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HYPOTHESIS, ..

Theories of sex role development.,
Role learning through modeling,

Role learning through cognitives
concept development,

Role learning through interaction.
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NULL HYPCTHESIS FCR THE PRESENT RESEARCH,
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(1) There is.no difference in the sex-role preference
scores of boys end girls of 3 to § years of age.

{2) There is no ralstiocnship between the gsex-role
praference of children from three different sccioe

economic levels,

(3) There is no relationship between the age of the
child and hig sex role preference as measurad on
iTsC.

!

(4) There is no relationship emong the three different
subparts of the 1T5C.

(5) Thers is no relstionship between the sex of the
child and his performence on the vogsbulary test.

(6) There is no relationship betwsen the socioegconomic
status of the child and his performsnce on the

vocobulary test,

{7) There is no reletionship between the age of the

¢hild and hwxis performance on the vocabulary test,

(8) There is no reletionship between the child's
performance on the vocabulary test and 1TSC.



(9)

(10)

28
Thore is no relationship betweon the 'Oravegenan'

teast gnd ITSC,

Thers is no relstionship between the 10rswea-men'

test performance of the child gnd his/her Secio- ewmomic Shatuy,
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 THEORIES OF SEX-RULE BEVELGPMENT: Ju

In eny maiden research effort in & relatively unstudied
ares of inquiry, the investigstor is very likely to find himself/
herself with decision problems, There are usually a variety of
possible ways to begin and the problem is to choese one, But which
one ? once the first steﬁ is somehow decided upon and taken, which
of the second steps should then be followed} And so the decision
making continues until the research prograéfﬁames t0 its natural
terminus. The decisions made at esch cholce point are obviocusly not

randomly made, Rather, they derive from some overall plan of actien,

Different researchers and social scientists have
developed some tentative theories abcuz-hgw sex rale‘develep&ent
takes place, In the present cagse, there deflnitely is a context
and associzted theories of sex-role development, The resesrches

available con be grouped in 3 sub categories,

(a)’aole learning through followling a model,

{b) Role learning as one of the aspects of cognitive
development, ‘

(e) Role learning through interaction with those who
have acquired roles slready.

(a) Role Lesrming through Modeling: This theory is

related to concepts of scecial learning.

As children grow and develop, they typicelly acquire a
wide array of knowledge'. and skills with respect to the objects in
theiy environment, both humen and ncons=human. An important subset of

their acquisgitions regardins human objects, that is, in the area of
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"~ of the child developnent in this area.
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scciel learning, undoubtedly imecludes thet complex of abilities
which have deen variously czlled role taking, role perception, role
playing, role enaetment, empathy, person perception snd the like,
Flavell etaﬁ-(i?éﬁéj- b

Pigget (1926i?m~]argﬁed that the child is at first an
egceentric organism, uhwittiﬁgly the prisoner of his own individual
perspoctive and lergely ignorant of and unconcerned with the
differing perspsctives of cther people,

Thus ss Piaget views it the develcpmentsl progression
from this inttiel egocentrism towsrd thie acquisiton of varioua

skills of the role taking mvariety could add into our understanding

\

‘Just what are these Yvarious skillas of the role tsking
variety” for which there appeer to be sc many confusing near

synonyies in the literature ?

Sarbins review of the sres (195&§:fj’alnhough diverging
at certsin points is scceptable. As sérbin;fiii'puns ity the basis
gnd esacntisl ingredient of eny sort of skill sequence in this ares
appears to us to be that procsss in which the individusl some how
cognizes, apprehends, grasps, tortain sttributes of ancther
individual, The attributes in question are Wainly of the vype that
could be deacribed ae inferentia% rother then directly p@reeptggi;:,
for exsmple, the other's peeds, his intentions, his gpiniong and
beliefa ond his smotionsl, perceptual or intellectusl espscities and

limitationg,
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Tagiuri end Petrullo (1958  have in mind the seme
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class of sttributes in thelr definition of person perception.

f Indded, when we speak of peraon perception or of

: : knowledge of persons, we refer mostly to the

] observations we mske sbout intentions, sttitudes,

* ST e e ey P eiss, evdte
The role taker's estimate of these gttributes is

' noymally & synthesis of information from twe aources: {(a) his
knewledge of people and their bahavio} in various s}éuationa

J {including, perhsps, some previcus knowledge of this particulsr

E other & his habits), (b) perceptusl input from the overt behsvicuv
of the other or from other cus sources in the immediste citation.
Thus the role toking is based on an integrstion of the subjects?
pre‘kxisting role expectations and his current role perception. The
process of obtsining iufomati:an shont the cthers internal events
; is often called 'discrimination of role attributes, Eowever{ ang

; sdequate overview of behaviowin the genersl role taking ~domain !
5 therefore requires gn examination, not of role attribute « !

i discerimingtion alone, but also of the wariety of contexts im which

it ia chsgerved.

%
: Sarbin (ﬂ%k) nakes an important distinction between role ‘
i enactment and role r;aking. in the @‘omaz:, the subject actually takes :
on the role sttributes of the ;bher end behaves overtly in aecordqnecf
with them. For exawmple, the child who plays tie motherts role vis-a=- ;
vig her dolls, or the man who acts the psrt of anh executive once he %
is promoted to this position, * f

!
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More generally, distineticn ean be made between two

-

major types of contexts in which role attribute discrimination

e i, vty

Figures as an initial, inastrumental response, First, one determines
the nature of the other's role, (be it a soclally defined, enduring
role or some trsnaistory one which the culture has not nams&; and

thon one prceéods to fulfill that vole oneself, Une can pley the role

4 A e T e M M iz T

cveﬁaly or covertly. Aa a further complicetion regsrding the overte

ness dimansicn,ﬁaccaby {1959) hss suggested thst many adult sociasl

ORI

roles {(for example, that of "mother?) are initislly practical during
childhood,

e

Ancther type of role téking beging as ususl by ;

S e LA e s

diseriminating the others' role attributes and will frequently go :

beyond this to assume thess sttributes. The subject sesks out the
others” role attributes, not to play out his role, but to understand
it end understand it from his own. In all coses, the easential
proeesé consiste of discriminsting the other's role attribute for :

the purpose of "behaving asppropriately® within the confines of cne's

LADE R it mte S e o b o e e S0

evn role, Plaget calle=d gttention to this apprent dependence of
effective communication on role taking skills in hils eerly writing

{1526}, To the extent that the child fails to discriminste these role

B

attributes of the other he will have difficulty in conmmnicating

S - e

with others.

it e

o The conceptuslization of role tsking and comunication

o ST - g

behavi;%,‘rele attribute discrimination serves as an instrument cf j

e e R s 7 Mg St

communication. Mead, Piaget and Vugoteky have contributed in this

ared, i
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Aceording teo Fead, the fundsmental human sequisition i

5

the capacity to utilise significant symbels, (Mead 1947, Smith 19&8).2

The basic paradige is o two person, ccraumicative interaction in
whlch person A gakcs a8 gesture which B parcoi?ea. This geature is
a8 slignificant symbel 4f it eslls out, the sane response, Thus
meaningful humsn communicetion involves not only communication in
the sanse‘iniwhieh birds and snimepls communicate with esch other,
but also sn arcvasl in an individual meking thon the ssme responaes
éhich they oxplicitly grouse or sre supposed to srouse in othor
individusle, the individusls to whom they sre addressed, & child
scquires & repertoire of actions by practicing covertly the actions
‘sharacteristic of the sdults with whom he interacts mest frequently

and who control the rescurces that he needs. Cortain of the responge |

tetidencies thus acouired may not manifeat themgelves overtly until

a puch lator time. Actionswhich are part of sdult role behavior
{eezs tC disecipline a child) will remsin lotent until @ situation
erises in which the individual can eppropristely pley the sdult role,
some times even until the chilﬁ%ims&lf becomes & parent. Not all
festures of psrental behavior are equelly well learned by the child
throush covert . role practice, he should learn verbsl behavier wore
effioently than motor gskills by this mesns, and cay leern the
responaes of others while felling to loarn the cucs which puided the
responses, Thus covert role playing ias s mesns of learninganci only
adult like social actions directed soward cotherg, but of lesrning
reacticna toward the self (Maccoby 1959). Naccoby's notion of
rehersal invelves practicing adult sceial roles, those involved in
competitive or co-ocperstive sccial enterprises or in communication.

in the enviornment of the child effectiyy role taking models to
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z imitate are alwoys available to the child end it may be these mo§£§s
; vhich msy instipste repested imitative behsvior of the covert and

| solitary vaeriety, Niller and Dollard (1G41) belive{jhhat*a child

! lesrns to respond sa his ssme sex parent does through the process '

o£ immitation,?

5; l ‘ B ;
This kind of lesrning behavior hss been called either

natched dependent behavior or copying. According to Miller and nollard%

| (1941) and Kagen (1958) initislly the imitative set is accidental b
{cecurs by chance) &nd csr be reinforced only if some drive is i

reduced by reproducing the response, This view emphasizes direct

T R T

reward from the sccial environment (such as praisze or expression cf

hal
affection) as atrengtﬁ@ng & person's tendency to imitate a model.

Mowreyr, utilizes the term developmental identification E

S b R A YR T TR

and difines it ag imitsting end reproducing the behavior of a *model
in order to reprcduce habits" of the beloved and longed for psrent®
{1950), Thus, in his view, most imitation of a model is the result

. of a desire to reproduce behavioral responses which have acquired %

T TR BN T S TR A - i g
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secondary reward velue through associastion with a nurturent and i
affectionste model. It is the solf rewarding aspect of certain. %
imitative sets that Mowrsr (1950) emphasizes as opposed to Miller

and ?cllard's (1941) emphesis on direct reward from the social !

environment,

Lynn (1962) also digcusses secondsry reward velue and its |
role in sex role identificatioﬁ of ehaildren, perticularly girls, i
Through learning the appropriste identification, each sex gcquires a
different method of lesrning which iz later applied to sll kinds of f

learning in general.
Y et an
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In learning the mother identification leason

T

the little -
_ %1§1 scquires ¢ lesrning wethod whleh primarily*invalvoa ;
2l

peracnsl reletionship snd (b) Imitation rather than
restructuring the field and obstrecting principles. in
sclving the mesculine role identification preblem, the
?o¥ scquires & lesrning method which primarily involves
8

finding the goal (b) restructing the field and
obstracting principles (Lynn 1962, P. 281)

Sanfordts {1959) concept of identifivstion is swimiler

except for the motive behind it. He states i«

The individual msy be cobserved to respond to the
behavior of cther pepple as cbiecta by initsting the
same hehavior in hicaelf., The individusl strives to

bohave 5in & way thet 1s exactly like that of en obiect

{Sanford 1955, Ps 107).

Role learning throush cognivive concept developuent:

Streuse (1956) has an entirely different viewpeiat from

the modeling or the interactional theory. He defines the idea of &

| msysten of roles? as & network involving clasmes of persons, acts
80 ’ ‘
and privileges, Iqﬁffar an thers is sgreenent aumong role players

on what clssses of acte go with what clsases of parscons, there are

snmoothly funeticming relationghips smong them, When thore is &

migunderstanding about claswzes of persons which esccompany cstegories

of persons, role relationships are disturbed. In cther words, &
ngyater of roles" con be called s conceptusl system whereln the

clasges or concepts are defined in terms of voarious reciproesl

relationships. Oranges end lewmons ure classes included in citrates,

which in turn are fruits; so that apples and oranges are related
by definition. | |

Strauss (i?ﬁé) claliims thet the peodeling &nd reinfcreewenzf

theories of role lesrning miss aﬁ important point, Fany role

[
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relstionships are extremely abstract (for example! those thet exist

between white and Black or botween a wife and a husband), The

b

relationchips are maede msnifést through concrete vigsible acts but j
!

S e S e e TS K

their gbstractness or after thelr iuwpersonality is made clear when

SEENVEPE

one tries tc explain them to children or when representstives of these

classes of persons plead before courts of law. Strauss states 3

o v s
v

To place so much reliance on direct interpersonal .
lesrning of roles both under estimates the conceptusl :
character of rcles end understresses the interpretive
character of direct perception (Streuss, 1956, P. 212).

e e

Fven those role relationships that seem very concrete

and visible, e.g. those between s teacher and a pupil, sre sbstract |
; in that much of thelr meaning is not visible to the youngster and ;

only graduslly will he discover the fuller extent of this set of E

relationships. Newcemb's (1930) remsrk in connection with languesge ;
development is relevant to the problem of role learning as a part §
of concept development. He recognizes that the process of role L

learning is greatly influsnced and facilitated by the develcpnent

I i e SISt e A o 6 B

of languages

Strauss (1956) believas that concepts do not remsin

gtatic after the prelingual years but rather that they undergo

RSN e L R

constant change.

Tz

Hypothetically, one ¢ould imagine that while formation
of a given concept X may be prersquisite to cthers,
formation of the others might leave concept X unchanged.
Thie does not happen as there is propulsive and
interacting character to neming and renagning. As new
classificstions are formed, old ones change, become
revised and qualified so that little remains of the
initisl or early meanings of concepts, (Strauss, 1932,

P. 235)0 ;
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As one reeches gdulthocd, his concepts reach a peak

38

in appropriateness, scope and comploteness through constant

modifieation, They also gre, frocm an gdult's point of view, more

knowledgeable snd less erroneous., This eircumstance implies that

the child's initisl concepts or graspings of roles are not deficient

but ‘anly are deficient in ways not neceassrily accidental, If his

conceptualisation is erronecus, it nevertheless has its own

organization (Strauass, 1956).

- Piaget's formulationé (Maier 1965) that concepts develop by age

10 or 12 and Brown's {1957) reseerch findipg cn sexerole praefarence

it ig interesting to note the congruonce betwaeen

(third and fourth grade children malke many more appropriate choices

for thelr sex-role as compared to younger children, psrticulsrly

pre-school age childran), The findings seem to support the view

presented by Strauss.

Role learning throuch intersction:

Maccoby’(1959) Mussen asnd Distler (1959) and Parsons

(1955) have paid sttention to e different theorstical structure

caliled the "power theory of identifigstion®, This theory proposes

that the child identifies with @ parent who is both an effective

reinforcer and sn effective punisher, In other words, the child

iz believed to identify most readily wiﬁh‘a parent who is powerful

figure,

Parsons (1955, 1958) has described the role theory in

detail, He explsins sex-role development in further detail too.

‘First, identification is consldered as encompassing, the behaviors
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8 child learns in the context of a gocisl role with a psrent

{t.,0. the internaligation of & reciprocal role rnlatiénship).
Accordingly, the learned behaviors need not be those typical of
thg adult but, rather, erse those systemsticglly elicited and rein -
forced in the course of & child's intersction with the aduit. The
child mskes a series of successive ldentificstions, first with the
mother, then with the same sex parent end then with other adults of
the same sex end with peers, The first identification. {(both the
son's and the deughterts identifying with the mother) is not sexw
role identificstion. lLater ldentificatlons with other adulta and
with paers, howsvér, are exsmples of sex-role identification, After
the initisl identification with the mother, it is really the féther
who initiates in boys and girls the development of different
behavior pstterns, namely, masculine and feminine. Thg father does
g0 by forming differential role relationships with ﬁhe sen and with
the daughter. )

¥

Secondly, Parsons regards the bsslc difference between
masculinity and femininity to be a matter of a difference between
instrumental and an expressive orientation, The feminine expressive
role is distinguished by an orientaticn of giving rewarding
responses in order to receive such reepcnsés. The instrumentsl
orientation, in contrest, is defined aé goaledirected behavior with
the gosls transcending the immediate interactiocnal gituwation, Since
the interaction is viewed as primarily a means tc an end, the
instrumental roie player cennot be primarily oriented to the
inmediste emotional rasponsésAof otherg toward pim. Rather than

trying to elicit positive responses from others, &s the expressiva

e SE ST B e 2 o S SIS o o G R S P S " S Wt sy e
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person does, instrumental role playing requires an ability to
; tolerste the hostility which it very likely will elicit,

Further, it is the father alcme who is capable of
sngaging in both expressive and instrumentsl behavior, As a son, he
hes received emotional and expressive responses from his mother

and gosleoriented instrumental responses from his fether, He thus

lesrns to be expressive in his bohavior while he interacts with

A A . AN ARSI T et SN WS

o

his deughter snd ingtrumental while he interacts witﬁ his aon.

R S

The'mochar, on the other hand, received emotiﬁnal responges fron

both her mother snd fether while she wss in the role of daughters,

She never had to confront an intersctimal situetion whercin the

othier party had en instrumental origntation. She thus lesrned to

ot T T L, S Lt

ascume an emotionsl sttitude and expreasive orientstion toward
children of both sexes. Hence, &g boys and girls grow up, only
boys lesrn the insfrumental orientation through their interactions

e e Nt 4 g, g, = o

© with their fathers, so that they can desl effectively with the

A s

non~faniligl as wnll‘as the familial environment {(the male role
includes going out of the home for wage sarnming), Boys thus retain
the capacity to respond in either an expressive manner or an

instrumentel manner depending upen the situation, vheress girls

B e

develop the skill tc respond only in an expressive and ewotional

mannor {Psrsons 1985, 1958),

1

e NN DR B A

Johnson (1963), obviously in agreement with Parsons,

proposes thet the cruelisl fector in learning the masculine sex-rols

o e s e

for males and the feminine sex-role for females 1z identificatlon

with tﬁe father., |
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- Johnson explains the process e

The expressive role player is oriented towsrd the
relationship among actors within o system, He is
primerily oriented to the attitudes and feelingce of
thoge actors toward himself znd toward each other...
by beinz solicctous, appealing and “understending®,

a woman seecks to get & pleasursble response by
giving pleasure. {Johnson, 1963, P, 320=-321)., .

It seems appropriate theorstieczlly that expressiveness

ig 3 direct gsensitivity and responsiveness to the attitudes and

reautions of others and that it i3 learned through raeciproesl

interactions with an expresszive psrtner in relatively pernissive

context of mutuasl gratification. The instrumentel rols player's

orientation involves ¥ a disciplined pursuit of goals that

transcend the intersctionasl situstion®. He is disposed to view the

interaction as a mean& t0 an end. He must resist pressures to

' become emotionnlly involved in the irmediate situstion itself
{Johnson 1963, P. 321), -

The instrumental orientsticn ia opposite to the expressi

one and thus it seems unlikely that the former orientsticn csn be

developed in a love-oriented~or a "pleasinz” context (Johnson 1963)

then a male child beccmes toc dependent on parental love, he cannct

function adequstely and aggressively in his peer relations even

though hig parents expeet it of him (Green,. 1946), Bronfenbrenner's

(1961), exploratory study of four hundred tenth grade students

supported the hype;hasis that love=oriented sccislizaticn technique

v
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may foster the intérnalizationiof adult standards end the davelopment%

of soclelized bohsvior but they may slso have the effect of

undermining capacities for initiative snd independence, pasrticularly {
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in boys, Johnson (1963), thus proposes that an instrumental
orientstion will have to be inckulcated by one who bases his

demanda not: on love, but on objective punishment or deprivation.

Studies by Sears, Maccoby and Levim (1957), Miller and
Swaancu (1960), support the above assumption. They repcrt thst
lovewcrientated techniques seem to produce guilt whiile physieal
punishment, threats end withdrawal of tgngibla privileges sre
1likely to produce outwaéd sgeression in the child, Accordine to
Johneon (1963), male socislization requires a "push® into
&nsﬁrumantality which fomale socialisation does not, The initigl
identification with the mother is basexd on %fear of loss of love"
for both boys and girls but thia is not true of gex-role
identification. The mechanism of internalization for the boy is
"fear of overt punishment” snd a desire for "respect® while for
the girl it is "loveereciproecity” that developsg maturs expressiveness.
‘It is'a positive motivation to get love by giving love (the dafiniﬁg
attributo of femininiﬁy).father than the negative sspect of *fear

of loss of love ©,
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