119

The Table No. 4.28 shows the mean, S.D. and significance
of difference between the mean scores of antonomous and closed
climates as perceived by the principals of secondary schools
with respect to the dimensions of organizational climate. There
is no significance of difference between the mean scores of
any of these dimensions. Perhaps the reason for this may be
that both these climates fall towards the closed end of the

continuum,

The Table No. 4.29 shows the mean, S.D. and significance
of difference between the mean scores of controlled and familisr

climates as perceived by the principals of secondary schools
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Table :4.29: Meanﬁ S.D. and Significance of Difference Between

the Mean Scores of Controlled and Familiar Climates
as perceived by the Principals of Secondery Schools
with respect to the Bight Dimensions of Organiza-
tional Climate

Sy Climates
No, Dimensions Gontrolled Femlliar t velue
Mean 8.0, Mean s.0,

1. Disengagement 16.86  2.54  18.63 5.01  0.88
2. Hindrance 13.43 2,99  12.38  2.46  0.74
3. Bsprit 24.57 7.39 28,00  2.88  1.15
4. Intimacy 19.29 1.80  18.88 2,48  0.37
5. Aloofness ' 19.86 3.67 18.63 4.24 0.60
6. Proquetion Emphasis 16.00 1.16 18.13 4.39 1.32
7. Thrust 19.86  T.15  24.13 6.73  1.19
8. Consideration 11.14  5.05 15.25  3.62  1.79
in Madres city with respect to the dimensions of organizational

climate. Here also there is no significent difference found

between the mean scores of any of these dimensions of organiza-

tional climate.
Table :4.30: Mean, S.D. and Significance of Difference Between

the Mean Scores of Controlled and Paternal Climates
as perceived by the Principals of Secondary Schools
with respeet to the Eight Dimensions of Organizational

Climate
Te) s Mo B 0 T A (-3 o (YN B

Sr. Climate Climate t value
No. Dimensions Ween STDOT Meam 3.D.

1. Disengagement 16.86 2.55 20.30  4.23 2.55 ¥
2. Hindrance 13.43  2.99 13.40 2.68  0.02 -
3. Egprit 24.57 7.39 24.3%0 5.47 0.09
4. Intimacy 19.29 1.80 18.05 2.96 1.30
5. Aloofness 19.86  3.67  19.55 2.87  0.20
6. Production Emphasis 16.00  1.16 17.60 3.49  1.79
7. Thrust | 19.86  7.15 21.60  6.61  0.57
8. Consideration 11.14 5.05 14.25 3.39 1.51

% Significant at .05 level
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The Table No. 4.30 shows the mean,,S.D; and significance
of difference between the meen scéres of controlled and
paternal climates as perceived byxthe princiéals of secondary
schools in Madres city with respect to the dimensions of
organizational climate.

The + value is found to be significant in the dimension
disengagement at .05 level. The mean score is higher in paternal
climate then that of controlled climate. Paternal climate is
found towards the closed continuum. So diséngagement is found
higher in paternal climate type. It is a negative teacher
dimension causing the type of climate falling towards the closed
continuum, Disengagement isléereeived by tﬁe principal es a
significent dimension. So disengagement is significantly
rgsponsible in forming paternal climate type of schools as
perceivéd by the prineipals of secondary échools while comparing
the paternal and controlled climetes.

Table :4.31: Mean, S.D, and Signifieance of Difference Between

the Mean Scores of Controlled and Closed (limates
as perceived by the Principals of Secondary Schools

with respect to the Eight Dimensions of Organizational

Climate ,

So. ) Controlled Climate Closed climate t

No. Dimensions - ~ Hean . ®.D.  Heen S.D, Value
1. Disengagement 16.86 2.55 17.92 4.58- 0.65
2. Hindrance 13.43 2.99 12.33 3.31 0.74
3. Bsprit 24.57 7.39 26,00  6.02  0.43
"4, Intimacy 19.29 1.80 17.83 =~ 4.13 1.06
5. Aloofness 19.86 3.67 19.17 1.99 0.46
6. Production Emphasis 16.00  1.16  16.50  4.38  0.37
7. Thrust = 19.86 . 7.15  21.58 6.45  0.53

8. Consideration 11.14 . 5.05 12.58 5.30 0.59
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The‘Table No. 4.31 shows the mean, S.D. and significance
of difference between the mean scores of controlled and
closed climateg as perceived by the principals of secondary
schools with respect to the dimensioys of organizational
climate. v

The -t values are not significant in any one of the eight
dimensions of organizational climate and this needs further

investigation.

v

Table .4.32. Mean, S.D. and Significence of Difference Between
the Mean Scores of Familiar snd Paternal Climates
as perceived by Principals of Secondary Schools

with respect to the Eight Dimensions of Orgenizs-
tional Climate

Climates

32: Dimensions - T Familier Paternal ¥ value
Mean 5,0, HMean S.D. -

1.Disengagement 18.63 5.01 20.30 4,23 0.83
2.Hindrance 12.38 2.45  13.40 2.68  0.97
3.8sprit 28.00 2.88 24.30 5.47 2.33% *
4,Intimacy 18.88 2:48 18,05 2.96  0.75
5.4loofness 18.63 4.24 19.55 2.87 0.57
.6.Production Emphasis 18.13 4.39  17.60 ~  3.49 0.30
7.Thrust : 24.13 6,73 21.60 6.61 0.90
8.Consideration 15.25 3.62 14,25 3.39 0.67

¥ SIgnificent at .05 level
The Table No. 4.32 shows the mean, S.D. and significance
of difference between the mean scores of familier and paternsl
climates as perceived by the principals of secondary schools

with respect to the dimensions of organizational climate. The



% value is significent at .05 level in the dimension esprit.
The mean score ig higher in familiar climate than that of

paternal climate. So esprit is significantly responsible in

forming familiar climate as perceived by the principals

while comparing the familiar and paternal climate types.

Table :4.%3: Mean, S.D. and Significance of Difference

Between the Mean Scores of Familiar and Closed

Climates as perceived by the Principals of
Secondary Schools with respect to the Eight
Dimensions of Organizational Climate
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Familier Climate

15.25

Sp. Closed Climate
No., Dimensions fean S.D. Meem  8.D. Value
1. Disengegement 18.63 5.01 . 17.92 4.58  0.32
2. Hindrance 12.38 .2.45 12.33  3.31 0.03
3. Esprit . 28.00 2.88 26.00 6.02  0.99
4. Intimacy 18.88  2.48 17.83  4.13  0.70
5. Aloofness 18.63 4.24 19.17  1.99 0.34
6. Production Emphasis 18.13 4.39 16.50 4.38 0.81
7. Thrust 24.13 6.73 21.58 6.45  0.84
* 8. Consideration 3.62 12.58 5.30

1.34

The Table No. 4.33 shows the mean, S.D. and significance

of difference between the meen scores of familiar end closed

climates as perceived by the principals of aeconaari ‘schools

in Madras city with respect to the dimensions of organizationsl

climate.

The t values are not significant in any one of the

eight dimensions of organizgtional climate. '
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Table :4.34: Meaﬂ, 8.D. and Significance of Difference Between
the Mean Scores of Paternal and Closed Climates

as perceived by thB Setondhry Schools with respect
t0 the Bight Dimensions of Organizational Climate

Sr. . . Climates - t value
No, Dismensions Paternal Closed

Mean S.D. YMeen S.D.
1. Disengagement -  20.3%0 4.25  17.92 4.58 1.47
2. Hindrance T 13.40 2.68  12.33 3.31  0.94
3. Esprit 24.30 5.47 26,00 6.01 0.80
.4, Intimaey o 18.05 2,96  17.83 4.13 0.16
5. Aloofness 19.55  2.87  19.17 1.99 0.44
6. Production Emphasis 17.60 3.49 16.50 4,38 0.74
7. Thrust 21.60 6.61 21.58 6.45 0.01
8. Consideration 14.25 3439 12.58 5.30 0.98

The Table No. 4.34 shows the mean, S.D. and significance
of difference between the mean, scores of paternal and closed
climates as perceived by the principals of secondary schools

in Madras city with respéct to the eight dimensions of organiza-

tional climate.

Here also the t values are not significant in any one of
the eight dimensions of organizational climate. It may be
interpreted that as these clinates are towards the closed end
of the continuum, there is no significant difference found
between them. ’

While studying the t values in relation to various esk

combinations of climate types as perceived by the principals of
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secondary schools in Madras city. It is clear that they are

perceiving most of the teacher behaviour dimensions as significant.

The teacher behgviour dimensions like disengagement,
esprit and intimacy are significant at .05 level or .01 level
in the different combinations of climate types as perceived
by the prineipals. '

The significant leader behaviour dimensions are the two
positive dimensions of the leader behaviour, that is thrust
and consideration.

Objective IV :

To study the highest and lowest mean scores as perceived

by the teachers and principals in the eight dimensions,
with respect to the climate types.

In the Table No. 4.35, the mean scores of eight dimensions
with respect $0 the gix types of organizational climate have
been presented. These mean scores have been compared to study
the differences occuring in the perception of teachers and
principals. ’

The Table No. 4.35 shows the mean scores of the eight
dimensions of orgenizational climate as perceived by the teachers
and principals in the secondary schools in Madras city.

In the dimension disengagement the highest mean scores were
found in autonomous climate as perceived by the teachers and
principals, that is 21.14 and 22.80 respectively. The lowest

mean score according to the teachers' perceptionnwas found
in close climate, that is 19.64 while the lowest mean score
as perceived by the principals' perception was found in the
controlled climate that is 16.86.

In the dimension Hindrance the higher mean score was
found in familiar climate as perceived by the teachers that
is 15.95, while the highest mean score was found in open climate
as perceived by the principals, thet is 13.69 the lowest mean
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score as perceived‘by the teachers was found in closed climate
thaet is 13.71 and the lowest mean score as perceived by the

principals was found in closed climate, that is 12.33.

Under the dimension esprit, the higher mean scores as
_perceived by the teachers and principels were found in the
familier climate, that is 27.53 and 28.00 respectively. The
lowest mean score as perceived by teachers was found in
controlled climate, that is é4.43, while +the lowest mean score
a8 perceived by principals was found in autonomous climate,

that is 22.40.

Under the dimension intimacy the highest mean scores

perceived by the teachers and principals were found in familiar
climate that is 19.87 and 18.88 respectively. The lowest

mean score as perceived by the teacher was found in controlled
climate thet is 16.89 and the lowest mean score as perceived

by principals was found in autonomous climate, that is 16.60.

Under the dimension aloofness the highest mean score as
pefceived by the teachers was found in familiar climate that

is 21.92 and the highest mean score as perceived by the

/

principals was found in autonomous blimate that is 20.20. The

lowest mean score as perceived by the teachers was found in
closed climate, that is 19.56 and lowest mean score as perceived

by the principals was found in familiar climate, that is 18.63.

4

Under the dimension production emphssis the highest mean

scores as perceived by the teachers and principals were found

L

' b

\
Ay
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in femilisr oiimate, that is 20.26 and 18.63 respectively.

The lowest mean score as perceived by the teachers was found

in autonomous climate; that is 17.38 and the lowest mean score
as perceived by the principals waé found in cqntrolled climate,'

that is 16.00.

Under the dimension thrust the highest mean score as
perceived by the teachers was found in autonomous climate that
is 2%.19 and that as perceived by the principals was found in
familiar climate, that is 24.13. The lowest meen score as
perceived b& the teachers was found in controlled climate,
that is 18.82 while the loqéﬁt mean score as perceived by the

principals was found in autonomous climate, that is 17.40.

Under the diménsion consideration the highest mean score
perceived by the teachers was found in familiar climate, that
is 14.92 and the highest mean score as perceived by the
principals was found in paternal climate, that is 14.25. The
lowest mean scores as perceived by the teachers and prinecipaels
were found in controlled climate that is 13.00 and 11.14

respectively.

One thing is very apparent from the Table No. 4.35 that is,
the perception of the teachers and the principals is more or
less same except in the cese of few dimensions. In the
dimensions namely disengagement, esprif, intimacy and production

emphasis the perception of highest scores of principals and
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teachers have beén.found in’the same climate types. That
means principals as well as teachérs have perceived all the
four dimensions as high.

In.the cagse of consideration, the lowest mean score was
perceived by the teachers and prinecipals in the:controlled
climate. In the dimemsions thrust and aloofness the mean scores
perceived are found to be somewhat contradicting and it needs

further investigation.

In the dimension hindrsnce zall the major‘variations are
being observed in the perception of higher and lowest mean
scores, by the teachers and principals in var;ous types of
climate. Further investigation in the case of hindrance, aloofness
and thrust is needed to understand these variations and

contradictions,

Objective V 3 ' -

"Io measure, to identify and to classify the leadership
behaviour patterns of the principals in the secondary schools
as perceived by the teachers and prineipals and to find out

the perceptual differences between them.

The following table describes the classification of four

types of leadership behaviour patterns as perceived by the

teachers and principals (Ideal and Real) and their comparisons.
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The Table No. 4,36 déscribes the bercentage of schools
having the four different types of leadefship behgviour
patterns a8 perceive§ by the principals and teachers ideally
and really. A graphical representation of this is ghown in

Graph No. 4.3.

In the HH pattern of leadership behéviour according to
the principals' ideal self perception, it is 63 percent. But
according to his real self pércaptioﬁ it is 51 percent.
Hence the perceptual difference between the ideal and real

self perception is 12.

According to the ideal staff perception of the teachers,
the HH pattern of leadership is 49 percent. But in reality

(real staff), it is only 38 percent. The perceptual difference
is 11.

The perceptual difference of the principals, ideal and
real self in the HH pattern of leadership behaviour is 12 and
the perceptual diéference of the teachers, ideal and real
staff in the HH pattern bf leadership behaviour is 11. Hence
“there is a vast gap between the ideal and reai self, and idesl
and real staff according to the perception of principals and

teachers in the HH pattern of leadership behaviour.

This difference could be justified as always ideal is

higher than the reality. The progressive leadership has higher

goals. Under the effective HH pattern of leadership behaviour
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one could easily perceive from the Table No. 4.36 that the
principalship is looking towards higher goals for achievement
as the difference is 12 and 11 respectively in principals’

and teachers' ideal and real perception.

While studying the HL pattern of leadership perception,
according to the principals’ idéal self, the perceﬁtage of
schools is only 12. But according to the real self perception
of the principals it is 15 percent. There is a difference of
3. Hence the real perception ie more than the ideai perception.

It is a reverse case.

In the case of teachers' perception also the difference
is reverse. It is 9 pereent*according to ideal staff, and 14_
percent in real staff perception. The perceptual difference
is 5. Here the>principals perceive that there are 12 percent
of schools according to his ideal self perception ;n the HL
pattern of leadership ‘behaviour but they are 15 percent in
ieality. Likewisg the teachers perceive that there are only 9
percent of schools in HL pattern of leadership behaviour
according to thelr ideal staff perception but they are 14
percent in/reality.

Always one can see that the ideal is higher than the
reality. But here it is surprising to see that the real is
more than the ideal. According to the principals! pérception

there is a difference of only 3 while in the case of teachers'
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pefcepti@nnthe.difference is 5. This csuld be iﬁterpreted

as a ﬁegative difference. As earlier'poinfed out ideal always
help a person to gq:further. In case of lower ideal perception,
there is less scope for progress. However, here the

principals and the teachers have higher initiastion but
consideration is lower, that may be affecting the perception
of reality as higher than the ideal. Ih this case a further

investigation would help to clarify this difference.

In the case of LH pattern of leadership behaviour, the
ideal self perception of the principal is 15 percent. But
according to the real self perception of the principels, it is
18 percent. Here again there is a perceptual difference of 3.
Just like the HL pattern;'the_reai is more thaen the ideal in
the LH pattern also.

According to the teachers' perception the percentage of
schools having IH pattern of leadership behaviour in ideal,
. is less than that in reél. Ideal staff perception is 12 percent
and real staff perception is 13 percent. But here the perceptual

difference is only 1.

Hence the difference between ideal and real is 3 end 1
regpectively according to the principals' and teachers'

perception with'respect to the LH pattern of leadership behaviour.

The LH pattern of leadership behaviour means lower score

in initiation structure and higher score in consideration. The
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The difference conveys'fhat reality is more than the ideal
and so it is also a reverse case which needs further

investigation.

In both the above discussed patterns (HL and LH) in the
perception of reality, the leader is over estimating his
ownself and neglects the self improvement. In that case it
may be so thet the perception of the reality'whieh has emerged
in the Table No.4.3%6 may be due to the over estimated
perception of the leadership behaviour by the principals and’

teachers.

With respect to the LL pattern of leadership Eeﬂaviour
according to the principals' ideai self perception it is
only 10 percent. But acco:ding to his real self perception it
is 16 percent. The perceptual différence is 6. Hénce'the
prineipalsﬂperceive’thét only 18 percent of schools’are having
LL pattern of leadership, but in reality it is obvious that

16 percent of schools among the sampled 100 schools are having
“I1: pattern of leadership behaviour.

According to the ideal perception of teachers 30 percent
of schools are having LL pattern of leadership behaviour. But
acéording to thelr real perception one could see from the
Table No, 4.36 that 35 percent of schools are having LL pattern
of leadership behaviour.

As the LL patiern of leadership behaviour is aﬂnegative

type, having low scores in both initiation structure and
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consideration, it is bgﬁter\if the real is less than the

ideal. But it is more in real than the ideal according to the
teachers"pérceétion and also according to the principals'
perception. The perceptual differences between the ideal and
resl according to the perception of principals and that of the -

teachers are 6 and 5 respectively.

The principals end teachers perceive the LL pattern of
leadership behaviour as low in ideal, but it is high in reality.
This means that the principals and’teachers ideglly think that
there should be less percentage of LL pattern of schools. But
in reality they are more. It is self evident from the Table
No, 4.36 thet LL pattern of leadership behaviour ié higher in
reality than the idesl scores.~H$r§ it means that they have
concious to reduce the percentage of LL pattern of leadership.
Ihat means they might be aware of their weak leadership in
reality by accepting that they would like to minimize the
percentage of ineffective pattern of leadership behaviour

namely the LL pattemn.
While comparing the HH pattern and LL pattern of leadership

" behaviour as perceived by the principals and teachers, the

investigator found very interesting and positive findings.

From the Table No. 4.36 it is clearly interpreted that the
principals would like to have more schools under HH pattern and

less schools under LL pattern that is 63 percent and 10 percent
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respectively. But in reality it is found to be 51 percent
and 16 percent in the cases of HH and LL patterns.

Likewise according to the perception of teachers also
the HH pattern and LL pattern in ideal are 49 percent and 30

percent, but they are 38 percent and 35 percent in reality.

Hence there is a great perceptual gap between the ideal
self and reel self as well as between the ideal staff and
real staff. The difference is double in the cases of HH and ILL '

patterns of leadership behaviour.

Objective VI :

To find out the differences in the various combinations
of ideal and real self, and ideal and real staff perceptions
with respect to the four patterns of leadership behaviour.

Under this objective the mean scores of the four patterns

of leadership behaviours as perceived byf} the teachers and
principals (ideal and real) with respect to the initiation

gtructure and consideration have been studied.

In the TablevNo. 4.37 the mean scores on initiation
structure and consideration as perceived by the teachers (ideal
and real staff) are tabulated according to leadership behaviour
patterns - HH, HL, LH and LL. The perceptual difference between
| the‘ideal and real staff on both the dimensions are also shown.
It is observed from the Table No. 4.37 that the differences in

the perception of ideal and real staff on initiation structure
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in HH, HL, IH and LL patterns are 3.30, 1.84, 4.61 and 3.86
respectively. The difference is high in LH pattern of
leadership behaviour, while it is low in HL pattern of
behaviour. The perceptual differeﬁces in the HH and LL

patterns are moderate.

In the dimension of consideration the perceptusl differencés
according to HH, HL, LH and LL patterns of leadership behaviour
are 3.46, 5.14, 5.44 2nd 3.65 respectively. The perceptual
difference is high in IH pattern aﬁd it is low in HH pattern

of leadership behaviour. '

It is observed from the above table that the ideal perceived
is higher than the real in both initiation structure and
consideration by the teachers of secondary schools in Madras

~eity.

That shows the ideal is higher than the real. Generally

in reality also it is very obvioué to note the same way of

establishing higher ideals and people through their behaviour
modificationé are trying to reach the ideal. Similar}y it can
be 80, in cese of the sbove behaviour patterns. But this needs
further investigation regarding the ideal and real self

perception.

In the Table No. 4.38 the mean scores on initiation

structure and consideration as perceived by the principals
(Ideal and Real Self) are tabulated according to leadership

behaviour patterns - HH, HL, LH and LL. The perceptual
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differences between the ideal and real self on both the
dimensions are also given. It is observed from tﬁe Teble No.
4.38 that the differences in the perception of ideal and real
self on initiation structure in HH, HL, LH snd LL patterns are
2.59, 6.25, 1.60 and 1.70 respectively. The difference is
found to be high in HL pattern of leadership behaviour, while
it is found to be low in LH and IL patterns. The perceptual

difference is moderate in HH pattern of leadership behaviour.

In the dimension of consideration the perceptual
differences according to HH, HL, LH and LL patterns of
leadership behaviour are 3%.28, 1.08, 3.07 and 0.80 respecfively.
The difference is low in HL and LL patterns of leadership

From this table one can obviously interpret that in the
case of higher perceptual gap the ldeal %ecomes unattainable
or distant. In the case of lower perceptual difference there‘
is no challenge or goal established for attainment while in the
case of moderate perceptual difference between ideal and real
self[the goal is giving moderate motivation for reaching the
ideal and this moderate perceptual difference is found in the
HH pattern of leadership which is the most effective pattern
of leadership behaviour, Thus the investigator's findings
support the moderate perceptual differencg between the idezl

and real self as perceived by the principals.
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Regarding the dimension consideration it can be
interpreted that in the HL and LL patterns, where the
éerceptual difference is found to be very low, they are |
ineffective leadership behaviour in the aﬁsence of any ideal,
while in the case of LH pattern the perceptual difference is
moderate. This is a ssurprising result which‘can be further

investigated.

In the HE pattern also the perceptual difference is
moderate which again supports the‘finding\thaﬁ the difference
between idesl and reél gelf should be moderate, as it provides
a iittle challenge and risk to the person to attain the

ideal.

The Table No. 4.39 shows the mean scores on initiation
structure and consideration as perceived by the principals
ideal‘self and teachers ideal staff and the perceptual
di%ferences between them according to leadership behaviour
patterns HH, HL, LH and LL. The perceptual differences between
the ideal self and ideal staff on initimtion structure in HH,
HL, ILH and ILL patterns are 1.86, 1.88, 2.23 and 2.08
respectivelyi The difference is high in IH pattern and low in
HH énd Hi»éatterns of leadership behaviouf. It is nearly equal
to IH pattern in the IL patbern.

In the dimension of consideration the perceptual difference

according to HH, HL emé LH and LL patterns of leadership
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behaviour are 3.45, 2.01, 3.06 =and 7.80 respectively. The
difference is high in LL pattern and it is low in HL pattern
of leadership behaviour. It is moderate iﬁ HH gnd LH patterns

of leadership behaviour.

In 211 the four patterns of leadership behaviour the
prineipals’ ideal‘self perception is higher than the teachers' ideal
staff perception. On both the dimensions, that is initiation
structure and consideration the idesl mean scores of the

principals are higher than the ldeal mean scores of the teachers.

This means that.thehﬁrincipals are perceiving themselves
es more ideal than the teachers in all the four patterns of
leadership behaviour is HH, HL, LH and LL. He is perceiving
himself as higher in both the dimensions, that is initiation
structure and consideration than the teachers according to his |

ideal se;f mean seores.

From the above discussion, it is clearly evident that
Principals' expectations differ from teachers' expectastions and
principals expectationsare higher than the teachers' .

expectations.

The Table No. 4.40 shows the mean‘scores on initiation
structure and consideration as perceived by the principals' real
self and teachers' real staff-and the péreeptual differences
5etween them according to the four leadership behaviour patterns

HH, HL, LH and LL. It is observed from the Table No. 4.40 that
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the perceptuél differences are 7.75, 9.97, 8.44 and 9.64

in the initiation structure with respect to the patterns ef
HH, HL, LH and LL. The pérceptual difference is high in HL
‘pattern of leadership behaviour and low in HH pattern of
lecadership behaviour. It is moderéte in the LH pattern and

nearly equal to HL pattern in the LL patternm.

In the dimension of consideration the perceptual
differences according to HH, HL, LH end LL patterns of
leadership behaviour are 10.19, 8.23, 11.57 and 12.25
respectively. The difference is high in the LL pattern,
moderate in HH patterm and low in the HL pattern of leadership

behaviour.

The perception of reality by tﬁe principals' real self
perception is perceiﬁed to be higher_than the real staff
pereeption.ﬂsurprisingly in the cétegory of LL pattern of
leadership behaviour in the co#sideration dimension, there
is highest perceptual difference and this‘needs further |

investigation.

From the above discussion it is clear that the prihcipals'
perception as to how they actually behave is higher than the
teachers perception of how their principals are actually
behaving. And this difference is found to be very high in

the LL pattern of leadership behaviour.
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The Table No. 4.41 shows the mean scores on initiation
structure and consideration as pérceived by the teachers8
ideal staff and principals' ideal self and the perceptual
differences between them in the four patiterns of leadership
behaviour - HH, HL, LH and LL. The differences in the
initiation structure are 4.45. 8.13, 3.83 and 3.78
respectively in HH, HL, LH and IL patterns. The difference is
high in the HL pattern and low in the LH and LL patterns. It

is moderate in the HH pattern of leadership behaviour.

In the dimension of considefation the differences are
6.73, 3.09, 6.13 and 8.60 respectively in the HH, HL, LE and
LL patterns of leadership behaviour. The difference is high
in the LL pattern and low in the HL pattern and moderafe in
the HH and LH patterns<<-of leadership behaviour.

In both the dimeqsions initiation structure and
consideration the real self perception of the principals is
more than the ideal staff perception of the teachers’.

’This means that the principals are perceiving themselves
as higher than the teachers, in all the four pat?erns of
. leadership behaviours, while comparing the real self and ideal
staff mean séores.,

Interestingly here it can be observed that the principals'
perception of hbw they are really behaving is higher then the

teachers expectations as to how they should behave.
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This shows fhat there is e wide range of difference between

the principals' real and teachers' ideal perception.

The Tgble No. 4.42 shows the mean scores on the initiation

© structure and consideration as perceived by the principals -
ideal seif and teachers real staff and the perceptual differences
between them in the four patterns of leadership behaviour

namely HH, HL, Lﬁ-and LL. The perceptual differences are

5.16, 3.72, 6.84 and 5.94 respectively in the patterns HH, HL,

LH and IL. ‘It is high in the LH patfern low in the HL patterﬁ

énd modéiate in the other two patterns namely HH and LL regarding

the initiation structure.

In the dimension of consideration the perceptual differences
are 6.91, 7.15, 8.50 and 11.45 respectively in HH, BL, LH and
LL patterns of leadership behaviour. The difference is more in
LL pattern, less in HH pattern and moderste in HI and LH patterns

of leadership behaviour.

In both the dimensions, initiation structure and consideration
the ideal self perception of the principals is more than the

real staff perception of the teachers.

This means that the principals are perceiving themselves
a8 higher than the teabhers while comparing the ideal self and resal
staff mean scores in the four patterns of leadership behaviour.
Cbviously the principals expeétations about the behaviour
are found higher, than the perception of teachers, about how they
 actually behave. ‘
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From the tables and diséussions under the Objective VI,
it is clear thatlthe principalg are perceiving themselves to
be higher than the teachers on both the dimensions of leader-
ship behaviour;bbih.ideaily and really as the mean scores of
the principals are always found to be more than that of the

teachers.

Objective VII :

To measure, to identify and to classify the task and
person oriented leadership styles as perceived by the
teachers and principals and to find out the perceptual
differences between then.

In the subsequent section the investigator has presented
the percentage distribution of identified schools under the
four patterns of leadership styles as perceived by the teachers
and principals. |

Frequency distribution of the three levels of scores on

both the dimensions ( task and person ) as perceived by the

principals have been presented.
Further the, investigator has studied the range between

the highest end lowest scores on both~the,dimensions ( task

and person ) as perceived by the teachers and brincipals.

The mean score comparison of both the dimensions ( task and

person ) as perceived by teachers and principals has also been

studied in this section.



Table :4.43: Percentage of Schools according to the Four
Patterns of Task and FPerson Oriented Leadership
Styles as perceived by the Teachers and Principals
‘in the Schools of Madras City and the Perceptual
Differences Between Them,

Patterns of Task Perception of the Difee
and Person Oriented —— iilerence
Teach: Principals
Leadership Styles eachers clp
HH 35 41
HL 6 - 8 2
1H 10 12 2

LL 49 39 10

(The numbers in the columns show the percentage)

The Table No. 4.43 shows the percentage of schools having
the four ﬁatterns of task and person oriented leaderghip styles
as perceived by the teachers and principals and the perceptual
differences between them. 4 graﬁhicél representation of this

is shown in Graph No. 4.4

According to the teachers' perceptién 35, 6, 10 =and 49
percent of schools are having ﬁH, HL, 1H and LL styles ef
leadership respectively. According to the principals' perception
4148, 12 and 39 percent of schools are having HH, HL, LH end LL

styles of leadership styles respectively.

While comparing the perception of teachers end principals
in the HH pattern of leaderéhip style, teachers perceive less
percentage (35) of schools and principals perceive more percentage

(41) of schools having HH pattern of leadership styles. Hence the
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GRAPH <-4 ~-SHOWING PERCENTAGE DISIRIBUTION OF
SCHOOLS ACLORLING TOTHE FOURPATTLERNS OF 7ASK

AND PERSON ORIENTED LEADERSHIP STYLES
AS PERCEIVED BY THE TEALHERS AND PRINCIPALS

TEACKERS PERCELTION

PRINCIPALS PERCELTION




perceptual difference is 6.

Under the IL pattern of leadérship style, the teachers\
perceive 49 percentage of schools while the principals
perceive 39 percentage of schiols having LL pattern of
leadership style. The perceptual difference is more in this

style as it is 10.

The teachers perceive 6 percent and 10 percent of schools
haviné HL ond ILH styles of leadership while the principals
perceive 8 percent and 12 percent of schools having HL and
LH styles of leadefship respectively. The perceptual difference

is 2 in bhoth HL and LH patterns of leadership styles.

Froﬁ‘%he Table No. 4.43, it is clearly evident that the
teachers are perceiving more percentage of schools in the LL
styles of leadership and less percentage of schools in the HH
styles of leadership, while the principals are perceiving more
per?eﬁtage of schools in HH style of leadership and less

percentage of schools in the LL style of leadership.

Here it is obvious to hote that the perceptual differences

are found on the two extreme ends of the leadership style

continuun.

The Table No. 4.44 shows the number of principals
having low, moderate and high scores in the task and person

oriented leadership styles as perceived by the principals.



Table :4.44: Number of Principals according to Low, Moderate
able i4.44 and High Levels ?n the Task end Ferson Oriented

Leadership Styles as perceived by the Principals

Levels of ‘Class Intervals Frequency Distrzputlon

Scores of Scores’ Task Person

Low 0 - 3 0O -0

Moderate 31 - 60 62 19 .
81

Accor&iné to Me Gregor 45 is the moderate score. The
principals perceive that 62 of them are moderately task
oriented while only 38 of them are highly taesk oriented. They
perceive that 81 of them are highly person oriented while 19

of them are moderately person oriented.

It is evident from the table that the principals perceive
themselves to be highly person oriented and moderately task
oriented. & |
Table :4.45: Range Between the Highest and Lowest Scores as

perceived by the Teachers and Principals in the
Task and Person Oriented Leadership Styles

) - Tagk ' Person
Level Toacher Principal Diff. Teacher Principal Diff.
High 90 (I 15 80 84 4
Low 49 40 9 33 49 16

According to the above Table No. 4.45, the highest task
score as perceivéd by the teachers is 90 while it is 75 as

perceived by the principals. According to Mc Gregor 90 is the



ié the maximum score in the fask oriented leadership style

and so the teachers have perceived their principsels as having
maximom task oriented leadership style. The lowest task score
perceived by the teachers is 49 while it is 40 as percelved by
the principals. There is a difference of 9 in the low § task
scores but there is a difference of 15 in the high task scores

as perceived by the teachers and principals.

The highest score perceived by the teachers in the person
oriented leadership style is 80 and it is 84 as perceived by
the prineipals and the difference between them is 4. The lowest
score perceived by the teachers in the person oriented leader-
ship style is 33 while it is'49 as perceived by the principals
and the difference is 16. The principals perceive themselves
t0 have 49 as their lowest person score while the teachers
perceive’ their principals to have 49 as their lowest task score.
The highest scores as perceived by the prinéipals in %he task
and verson oriented leadership styles are 75 and 84 iespectively.
The highest scores as perceived by the teachers in the task and
person orienﬁed leadership stylesVa;e 90 and 80 respectively.
According to the principals perception the highest task score
is only 75, while it is 90 according to the teachers' perception.
According to the principals perception the highest person

score is 84, while it is 80 according to the teachers perception.

Here it is quite obvious to find that the prihcipals are
perceiving themselves to have high person oriented leadership

style and less task oriented leadership étyle according to
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their own self perception. But the teachers perceive their

principals to have more task oriented 1eadefship style and
less person oriented leadership style according to their owm

staff perception.

The range of the high and low scores as percéived'by the.
teachers and principals with respect to task and person orienéed
leadérship styles have been plotted graphically in the Gréph
No. 4.5 vwhere parellel lines are found for. teachers' and

principals' perception.

Table :4:46: lMean Scores of the Task and Person Oriented
Leadership styles according to the Ferception
of Teachers and Principals in the Secondary
Schools in Madras City

Mean Scores .

Task Pergon
Teachers ' . 64 59
Prinecipals 57 68

The Table No. 4.46 shows the méan scores of teaéhers and
principels with respect to task and person oriented leadership
styles. The mean score according to the perception of the teachers
in the task oriented leadership style is 64 while it is 57
acecording to the perception of the principal. The mean score
according to the perception of the teachers in the person oriented
leadership styled is 59 but it is 68 according to the perception
of the principals.
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From the Table No. 4.46 it is obvious that the teachers are
perceiving\their principals to be more task oriented and less
person oriented, while the principals are perceiving themselves

‘as less task oriented and more person oriented.

From the above discussion it is clear that there is move
perceptual difference between the teachers and principals on

both the dimensions of task and person oriented leadership styles.

Objective VIII :

To study the perception (""" of the principals on
. task and person oriented dimensions of leadership styles
with respect to the various combinations of climate types.

Under this objective the mesn, S.U, a2nd t values of task
and person dimensions with respect to the different combinations

of climate types are studied.

The investigator has not presented the study of the
perception EILLsr¥REE of the teachers on task and person oriented
leadership styles with respect to0 the combination of climate

types as the t values are not found significant.

Table :4.47: Mean, S.D. and Significance of Difference Between the
Mean scores of Open and Autonomous Climates with
respect to the Task and Person Oriented Leadership
Styles as perceived by the Principals of Secondary
Schools in Madras City

Leadership " Open Climate Autonomous Climate t value
- Styles Mean S.u. Mean S.D,

Task ' . 56.73% 7.68 49,20 4.97 3.03 *#
Person 67.71 . 7.47 61.40 3.85  3.11 #%

##  Significant at .01 level
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The Table No. 4.47 shows the meamn, S.D. an@ significance
of difference between the mean scores ofuopen.and autonomous
climates with respect to the task and person oriented
leadership styles as peréeived by the principals of secondary

schools in Madras city.

The + values are significant at .01 ‘level in both task

and person oriented leadership styles. The mean scores are
foung high in open climate type than the autonomous climéfe
type on both the dimeﬁsions. This shows that the task
oriented and person oriented 1eéderships_are significantly
responsible for developing thelopen climate type{in schools
while comparing the open and autonomous climate types as
perceived by the principals of sécondary schools in Madras

city. -

Table :4.48: iMean, S.D. and Significance of Difference
"Between the Mean Scores of Open and Controlled
Climate Types with respect to the Task and
Person Oriented Leadershlp Styles as perceived
by the Principals

geadérship Open Climate - Controlled climate t value
tyle Mean S.D. Mean S.D.

Lask 56.75 - 7.68 64.71 7.20 2.72 #%
Person 67.71 T.47 T4.14  7.73 2.07 *

. *® Significant at .05 level
*# Significant at .01 level

Toble No. 4.48 shows the ke mean, S.D. and significance
of difference between the mean scores of open and.controlled

climate types with respect to the task and person oriented
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schools in Madras city. ‘% ":»,3 S
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The % value is significant at .01 level with respect

to task oriented leadership style and it is significant at
.05 level with respect to‘person oriented leadership style.
The mean score is more in controlled climete in both task

and person oriented leadership styles.

This shows that task oriented leadership style is
significantly responsible at .01 level in developing the
centrolied‘cliﬁate type school while comparing the open and
controlled types of climates as perceived'by the principals
of secondary schools in Madras city. The person oriented
leadershié style is significantly responsibbe at .05 level
in Qeveloping the contrblled climate t&pe of ‘school while
comparing the Spen and-bontrolled climate types as perceived
by the principels of secondary schools in Madras city.

"Table :4.49: Mean, S.D. and Significance of Difference Between
the Mean Scores of Open and Familiar Climates with

respect to the Task and Person Oriented Leadership
Styles as perceived by the Principals

Leadership Open Climate ‘Familiar Climate t value
Style Mea!l S. Do Mean Sth
Pask 56.73 7.68 56,00 10.64 0.19

' Person 67.T1 T.47 70.75 11.32 0.73 -

Table No. 4.49 shows the mean, S.D. and significance of

difference between the mean scores of open and familiar climates
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with respect to the task and person oriented leadership
styles as perceived by the principals of secondary schools

in Madras city.

The t values are not significant in both task and person
oriented leadership styles. This means that the task and
person oriented leadership styles are not significantly
' responsible for developing open and familiar climate types
of schools.

Table :4.50: Méan, S.D, and Significance of Difference

Between the Mean Scores of Open and Pater-
nal Climate Types with respect to the Task

and Person Oriented Leadership Styles as .
perceived by the Principals

Leadership Open Climate Paternal Climate 4 yoiue
Styles Wean S.D. Nean S.D.

Tagk 56.73 7.68 56.20 6.83 0.28
Person 67.71 T7.47 66.10 9.04 0.70

The Tsble No. 4.50 shows the mean, S.D. and significence
of difference between the mezn scores of openvand paternal
climate types with respect to the task énd person oriented
leadership styles as perceived by the priﬁcipals of secéndary
schools in Madras city.

The t values are not significant in any one of the two
leadership styles and this shows that tbe tagk and person
oriented leadership styles do not play a significant rolé



253
vhile comparing the open and patermal climates.

Table $4.51: Mean, S.D. and Significance of Difference Between
the Mean Scores of Open and Closed Climates with
respect to the Task and Person Oriented Leadership
Styles as perceived by the Principals

Leadership Open Climate Closed Climate . 4 yolue
Styles Mean - 3.0, Mean S.D.
Task ‘ 56.73 7.68 61.00 7.08 1.84

Person 67.71 T+47 T4.67 7.29 2.94 ®#

*# Significant at .01 level e

The Table No. 4.51 shows the mean, S.D., and signifiéance of
difference between the mean scores of open and closed climates
with respect to the task and person oriented leadership styles
as perceived by the principals of secondary schools in Mhdraé

city.

L
"Tﬁe t value is significant at .01 level in ?he person
orienéed leadership style. The mean score is found high in
gloéed climate type on person oriented dimension of leadership.
This shows that the person oriented leadership style is
gignificantly responsible for developing the cloéed ciimate type
of school while comparing the open and closed climate types és>

perceived by the principals of secondéry schools in Madras city.

Table :4.52¢ Mean, S.D. and significance of Difference Between the
Mean Scores of Autonomous and Controlled Climsztes
with respect to the Task and Person Oriented Leadership
Styles as perceived by the Frincipals

Autonomous Climste Vontrolled Climate

gz;ggzship “Tean S.D. 'Megn 5.p, © velue
T&Sk 49‘20 4.97 . 64‘071 7~20 404‘1 R
Person 61.49 3.85 T4.14 - 7.73 3.76 ¥*

** Significantd at .01 level
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The Table No. 4.52 shows mean, S.D. and significance of
difference between the‘mean-scores oflautonomous and controlled
climates with respect to the task and person oriented leader-
shif styles as perceived by the princiﬁals of secondary schools

in Madras city.

The + values are significant at .01 level in both the task
and person‘oriented leadefship styleé. In both the cases the
mean scores are higher in controlled climate‘than that of
autonomous climate. This shows that the task oriented and person
oriented leédership styles aie gignificantly respons;ble for
developing the controlled climate type of school while comparing
the autonomous and controlled climate types as perceived by

the principals of secondary schools in Madras city.

Tsble :4.53%: Mean, S.D. and Significance of Difference Between
the Mean Scores of Autonomous and Familiar Climates
with respect to the Task and Person Oriented
Leadership Styles as perceived by the Principsals

Leadership “utonomous Climete Familiar Climate £ value
Styles - Mean 3.D. Mean S.D.
Task T 49.20, 4.97 56.00 10.64  1.56

Person 61.40 3.85 70.75 11.32 2.15 ¥

* Significant at .05 level \
The Table No. 4.5% shows the meesn, S.D. and significance of
difference between the mean scores of autonomous and familiar
clﬁmates with respect to the task and person oriented leadership

styles as perceived by the principals of secondary schools in

Madras city.
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The t value is significant at .05 level in the person
oriented leadership style. The mean score is found higher in
the familiar climate type on person oriented dimension. This
. shows that the person oriented leadership style is significantly
responsible for developing the familiar climate type of schools
while comparing the autonomous and familiar climate types as

perceived bj the principals of secondary schools iﬁ Madrasg city.

Table -4 54: Mean, S.D. and Significance of Difference Between
the Mean Scores of Autonomous and Paternal Climates
with respect to Task and Person Oriented Leadership
Styles as perceived by the Principals

Leadership  Autonomous Climate Paternal Climate t Value

Styles Mean S.D. Mean S.D.
Task 49.20 4.97 56.20 6.83  2.60 *®
Person 61.40  3.85 66.10 9.04  1.77°

* Significant at .05 level

The Table No. 4.54 shows the mean, S.D. and significance
valueof differmnce between the mean scores of‘autonomots and
paternal climates with respect to task snd person oriented
leadership styles as perceived by the principals of seeondary
schools in Madras city. ' |

The t value is significant at .05 level in the task oriented
leadership style. The mean score is foUund higher in paternal
climate than that of the autonomous climate on task oriented ™’
dimensioné of leadership, This shows that the task oriented

leadership style is significantly responsible for developing the
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the paternal climate type of school while comparing the autonomous
‘and paternal climates as perceived by the principals of secondary

schools in Madras city.

Table :4.55: Mean, S.D, and Significance of Difference Between
the Mean Scores of Autonomous and Closed Climate
with respect to the Task and Person Oriented
Leadership Styles as perceived by the Principals

Leadership  Autonomous Climate Closed Climate 't value
Style Mean S.D. Vean 5.D.

Person 61.40 3,85 74.67 7.29 4,88 Wi

b

**  Significant at .01 level
The Taﬁie No. 4.55 shows the mean, S.D. anﬁ significance of
difference between the mean scores of autonomous and closed
" climates wifh respect to the task and person oriented leadership
styles gs perceived by the principals of secondary schools in

Madras city.

-

The t velues are significant at .01 level in both the
task and person oriented ;eadership styles. The mean scores are
higher in closed climate than that of the gutonomous climate
type. It means, task and person oriented leadership styles are
significantly responsible for developing closed climate type of
schools while comparing the autonomousg and closed climates as
perceived(by the principals of secondary schools in Masdras

city.
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Table :4.56¢ Mean, S.D. and Significanee of Difference
Between the Mean Scores of Controlled and

Pamiliar Climates with respect to Task and
Person Oriented Leadership Styles as perceived
by the Principals

Leadership - Controlled Climate Familiar Climate

Styles Mean 5.0, Mean 5.0, ovelue
Tesk 64.71 . T7.20 .56.00 10.64  1.88
Person 74,14 7.73 170.75  11.32  0.68

The Table No. 4.56 shows the mean, S.D. and significance
of difference between the mean scores of controlled and
faniliar climates with respect to task and person oriented

leadership styles as‘perceived by the principals of secondaiy

schools in Madras city.

The + values are not significant in any one of the two
1eaéeiship styles and this shows that the task and person
oriented leadership styles do not play a significant role
while comparing the controlled and familiar climates
Table :4.57: Hean, S.D. and Significance of Bifference Between

the Mean Scores of Controlled and Paternal Climates

with respect to Task and Person Oriented Leader-
ship Styles as perceived by the Principals

Legdership Controlled Climate Paternal Climate

= t-value
Styles Mean S.D. ‘Mean S.D..
Tagk 64.71  T.20 56. 20 6.873 2,73 w%

Person 74.14 T7.73 66.10 9.04 2.26 #®

w# Bignificant at .01 level
-#* Significant at .05 level
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The Table No., 4.57 shows the mean, S.D. and significance
of diffefence-between the mean scores of eont:olled and
péternal climates with respect to. task snd person orienfed
leadership st&les a8 perceived by the principals of

secondary schools in Madras city.

.The t value is significant at .01 level in the task
oriented leadership style end it is significant at .05
level in the person oriented leadership style. The mean
score is higher in the controlled climate than thét of the
paternal climate in both the task and person oriented

leadership styles.

This shows that the task oriented and person oriented
leaderships are significantly responsible for developing
controlled climate typea%chool while comparing the
controlled and paternal climates as perceived by the teéchers
of secondery schools in Madras city. The task oriented |
lea@ership is more significant than the person oriented
leadership style.

Table :4.58: lMean, S.D., and Significance of Difference
Between the lMean Scores of Controlled and Closed

Climates with respect to .the Task and Person
Oriented Leadership Styles as perceived by the

Principals
Leadership.  Controlled Climate Closed Climete 4 yaiue
Styles Hean 5.0. ' Heam 8.D.
Task 64.71 7.20 - 61.00 7.08  1.09

Person 74.14 7.75  T4.67  7.29  0.15
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The Table No. 4.58 shows the mean, S.D. and significance

of difference between the Mean scores of controlled and closed
climates with respect to the  task and person oriented leader-

.ship styles as perceived by the principals of secondary

schools in‘Ma&ras city.

The t values are not significant in both the task and
person oriented leadership styles and this shows that they do
not play a significant role . while comparing the controlled

and closed climates.

Table :4,59: Mean, S.U, and Significance of Difference Between

» the Mean Scores of Familiar end Faternal Climates
with respect to the Task and Person Oriented
Leadership Styles as perceived by the Frineipals

Leadership Familiar Climaete Faternal Climate t-value
- Styles ‘ Mean S5.D. lean S.0D.

Task - 56.00 10.64 56.20 . 6.83 0.05

Person 70.75 11.32 66.10 9.04 1.04

The Table No. 4.59 shows the mean, S.D. and significance
of difference between the mean scores of familiar and paternsl
climates with respect to the task and person oriented leadership
styles as perceived by theprinecipdlsof secondary schools in

Madras city.
The t values are not significant in any one of the two
leadership styles and this shows that task and person oriented

leadership styles do not play a significant role while comparing

the familiar and paternal climate.
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Table :4.60% Mean, S.D. and Significance of Difference Between
the Mean Scores of Familiar and Closed Climates

with respect to the Task and Person Oriented
Leadership Styles as perceived by the Principals

Leadership ?amiliar Climate Closed Climate «
Style Mean 5.D. DMean . - S.D. t-value
Task 56.00 10.64 64,00 7.08 1.17

Person 70.75 11.32 74.67 7.29 0.87

The Tablé No. 4.60 shows the mean, S.D. and significence
of difference between the mean scores of familiar and closed
climates with respect to the task and person oriented leader-
ship styles as perceived by the principals qf secondary schools
in Madras city. '

The t values are not significant in the task and person
oriented\leadership styles and this éhowé that they do not play
) significanf role while comﬁaring‘%ﬁé to familier and closed
climates. '

Table :61: Mean; S3.D. and Significance of Difference Between
the Mean Scores of Paternal and Closed Climates

with respect to the Task and Person Oriented
Leadership Styles as perceived by the Principals

Leadership Paternal Climate Closed Climate

. t-value
Styles Mean S5.D, Mean S.D. &
Task 56. 20 6.8% 61.00 7.08  1.88

Person 66.10 9.04 74.67 7.29 2.94 #*%

#®% Significant at .01 level
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The Table No. 4.61 shows the mean, S.D. and significance
of difference betweén the mean scores of éaternal and closed
climates with respect to the Task and person oriented leader-
ship styles as perceived by the principals of secondary schools

in Madres city.

The t value is significant at .01 level in the person

oriented leadership style. The mean score is found higher in
the closed climate than that of the paternal climate on the
person oriented dimension of leadership. This shows that the
person oriented leadership is significantly responsible for
developing closed climate type of school while comparing the
paternal and closed climates as perceived by the principals

of secondary schools in Madras city.

While studying the differenf combinations of organiza-
tional climate with respect to fhe task and person oriented
1eédership styles as peréeived by the principals, the following
results are found :

1. In the combination of controlled climate with open,
autonomous and paternal climates it is found that both

task and person dimensions are significantly responsible
for developing controlled climate type of schools.

2. In the combination of closed climate with open and
paternsl climates it is found that éerson oriented
leadership style is significantly responsible for
developing closed. climate in schools. Hence the principals
perceive that if they are more pefson oriented, only
closed climate type of schools will develop.

~
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3, In the combination of autonomous climate with open
climate, both task and person dimensions are significantly
responsible for developing open climate. While in the
combination of autonomous climate with closed climate,
both these dimensions are significantly responsible for
developing closed climate in schools. '

4, In the combination of autonomous. .climate with familiar
climate, +the person oriented leadership style is
signifiecantly responsible for developing familiar climate.
While in the combination of autonomous climate with
paternal climate, the task oriented leadership style is
gignificantly responsible for developing paternal climate
in schools. ,

These findings are shown diagrampatically in Figure 4.1.
Objeqtive IX .

To study the perception of the principals on the task

and person oriented dimensions of leadership styles

with respect to the various combinations of leadership

behaviour patterns.

Under this objective the mean, S.D. and +t values of task
and person dimensions with respeet to the different combinations

of leadership behaviour patterns are studied.

The investigator has presented only two combinations of
tables, where the t values# are found to be significant. In the
remaining four combinations of tables the t values are not found
significant end hence they have not been presented. The t values
as perceived by the teachers were not found significant in any
of the combinations of leadership behaviour patterns and hence

they have not been presented for discussion.
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Table :4.62; Mean, S.D, and Significance of Difference Between
] the Mean Scores of HH snd HL patterns of Leadership

Behaviour as perceived by the Principals with

respect to Task and Person Oriented Leadership Styles

Leadership _ HL t value
Styles Mean S.D. DMean 5.D,
Task 56.92 8.27T 59.73 8.41 1.14

Person 68.12 8.26 73.27 9.04 1.98 ¥

* Significant at .05 level

The Table No. 4.62 shows the mean, S.D. and significance of
difference between the mean scores of HH and HL patterns of

leadership behaviour as perceived by the principals with respect

t0 task and person oriented leadership styles.

The 't value is significant at .05 level With respect to the
person orignted leadership style. The mean score is high in HL
pattern of legdership behaviour on. person oriented dimensiong
of leadership. This shows thét the person oriented leadership is
significantiy iesponsible for developing the HL pattern of
leadership behaviour while comparinglthe~HH and HL patterns as
perceived by thé principals of secondary schools in Madras city.
Table :4.63%: Mean, S5.D. and Significance of Difference Between

the Mean Scores of HL and LL Patterns of Leadership

Behaviour with respect to Task and Person Oriented
Leadership Styles

Leadership BL 1L

t value
Styles Mean S0, Mean S.D.
Task - 59.73 8.40 55.75  6.02  1.51

Person . 73.27 - 9.04  66.19 8.67 2.22 %

¥ Significant at .05 level
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The Table No. 4.63 shows the mean, S.D. and significance
of the difference between the méap gscores of HL and LL pattern

of leadership behaviour with respect to task and»person

oriented leadership styles.

The t value is significant et .05 level in the person
oriénted leedership style and the mean score is found higher
in HL pattern then that of the LL pattern in the dimension of
person oriented leadership. This means person oriented leader-
ship style is significantly responsible for developing HL
pattern of leadership behaviour in the schoolslwhile comparing
the HLiand IL patterns as pérceived by the principals of |

secondary schools in Madras city.

According to the perception ofAthe principals it is found
that the person orientedileadersﬁip style is significantly
responsible for developiﬁg HL paftern of leadership behaviour
while comparing the HH and HL patterms as well as HL and LL

patterns;

These find hown di tically in Fi . 2.
Jbjective L& ° agramfiatically igure 4.2

To study the inter~relaﬁionship snd the perceptual
differences in the task and person oriented leadership

styles with respect to the six types of orgamizational
climzte.

-Under this objective, the mesn scores of six different
climates as perceived by the teachers and principals, and their
comparison have been studied with respect to the task and person

oriented leadership styles.
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Table :4.64: Mean Scores of the Six Different Climates with
respect to Task and Person Oriented Leadership
Styles as perceived by the Teachers of Secondary
Schools in Madras city

Styles of Climates -

Leadership Open  Autono- ‘ontro- Fgmiliar Paternal Closed
mous lled : )

Task 64.35 63.90 6%. 41 63.74  63.16  63.58

Person 57.55 55.62 58.62 59.21 58.37 58.25

The Table No. §4.64 shows the mean scores of Six\climates
with respect to the task and person oriented leadership styles
- as perceived by the teachers of secondary schools in Madras
city. From the mean scores it is clear that the teachers
perceive their principals to be more task oriented than person
oriented. The mean score of task is higher than that of person
oriented leadershié sty;e in 21l the six types of climates.
The lowest mean score in task is found in paterﬁal climate
and the highest mean score in task is found in open climate.
The lowest mean score in person is found in gutonomous climate
and the highest mean score in person is found in familiar

climate.

According to Me Gregor 45 is the moderate score which
shows balanced leadership. But here the task oriented scores
in 211 the-climates types are above 60, which is towaids the
higher éxt:eme end. It conveys severe degree of task oriented-
ness as perceived by the teachers, while the mean score on

person oriented leadership is towards moderate end of the
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- continuum of lc Gregor, which shows somewhat more then moderate
person‘oriented leadership as perceived by the teachers. As
compared to the mean scores of task orientedness it is

perceived low in all the six types.

Table :4.65: Mean Scores of the Six Climates with respect
to the Task and Person Oriented Leadership
Styles as perceived by the Principals

: A - Contro-
Styles of utono o 0 i 4 a
Leadership Open mous 1led amilisr Paternal \losed
Task 56.73 49.20 62.71 56.00 56.20 61.00
Person 67.714 61.40 T4.14 70.75 66.10 T4.67

The Table No. 4.65 shows the mean scores of six different
climate types with respect 1o task and person ériented ‘
leadership scores of six different climate types with respeéct
"to task and person oriented leadership styles as perceived

b& the principals of secondary schools in Madras city.

From the table it is clear that the principals' perceptual
mean scores are higher in the person oriented leadership style
than that of the task oriented leadership styleg, in all the

six climate types.

It is found that the lowest mean scoies of task and
person dimensions are found in autonomous climate and the“
highest mean scores of task and person dimensions are found .
in closed climate. From the mean scores of the person oriented
leadersﬂip style it is found that the principals perceive

themselves to be extremely higher on person oriented leadership
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style than that of task oriented leadership style. All the
mesn scores on the person oriqnted iea@ership style are above
60. They are on the extreme end of the continuum of task

and person oriented leadgfahip styles.

Table $:4.66: Mean Scores of Different Climate Types as
perceived by the Teachers and FPrincipaels and
their Perceptual Differences with respect o
. Task and Person Oriented Leadership Styles

Climate Lypes - Task S — Per8°n~PR Dist,
Open 64.35  56.73  T7.62 57.55 67.71 -10.16
Autonomous 63.90  49.20 14.70 55.62 61.40 _—5.78
Controlled 63.41 62.71 0.70 58.46 74.14 -15.68
Familiar 63.74  56.00  T.74 59.21 70.75 -11.54
Paternal 63.16  56.20  6.96 58.37 66.10 —7.73
Closed 63.58  61.00  2.58 58.25 74.67 -16.42

TR = Teachers PR = Principals
The Table No. 4.66 shows the mean scores of different

climate types as perceived by the teachers and principals and
the perceptual differences betwdd them with respect to the task
and person oriented leadership\styles. The graphical representa-

tion of these mean scores are shown in Graph No. 4.6

Fprom the above table it is found that the mean scores of
the teachers are higher in the task aspect than the mean scores

of the principals. This could be interpreted in the following way.

While perceiving the role of leadership the teachers feel

that the principals are having high task oriented leadership
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style. But from the prinecipals own se1f~perception it is clear
that they‘perceive themselves to be kighly person oriented.

The perceptual difference in task oriented leadership style

is more in autonomous climate and it is less in controlled
climate. The perceptual difference in person oriented leadership
style is more in closed climéte and less in autonomous climate.
In the perception of self, always the peréon is thinking good
about one's ownself and opposite about the éthers. This is

found from the sbove table.

Objective XTI :

To study the inter relationship and the perceptual
differences in the task and person oriented leadership
styles with respect to the four patterns of leadership
behaviour.

Under this objective, the mean scores of the different
pattefns of 1eadérship behaviour as perceivedtby the +teachers
and principals, and their comparisons héve been studied with
respeqt‘to the task andrpérson oriented leadership styles.
Toble :4.67: Mean Scores of the Different Patterms of Leader;

ship Behaviour with respect to Task and Person

Oriented lLeadership Styles as perceived by the
Teachers of Secondary Schools in Madras City

Leadership HH HL  LH 1L
Styles ‘

Task ‘ 63.38 62.88 63.99 64.17
Person . 58.11 58.03% 58.28 58.16

The Table No. 4.67 above shows the mean scores of different

patterns of leadership behaviour with respect to task and person



271

oriented leadership styles as perceived by the teachers of

secondary schools in Madras city.

Here the percepiion of teachers is higher int the task
oriented leadership style than that of person oriented

leadership style.

The lowest mean scores ﬁith respect to task and person
oriented leadership styles are found in HL pattern and the
higﬁer mean scores with respect to task and person oriented
leadership styles are found in LL pattern of leadership

styles.

The teachers of seéondary échools in Maedras city perceive
that their principals are more task oriented than person

oriented in all the four patterns of leadership behaviour.

Table :4.68: Mean Scores of the Different Patterns of

Leadership Behaviour as perceived by the
Principals of Secondary Schools with respect
to the Task and Person Oriented Leadership

Styles ‘
Leadership
Styles HH HL IH 1L
Tagk 56.92 59.73 57.50 55.75

The Table No. 4.68 shows the mean scores of the different
patterns of leadership behaviour as perceived by the principals

of secon@ary gschools with respect to the- task and person oriented
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leadersﬁip styles.‘

From the Table 4.68 it is clear that the principals
perceive.themselve; $0 be ﬁore peréon oriented and less task
oriented. The mean scores are higher in person oriented
leaderéhip style thén that of task orientedhleaderéhip style

in all the four patterns of leadership behaviour.

The lowest meen scores. are found in LL pattern of
leadership behaviour in both task and person oriented leadership
styles and the highest mean scores gre found in HL pattern of

leadership behaviour in both task and person oriented leader~

ship styles.

Table :4.69: Mean Scores of the Different Patterns of leadership
behaviour as perceived by the Teachers and
Principals and Their Perceptual Differences with
respect to the Task and Person Oriented Leadership

Styles
' Patterns of
Task Person
Leadership . . i .
Behaviour TR TR Diff. “GR TR biff.
HH 63,38 56.92 6.46 58.11 68.12 _10.01
HL 62.88 59.73 3.15 58.03 ' T73.27 _15.24
IH 63.99 57.50 6:49 58.28 68.22 _9.94
Il . 64.17 55.75 8.42 58.61 66.19  —7.58
TR = Teachers PR = Prineipals

The Table No. 4.69 shows the mean scores of the different
patterns of leadership behaviour as perceived by the teachers
and principals. and the perceptual differences between them with

respect to the task snd person oriented leadership styles. 4
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graphical representation of the above mean gcores is shown

in Graph No. 4.7.

From the Table No. 4.69, it is found that the lowest
mean scores as perceived by the teaéhers in task and person
oriented leadership styles are found in HL péttern of 1eadership
behaviour and the highest mean scores as ferceived by +the
teachers in task and person oriented leadership styles are

found in LL. pattern of leaddrship behaviour.

According to the perception of the principals the lowest
mean scores of task and person dimensions are found in ILL
pattern of leédership behaviour and the highést nean scores

are found in HL pattern of leadership behaviour.

While observing the perceptual differences between the
mean scores in different patterns of leadership behaviour with
respect to task and person oriented leadership styles és
perceived by the teachers and princiﬁals, the difference is
found to be more in LL pattern in relation to task and it is

more in HL pattern in relation to person orientéa ieadership

style.

The Tabie No. 4.69 also showsAthat the teachers perceive:
their pfincipals as extremely task Ariented as the mean scores\
are above 60 in all the leadership behaviour patterns, while
the principals perceive themselves as having exiremely person

oriented leadership style because the mean scores are above 65
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1

in all the four patterns of leadership behaviour.

4.% Conclusion

In the preceding section the data obtained from the
t00ls on orgenizational climate, leadership behaviour and
task and person oriented leadership styles with respect
to the eleven objectiveé were analysed, interpreted and

discussed.

To summarise briefly the major findings in organizational
_climate the investigator found the trend‘of perceptual
differences as well perceptual difference in extreme types
of achools. That means the principals perceived more
percentage of schﬁols hgving open climate tybe, while the
teachers perceived more percentage ofvséhools having closed

climate type.

While studying the four patterns of 1eadershi§ behaviour
according to the four forms namely ideal self and real self
perceived by the principals and ideal staff and real staff
<perceived by the teachers, the same trend of perceptual
differences have been found. Princiﬁals perceive themselves,
to be very high on initiation structure as well as consideration
dimensions, while teachers perceive their principals to be

very low on both these dimensions.

Surprisingly the ideal self has been found lower than

- the real self in the case of principals’' perception.
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In the task and person oriented leadership styles also
the same kind of perceptual differences is obtained.
Principals have felt that they are more\person oriented
while teachers have felt that the principals are more task

oriented.

Such is the conclusion that the investigator arrived

at the present stage of study. In the subsequent chapter,

the conclusion and discussion of results follows.



