CHAPTER 4
FINDINGS AND DISCUSSIONS

The investigation was undertaken to ascertain the social
‘norms, ascademic achievement motivations and attitudes towards
Home Science education related to academic achievement and

Jjob aspirations.of undergraduate students from selected Home

Science colleges in India.

This chapter is composed of various findings of the
‘ investigationf‘arrived at, by careful inspection and statistical
calculations of the data collected by the investigator and f
focuses on the findings, pertaining to various objectives of

the investigation.

The chapter includes description of tﬂe respondents;
their perceptions of norms governing education; occupation,
marriage and social étatus of women; academic achievement
motivation:, sttitudes towards Home Science education and job
aspirations; their differences according to their colleges of
study; relatiﬁnships and interreiationships anmong the variables
under the investigation and extent of their individual and

combined effect on academic achlevement:.
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4.1 Description of the Respondents

The respondents vary in each investigation. Therefore,
their brief description is necessary to provide a base at a
glance.In the present investigation description of the
respondents includes their native states, which was considered
important mainly to see the distribution of the respondents
over the country, and academic achievement levels, which is

thelcriterion variable.

4.1.,1 DNATIVE STATES

As reported earlier, that the colleges represented in
the investigation are situated mainly on the North-Western
'part of the country, they accommodated students from all over
India, though the distribution is not evenly spreadr’ over all
the states and union territories. Table 5 represents the

distribution of the respondents according to their native states.

It is clear from the Table 5 that Punjab was represented .
by meximum number of respondents (19.78%), followed by Gujarat
(19.44%), and minimum that was only one respondent from Bihar
(0.11%), among the represented states and union territories.
The lone Bihari respondent was a student of College of Home
Science, Ludhiana. The Faculty of Home Science, Barods and
SVL College of Home Science,\Bombay were the two cecllsges
which accommodated students from meximum number of states (11

states each), followed by union territory of Chandigarh (10 states).
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The students from Punjab and ﬁttar Pradesh were found more
mobile as they spread . themselves in as many as nine Home
Science colleges of the country. Home Science colleges of
dorhat, Ujjain and Vallabh Vidyanagar were the three
institutions which accommodated the students only.from their

own states.

4.1.2 ACADEMIC ACHIEVEMENT LEVEL

As the scheme of evaluation adopted by the colleges
under investigation were found different, it was decided to
categorize them according to their different schemes of
evaluation for the convenience of analysis and reporting
(Table 6). Two colleges were found using 7 point scele with a
1ittle difference in their range of scoring the students'
achievements, put together in the category 'A', to avoid too
many variations and differences were also found negiigible
(Table on Appendix 5). -The colleges which were using 5 point
scale assembled together in category 'B' and found that their
range of scoring were same. Similarly, the colleges that were
using 'ciass' to denote their students' achievements and the
range of scoring were same were put toéether under category
'C'., The lone coilege which was using class to mark their
students' achievements but, the range of scoring was much lower
than the colleges included under 'C' category was made a
category itself (Category D), as it was considered unfair to

put a student who was securing 49 percent with a student who has
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secured 33 percent only (Table 6). It was also thought that
because of low level of scoring there will be differences not
only on their achievements but their perceptions and
relationships to the variables of the investigation. Table 6
repregents the distribution and categorization of the colleges

under study according to their scheme of evalustion,

For the convenience of analysis and reporting, respondents
were compartmented iﬁto 4 groups : high, medium, low and
under achievers. All the 'A' grade and first class students
including the one belonging to '0' grade were put under the
group of high achievers; ali the 'B' grade and second class
" students were put under medium achievers; all the 'C' grade and
students achieving third class, and the students achieving 'D'
and 'E' grades from the. colleges using 7 point scale were included
in low achievers group; the remaining students who were 'F!
graders but termed differently by different colleges (repeaters,
trailers, students having back subjects and passed out supple-
mentarily), were collected under the group of under achievers

(Table on Appendix 6).

Reépondents were’éraded by the investigator on the basis of
their academic achievements in the colleges they study. The
average o0f the two past immediate consecutive examination grades
or class, which the investigator had collected at the time of

data collection from the college records were taken as a base

L



for the grouping of the respondents.

Though; it is a confirmed faét that there are differences
among the collegeS'e§en using same scheme of evaluation, in
their scoring students' achievements, as the factore like
teachers' personality, standard of the institution and |
achievenent records of the studenﬁs affect tﬁe scoring, colleges
with similar scheme of evaluation essembled together over-
looking +the fact to avoid unnecessary compliéations. An ‘A
grade or a first class student of a particular college
considered equal of an 'A' grade or a first class student of
any other college under investigation, whether it has
reputation of high or low standard. Table 7 shows the
distribution of respondents according to their levels of

~

achievement for the present study and category of colleges.

Table 7. Distribution of respondents according to
their achievement levels and category of
colleges

Gatégory of ] Achievement Levelf _
Colleges High Medium Low Under
f % £ % £ % " f %
38 4.22 106 11.78 118 13.11 "3 0.33 .
70 7.78 142 15.78 116 12.89 74 8.22
56 6.22 80  8.88 14 1.56 43 4.78
7 Q.78 24 2.6¢ 0 0.0 5 1.00

o Q W b

Total 171 19.00 352 39.11 248 27.56 129 14.33
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It is evident from the Table that 19 percent high achievers,
39.11 percent medium achievers, 27.56 percent low achievers
and 14 percent of the under achievers comprises the study

meking the distribution curve normal.



4.2 Description of Respondents' Norm Perceptions

Woman's position has 10 be analysed within a social
framework. Social norms and value systems set up social
expectations regarding the role and behaviour pattern of
men and women, consequently the role played by men and
women and status enjoyed by them, spring from the dictates
and expectations of society. Observations and experience
reveal that woman has been and still is more dependent on

gocial approval and stigma than man.

India has undergone and still going vast changes in
the sé%re of industrialigzation, urbanization and modernization.
But these changes did not appreciably affect the traditional
image of women in Indian society. There might have been
some peripheral changes affecting a minority of the female
population mainly based in urban areas. But the basic norms
remain unaltered because of the fact that values and
normative standards do not change at the same rate as changes

in other material aspects of society.

However, before msking further statements, it is
important to know what our respondents feel about their
position in the society in this transition. What they
experience and feel right about the norms of the society that
conduct women's behaviour concerning education, occupation,

marriage and social status.
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4.,2.,1 NORMS GOVERNING EDUCATION

Access to education and training is not only a basic
human riéht, it is also a key factor for social progress.
The present stage in the development of education of women,
presents a discouraging picture of tremendous needs. Although
national needs demand o greater concern for better participa-
tion by half of its human resources and despite the intentions
shown overethe decades through the 5 year plans, the advance-

ment the nation wishes has not taken place.

Present invéétigation revealed that highest number of -
respondents (97.78%), disagreed with the statement, 'Educating,
a daughter is a bad investment' followed by 93%.44 percent who
did not agree with the statements, 'It is alright for girls
to know only how to read and write' and 'It is difficult for

educated girls to get a good husband'.

The highest number of respondents who agreed with the
statement, 'Girls should be given complete freedom in deciding
the type of higher education for them' (94.4%), fodlowed by
'Girls should be given the same kind of education as boys get'
(92:1%),and 'Girls should be provided with that education
which teaches them to become broadminded and tolerant (92%).

On the other hand, lowest number of respondents disagreéd
with the statements, 'Girls should be trained to be honest

under all circumstances' (8.67%); 'Obedience and respect for -



authority are the most important virtues that girls should
learn'(9.4%); 'Girls should be trained to have absolute
faith in their teachers' (34.2%), and 'Bducation which
teaches t0 obey parents and teachers uncritically is the

best education for girls' (37.11%).

These findings shoéfé,very confused picture, réséondents
wanf?équal rights and opportunities thch are conferred by .
the Constitution but at the ssme time did not dare to go against
sociel norms. They were aware of both, constitutional rights
given to them for equality to th, and social sanctiong for
deviation from norms. Theywere in dilemma, in disequilibrium.
Because, ih our sdciety, an ideal woma&jexpected to possess
the quaiities of obedience; patience, endurance, modesty and
sacrifice. She should not speak unless 'spgken to'. The
respondents of the present investigation though aware of the
equal rights and opportunities, due to their upbringing in
traditionsl social system influenced by tﬁe value éystem and
religious ethos prevalent in'the society; cultural conditioning
and socialization pattern perpetuated in them; growing up with
the idea that they are supposed to be submissive and should not
revolt against the agelong traditional norms.

Right from the very beginning, unknowingly a complex
is created in a woman about her incapabilities as an individual
which mekes her lack confidence in herself - in her own
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capacities and calibre -~ and thus makézher happily accépt
that she is inferior and-£g¥% no voice and capacity to
decide on her own, the type of education to which she will
80; she should only learn to accept things, not to

question about.

No doubt, that traditions build up over the centuries
will not easily change and tradition cammot be bull-dozed
through the passing of legislation. Therefore, women should
be given that type‘of education through which a change could
be accelerated and which could be supported by more and more
educated women's taking the initiative and breaking the
ascribed and authoritative shackles of the past. And this is
possible if women are made conscious of their , latent talents.
As Kapur (1974), states :

She should be made conscious of her capabi-

lities and capacities. She has t0 be infused
with self-confidence and self-assurance with
regard to her equally worthwhile aims and
pursuits of life. She has to be made conscious
of a life for her which would be better, more
dignified and more satisfying and more useful
t0 the mnation.

Maturity - the ability to understand and take decision
has to be inculcated in a woman through the socialization
process. Many studies by sociologists and anthropologists
have shown that buman behaviour is much more malleable and

capable of being conditioned than what was thought before.
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Studies have also shown that it is the socialization process
and cultural conditioning, and not men and women's biological
differences, that affect their social behaviour and
personalities - intelligence and achievements. Education must .
develop in women independence, individuality and self-
confidence to overcome . qonfusion,qreated in this transition

and make correct decisions at right moment.

Our sygtem of both the formal and informal education
should be such to inculcate in individuals the efficiency to
make individual thinking and decision making. ﬁnless.power of
individual thinking and décision making is properly developed
among women right from the very beginning, a woman will always
depend on others for making decisions for her and will not be
able 10 achieve personal freedom to make decisions and to plan
and manage her persconal affairs in life, and this will hamper
her way of achieving success both in academic and in non-

academic fields.

4.2,2 NORMS GOVERNING OCGUPATIGN‘

\ The participation of women in economic activitiés and
specially their gainful employment signals a change in
traditional society. More and more educated women appear to
be challenging the‘tréditionél normes and authoritarism of é
predoninantly male dominated society.

The fresent investigation displayed that 842 (93.56%),

respondents felt that Girls should be given complete freedom
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in deciding her career; 91 percent felt that girls should be
allowed to take up any job in which she is interested and
89.78 percent felt that ladies are equally good as men in any

adminigtrative job.

One hundred and ninety nine respondents (22.1%), also felt
that girls should go for highly paid jobs only; followed by
28.5 percent who felt girls should not take up any job available

tothem .

Like the findings regarding the social norms governing
education, here again, it is clear that the respondents ere
the vietims of changing social norms whereby they find it
d;fficult t0 completely identify themselves with either of the
two (modern and traditional norms), though this dichotomy was
more evident with norms governing education. The respondents
felt that they should be given social freedom along with
constitutional rights to decide %he;r occupation. It is an
enlightening sign though, that respondents' behaviour are 211
the more towardsmodern normsgoverning occupation of women.
They strongly felt that they should be allowed to take up any
occupation they are interested and should not be barred from
taking any profession. They also felt that they are as good as
men in job, which other researcher also have proved (Wardle»

and Gloss, 1980).



Sengupta (1960), stated :

Not only in qualifying but it has been found
that in the higher level administrative posts
women are providing themselves not only efficient

and thorough, just and honourable, but personalities
of integrity and honesty.

Our sociaslization process is such that it affects the
motivation to work of even the educated women and discourages
their career potential. With the result that women inspite of<
their education, lack career ambitions and remsin underactive

intellectually and occupationally.

'In India, women suffer from an intellectual lazyness
which makes e%en the best gqualified among them vague and
confused sbout what exactly they want out of life'.(Kapur,1974).

Aneja (1973) too, felt that in India the traditional
concepts of the role and status of women in the family and in
the society are the most severe constraints on the developgent
of the gersonalities of women. In his analysis of the factors
impeding effective harnessing of women-power Ane ja observed
that the mogt vital factor in this is the basic unwillingness
of most women to equip themselves for careers leading to

economic independence and responsibility.

Boserup (1970), supports these observations while pointing
out that merely all the parents teach their children that boys
are superior to girls and that boys alone show initiative and

accept positions of responsibility.
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According to Johmson (1966), 'From a sociological
point of view; social—roles are among- the most important
'objects' that are internalized in the course of socializa-
tion'. The patterﬁiéf socialization are considerably
influenced by the norms of a particular society which develops
anong women bheliefs that come on their way of achievement

ag professionals.

The Report of the Internationazl Seminar on Employment
of Women (1970), also pointed out similar observations which
explained @

There is also apt, t0 be certain lack of
ambition on the part of girls and women, due
to their whole upbringing which is directed
towards marriage as the ultimate objective,
and to the mental attitudes of a society
which considers that a woman is not made for
leadership.

It is clear from'the citations above that most of the
obstacles to women's gainful employment are due to the out-
dated social conceptions and expectations and continue even
with changing society, the most ufgent need is to promote
fresh approach to the society informing about the changing
life patterns of women. ‘They should be made to understand
that equality of rights between men and women also implies
equality of privileges as concerns the development of any and
évery capacity; (International Seminar on Employment of Women,

1970).
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Women student should be grovided with that type of

education which will help her; expanding her mind, nmurturing
her individuality and mastering the art of reason. A greater
understanding should be generated amongst people through
systematic formal and informal educational effort 'that no
nation can achieve economic and social maturity if half of its
population - women -~ submerged in the marsss of obscurity and

subjugation' (Kapur, 1974).

4.2.3 NORMS GOVERNING MARRIAGE

- ‘ According ﬁo the concept of the traditional Hindoo marriage
?;ggwa éocial duty towards the family and the community, and
there was little‘idea of individual interest, whereas according
$0 the contemporary western point of view, marriage is a

social contract which is essential for the fulfilment of

personal needs and happiness.

The present investigation revealed that 831 respondents
(92.33%), felt that girls should n;t be given dowry, confrary
t0 a study reported in the Journal of Indian Education
(November, 1975), by Srivastava, showed 2 new trend about 50

‘percent of college educated girls felt that their parents would
give them a dowry and quite a few secretly looked forward to -
a good dowry. The investigator also found out from the girls of
marriageable agé (other than the respondents) that majority of

o
them think that dowry is the 'Streedhan'’ andAthgy are not going



to' get the share of their parental property they have every
right to claim dowry, which they can use if rainy day comes.

Like the present investigation Wadhera's (1976), study
t00, 78 percent of the respondents did not approve of the dowry

gysten.

The other statements of the checklist which the
respondents agfeed were, girls should be given complete
freedom in choosing their marriage partner (84.78%); deciding
whether they will get married (83.11%) and free to dissolve
marriages (81.33%).

In Wadhera's (1976),study 60 percent of the respondents
favoured arrasnged marriages, and'many were afraid of breaking
the tradition and hurting their parents' sentiments by choosing

the life partner themselves.

In a symposium organized by the Navbharat Times in 1970
on the ‘Desirability of Divorce', six out of ten partieipants
approved of divorce on different grounds. One supporter made
a statement, 'If a couple finds it impossible to live together,
they have every right to part away from each other peacefully’
(Navbharat Times, April 12, 1970).

A study of 500 college girls by the Anthropology Depart-
ment of Calcutta University (1976),&130 revealed that 80 percent

of the respondents favoured mixed marriages.
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Another study by the same department on Calcutta University
girls showed that 76 percent were against divorce.

In the present investigation 729 (81.33%), respondents
were in favour of intercaste marrisge and they felt that inter-

caste marriage should be encouraged to reduce social tension.

The studies cited above depict a fluctuating picture of
the opinions regarding dowry, divorce and intercaste marriage.
However, the findings of the present investigation revealed
that respondents were more modern in their %iews regarding
marriage and thelr perceptions were much clearer than norms
governing education and occupation though several other
researchers found that inspite of the changing of socio-
economic condition, women's education and their entering into
the profession, marriage was found to be desired, needed and
sought for by the educated women (Goldstein, 1972, Kapur, 1973;
The Illustrated Weekly of India, 1971; Wadhera, 1976; Khanne &
Varghese, 1978), but the respondents of the present investige~
tion did mot think that all girls should get married.

N

4.2.4 NORMS GOVERNING SOCIAL STATUS

The role of women in a society is a most important one and
nobody can afford to ignore it. It is a powerful force which is
to be respected and utilized properly if a nation has to make
real progress. And for achieving this goal it is essential that
the position of women be raised to the status of eguality with

men in which they enjoy equal prestige and power in society.



o ~ g0

In the present investigation 852 respondents (94.66%),
felt thét a widow should remarry if she wishes to, though 80.33%
percent felt that a widow is inauspicious. Majority felt that
women should ‘'have equal right as men in day to day life’
(94.56%); ‘'equally share the property of parents’ (84.56%); 'use
their spare time fruitfully by working outside the home’(79;33%);
but, at the same time 19.67 percent felt that for holding jobs
of high position women are not as suitable as men. Thése showed.
that respondents were not sure of themselves and that is why
their statements were contradictory. Perhaps, these respondents
do not have enough faith~ég themselves or lacked self-confidence
to feel that women are as good as men for holding jobs of high
position. If it is so, they are not to be blamed alone, it is the
environment on which they are growing that made them not to
have faith on their own capacities and taught them to underestimate

themselves.

The respondents felt that in society women have a status
of their own which is not affected by any material resources. -
employed or unemployed, married or single, from respectable or
non respectable familles. They felt that womanhood is dignity
and not subordination. As a whole,one can say that these respon-
dents were governed more by modern norms.

In its fullest sense, culture is a series of integrated

, . % ,

pattern for behaviour.developed from mass habits called ‘norm’.

In social life the norms, which are culture patterns take on a
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combulsive or normgtive aspect.

Bach new individual as she is bqrn into or enteéithe
group is put through the process of ‘'acculturation'. Through-
out life the deterrant, negative sanctions‘of gociety serve to
discourage and check deviation, and the positive sanctions of

approbation serve to induce conformity to the norms.

Though in theory, norms are evenly applicable to all
irrespective of sexes, it is more active in women than men,-
especially on its application of negative sanctions, in actual
practice. No doubt, Indian Constitution guaranted equal rights
té women irrespectivé of colour, caste and creed but these

fundamental rights remain only on papér.

Meharshi Dayananda Saraswati (Sarda, 1968), interpreted the
Hindoo sacred books and explained that the soriptures recégnized
ééual rights for men and women in education, in marriage and in
property in the 18th century. Even then, Indian societies, like
mogt of the other societies of the world are still dominated by
male and use religion to subjugate the women. As mentioned
before, though constitution of India» guaranted equality of
status and opportunities in all spheres of life and all sectors
of development, it is only on paper, because, deep in the male |
mind, as Desai §19765,stated it, there is still a feeling that
women are incapable of doing or achieving anything, inspite of
the various research studies pointing out fhat women are no

less intelligent and capable than men and witnessing women's



achievements even in male dominated fields which is very aptly
put by Cooper (1973),:
It is little surprising in a country like
ours, where the undigputed leadership is in the
hands of a wom&n, that there continues such a

bias against women and a distrust of their
abilities.

Sheh (1970), stated that the guaranted equal rights could
not bring any change in the traditional belief because in this
man-made world it continued to be believed that a womencould
not compete with a man so far as knowledge and ability was

concerned (Dharmyug, November, 1970).

In 1967, the General Assembly of the United Nations
unanimously adopted a 'Declaration on the Elimination of
Digerimination Agai%;Wbmen', which guarantees a broad range of
rights to equality in education, in work and marriage, and in

theory, no discrimination exists.

In theory, Article 16 of the Indian Constitution too,
guarantees equality of opportunities. But, in practice, this
ideal is far from being within the reach of average women and
in reality there is very little 'freedom of choice', given to
women. In India, it is still the father who decides how far a
voman will be educated, what purpose her education will serve,
whom she will merry and after marriage it is the husband who

will decide the destiny.
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Educateq Indian women of to-day are found tb be confused
10 a considerable extent because the traditional norms of
conduct are not entirely acceptable to them, but they have

at the same time not heen able to replace them.

The Indien women, as justice Sujata Manohar, pointed
out has no personality of her own and no views or ideas of

her own. 'She must be made aware of herself and her tremendous

potential (1979).

Women should be equipped with that type of/education
from the very beginning which will makg them conscious of ’
their latent talents and to know éna reaiige that they
should wake up themselves and achieve equally worthwhile

status in the society. In the words of Kapur (1974),:

Women have to be stirred out of their age-
long slumber of ignorance and pig-like content-
ment. By and large, women are like satisfied
pigs ~ having no ambitions, expectatipns,
desires and no definite constructive plans for
raising their status and position in society.
They have to be made conscious of their inferior
position and have to be stimulated to achieve
knovledge and a status in which they are equally .
respected and honoured and which ensbles them
t0 be suitable and intellectually satisfying

companiong to men, and very useful citizens for
the nation.

The evidences cited above have a direct bearing on the
respondents' perception of norms governing social status of
women. It revealed that only passing of legislation cannot

help in raising the status of women which was surpressed
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éince ages, women themselves should be made aware of it. In the-
name of social norms and protecting the weaker sex they were
subjugated and which made the women di%bled to realize their
separaté identity and eiistence, their capacities and their
rational tpinking and they contradicf themselves by standing on
the cioss-road of modernity,an@ traditionality, as for example;
94.66 percent of the respondents asgreed that a widow should
remarry but at the same time 80.33 percent agreed that a widow
is inauspicioﬁs, iﬁ the present investigation, though as a whole

they reflected modernity.
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4.2,5 SIGNIFICANT DIFFERENCESBETWEEN COLLEGES ACCORDING TO
MODERN NORMS PERCEPTIONS

The Indian people constitute a multi-racial, multi-religious,
malti-lingual and multi-cultural community. The cmanner of living,
dress, habits and customs in the Himalayan region where water
freezes in winter has necessarily to be different from the
south; where one never experiences the sevefity of cold and all
the year round it seems to be one perpetusl summer. The difference
in language has been the basis of growth of varied literature in
the different parts of the country. India seems to be an epitome
of the world, in that it is a mixture of many ethnological

groups, such as Aryan, Dravidian and Mangolian.

But yet, it is amazing to see the wonderful unity of Indis
under this superficial diversity. Thousands of years of living
together has knit Indians into a big cultural unit. Even looking
at the language those who have studied more ‘than one Indian
language, have been struck by the remarkable fact that almost all
sayings and proverbs in one Indian 1anguaée have their exact
counterparts in the other languages of the country. People who
come from fqreién countries are struck by a common culture which
prevails from the Himslayas to Cape Comorin, from the Arunachal
Pradesh to Run of Kutch inspite of differences in language, /
religion; dress and food.

As mentioned earlier thg colleges under the investigation

distributed over several states and union territories of the
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country, an attempt was made to see how much diversity is
there within unity. Therefore, it was hypothesized thét there
will be significant differences in between the colleges under
investigatiqg in their perceptions of the norms governing

education, occupation, marriage snd social status of women.

Differences in Modern norms governing education

Tables 8 and 9 represent the mean scores, standard
deviations and differences between colleges according to modern

norms governing education.

Iable 8. Means and Standard Deviations of the colleges
according to modern norms governing education

Names of the Colleges Mean SD
Institute of Household Arts and H.Sc., Agra 10.62  1.51
Sophia Girls College, Ajmer 11.00 1.84
Faculty of Home Science, Baroda 1.7 1.94
SVT College of Home Science, Bombay 11.94 1.39
Home Science College, Chandigsrh 11.44 1.74
Lady Irwin College, New Delhi 11.57 1.57
College of Home Science, Hissar 11.57 1.24
College of Home Science, Hyderabad 12.03 1.67
College of Home Science, Jorhat 11.5 1.72
College of Home Science, Imdhiana 11.0 1.67
College of Home Science, Pantnagar 11.98 1.69
College of Home Science, Udaipur 11.06 1.57
Government Degree College, Ujjain 8.45 2.17
ggﬁagollege of Home Science, Vallebh Vidya- 11.43 1.46

For the whole population 11.35 1.83
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Table 8 represents the mean scores and the standard
deviations of the respondents of the 14 colleges under the
investigation in their perceptions of deern norms governing
education of women. The respondents from Hyderabad exhibited
highest modernity (12.03), in their perceptions of norms
governing education of women folloéed by the respondents of
Pantnagar (11.98) =and Bombay (11.94). Least modernity was
reported by the respondents of Ujjain (8.45), followed by the
respondents from Agra (10.62),in their perceptions of modern

norms governing education of women.

Table 9 depicts a clearer picture exhibiting the
gignificant differences in between the 14 colleges under the
investigation in their perceptions of modern norms governing
education of women. Respoﬁdents from Ujjain were found to be
highly significantly different in their perceptions og modern
norms governing education of women from all the other colleges
under investigation. Next comes the respondents from Agra who
were also highly significantly different from several other

colleges under the investigation.

Respondents from Jorhat and Delhi looked somewhat
homogeneous in expressing their norms perceptions with the

other colleges under the investigation. Respondents from Jorhat,
were not found significantly different to any other colleges

under the investigation and respondents from Delhi only to the



respondents from Agra.

Education appears to be a very powerful factor in making
women modern in their attitudes as research studies show that
highly educated women were more favourably oriented towards
freedom from traditionality (Srivastava, 1972; Wadhera, 1976;
Khanna and Varghese, 1978). ‘

But, we should not mistake modernity for westernization.
In Mehta's (1970), study 'The western educated Hindu Women',
the western educated women expressed that they did not want
to blindly follow the western culture. They do favour change
in the process of modernization, but on the foundation of their
culturasl values. They do approve of taking full advantage of
modern opportunity without becoming western in outlook and _
without adopting western ideals. Kapur (1974), made a very
dear definition of the word 'modern'. She said :

By being 'modern' is meant rational;,

flexible, open-minded - open to suggestions
and change - tolerant, understanding and
co-operative.

Women should be provided with that type of education
which will help them for the harmonious development within
their)respective cultural environment, for the preparation
for active participation in professional and social life, for
the conscious choice of their career and for the development

of scientifically based modern outlook.



Differences in Modern norms governing occupation

Tables 10 and 11 represent the mean scores, standard

deviations and differences between colleges according to

modern norms governing occupation.

Table

10. DMeans and Standard Deviations of the

colleges according to modern norms
governing occupation.

Names of the Colleges NMean SD
Institute of Househo;d Arts & H.Se¢., Agra 9.73 2.04
Sophia. Girls College, Ajmer 11.03 1.93
Faculty of Home Science, Baroda 10.75 2.85
SVT College of Home Science, Bombay 11.57 2.37
Home Science College, Chandigarh 10.64 2.82
Lady Irwin College, New Delhi 11.13 1.89
College of Home Science, Hissar 10.06 2.36

. Codlege of Home Science, Hyderabad 11.63 2.20
College of Home Science, Jorhat 12.3 1.77
College of Home Science, Imdhiana 10.1 2.21
College of Home Science, Pantnagar 10.42 2.62
College of Home Science, Udaipur 9.02 2.49
Government Degree College, Ujjain 8.68 2.22
ifzy::izzﬁe of Home Science, Vallabh 10.49 2.09

For the whole population 10.46 2.55

Table 10 represents the mean scores and the standard

deviations of the respondents of the 14 colleges under the

investigation in their perceptions of modern norms governing
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occupation of women. The respondents from Hyderabad exhibited
highest modernity (11.63), followed by the respondents of
Bombay (11.57). Least modernity here too, was exhibited by the
respondents of Ujjain (8.68), followed by the respondents of
Udaipur (9.02) and Agra (9.73).

Table 11 elaborately expla;ns ﬁhe differences in betggen
14 colleges under the investigation in their perceptions of
modern norms governing occupation of women. Respondents from
Ujjain were found highly significantly different in their
perceptions of modern norms governing occupation of women,
followed by the respondents of Udgipur. Respondents from Bombay
and Iudhiana also found highly significantly different in their
perceptions of modern norms governing occupation of women from

several colleges under the investigation.

“The Teble also reveals: that there were more highly
significant differences in between the colleges undexr the i
investigation in their perceptions of modern norms governing
occupation of women than in their perceptions of moderh norms

governing education.

'One of the most signifiecant developﬁents in the post-
independent India is the speed with which women have successfully
challenged men in various walks of life' stated Kuriakose (1975),
'Nowhere has th;s challenge been more visible than in the field

of employment.'
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Education and employment of women both act as important
determinants of modernity. So, more and more women should be
given opportunities and encouragement as well as facilities
to have higher education end employment s0 as to make then
modern -~ having rational thinking, open mind and'progressive
outlook. And it is through increasing the nuwmber of such
women, nation would progress.

Differences in Modern norms governing marriage

Tables 12 and 13 represent the mean scores, standard
deviations and differences between colleges according to

modern norms governing marrisge. \

Table 12. Means and Standard Deviations of the colleges
according to modern norms governing marriage

Names of the Colleges Mean SD
Institute of Household Arts & H.Sc., Agra 8.89 2.38
Sophia Girls College, Ajmer 9.24 1.59

’Faculty of Home Science, Barods 9.7 1.89
SVT College of Home Science, Bombay 10.29 1.93
Home Science College, Chandigarh 8.8 2.25
Lady Irwin College, New Delhi 10.03 1.52 |
College of Home Science, Hissar 9.89 1.96
College of Home Science, Hyderabad 9.2% 2.03
College of Home Science, Jorhat 10.7 1.77
College of Home Science, Ludhiana 8.83 2.28
College of Home Science, Pantnagar 9.32 2.07
College of Home Science, Udaipur 8.48 2.44
Government Degree College, Ujjain 7.0 1.88
%ggyggéégge of Home Science, Vallabh 10.0 1.89

For the whole population 9.26 2.22
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Table 12 represents the mean scores and the standard
deviations of the respondenits of the 14 colleges under the
investigation in their perceptions of modern norms governing
marriage of women. The respondents from Jorhat reported highest
modernity (10.7), followed by the respondents from Bombay (10.3)
and Delhi (10.03). Lowests were reported from Ujjain (7.0),

Udaipur (8.48) and Iudhisna (8.83).

Table 1% elucidates the differences in between 14
colleges under the investigation in their perceptions of modern
norms governing?marriage of women. Here, again respondents from
Ujjain were found to be highly significantly different followed

by the respondents from Udaipur and Ludhisns.

Like other institutions of society marriage alsoﬂﬁndergone
changes. Rapur (1973), interviewed two matched sample of 500
hundred each educated working women with a gap of 10 years to
study the change in their attitudes towards marriage. She
found that within 10 years their attitudes had changed from
viewing marriage as a sacrament solemnized primarily for the
fulfilment of one's religious and social duties and for the
welfare of the family, to believing that marriage was a social
contract which is entered into primarily for the good of the

individual and for his personal happiness and satisfaction.

In her study Barot (1972), came out with similar findings

when she pointed out that in the attitude of modern women the
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emphasis had shifted from ‘self-sacrifice to satisfaction in
marriage'.

An article published in the Navbherat Times ( 11 dJune,
1972), also gives indication of the change in the thinking of
women with regard to marriage. It points out that the religious
aspect of marriage is diminishing gradually and it is being
accepted by an increasing number as a social contrae% rather

than as a religious sacrament.

In Barot's study she found more and more of the women
expressing the view that in settling a marriage the interests

and considerations of the young people should be given more

weight than those of the families. This eertainl& reveals an

increasing departure from the traditional criteria of marriage

settlement in India.

Differences in Modern norms governing social status

Tables 14 and 15 represent the mean scores, standard
deviations and differences between colleges according to

modern norms governing social status.
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4
Table 14. Means and Standard Deviations of the colleges
according to modern norms governing social

status

Nemes of the Colleges Mean SD
Ingtitute of Household Arts & H.Sec., Agra 12.16 2.4
Sophia Girls College, Ajmer 13.76 1.92
Faculty of Home Science, Baroda 1%.97 2.16
SVT College of Home Science, Bombay - 14.15 2.35
Home Science College, Chandigarh 13.54 2.77
Lady Irwin College, New Delhi 15.0 2.13
College of Home Science, Hissar 13.87 1.85
College of Home Science, Hyderabad 14.33 2.01
College of Home Science, Jorhat ] 15.5 1.9
College of Home Science, ludhiana 12,37 2.44
College of Home Science, Pantnagar 13.63 2.66
College of Home Science, Udaipur 12.83 2.16
Government Degree College, Ujjain 11.15 2.24
SMP College of Home Science, Vallabh

Vidyanagar 13.57 1.44

For the whole population 13.431 2.46

Table 14 represents the mean scores and the standard
deviations of the respondents of the 14 colleges under the
invegtigation in their perceptions of modern norms governing
gocial status of women. The respondents from Jorhat exhibited
highest modernity (15.5), followed by the respondents of
Delhi (15.0), Hyderabad (14.33) and Bombay (14.15). Lowests
modernity were exhibited by the respondents from Ujjain
(11,15) as usual, followed by Agre (12.16) and Imdhiana (12.37).
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Table 15 explaing” the differences in between 14 colleges
under the investigation in their perceptions of modern norms
governing social status of women. Here again, respondents from
Ujjain were found to be highly significantly different from
all the 14 colleges under the investigation followed by the
respondents from Agra, Iudhiana and Udaipur who were highly
significantly different from several colleges under the

investigation.

\

'Women in our society have so far had only a secondary
status', observed Wadhera (1976), ‘It is well known that the
economic dependence of women upon men is one of the primary
reasons which has pushed them into the background and resulted
. in their having only a secondary status both within and out-
side the family'.

It is visible everywhere that educated women are now
more and more keen and desirous to acquire and utilize their
education to raise their positioﬂ in the society. It is a
healthy indication but not women alone, men and society too

in cooperation only can in reality raise the status of women.
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It was found from the preceding discussion that among
the colleges under the investigation, the respondents from
Ujjain exhibited least modernity in their perceptions of
modern norms governing eduéation, occupation, marriage and
social status of women followed by the’respondents of Agra,

Udaipur and Ludhiana.

The highly significant differences in the berceptions of
modern norms governing education, oceupation, marriage and
social status of women by the respondents of these four
colleges may be because of the environment and set up of the
colleges and the societies from which respondents came. As far
as respondents of Ujjain is concerned the investigator feels
that it is because, all the respondents were day-scholars. The
state of Madhya Pradesh is most backward economically and
educationally in the country after Bihar and societies are
orthodox and conservative. The respondents were brought up in a
highly traditional way. Traéitionality reached their veins and
it is nightmare for them to think anything beyond the age-long
traditions and worn-out customs that pervades the society

entirely, in which they live.
These respondents should be provided with that type of
educatiom which will make them realize that the outside world

is quite ahead of them, to break the shackle and come out from

the dérkness of ignorance - to replace prejudice and sentiments
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by realism and objectivity -~ to know their talents.

It was further found that respondents who were from
educationally backward places exhibited less modernity comparing
to the respondents who were from educationally advanced places;
education is a powerful factor in making women modern in their
outlook; and education and economic independence are the two
mgin factors which help a woman to exercise her rights as an
individual. Once o woman is economically self-sufficient and
for which high academic achievement is essential, she has greater
freedom to act on her own accord. Along with increased education,
women are likely to enjoy greater freedom and independence.
Professional women, with their career contacts, exercise greater

authority in their marriage.

Proper atterdtion should be paid by the Home Scientists %o
make Home Science education relevent and purposive as it is
directly linked with the lives of the people and to create
proper atmosphere for-the students to become modern in their
outlook.They should alsoc encourage students for higher
achievements which helps to become independent economically.
Increasingly it is necessary to link up Home Science education
with one's ability to make g living both in the economic and
cultural sense, because it is only then, that this education
will serve the desired end, namely to transform the recipient

of Home Science education into a useful and efficient citizen.



4.3 Description of the Parents' Norms

Change is the law of nature and it ié also the most
fundamental law of human society. The o0ld must give way to the
new. But this process moves s0 slowly that it looks almost
gtatic and apparently orthodox elders who living- in the age
of space voyage, clinging to the beliefs and traditions of
the days when Bernard Show wrote 'Home is the girls' prison

and women's workshop' hold true. -

Though as slow as a sloth, a new social order is in the
process of evolution in India. It is being aided by our
political advance and rapid economic strides. Because of th{s
change, differences arose in the beliefs, attitudes and values
of the younger and elder generations. Though we camnot state
the extent of such differences, we cannot deny the fact .7 .
of the existence of differences. The interpersonal relations
of the younger people and the elders in the family seem to be
subjgcted 1o diverse stresses and strains, the young are
questioning the authority and control of the elders over
their lives. This phenomenon is termed by the social psychologists
as 'Intergenerational sfrife' which actually is the gap between
successive generations. It results from wide communication gap
between the two generational ranks ultimately leading to
various social conflict, unrest, frustration, dissatisfaction
ete. This phenomenon although existed in all the ages far and

wide, in the present society it is primarily responsible for
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many social and institutional conflicts. ‘ \

Gangrade (1969), stated, 'Intergenefational strife is
understood as differences, gap, distance or confiict of
values between the adult and the adolescent generation'. Shah
(1969),03 the other hand, contends that the most important
feature of the contemporary conflict of generation is the

disharmony in human attitude.

Several other studies also revealed some differences
in values and attitudes between parents and their adolescent
children. Bhattacharys and Basu (1975), found generation gap
Wiéh respect to parental conflict. Anent (1976), however, did

not f£ind remarkable generation gap in values.

Although majority of the psychologists and sociologists
support the common vie% of the existence of generational
strife, the controversy is still not over. The gquestion still
remains, therefore, whether there is anything like generation
gap in social norms, and if so, what is the extent and nature
of the gap, whether the respondents of the present investigation
are awafe of it, is a basie qqestion. To answer this question
it is necessary to find out how the respondents of ‘the

present investigation react to the situation.

Here, one should keep in mind that, as stated earlier,

respondents themselves only marked the checklist on behalf of
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their parents and not the parents themselves. Though
penceplions

respondents}pf their parents' norms are correct and it

reflected in their marking of the checklist one cannot draw

any sure conclusion sbout the issue. One can only infer that

respondents' perceptions in identifying their parents' norms

reflected the parents' iorms.

4.3.1 NORMS GOVERNING EDUCATION

Only 25 respondents (2.78%), felt that their parents
would disagree with the sfatement, 'Girls should be trained
40 be honest under all circumstances', followed by 59
respondents (6.5%), who felt that their perents would disagree
with the statemeﬁt, 'Obedience and respect for authority are
the most important virtues that girls should learn' too,
against 78 respondents (8.66%), disagreed for the étatement,
'Girls should be %rained to be honest under all circumstances’
and 85 respondents (9.44), disagreed with the statement,
*Obedience and respect for authority are the mosgt important
virtues that girls should learn'. Eight hundred and seventy
two respondents (96.88%), felt that their parents would,also
disagree with the statément, 'Educating a daughter is a bad
investment' and 91.77 percent, 'It is alright for the girls
to know only how to read and write', against 97.78 percent.
and 93.44 percent respectively of respondents themselves.

Although majority of the respondents felt that their

parents were governed more by modern norms governing education
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of women, than by traditional one, numﬁer of respondents who
felt that their parents would agree to the statement, 'Education
which teaches t0 obey parents and teachers uncritically is the
best education for girls' (73.7%) and, 'Girls should be trained
to have absolute faith in their teachers' (78.8%), against |

were
62.9 percent and 65.8 percent of the respondentgéalso not less.

Other statements on which respondents' felt that their
parents would agree were, 'Girls should be given complete freedonm
in deciding the type of higher education for them' (86.4%);
'Girls should be provided with that education which teacﬁes
them to become broad-minded and tolerant' (89.89%); 'Girls
should be given same kind of education as boys get' (83.11%).
Agaln, other two statements on which respondents felt that’
their parents would disagree were 'Highschool education is
enough for girls' (90.2%) ang 'It is difficult for educated
girls to get a good husband'(82.55%).

Although there are much similarities in between the
respondents' and their perceptions of their parents' norms
respondents were governed more by modern norms than thedir
parents. But, it was predominantly the modern norms that

governed the education of women.

4.3.2 NORMS GOVERWING OCCUPATION

Although it is beliéved that older generation have some
reservation about the employment of women and they do not want

to accept the fact that women should be economically independent,
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present investigation revealed that 741 respondents consisting
6f 82.3% percent of the population felt that their parents
would agree to the statement, 'Girls should be given complete
freedom in deciding her career'. Some other statements where

ma jority of the respondents\felt their parents would agree were,
'Ladies are equally good as men in any administrative job'
(78.22%); 'Girls should be allowed to take up any job in which
she is interested' (73.44%); 'Girls should go for jobs that are
being held by other members of the family' (64.44%); =nd

'Girls should not be barred from taking any profession (62.33%%),
against 89.77 percent; 91 percent; 70.2 percent and 69.33

percent respectively for respondents themselves.

As in norms governing education of women here; too,
contradictions were there. Two hundred respondents (22.22%); felt
that their parents would agree to the statement, 'Girls should
go for highly paid jobs only' and 30 percent, ‘'In selecting =z
job, a girl should - give more importance to the family status
than the facility provided in a job'.

Pive hundred and ninety seven respondents (66.33%), felt
their parents would disagree with the statement, 'Giris should
not be economically independent' and 64.44 percent,\‘Home is
the place for women and it is not desirable to have them in
offices and factories'. |

From the picture above it is clear that respondents’ parents

to0 were governed more by modern norms.
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Although not sure, still it is encouraging fact and
perhaps respondents had some instances or experiences on the’
basis of which they marked the checklist on behalf of their

parents.

‘The educated women are becoming increasingly aware of the
equality created by the social change and by the widening
opportunities for women for having education and becominé
economically independent, and their norms are becoming coloured

by the equalitarian ethos.

Kapur's study (1970), indicated that society including
husband and other members of the family want a woman to take

up a job because of extra money and other advantages. In the

€

words of Kapur @

They want her to be an efficient, confident,
assertive and successful, working women, but at
the same time they do not want her to develop
an assertive, independent and dominating
personality, esnd desire her to be obedient, sub-
missive and very efficient housewifeesoo,

They cannot generally accept her developing
individualized interests, wishes, attitudes and
values of life, and do not approve of her
developing a sense of equality and freedom to
move about, to take her own decisions with regard
t0o her personal life.

Therefore, even though respondents thought that their
parents were modern and would agree that girls should not be
barred from taking up any profession, one s not sure what will

be their reaction in actual practice and how much freedom would
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be allowed to their daughters to develop her personality and

whether parents would contribute to it.

4.3.3 NORMS GOVERNING MARRIAGE

Six hundred and forty respondents (72.1%),felt that
their parents would not agree to the statement 'Girls should
be given dowry on their marriage against 831 respondents
(92.83%%), themselves. Wadhera's (1976), study also found
similar findings. In her study parents were against giving
dowry and specially if it is demanded. Other statements of the
checklist in which respondents felt that their parents would
egree were 'Girls should be given complete freedom in choosing
their marriage partner (63%); 'Girls should be given complete
freedom in deciding whether they will get married' (55.56%);
and 'Qhen a women finds her marriage intolerable she should be
free to dissolve it' (54.66%), against 84.77 percent, 83.11

percent and 81.3%3 percent respectively for respondents themselves.

One hundred and thirty seven respondents (15.22%)felt
that their parents would disagree to the statement, 'Marriage
is a sacrament and not a contract', followed by 106 respondents
(11.77%), who felt their parents would disagree too with the
statement, 'All girls should get married’'.

It is evident that in regard to the norms governing
marriage of women, parents were more traditional, as £ more

than half of the respondents felt that their parents were
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governed more by traditionsl than by modern norms governing

marriage of women,

It showed that though majority of the respondents felt that
their parents were libersl as far as education and occupation
of women are concerned, they do not prefer their daughters
marry in intercaste, move with finance before marriaée and
would prefer to give more importance in family prestige than
personal choice, marry persons selected by their parents and all
girls should get married.

Since the present day Indian society is at the cross
roads of the traditional and modern cultures, need for an
education becomes essential -~ an educetion which will teach
appropriate and congenial socialization and helps to develop
modern personalities for the betterment of the self and for the
good of the society. Here only education for girls without
education of psrents cannot really bring meaningful and desired
change. Therefore, education for girls should be education for
all.

4.3.4 NORMS GOVERNING SOCIAL STATUS
The status of women in India hes changed and is changing,
but there is still a big gap between what are her rights and

privileges and what rights and privileges she enjoys. Various
research studies have shown that the ideal of equal status for

women has not been attained, mainly because there has been
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change in. the functional system, but not the same amount of
change in the normative system that creates confusion.

investigation
In the present; ¢, (.: T68 respondents (85.33%), felt that

thelr parents would agree to the statement,‘ﬁbmen should have
equel right' as men in day to day life,' followed by 'A widow

should remarry if she wishes to' (85.11%).

More than 60 percent of the respondents felt that their
parents would agree to the statements which reflected modernity
like 'women are asset to the society' (78.44%); they should get
'equal share of the parents' property' (77.22%); ‘womenhood is
dignity’ (78.33%); 'hold respectable position whether married
or single’(é?%).

This shows that respondents felt their parents are governed
more by modern norms than by traditional norms governing social

status of women.,
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4.3.5 - DIFFERENCES BETWEEN PARENTS' AND RESPONDENTS' NORMS
PERCEPTIONS )

Prom the description above it is evident that respondents
felt that their parents Qere different from themselves in their
norms perceptions. But, the relevant questions are for instance,
how different they were, gere they significantly different
from each other, were they even different among themselves in
their modern and traditional norms perceptioné}f?bllowing

discussion tries to answer these questioms.

Extent of differences

Tgble 16 shows the extent of differences among the parents'

in' their traditional and modern norms perceptions.

Table 16. Extent of Differences among the Parents in
Their Traditional and Modern Norms

Perceptions
‘ . Differences

Clusters of Norms t- Value
Traditional norms governing education -
Modern norms governing education 43.53
Traditional Norms governing occupation 6 94***
Modern norms governing occupation
Iraditional norms governing marriage 8.68"**
Modern norms governing marriage
Iraditional norms governing social status .

40.18

Modern norms governing social status

#¥% highly significant at .001 level
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Table 16 shows that parents were highly significantly
different among themselves in their modern and traditional
norms perceptions. The highest differences were shown among the
modern and traditional norms governing education and social
status and least differences were ;' among the modern and
traditional norms governing occupation and marrisge. It explains
that respondents fglt that tﬁeir parents were more or less same
in their normsperceptions in regards to norms governing
occupation and marriage. But they were notably modern in their

outlook concerning education and social status of women.

Were respondents 100, different asmong themselves in their
modern and traditional norms perceptions 7 Table 17 shows the'

extent of differencesamong the respondents themselves.

Table 17. Extent of Differences among the Respondents
in Their Traditionsl and Modern Norms PerceptionS

Clusters of Norms , Differences
t-value
Traditional norms governing education 78 114***
Modern norms governing education )
Traditional norms governing occupation *
' 41.011°*
Modern norms governing occupation
Iraditional norms governing marriage 43 25***
Modern norms governing marriage
Iraditional norms governing social status 76 58***

Modern norms governing social status

##%  highly significant at .001 level’
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It is clear from Table 17 that respondents' views were
more modern than traditional in all the norms uﬁder study, as
it shows highly significant differences; highest in noras
governing education and lowest in norms governing occupation.
Though differences among respondents' werelgggﬁahighly
significent than their parents' (Table 16) the trend was
gimilar. As stated earlier, respondents themselves only marked
the checklistson behalf of their parents; which could be one
of the possible reasons for this similar occurance.

From the plcture above, it is .appsrent that‘the parents
were different from the respondents in their norms perceptions,
in other words, parents were more traditional than respondents.
But how different they were ? Table'18 represents the extent of
difference between respondents' and their parents' in their

traditional and modern normsperceptions.

Table 18. Extent of Differences between Respondents and
their Parents' norms perceptions

Clusters of Norms Differsnces
Traditional normsgoverning education 13, TOZ*#%
Modern norms governing education 13.630%*x
Traditional norms governing occupation 15.820# %%
Modern normsgoverning occupation 15.830%#*
Traditional norms governing marriage 24, 2T4%**
Modern normsgoverning marriage 24.,206*%*
Traditional normsgoverning social status 12.029% %+
Modern norms governing social status 12.749%**

#¥# highly significant at .001 level
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Table 18 illustrates that there were highly significant
differences between respondents’ and their parents’ in their
normsperceptions. Highest extent of differences were shown
in normsgoverning marriage followed: by occupation, education

and social status.

Though smong themselves (Tables 16 and 17), respondents
and pargnts were msreﬂsignificantly differené'in the norms .
governing e&uqation and social status of women, in between
themselves they were more significantly different in the norms
governing marriage. It is remarkable from thg Table 18 that
respondents were highly significantly'iggééﬁgin their outlook

on marriage followed by occupation.

Therefore, though we could see the gap very clearly
between the parents' perceptions and respondenfs' perceptions
of norms_(Table 18), we cannot very safely term it as inter-
generational strife, because thg gap arose among the parents
(Table 16), as well as among the respondents’ themselves

(Table 17) too, in their perceptions of norms.

Differences in Respondents' Norm Perceptions according to
Their Levels of Achievement:. ’

The preceding discussion depicts clearly that fespondents
were different‘in their normsperceptions among themselves.
Then, t@e question is why they were different, is it bécause
of their different levels of achlevement:. ? Table 19 represents
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the differences in respondents’' perceptionsof norms governing
education, occupstion, marriage and social status of women

.according to their levels of achievement: .

Iable 19 clearly depicts differences in norms governing
education, occupation, marriage and social status of women
between the respondents of different levels of achievement.
Highly gignificantmdifferences were depigted in the norms
governing‘e&ucation between the reéﬁondents of all levels of
achievement, though differences seemed to be less significant

in between high and low and medium and low achievers.

Differences in norms governing occupation were highly _
significant in between high achievers and respondents of all

the other three levels of achlevement.

In the norms governing marriage it was the low achievers

A
who were highly significantly different from under achievers
and not so highly though significantly from medium achievers.

In the norms governing soclal status, under achievers were
highly significantly different from high, medium and low

achievers and high achievers from medium achievers.

From the Table of the mean scores (Appendix 7)owe can see,

A 4:2/3. €

that high achieVQrﬂﬁwere most moddrn in their perception:of
normg governing education, occupation and sociel status,

followed by low achievers. In the perception of norms governing
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marriage low achievers were most modern followed by high
achievers. Medium achievers came third in the modernity list

on their perceptions of norms governing education, marriage and
social status followed by under achievers. In their perceptions
of norms governing occupation under achievers took third place

in modernity and medium achievers followed.

Therefore differences were less significant in between the
high and low achievers in their perceptions of norms governing
education and occupation and not at all significant for marriage

and social status.

High achievers were found highly significantly different
from medium and under achievers in their perceptions of norms
governing education, occupation and social status. In their
perceptions of norms governing marriage too, under achievers were

gignificently different though the difference was not very high.

Medium achievers were found significantly different from
low echievers in their perceptions of norms governing education
and marriage though not highly significant and under achievers
highly significantly different from medium achievers in their

perceptiong of norms governing education and social status.

Low achievers were found highly significantly different

from under achievers in their perceptions of norms governing

education, marriage and social status of women.
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It is clear that respondents did not differ significantly
in thelr percepiions of soqial norms governing education,
occupation, marriage and sccial status of women according to
their levels of achievement. It may be because they were so
accustomed to their social norms that thgy hardly notice them,
unleégﬁggolate them. And, more or less everyone conforﬁito
social norms which need not necessarily be because of levels of
achievement. Of course there were differences which were very
highly significant between the respondents of different
achievement levels, but several others were not gsignificant and
did not show any definite trend. Therefore one can conclude
that achievement level is not making them different in their
norms perceptions.

Table 20 represents the differences in the perceptions of
norms by the respondents' and their parents' according to the

respondents’' levels of schievement.

Table 20 shows highly significant differences between
respondents of all levels of achievement and their pareﬁ%s, in
the norms governingheducatipn; occupation, marriage and social
status of women. Though, ;t is difficult to generalize anything
cettain, because as mentioned earlier that the checklists were
marked by the respondents on behalf of their parents, one can
say with some certainty that these differences are not because of

different levels of achievement basing on the previous experiences.
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waever,‘the discussion above shoﬁithat both the

@mmﬁm%&%@iﬁwwmwwmw,mwﬁwthWiswwy
poesibility that inﬁfuture the gap will be less, if the parents
mové at a greater speed than the respondents, or it may continue
at the same pace, if both move at the same speed. It seemed that
the gap is there and it will be there for ever. Though the
findings of the present investigation specially regarding
women's gainful employment did not support the presence of the
gap wﬁich ig termed as intergenerational strife, instances could
be stated which depict the norms perceptions of the older

generations regerding women's gainful employment and where the

gap is very vigible.

In Rai's (1972), interview, for her study 'Success or
Pailure in Executive Position' a woman officer in an advertizing
agency opined that in a country where there is so much unemploy-

ment, the men have a greater right to the Job available.

Again, a young Mayor in Bombéy as an answer to Jagannathan's
(1973) study, 'Should Women Work', commented that working women
%ake away the ﬁread of men who néed it and that they are a
drain on the employment cﬁances of job hunting men.

In the same study another well-kmown architect opined that
India is a country with an unemployment problem and there could

be no question harnessing women power. i
These referencés show that, however, small, the gap

rersists as generally expected.
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4.4 Description of Respondents' Academic
Achievement Motivation

In the academic setting,grades constitute a handy index
of motivation. They'. have been popular in this context for
three reasons. First, grade point average (GPA) is easily
available for eéch student without disyniption of the classroom
procedure for a special testing situation. Second, little
technical sophistication is necessary to comprehend the meaning
of gré&ég and the interpretations wﬁieh are made from them.
Those who earn good grades are assumed to be motivated, and
those who do not are identified as unmotivated. Third, the
relationship dictated by common sense between motivation and
good grades 1s familiar to feachers and accepted by parents. The
assumption underlying the us;iGPA a8 a measure of motivation

bhas face validity; that is, it seems as if it should be true,

whether it is or not.

The problem with using GPA to assess motivation is that
it (1) offers no control for ability levels, (2) nature of
grades (teéchegfs subjectivity), can be highly'unreliable.
Another serious“diffieulty with using GPA as a measure of
motivation is identifying and controlling the host of inter-

vening variasbles.

A questiomnaire is found the simplest and most direct
Gl

©
)

&
approach to assessing motivationALSﬂto agk an individual about

his motive. The gquestionnaire designed to measure academic
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achievement motivation, consists of 22 questions, whereﬂfirst

5 questions were multiple choice items with one correct answer,

for the present investigation.

To know whether respondents came to study Home Science
out of their own interest or some other factors}infiﬁeneeé—%henL
a question was asked ( who had selected Home Science for you ).
Seven hundred and fifty five respondents (83. 89%), reported it
was they themselves who were interested. Forty five respondents

(5%), reported that their parents wanted them to come and 100
T T —
respondents (11. 11%0,ggig_iggf_};gg_ﬁggj, In Garrett's (1958), #

study 47.16 percent of respondents reported that they themselves
selected Home Science as a matter of personal interest, 25
percent reported that their parents influenced them and
remeining saild it was their frien&s who influenced them.

It showed fhat though American parents look less concerned
about their children's courses of study than their Indian
éounterpart, they appeared more from the findings cited above.
One of the reasons for this may be that as Home Science is a

comparatively new discipline of study in India, ﬁarents were

not aware of its scope and in some cases its existence too,
and Americen parents hed: a thorough understanding of the
programme.

When the respondents of the present investigation were

asked whether they study regularly, 410 respondents (45.56%),
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answered affirmatively with a reason that they wanted to 'score
high', which led them to a series of gquestions with poor

" positive responses were, 'a degree is not of much value if the
. elass/grade scored ﬁs not high' (36.56%), end ‘e degree is most
important thing in the present time' (23.44%). Only 109
respondents (12.11%), reported that when they got a holiday they
liked to 'do some more study'’.

Ross (1969), also claimed similer findings. In his study girl
students reported that they had not studied hard at college
because they were bored?_too lazy, or wanted to have a good time,
they had attended college mainly because it would improve their
chances qf marrisge or relieve the boredom of staying at home.
Table 21 rgpresents thg frequency and percentage of respondents'

academic schievement motivation.

Table 21. PFrequency and Percentage of Respondents'
Academic Achievement Motivation

N = 90

Statements for correct responses = 9%?
I came to study Home Science because I am
interested 755 83.89
I study regularly, beceuse I want to score
high 410 45.56
A degree is not of much value if the grade/
class scored is not high 329 36.56
A degree is most important thing in life in the
present time ] 211 23.44

I prefer to do some more study when 1 get a ‘
holidey 109  12.11



= 900

Statements for correct responses T
I do not go to movies when I have & test/ «
examination or an assignment to submit 690 76.67
I am worried at the time of examination/test/

submission of an assignment 649 T2.11
I am scared to get an 'F' grade 634 70.44
I like to do my assignment/test/examination as

best as possible . 881 97.89

I like to do my assignment/s by myself only 794 88.22
I alwa&s submit my assignments in time 746 82.89
I never submit assignments done by someone else 750 83%.33

I like to take help from experts while doing

ny assignments , 739 82.11
I prefer individual assignments 439  48.78
I go to library regularly | 440 48.89
I discuss with senlor students about the

assignments before doing it 621 69.00
I go to the teacher for help in doing assign~ :

nents 638 70.89
I spend much of my time and energy for getting

good grades/class 612 68.00
I strive hard to get good grade/class 661  T3.44

I want to work hard but my health does not
permit ] 4 404 44.89

Sometimes I cannot express myself properly
because of my language 460 51.11

I do not have enough money to spend therefore,
I do not get good grades/class some fimes 782 86.89




140

Table 21 elucidages thaet though the regpondénts reported
that they did got study regularly or did not go to the
library regularly or did not want to spend extra time for
study; they did care*for high achievements, as a large majority
reported that they took all the care to soore\high including
97.89 percent who reportéd they tried to do their assigngents/
tests/gxaminations as best as posgible which shoé%their desire

for best academic achievements.

It is a confirmed fact that boys have higher educational
aspirations than girls; which prods them for better achievements,
but it is not reasonable to assume that boys have higher
educational achievements simply because they are boys, it is
reasonable to assume the existence of variables which
intervene between tpe sqqial, economic and intellectual
charascteristics of an adolescent and his educational plans,
that is boys haye higher academic achievements than girls,
not simply because‘they are boys, buit becsuse specific social
forces eon&uc;veﬁto planning for higher e&ucatiop are

operating more upon them than they are upon girls.

In a pioneer study in the field of aspiration, Chapman
and Volkmgn (193§), studied experimentally some possible
social determinanta of level of aspiration. They reasoned
that 'one way in which the social environment; might
determine the level of aspiration of a given individual would
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be through his knowledge of'the achievement of groups whose

status or ability relative to his own, he vould assess’

4.,4.1 EXTENT OF ACADEMIC ACHIEVEMENT MOTIVATION

As from the Table 21 it appears that respondents were

motivated towards academic aéhievement, an attempt was made to

see their extent of motivation. Table 22 represents the extent

of academic achievement motivation of the respondents according

to their 14 colleges of stuay.

Table 2.

Extent of academic achievement motivation
of the respondents according to their 14
collegesof study

Names of the

Extent of Motivation

Colle ges High ; Medium L Low

f % 3 P % s £ %
Agra, 13 28.89 20 66.67 2 4.44
Ajmer 13 39.39 18 54.55 2 6.06
Baroda 29 19.33 100 66.67 21 14.00
Bombay 22 19.13 84 73.04 9 7.82
Chendigarh 24 28.23 50 58.82 11 12.94
Delhi 12  40.00 14  46.67 4 13.33
Hissar 11 21.16 41 78.84 0 0.0
Hyderabad 9 15.00 41 68.33 10 16.67
Jdorhat 1 10.00 9 90.00 0 0.0
Ludhiana 33 27.5 74 61.67 13 10.83
Pantnsgar T 11.67 43  T71.67 10 16.66
Udaipur 11 16.92 49 75.38 5 7.69
Ujjain 7 17.5 28  70.00 5  12.5
Vallabh Vidya- .
nagar 4  11.43 28 80.00 3 8.57

Total

196 21.78 609 67.67 95 10.55

Median 13.5
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Table 22ldepicts clearly that highest number of
respondents (67.67%), reported medium motivation followed by
21.78 percent of respondents who reported high motivation and

10:55 percent low motivation. Care should be taken to change
.the medium motivators to high motivators if not low motivators
to high motivators, because, it is a proved fact tha£ ﬁigh
motivation leads to high achievement.

Table 22 further depicts that highest number of highly
motivated respondents were from Delhi (40%), followed by Ajmer
(39.39%), and low motivated respondents were from Pantnagar

(16.66%), followed by Baroda (14%).

4.4.2 SIGNIFICANT DIFFERENCES BETWEEN COLLEGES ACCORDING TO
ACADEMIC ACHIEVEMENT MOTIVATION

Since India is full of cultural complexities, contradic-
tions and regional variations, what may stand true for western
India may not stand true for easterm part, what may stand true
t0 northern India may not stand true for southern part though
there are wonderful unity. As mentioned earlier, colleges under
investigation for the present study distributed over many states
and union territories of India, it was decided to see the
differences among themselves. Table 23 represents the mean

scores and standard deviations of the colleges according to

academlic achievement motivation.
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Table 23, Mean scores and Standard Deviations of the

Colleges according to Academic Achievement
Motivation -~ ™'

Names of the Colleges \ Mean SD
Ingtitute of Household Arts and H.Sc., Agra 14.51 4.13
Sophia Girls' College, Ajmer 15.94 2.63
Faculty of Home Science, Baroda 13.75 2.8%
SVI College of Home Science, Bombay 14.43 2.69
Home Science College, Chandigarh 14.12 3.06
Lady Irwin College, New Delhi 14.67 3.38
College of Home Science, Hissar 14.21 2.11
College of Home Science, Hyderabad 13.35 2.88
College of Home Science, Jorhat. ‘ 14.5 1.96
College of Home Science, Ludhisna 14.54 2.92
College of Home Science, Pantnagar 13.63 2.49 .
College of Home Science, Udaipur 14.34 2.49
Government Degree College, Ujjain 13.65 2.83

SMP College of Home Science, Vallabh Vidyanagar 13.8 3,08

For the whole population 14.18 2.76.

)

It is clear from the Table 23 that mean academic achieve-

ment scores of the respondents of Ajmer was the highest (15.94),
followed by Delhi (14.67) and Iudhisna (14.54), Agra (14.51)
and Jorhat (14.5). Lowests were reported from Hyderabad (13.35),
Panfﬁagar (13.63) and Ujjain (13.65). Overall mean scors for
the whole population was 14.18.

. It was further considered necessary to find out whether
differences among the colleées were significant and accordingly



FOUWBOTITUS (S JO ToAT  L00°  www
P0UBOTITUSTS JO TOA2T 10"  wa
OOUBOTITUSTS J( TOALT G0 &

‘ ' [N [

0o ’ UVHVNVAIIA HEVTIVA

6i2*0 Lo : mrveen
6v6°0  Soc*l ¥nITYCa
8920 1£0°0 296" AYOYRINVI
BOC*L  LB9°i 9Lp*0 690°2 VNVIHIOT
8L%°0  £68'0 96t*0  9¥G°l 070 TVEEOP
LiL:o 1§70 L080°7  LLGTO0 L6G°Z 1A GVEVIIAXE
1%L°0 060"} ¢62'0  Si€Ts  MgL'0 oob'o  ¥aL'l " uvseE
¢80l 89¢°t 2660 gvaty €020 L¥i0  0g6°t  PGL*0 THTEC
916°0  Dig’o Ly'0  ztoti 500" | 68¢°0  G25TL  S6L°0 2E8'0 X HEVOICNVHO
9944 1654 9iz'0  868°} 91£'0 $80°0  ,PS¥*z  60S'0  £i¥°O 9610 ) _ IvIHOg
660°0  £61°0 99v*e  2ket0 b2e2 Z€8°0 916N B0V 6I6°L IP6°0  L86°} yaoave
L1076 9veeg 96 8Lty eeviE S6S')  BLzy  e€ete L9tk ZlOTC €98°F Jouy WIRCY
268°0 804} ¢lz'o  26e £60°0 800'0  669°F  6SV'0  2Lio 919°0  £61*0  g2¥t ChLt) 00 . ey
awm%%%» NIVEPD | gndIvan mmmwm »«qumm LVREOL .émmmm YVESIK  IFTHN -Smmmw m%scm VaouYe  WEpY TV ~ 13 wwmwmmmm

' '

NOTTVATITOW ENEKEATIHOV OINZIVOV JT DNTAHOOOV SIDITION NATATHT mﬂog.mﬁﬂ INVOTAINOIS

e gEvy



, - 149

Table 24 represents the significant differences between collegeé
under the investigation according to academic achievement
motivation. '

From the Table 24 it is clear that respondents from Ajmer
was very highly significantly different from the respondents
of Baroda, Pantnagar and Ujjain, highly significantly different
from the respondents of Chandigarh, Hissar and Vallabh Vidyana-
gar; and significantly different from Bombay, Ludhiana and
Udaipur. Hyderabad too was d;fferent from Bombay, Ludhiana and
Udaipur, but at a low level of significance.

One probable reason for highly significant differences may
be for the respondents of Ajmer is that this college (Sophia
Girls' College),is run by Catholic missionaries where the motto
is 'Sfudy is students' meditation'. The atmosphere is orthodox
and the college ha@ compulsory study hours under strict
supervision of teachers. The institution care for the students’
overéll development and whole day's getivity is planned unlike
the other colleges where teachers care for the students only
inside the glassroom and once college hours are over students are

on their own.

As motivation plays an important part in achievement
proper measures should pe taken by the teachers as well as
educational administrators to create environment to motivate
gtudents for academ;c achievements. Incentives such as pfizes

ete. also could help.
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4.5 Description of Respondents' Attitudes Towards
Home Science Education : a
An attitude is usually thought of as a hypothetical

construct, not directly open to observation but inferred from
verbal expreésion or overt behaviour. 4 hypothetical construct
is‘an entity or process that is inferred as actually existing...
and as giving rise to measurable phenomena, including phenomena
other than the observables that led to hypothesizing the
construct!’ (English-and English, 1958). Attitude belongs to
this category if measurements from a limited set of
observations are used. to make inferences sbout attitude which
in turn give rise to predictions about behaviour that has not

been measured.

It is.a difficult task to measure attitude by én attitude
scale as it is an open secret that, when an individual is
asked to express his attitude about a controveréial issue,
use of the ‘'undecided' category is likely to be substantially
greater than if the attitude issue is less controversial oﬁe.
It is not that the person truely has no attitude, or has truely
not made up her mind. On the eontrary; the individual most
probably has decided, but just does not want the researcher to
know the outcome of the decision. To countefact this tendency
to take refuge under the neutral point, many attitude
researchéﬁ?using Likert type scaleg»simply eliminate the

neutral point.
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In the present investigation a 5 point Likert-type
scale with a neutral poin% was used dependiné on the research
studies which showed that attitudes are related to one's
overt behaviour, and psychologists'® opinions that from the
knowledge of attitude behaviour coﬁld be predicted. An
attempt was made to find out the attitudes of Home Science
students towards Home Science education to study mainly
whether attitudes helpJor hinder successful academic

achievement:. .

Ag Home Science is 2 vast discipline the investigation
was restricted to the components, philosophy, scope, functions,

teachers and students of Home Science education.

4.5.1 ATTITUDES TOWARDS PHILOSOPHY OF HOME SCIENCE EDUCATION

Philosophy may be'defined as the rational investigation
or a critical study of truths, basic principles and concepts
of a particular hranch of knowledge, specially with a view to
improving them. Home Science education is based on the
philosophy of strengthening family life and to equip women to
meet the challenges of modern family living.

Devdas (1974), described the philosophy of Home Science
thus :

Home Science deals with all aspects of life
of the community and nation ..., It integrates
the application of knowledge, synthesized from
‘different sciences and humanities to improve
the humen environment, family nutrition,management
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of resources, child development and consumer
competencies.

While discussing the philosophy of Home Science Chandra

(1980), expressed her view :

The philosophy was more family oriented
and is even increasingly so, but the note-
worthy change in the philosophy of Home
Science has been that it has been broadened
t0o relate to the national economy, the
national educational system and even national
political systenm.

The philosophy of Home Science changed significantly in
the decade 1970. The present philosophy of Home Science is to
prepare Home Science graduates for successful combining of

Home making and career.

Pregsent investigation revealed that the respondents’
attitudes towards Home Science philosophy is highly positive.
Table 25 depicts the picture which refillects respondents'

attitudes towards philosophy of Home Science education.

It is evident from the Table 25 that the average mean
scores of all the attitude statements reflecting philosophy of
Home Science education ranged from 3.15 to 4.15, meaning
respondents éxhibited tendency to agree. The overall mean attitude
score of the whole cluster was 3.89 which was much above the
neutral point. It showed that attitudes of the respondents

towards philosophy of Home Science education were positive.
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Home Science works through the family to affect an
optimum balance between people and their environments. Home
Science accepts the challenge of helping people to adjust to
change and to shape the future. The core of Home Science is
the family ecosystem ¢ the study of the reciprocal relations
of the family to(its natural and man-made environments, the
effect of these - singly or in unisom - as the shape internal
functioning of families and other social institutions and the

physical environment.

It seemed that respondents of the present investigation
were fully aware of the philosophy on which Home Science*
education is based. Every care should be taken to sustain
their positiwve attitudes towards the philosophy of the

discipline.

4.5.2 ATTITUDES TOWARDS SCCPE OF HOME SCIENCE EDUCATION

Though Home Science as a formal educational programme
is of recent origin in India it ig gratifying to note that
the importance of this discipline of education has obtaining
wide recognition. To-day almost all the Universities have
department of Home Science and some of the Universities that
have been able to create full-fledged Faculty of Home
Science, now organise doctoral level courses. Talking about

the scope of Home Science education Mathialagen (1968), says :



This is essentially so, because the gif
and sweep of Home Science are so vast, 'S%
message s0 appealing and universal, and wa
impact on various spheres of human activ ?
s0 vital and fundamental. Home Science is ﬁ@ﬁ%@e

merely an academic branch of learning. It ié?ﬁﬁéggégk?f
in its truest sense, a preparation for life, o
an equipment for gracious and constructive

living.
With its diversified curriculum Home Science institutions

not only prepare graduates for home making and job but also

train them for entrepreneurships.

In the present investigation respondents were on the
support of non-utility of Home Science courses. Five hundred
and sixty two (62.22%), respondents agreed, including 148
(16.44%),respondents; who were %trongly agreed with the
staxemént, 'Home Science 1s an useless course as it does not
prepare students for a particular job.' Table 26 represents
the attitudes of the respondents towards the scope of Home

Science eduestion.

Table 26 illustrates that average attitude scores of
all the statements conveying different aspects of scope of
Home Science education ranged from 2.5 to 3.7 meaning thereby
that respondents exhibited tendency around 3 (undecided). But’
the overall mean score was 3.24, which.was above the neutral
point, showed that the overall attitudes oflthe respondents

towards the scope of Home Science were positive.
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As mentioned earlier that if the issue is controversial
one respondents take refuge under the neutfal point which
could be sgeen cléarly from Table 26. The statement, 'In Home
Science éolleges gcoring of evaluation is biased’, ié a
controversial one. In informal situétions students discuss
freely about the 'favouritism' and 'partiality’ of teachers
teaching differeh% courses of Home Science. Moét of the time,
many of the re:students are unhappy with the grades or marks
obtained by them and which is possible because through and
through it is the same teacher who scores them. They are
scared to raise thei£>voioes against the partiality of the

teacher for fear of negative sanctions, but there are instances

of moving to the higher authority about the issue.

Maximum number of respondents (36%), found taking the
shelter of undecided category for the étatement, 'In Home Science
colleges scoring of evaluation is biased', and 24.33 percent —
found agreed which showedlthat there were somextruth in %he

statement.

Here, the teachers therselves should help the students to
wipe out this feeling; because it makes the students insecure
and mayy lead them to revolt against the teacher. The placing
of 'grievance box' in the colleges, where studenfs can put
their grievances without identity also can help, which could be

discussed in the staff meeting to find out a amicable solution.
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But, proper thought should be given while dealing with those

grievances, because all students' complains against the teacher
may not be true,'they may be ins%igated by some one and they may
have some personal reasons. The teachers will be the best person

to know what is the best solution and deal accordingly.

However, on the whole the picture shows that students were
not fully aware 6f the scope of Home Science education. It is
not certain whether some directions are lacking or some elements
are neglected in the scope and therefore it is not very well’
defined; teaching is imperfect and proper informations are not
conveyed to the students or there is something wrong with the
expectations of the students themselves which make them unable

to know the scope of Home Science education fully.

From the very first year the students should be helped
to understand the scope of Home Science education. Each branch
- of Home Science with each of its céurse of study should contain
a well defined scope and teacher should explain it to the
students to help them to have a better understanding of the total
Home Science programme. The visual and audio-visual media could

help in this respect.
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4.5.3 AITITUDES TOWARDS FUNCTION OF HOME SCIENCE EDUCATION

The function of Home Science are multifarious. Tﬁe economy
of the country is centered around the home. What does the nation
eat ? How it is to be cooked, served, preserved and managed
through cheap but attractive way ? How does a household to be
managed scientifically and eeonomically ? What does the family
earn, spend, save and invest ? How %o maintain good health -
physical, mental, moral and intellectual ? How to manage the
best educationr for children and plan for'a suiteble vocation ?

' How to maintain the cord of harmony and peace with the neighboﬁr,
community, nation snd the world. All these are the functions of

Home Science.

In the present investigation respondents showed positive
attitudes towards the function of Home Science education as a
whole. The a&erage range of attitude scores spreaded over 2.3
to 4.17. The stétement that attracted most of the respondents to
disagree was 'fHome Science is an expensive education'. Of
course, the word expensive is relative. If Home Science is
compared to general arts, science and commerce education it is
expensive; but, if it is compared with medicine, technology and
fine arts it is not;‘Table 27 represents the attitudes of the

respondents towards function of Home Science education.

Table 27 illustrates the attitudes of the respondents towards

'

the function of Home Science education. The average mean score
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was 3.595 which was above the neutral point, therefore one can
take it for granted that respondents' attitudes towards the

function of Home Science education were positive.

/

Every care should be taken to sustain this positive
attitude as positive attitude helps better achiévemenx. A -~
proper environment is necessary for the students to not only
know the function of Home Science education in theory but get
chances to understand these in practics, in,day to day life its
utility. The course 'Home Management Resident Laboratory' (or
by any other name) pfovides an opportunity to fhe students to
put their knowledge collected from different Home Science
courses distributed over two to three years as a whole into
practice and to understand the function of Home Science. But, in
many colleges this was found compulsory only to the students
who specialized -in Home Management branch, which minimise the
importance of 'home' in Home Science educatibn. It is not only
the Home Management major students who will run their homes,
it is all the women student of the world who have to manage
their homes one or the other way, however educated or better
employed they are. As Bducation Commission (1966),stated - 'the
greatest profession of women*is, and probably will continueyxo

be that of home maker.'

Therefore, this course should be made compulsory to each

Home Science student which will help to understand the function
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of Home Science education better and thereby develop a

positive attitude towards it.

4.5.4 ATTITUDES TOWARDS HOME SCIENCE TEACHERS

The personality of a teacher is one of the most important
factors that affect education. The teacher has a very important
role in the matter of improvement of achievement of the
student. In a classroom, it is the teacher who has the ultimate
responsibility of imparting certain skills and knowledge. The
teachers' attitude not only affects his personality but the
same would filtered down to her students. Student immitate their
teachers' attitude consciously or unconsciously. Henry Adams is
known to have opined that e teacher affects eternity, she can
neverr tell where her influence stops. When students develop ‘
favourable attitude towards teacher it is believed that maximum

learning takes place.

In the present investigation respondents exhibiﬂ?%ositive
attitudes towards the Home Science teachers. The mean scores
ranged from 2.29 to 3.69 for individual statement and average
mean score for the whole cluster was 3.31 which was above the
neutral point. Table 28 depicts the attitudes of the respondents

towards the teachers of Home Science education.

Table 28 shows that the statement highly agreed by the

respondents was 'In Home Science institutions teachers come
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prepared for their teaching work and the statement highly
disagreed was 'Home Science teachers are fashionable'; which
showed that attitudes of the respondents were not negative

towards their teachers.

It is an encouraging sign as in these days of student%
unrest many class room problems were arise because of negative
attitude of the students towards their teachers. Teachers
themselves should tske initiative to maintain this positive

o

attitude and try to developahighly positive attitude which will

decrease classroom confrontations and increase learning.

Many students imitate many of the qualities of their
teachers whether good or bad, consciously, or unconsciously and
pass them on to their students if they become teachers. Therefore,
teachers themselves should practice the qualities they like to
inculcate in their students. These gqualities could be sincerity,
inspiration, devotion to the profession; being friendly,
congiderate, sympathetic and well communicated, which eventually
may help the students to develop highly positive attitudes

towards their teachers.

4.5.5 ATTITUDES TOWARDS HOME SCIENCE STUDENTS

'College students are varied and vital, complex and
gonfusing' observed Yasmamoto (1968), 'At times they appear
t0 be dynamic, dependable, constructive and idealigtic. An

other times, however, the same youngsters seem lethargic,
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irresponsible, cynical and surprisingly utilitarian. They
are often an enigms t0 older generations and sometimes to

themselves.'

Many observers have commented on the freshman who
arrives at college full of enthusiasm, high expectations and
visions of greatness, who is ready to work hard to meet all
gorts of heavy demands upon him, but soon under the impact of
ever realistic student culture becomes disillusioned, blase

or bitter.

An attitude is a relatively enduring evaluation of an
object, frequently having emotional content, that is, it is a
value judgement reflecting how much the attitude object is
liked, approved of, desired and adﬁired. Attitudes are
generally distinguished from values on one hand and beliefs

and opinions on the other.

'Thé Destiny of Indiz is now being shaped in her class-
room', so declared the Education Commission (1966). The present

investigation revealed that the respondents' attitudes towards
Home Science students are positive. The attitude scores ranged
from 3.04 to 3.97 for individual statements and average mean
score for the whole cluster was 3.62, which is much higher to
the neutral point. Table 29 illustrates the attitudes of the

respondents towards themselves and other Home Science students.
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Table 29 explaing that the statement that carries
maximum disagreement was Home Science students do not show
respect $0 their teachers'; and thel statements that carry
maximum agreement were Home Science students are co-operative
and friendly, they disagreéd to0, with the statement that
Home Science students do not bother for the society’they live

in.

I+t shows that they were conscious sbout their behaviour
to each other, to teachers and to the society they live in.
It is a healthy sign that their attitudes towards themselves
and other Home Science students were positive and therefore,
measures should be taken to sustain it as negative attitudes

creates unconfortable classroom gimosphere.

4,5.6 EXTENT OF FAVOURABLENESS OF ATTITUDES

From the preceding discussioﬁ it is understood that
respondents exhibited favourable attitudes towards Home
Science education. As research evidences showed that favourable
attitudes help to achieve better, an attempt was made to know
the extent of favourableness of respondents' attitudes towards
Home Science education. It is assumed that if the extent of
favourableness goes higher the achievement also will go higher
and if the favourableness is just oﬁ the margin there is the
apprehension of its further droping down to the negative side,

which may result to not only marginal or poor achievements but



i64

may give rise to meny other class room as well as social

problems.

Attitudes towards philosophy

Table 30 illustrates the extent of favourableness of

attitudes of the respondents towards philosophy of Home Science

education according to their 14 colleges of study.

Table %0. Extent of Favourableness of Attitudes towards
Philosophy of Home Science Education according
t0 the 14 colleges of Study

= -
Neme of the To§a1 - hlxtent of attitudes —
1gnLy Favourable es8s
Colleges favoursble favourable
£ % f % f %

Agra, 45 15 33.33 29 64.44 1 2.22
Ajuer 33 18 54.55 15 45.45 0 0.0
Baroda 150 32 21.33 103 68.67 15 10.00
Bombay 115 20 17.39 87 75.65 8 6.96
Chandigarh 85 22 37.65 50 58.82 3 %.53
Delhi 20 12 40.00 18 60.00 0 0.0
Hissar 52 25 48.08 22 42.34 5  9.61
Hyderabad 60 12 20.00 46 T6.67 2  3.33%
Jorhat 10 5 50.00 5 50.00 0 0.0
Iudhians 120 46 %8.3% 66 55.00 8 6.67
Pantnagar 60 12 20.00 42 70.00 6 10.00
Udadipur 65 29 44.62 34 52.30 2 3.08
Ujjain 40 20 50.00 20 50.00 o 0.0
Vallabh Vidya-
nagar 35 T 20.00 25 71.43 3 8.57

Total 900 285 31.67 562 62.44 53 5.89

Median 42.77
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Tahle 30 illustrates well that an overwhelming majority
(94.11%), of the respondents' attitudes towards philosophy of
Home Science education were favourable including 285 (31.77%),

respondents who reported highly favourable attitudes.

Among the individual colleges on and above ninety percent
of tﬁe regpondents reported favourasble and highly favourable
attitudes towards philosophy of Home Science education. Though
on an average respondents exhibited favourable attitudes
attempts should be made to make it highly favourable. Fhilosophy
is the foundation of any discipline and students should be
made fully femilisr with the philosophy of the discipline so
that they can develop favourable attitudes towards it which in

turn help in their successful academic achievement.

Attitudes towards scope

Table 31 illustrates the extent of favourableness of
attitudes towards scope of Home Science education according to

the respondents' 14 colleges of study.

It is evident from Table 31 that though a large majority
(83.11%), of the respondents exhibited favourgble attitudes
towards the scope of Home Science, including 20.78 percent who
reported highly favourable attitudes, it was not as high as

attitudes towards philosophy of Home Science (94.11%).
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Table 3%31. DIExtent of Favourableness of Attitudes towards
Scope of Home Science Education according to
the 14 Colleges of study

Extent of attitudes

Nemes of the  Total Highly Favoursble Less
Colleges u favourable . favourable
EE f % T %
Agra 45 12 26.67 26 57.78 7 15.55
Ajmer 33 20 60.61 9 27.27 4 12.12
Baroda 150 22 14.67 100 66.67 28 18.66
Bombay 115 27 23.48 17 66.96 11 9.56
Chandigarh 85 26 30.59 44 51.76 15 17.65
Delhi 20 10 33e33 15 50.00 5 16.67
Hissar 52 4 7.69 32 61.54 16 30.77
Hyderabad 60 11 18.33 36 60.00 13 21.67
Jorhat 10 2 20.00 7 70.00 1 10.00
Ludhiansg 120 7 5.83% 88 73.3% 25 20.84
Pantnagar 60 5 8.33 47 78.33 8 13.34
Udaipur 65 21 32.32 38 58.45 6 9.23
Ujjain 40 4 10,00 23  57.50 13  32.50
ollebh Vidye- 55 46 45071 19 54.29 0 0.0
Total 900 187 20.78 561 62.33% 152 16.89

Median  32.78

Among the individual colleges on and above 67 percent of the
respondents reported favourable attitudes and as high as 33
percent reported less favourable attitudes. The colleges which
reported remarkably less favourable attitudes were Ujjain (32.5%),
Hissar (30.77%), Hydersbad (21.67%), Ludhiana (20.84%) and'
Baroda (18.66%). ’ ’
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It is somewhat.surprising that so many of the would be
graduates of Home Science education had less favourable attitudes
towards the scope of Home Science. Perhaps, they were under the
impression that teaching is the only job open for Home Science
graduates, and Home'Science is not offered in all the high schools
and colleges as a subject of study, therefore, the scope of
becoming a Home Science teacher appears to be limited. Through
proper methods and media Home Science students should be made
avare of scope of Home Science education. They should be taught
through formal and informal education that besides being the
teachers in nursery, primary, secondary, college and univergity,
Home Science graduates can very well make themselves employed in
national organizations like CSWB, YADP, NIPCED and International
orgenizations like FAO, CARE, CAéA; Home Science graduates can work
with the engineers and architects to help in planning and house
designémg, taking into consideration privacy, functional utility,
beauty and ease of movement. They can also act as. interior
decorator; Home Science graduates could Ye employed in textile
industry in textile designing, printing, colour scheme, textile
testing and processing. Garment indusiry also could employ Home
Science graddg%es for dress designing, laying; cutting, bundling,
pressing, folding and bagging of finished garments. Home Science
graduates can be of immense help in the business and industrial
firms as specialists for household equipmentf to test efficiency

and design special equipmentg to suit the different needsof home
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maker§ They could be employed in the canning centres, extension
departments and as a research assistant$ and associateg and so
on. Ample job opportunities are open for Home Science graduates
even leaving behind the jobs of Central and State governments,
Banks and other general employers, only they (Home Science
graduates)yshould be taught to handle effectively and
efficiently money, men, machines, meterials, marketing and

methods.

Some other jobs suitable for Home Science graduates as
for any other fields of study are insurance worker, journalism -
free lancing, news reader and sub editors in newspapers and
magazines, copy writer and translator; interpreter and tourist
guide; career master and counsellor, social and welfare officer;
sales woman and window dresser, fagshion model, mannequin,

receptionist and work in the advertizing agencies.

Attitude towards function

Iable 32 exhibits the extent of favourableness of
attitudes of the respondents towards function of Home Science
education according to their 14 colleges of study.

Table 32 makes it evident that though a large majority of
the respondents (85.66%), reported favoursble attitudes towards
the function of Home Science, the number of respondents reporting

highly favourable attitudes were very less (17.22).
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Table 32. EBxtent of Favourableness of attitudes towards
funct'gng of Home Science Education according
to the colleges of study

Extent of attitudes

Names of the Total

Colleges N fasiﬁiggle Favourable fagggiable
T % T % %
Agra 45 12 26.67 30 66.66 3  3.67
Ajmer “ 33 1 3,05 30 90.90 2 6.07
Baroda 150 10 6.67 108 72.00 32 21.3%
Bombay 115 9 17.83 80 69.56 26 22.61
Chendigarh 85 13 15.29 56 65.88 16 18.82
Delhi 30 13 43.33 16 53.33 1 3.33
Hissar 52 13 25.00 34 65.38 5 9.62
Hyderabad 60 9 15.00 45 75.00 6 10.00
Jorhat 10 3 30.00 T 70.00 0 0.0
Iudhiana 120 32 26,67 T2 60.00 16  13.33
Pantnagar 60 8 13.33 44 13.34 8 13.33
Udaipur 65 15 23.08 44 . 67.69 6  9.23
Ujjain 40 16 40.00 22 55.00 2  5.00
Xﬁéﬁibh Vidya= 55 1 2.86 28 80.00 6 17.14

Total 900 155 17.22 616 68.44 129 14.34

Among the individusl colleges on and above 87 percent of
the respondents reported favourable and highly fa&ourable attitudes.
The highest percentage of respondents from Delhi reported highly
favoursble attitudes (43.33%), and the lowest by Vallabh Vidya-
nager (2.56%). The colleges which showed remarkably less favourable
attitudes wére Bombay (22.81%), Baroda (21.33%), Chandigarh
(18.82%), Vallabh Vidyanagar'(17.14%), Lughiane (13.33%), and
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Pantnagar (13.%3%), which is an alarming signal for the home
gclientists to be alert and try their best to make students

.understand the multifarious function of Home Science.

Home Science is unique in its contribution to the under-
standing of man and his life in the home and the community. It
correlates the humenities and sciences concerned with food,

clothing, shelter and human relstions. -

Home scientists need to be communicative and let the
students know the benefit of their discipline. They need to
remove fhe misconception that Home Science is merely cooking and
housekeeping, and at the same time must keep themselves in
touch with new trends and meke their contribution for the
betterment of the nation with their multifarigggzggnéook,
nutritionist, tailor, banker, mansger, caterer, gardener,
educationist, economisgt, psychologist, decorator, wage earner,

companion, social worker, wife and mother.

Home Science integrates the application of knowledge,
synthesized from different sciences and humanities, has a special
yote to play because it seeks to brighten the home. Home Science
aims at making men, women and children happy through provisions
of better homes and living condltions, improved child care,

cheap and mutritious food and plamned leisure time activities.
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Attitudes towards teachers

Table %3 represents the extent of favourableness of
attitudes of the respondents towards Home Science teachers

according to their 14 colleges of study.

Table %33. Extent of favourableness of attitudes
towards Home Science teachers according
to the 14 colleges of study

Extent of attitudes

Names of the _— :

Collzges Togal faggggigle favourable fav%%%gble
% % T % T %

Agra 45 10 22,22 28 62.23 T 15.55
Ajmer 33 2 6.07 26  78.78 5 15.15
Baroda 150 16 10.66 96 64.00 38 25.34
Bombay 115 17 14.78 77 66.95 21 18.27
Chandigarh 85 12 14.11 42 49.41 31 36.48
Delhi _30 8 26.67 21 70.00 1 3.%3
Hisgar 52 5 9.62 30 57.69 17 32.69
Hyderabad 60 5 8.33 39 65.00 16 26.67
Jorhat 10 1 10.00 9 90.00 O 0;0
Ludhians 120 1 9,16 67 55.84 42 35.00
Pantnager 60 2 3.33 46 76.67 12 20.00
Udaipur 65 10 15.38 42 64.62 13 20.00
Ujjain 40 10 25.00 29 72,50 1 2.50
oo Vidya 55 4 11.42 31 88.58 0 0.0
Total 900 113 12.55 583  64.78 204  22.67

Median  33.31
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Table 33 depicts clearly that majority (77.33%), of the
respondents reported favourable attitudes towards the Home
Science teachers though it included only 12.55 percent of

respondents whose attitudes were highly favourable.

Prom individual colleges above sixty percent of the
respondents reported favourable attitudes. Hundred percent
favourable attitudes were reported by the respondents of
Jorhat and Vallabh Vidyanagar, followed by Ujjain (97.5%) and
Delhi (96.67%). *

~

It is an alarming sign that as high as 22.67 percent
of the respondents exhibited less favourable attitudes
towards Home Science teachers, because if the attitudes
towards teacher is favourable more learning is expected as
atmosphere is happy and content, therefore measures should
be_ taken to develop highly favourable attitudes towards
teacher to make not only academié achievement high but an
all-round harmonious development of the students.Professional
preparation of the teacher is a very necessary step to be
taken as there is a vast difference in teaching and dealing
with students, between a teacher who has some training of
teaching other than the required degree and the teacher who

does not have_it.

A teacher is not always born but made. Some of the

essential characteristics of a teacher are - she must be
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upto date in knowledge pertaining to her field of specializa-
tion end research; inspiring, stimulating, dedicated, devoted
and deeply interested in her prcfession; understanding and
congiderate of students, good. in communication, herself
associated with or engaged in research as suggested by the

subject matter committee of Home Science Association of India.

The teachers themselves also should take initiative to
orient themselves to methods and media of teaching and make
their knowledge up to date, otherwise no amount of outside help
© will make them progressive. Many teachers were seen using
same worn out note-book years after years from where they dictate
notes, with same old methods of teaching and even giving same
assignments to the students to minimise their work. In
semester system another loophole is that the teacher who is
teaching is only the paper setter and examiner too. Therefore,
whatever the least amount they teach they manége to ask questions
from that portion only. Students were also found happy as it is
less portion for them to study and it is too ;ate when they
' realize that their knowledge is not worth and it is not
complete. Their teaching becoméimoﬁotonoue and stereot&pe.

Students get bored of such teacheff skip classes and develop

gnfavourable attitude towards them which not only affect their

achievements but also the development of personality.
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Compulsory short refresher courses should be arranged for

the teachers to equip them with upto date knowledge of the

subjects. Teachers should also be encouraged to attend summer

camps. Rotation of teaching is also not a bad idea.

Attitude towards Home Science students

Table 34 explains the extent of favourableness of the

respondents' attitudes towards themselves and other Home Science

students.

Table 34.

Extent of favourableness of Attitudes towards
Home Science Students according to the 14
colleges of study

BExtent of Attitudes

gi?iigiﬁ the T°§al fasigiigle Favourable favggigble

£ A £ % £ 7%

Agra, 45 10 22.22 32 71.11 3 6.66
Ajmer 33 12 36.36 20 60.61 1 3,03
Baroda 150 22 14.67 105 70.00 23  15.33
Bombay 115 23 20.00 82 71.30 10 8.69
Chandigarh 85 21 24.71 . 50 58.82 14 16.47
Delhi 30 12 40.00 18 60.00 0 0.00
Hissar 52 7  13.46 39  75.00 6 11.54
. Hyderabad 60 14 23.33 43 71.67 3 5.00
' Jorhat 10 4 40.00 6 60.00 0 0.00
Iudhiana 120 22 "18.33 84 70.00 14 11.67
Pantnagar 60 13 21.67 42 70.00 5 8.33
Udaipur 65 24 36.92 38 58.46 3 4.62
Ujjain 40 14 35.00 25 62.50 1 2.50
Vallabh Vidya~- 35 5 14.29 30 85.71 0 0.00
nagar . _ — . -
Total 500 203 22.55 614 8. 22 83 9.23

Medisn 35.98
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Table 34 states that a preponderant majority (90.77%)
of the respondents reported favourable attitudes towards
Home Science students including 22.55 percent who reported

highly favourable attitudes.

Prom individual colleges on and above 84 percent of the
respondents reported favourable and highly favourable attitudes.
Hundred percent favourable attitudes were reported from the

colleges of Delhi, Jorhat and Vallabh Vidyanagar.

_As one of the main objectives of Home Science education
is to impart education to prepare students for acquiring
hap@y human relationships to develop desirable attitudes and
spiritual values and ideals which are conducive to harmonious
fanily and community life and t0 prepare good citizens and
useful members of the country, attempt should be made to
develop highly favourable attitudes »%# among the students
towards each othefl If, 'Charity begins at honme', pieparation
for 'happy human relationship begins at classroom'. Classrooms
~are the cradles for civilization and democracy and therefore,
students should be encouraged to develop highly favourable
attitudes towards their fellow students which will spread

afterwords to the community, nation and the world.

t

Many classroom problems, discontent and conflict arise

because of unfavourable and negative attitude towards each
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other smong the students. Well planned group projects should
be assigned to the students to give them a chance to work in g
group by which they will be able to know each other better and
educational trips should be arranged\where students meét each
other in informal situations. Individual talents of students
should be given éroper recognition and opportunity to develop
it. They should also be helped to develop sportsmanship spirits
to welcome success but at the same time not to be disappointed
when some one else get the chance. Competitions should be
encouraged but only healthy'competitions. Students should be
provided as many as possible ways and means to understand each
other and develop healthy attitudestowards themselves to under-

stand the world better.

4.5.7 DIFFERENCES BETWEEN COLLEGES ACCORDING TO ATTITUDES
TOWARDS HOME SCIENCE EDUCATION

From the description above it is clear that on an average
more than 86 percent of the respondents exhibited favourable
attitudes towards Home Science education which included 21% of
the respondents whose attitudes were highly favourable. Now the
question is, whether the attitudes of the respondents of all
the coileges under investigation were same or different, as
the colleges scattered over several states and union territories
of the country. Table 35 displays the differences in mean
attitude scores of the respondents towards different components

of Home Science education according to their colleges of study.
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Table 35 presents the mean attitude scores of the
respondents towards philosophy, scope, function, teachers and
students of Home Science accofding to their 14 colleges of

study.

Regarding philosophy highest mean score: was reported
from Ajmer (45.73), followed by Jorhat and Ujjain (45.25 each)
and minimun from Pantnagar (41.00). Mean attitude scores
reported from Baroda, Bombay, Hyderabad and Vallabh Vidyanagar
were not encouraging (below the total average mean) though
much higher than the neutral point (33.00),which showedthat
respondents attitudes towards philosophy of Home Science educa-

tion were positive.

Mean attitude scorer representing attitudes towards scope
was highest from Ajmer (36.3%6), followed by Vallabh Vidyanagar
(36.11), and least from Ludhiana (30.65). Mean attitude scores
reported from Ujjain and Hissar were discouraging. (Below
neutral point), and Baroda, Pantnagar and Hyderabad were just
above the neutral point reflecting marginal positive attitude

towards scope of Home Science education.

For function highest mean attitude score: was from Delhi
(81.58), followed by Ujjain (80.75) and lowest from Baroda
(72.47) and Bombay (72.45), Mean attitude scores reported from
Ajmer, Chandigamh, Paninagar and Vallabh Vidyanagar were not
distinetive but much above the neutral point (60.00), depicting
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positive attitude of the respondents towards function of Home

Science education.

As far as the attitude towards teachers were concerned
meximum mean scores were reported from Jorhat (39.25), followed
by Delhi (37.18) and lowest again from Baroda, Hissar, Ludhians
and Ajmer, though above neutral point (27.00), expressing

positive attitude towards the teachers of Home Science.

Respondents' attitude towards Home Science students were
digstinctively positive with highest mean scores from Delhi and
Jorhat (both 38.7) and lowest from Baroda (34.51),which was

again much higher to the neutral point (30.00).

From the discussion of the findings above it is clear
that respondents from Barode depicted least positive attitudes
towards all the 5 components of Home Science followed by Pant-

nagar, Vallbh  Vidysnagar and Hissar.

It is little shocking and somewhat unexpected from the

respondents of Barode, as Baroda is one of the oldest and widely

known Home Science institution, which has recognition not only
in India but in several states of America, and the only Home
Science ingtitution in Indis having all the five full fledged
departmenégupto d%ctoral programme with maxiﬁum numnber of

students' strength.
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As research studies conducted in India as well as in‘
other countries showed that sttitude towards the discipline
and the institution of study is highly relgted with the
educational achievement of the students, teachers as well as
the educational administrators should take measures to develop

favourable attitudes among the students towards the different

components of Home Science,

It is a common comment heared now-a~days that in the
Faculty of Home Science, Baroda, quality of education provided
to the students are poor and therefore the standard of the
ingtitution is deteriorating, and that may be one of the
reasons which made the students to show lowest positive

attitude towards the Home Science education. ;

The other colleges, respondents from which depicted
lowest positive attitudes were Pantnagar, Vallabh Vidyanagar
and Hissar. It is. somewhat understood to these colleges
(though it is not expected), because these colleges are
situated in the remote corners of the country where communica-
tion for the students with outside world of Home Science are

very limitesd.

All possible audio-visual media in addition to formal and
informal education should be utilised for proper publicity and
to develop favourable attitude towards the discipline of Home

Science. As Home Science ig still in the stage of infancy
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compared to other disciplines of education there is every
possibility of its ricketic growth if not be the vietim of

infant mortality.

Another serious note to mention here is that, though
Home Science is getting wide publicity in India and enthusiasm
prevails everywhere and at all levels to open Home Science
institutions, it will never get expected recognition and
status as other disciplines mainly because Home Science
education concerns with women only. Its status will be like
wonen's status in every sphere, guaranted right to equal
opporfunity but only on theory, in practice it is a far cry
(having lots of de jure privileges and very little de facto
rights). Society is still male dominating and it is a male

world.

The Home Scienbtists themselves should try to bring it ,
up to the standard and maintain it at any cost. The students
gshould be provided with that type of education which will
inculcate in them dynamic approach, risk taking attitude,
readiness to innovate, promote n;w venture and raise the resource
for it. They should be given proper training to acquire
capacity and competency to handle any situation effectively.

In order to equip them with this type of education the ground
should be prepared, and ground will be ready once they are

properly motivated to learn and to achieve. high. Unless they
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have a highly positive attitude towards the discipline no

learning will take place as one wish on the students.

I4 is only through a process of education and training
attitudes are buiﬁgup° 1f Home Scientists are unable or fail
to do this ~— to 1lift Home Science to the status of other’
diseciplines, there is every possibility of wiping it out.

It is the class room where the future of Home Science rests.
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4,6 Description of Respondents' Job Aspiration

The problem of choosing a sulitable occupation has been

a matter of great importance, because occupation is one of the

basically important factors of human life.

In the fast changing society, a man with expertise
knowledge of to-day, may become a common man of to-morrow with
limited information. As such, it is very difficult to predict
the future of a particular occupation after 10 years. It is even
more difficult to estimate what type of experts will be needed
after a decade, the new era demands that the individuals
should be trained in such a way that they themselves find a way
t0 enrich their talents under varied circumstances, are
independent and can become experts in certzin spontaneously

aroused situations.

According to Super's (1957), self-concept theory, the
selecti;n or aspiration of an occupation is a medium through
which personality expresses itself. But, women's gainful
employment is a very recent phenomenon in our country. For
women, choice of job is limited and it is all the more limited
for Home Science graduates, because professionalization of Home
Science itself is a recent origin in India. Therefore, even
Home Science graduates are eligible for a wide : variety of
jobs, people (including employers and Home Science graduates

themselves) are not aware of this eligibility. Under the
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circumgtances it is difficult to say whether Home Science
graduates or women as a whole have a scope to choose a job

through which they can express thelr personality.

The choice of an occupation is an expressive act which
includes motives, abilities, informstlon or knowledge,

personality and work Qalue.

It is very trueithat meny of the respondents may not get
the job they aspired because of scarcity of jobs or lack of
knowledge about availability. There will be thus very little
choice left for them and iniactual practice they will accept

any Jjob aveilable to them.

Every Home Science graduvate is : expected to be employed
80 that she can contribute towards the expansion of this field
of study and therefore, it was assumed that the respondents
of the present investigation who have specialized in wvarious
brenches of Home Science education, will enter the occupation,

which would be in line with their branches of specialization.

It was considered necessary to study the job aspirations
of the Home Science students because a clear perception of their
future vocational aspiration can make their studies more meaning~
ful. It is vitally important, therefore, to know the students'
‘job aspirations, so that parents and teachers can help them to

build up = better future.
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Aspiration for higher education

The responses revealed that 6751(75%)9respondents wanted
t0 go for higher education after their first degree 1n Home
Science, out of which 511 (56.78%), respondents wanted to go for
post-graduate courses in Home Science and remaining 164 (18.22%%
respondents wanted to go for short term certificate and diploma
courées in Home Science related areas like hotel management,
interior decoratiog, textile designing etc. Two hundred and
twenty five (25%),respondents did not want to go for higher
education. Table 36 shows the distribution of thé respondents
aspiring and not aspiring for higher education according to
their 14 colleges of study.

It is clear from the Table 36 that the highest number of
respondenté’who did not aspire for higher education were from
Vallabh Vidyanagar (60%), followed by Ujjain (42.5%) and
Udaipur (40%). Lowest numbers were from Delhi (6.7%), Jorhat
(10%), Ajmer (12.1%) and Bombay (13.9%).

Out of the total 225 respondents who did not aspire for
hiéher education 134 (14.89%), reported that they did not want
t0 go for higher education as they will be getting married; 65
regpondents (7.22%),thought graduation is enough education for
the girls ané 24 (2.66%),respondents reported that their parents

do not want them to study more.
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In spite of the changing socio-economic condition, women's
education and their entering into the jobs, marriage was found

to be desired, needed and sought for by the educated women.

Goldsen et al (1960), found that marriage and a family still _
come first for a sample of American college students in 1960. ‘A
dedicated girl is a deviant; in a resl sense she is unwilling\to
conform to her sex-role as American society defined it' (Goldsen,

1960).

In a survey of the students of Delhi University, it was
found that women students of the present generation were less
interested in career ahd intellectual pursuits than of the
previous one. The survey pointed out that a large majority said
that marriage rather than e career is their first priority after
graduation (The Illustrated Weekly of India, 1971). ‘

A recent study report issued at the First National Conference
on Women Studies (Sunday Standard, 1981), revealed that though a
large proportion of parents sccept the need of educating their
daughters, the subordinate status of a daughter in comparison to
that of a son, in {the family leads to disparity in the education

of boys and girls.

However, there may be many reasons which make women not to
agpire for higher education and parents to stop their daughters

to go for higher education, but definitely one of them is the
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social norms governing education and status of women.

It is an encouraging sign that the number of respondents
who did not want to go for higher education was less (25%),
comparing to the studiés cited above and the parents who did not
want their daughters to go for higher education was least (2.66%),
in the present investigation, we may hope that very soon they
would totally be disappeared.

Agpiration for job

Out of the total 900 respondents 682 (75.78%), wanted to go
for job. $hey had given various reasons for aspiring for jobs,
but the most striking one was that they wanted to become
independent economically. Table 37.1 and 37.2 represgnt the
reasons for which responéents aspired or not aspired for jobs ’

according to their colleges of study.

From the Table 37.1 it is clear that out of the total 682
respondents, who wanted to go for jobs 395 (43.88%), respondents
aspired to go because they wanted to becomehindependent economi-~
| cally; 227 (25.2%l,respondents thought working women held high
social position which encouraged them to aspire for jobs. In her
study Kapur (1970), found that 9 percent of the women working
because of an ambition of a career or to achieve a position or
status of her own. Other investigation also showed that educated
women work not only because they were compelled by the economic

pressure but also because they wanted to be economically independent
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and to have an individual status of their own (Mahajan, 1966;
Goldstein, 1972).

In the present investigation only 8 respondents reported
that they aspired for a job because their parents' wanted them
to go for jobs. Here, one is not very sure about the respondents'
own aspirgtions ¢ whether they themselves too aspired for jobs or
they intend to have inspite of their reservations, because their

parents wanted them to go.

/

Again, one should not believe that all the 8 parents who
wanted their daughters to take up a job, approved or advocated
women working outside the home, but could be because of their
earnings: once the daughter is employed, she will share the economic
burden of the parents. One has reason to believe as Kapur (1974),
found out and stated :

Working girls had problem of getting married.
Their parents-were not interested in their
daughters' getting married, and they postponed
their marriages because, if their daughters got

married, the parents would not get their
daughters' earnings.

Table 37.2 showed that 218 (24.22%),respondents did not
went to go for jobs. Grigg and Middleton (1960); also found out
that an overwhelming majority of their respondents who were
ninth grade girl students in Florida reported their choice is to
'remain as housewives rather than to seek jobs.'

Arora, Bhattacharya and others (1963), in their study on

unmarried women typists, clerks, stenographers and telephone
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operatora working in Bombay found 60 percent of the respondents
serving as a step-gap service till they got married. Another

findingg of this study wes that 'no one wants to be a career

wom@h'.

Ross (1976),reported from the history of 172 women students
who had graduated from a college of Home Science in Bangalore
with professional training, only 42 worked, some of them for a
relatively short period of time.

Ross (1972) felt, 'Gaining a degree may assist an Indian
girl in bargaining for a husbend. Menon (1973), also made similar
observations when she stated :

The majority of the girls of the elite class who
generally go in for higher education seen unmindful

of the social responsibility. Por them it is an asset
in the marriage market.

Table 37.2 shows 83 respondents (9.22%); reported that
they did not want to go for jobs because, their parents do-

not want them to - go for jobs.

It makes clear that thoﬁgh the place of women in society
varieg from culture to culture, the discrimination against
women in public activities 1s certainly not limited to any one
geographic area or cultural region, it occcurs everywhere, highly
developed as well as under developed countries. In some places
it is the result of long standing cultural traditions, in other

places it takes a more subtle psychological formé. Women in
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German-speaking region have long borne the strain of the three

'K's (Kinder, Kirche, Kiiche), and women in China the brunt of
| .

wooden shoes. In India too, the controversial Hindoo law giver

Manu proclaimed that 'women should never be let free.'

The investigation revealed that though the nuwber of
parents who did not want their daughters to go for higher
education were very few (2.66%), the number of parents who did
not want their daug#ters to go for jobs were almost four times
greater (9,22%). It showed that the parents did not mind their
daughters getting higher education but did not want them %o
become economically independent by holding a job. Probably, they
consider higher education as stop-gap till they got match for
their daughters. Even then, it could bé considerea a good sign

. a8 the education their daughters are getting could be utilized
in future if necessity ariséiinstead of sitting idle at home,.

The number of respondents who thought 'working women do not
£ind time to attend to their domestic duties' (5.44%), and
'working women are neglectful of their social duties' (4.22%),
were also not negligible. It may be because of the tradition
where women were teught from a$\young age that their destiny
is to be wife and mother, and that these domestic roles should
take precedence over all other roles, including occupational one.
It is true not only to Indian women, even in highly developed

countries in America, women carry the same fate which is very



well-echoed in Fowlkers (1980), 'Behind Every Success : Wives
of Medicine and‘Academies' :
' . . . the lives of women are determined by
the fate, a fate that men accept as legitimate,
and that women accept as unavoidable. The latter
spend their years in drudgery, busy around the
clock with activities that make no demands on

their intelligence, znd they often say they like
it’.

B The number of respondents who thought 'working women are
suspected to have doubtful morality' and that is why they did
not aspire for a job also could not be ignored (1.8%). It shows
that when we talk of attitudes towards working women, it

will be wrong to think that these are only of men to women: These

includes the attitude of women as well.

Job greferences

In the present ers, it makes one bet his eye in wgnder
whether it is apt to brand women any more as 'weaker sex' for,
it has been well established that the women are equally if not
more efficient in many a field except perhaps for the muscular
supremacy of man. Experts have reasoned that women have been
blessed with more enduring capacity‘than men. It appears as
though as the traditionél and orthodox school of thought that
thig was man's world, made for them, run by them and meant for
them, that brought in the pointer of 'weaker sex' amongst the

people.
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During the last world war, the gallantry of the women
war-workers added a new dimension to the man power resources of
the belligerent countries. The importance of women in the war
effort was well said by President Roosevelt (1962). 'Don't
talk to me about man power any more because the man power

question has been solved by women power’.

In India too, people witnessed Indian women working
hand-in~hand With men at the time of freedom struggle. The
laudable act of women throughout the world with a new sense
of responsibility in displaying their courage in time of
emergency contributed to no small extent to the very survival

of many a country.

The position of women in the econ&mic life in India also
altered profoundly in the twentieth century. The past two
decades have seen concurrent occupational and domestic role
occupancy become the model pattern for women, as it traditionally’
has been for men. Spiraling inflation, legislation and
litigation attacking sex discriminaéion and the feminist movement
are but some of the factors that have led million of women into
the occupational sphere. Despite their 1argé numbers and
‘broadening occupational opportunities women still tend to
clustei in occupations traditionally assigned to their sex
(Blazall and Reagan, 1976; Hauser and Featherman, 1977). Without

question, many women hold 'female' job unwillingly, forced by
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d;scriminatipg practices to accept the traditional sex
segregation of occupations. But 'many women never find
themselves overtly barred from a specific job because they
are female; they have been challleled away from those

occupations much earlier' (0'Leary, 1974).

Recent researches also had shown that female adolescents
)tend to have occupational aspirations which parallel the sex
segregation of adult attainments, and that this tendency is
more pronounced for older adolescents (Astin and Myint, 1971;

Harman, 1971; Rand and Miller, 1972; Rosen and Aneshensel,1978).

The investigation revealed that 250 respondents (27.78%),
aspired to become professionals, that is, they wanted to open
nursery schools, cooking classes, ready made garment shops
ete. Two hundred and thirty eight respondents (26.44%), aspired
for teaching jobs followed by 64 respondents (7.11%),who
agpired for the administrative jobs of all India cadre. Table
38 depicts the respondents' job aspirations according to

their 14 colleges of study.

Tab;e 38 depicts that maximum number of respondents who
did not aspire for jobs were from Vallabh Vidyanagar (60%),
followed by Ujjain (42.5%), and Udaipur (40%); minimum numbers
were from Delhi (6.7%),followed by Jorhat (10%),and Ajmer
(12.1%).
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The Table further depicts that majority of the respondents
" aspired to become professionals. As Chandra (1980), observed
that the trend 'latest movement in Home Science is to prepare
students for self—employment'; these students are perhaps
very much aware of the unemployment problems, and instead of
adding number to the‘mounting millions', thought it best to
open their own business or they may be confident enough that

they will do well in a business than any other job.

Teaching is the job perhaps society appreciates most
for women. In many developed countries where higher education
and jobs have opened up for women in recent decades it is
notevworthy that women tend to concentrate on certain kinds of
services which may be seen simply as an extension of their
domest;c spheres like school teaching, nursing, sewing and
similar activities of a subordinate nature. This study too
revealed similar findings as second majority of the

respondents ( Table %8 ),aspired to become teacher.

Abrahem (1971), reported too, that the average estimate
of working Home écientists in India was about 10 percent of
all graduates and an average of 55 percent of M.Sec. graduates.
The majority of the working Home Scientists taught at Home

Science institutions.

Saraswati's (1974), study also have similar findings. She

reported that out of total 128 Home Scientists employed in the
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the district of Baroda, 98 (76.56%), were on the teaching jobs.

A casual study of the newspaper advertisements revealed

that Home scientists are called mainly for teaching jobs.

Falk, -Falkowski and others (1981), found out from their
study that relative proportion of young mothers and fathers
aspired to teaching among all professional occupational choices.

In the present investigation sixty four respondents (7.11%;
wanted to go for administrative jobs of all Indiza cadre; 18
respondents (Z%% for séate civil services but none for the
'Police services'. Pifty nine respondents (6.6%), aspired for
fhe jobs of cl%?ical and related work (private secretany,lair

hostess, receptionist and clerk).

According to the figures presented by the D.G.E & T*(1975g
clerical work or job including stenographers and typists
comprises 15 percent of India's professional women which comes

next in number to the profession of teaching.

Only 7 respondents (0.77%), aspired for the job of house-
keeper. Of course, in Indias, the job of female housekeeper is
not very common and therefore the respondents were not aware of
it. Another reason may be it is considered as the job asbsolutely

for men.

*
Director General of Employment and Training, Ministry of Labour,
Government of India, New Delhi.
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From individual col;ege;?ﬁkghegt number of respondents
were from Delhi (60%), who aspired for the teaching job, 1
followed by Bombay (45.2%),who aspired to become professionals.
\Highest number of respondents who aspired for the administrative
job of all India cadre came from Jorhat (20%),and lowest from

Vallabh Vidyanagar (2.9%).

It shows that though previous research studies reporfed
teaching as the most absorbing job for Home scientists, as far
as present investigation is concerned, is no more an attractive
job, though regpondents from Delhi agpired for it highly, they
may be impressed by their teachers for one or the other reasons
and not for the glamour of the job. Several reasons for not
aspifing for teaching may be (1) lack of dedicated teacher who
could impress students and attract them towards the profession;
(2) with the growing unrest of the student it is no more a safe
and secure job, (3) strenuous, compared to meny other jobs of
equal status; (4) salary and other facilities are not‘attractive;
(5) political pressure for internal administration policies
like appointment of teacher and admission of students and
(6) apathy of the general publiec.

¢
Rﬁ&m respondents who aspired for clerical and related jobs,
V. highest numbers were from Udaipur (1%.9%), followed by Baroda
(12.2%), and Bombay (8.6%), only with a difference that

respondents from Baroda and Bombay wanted to become air hostesses
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and receptionists and Udaipur as clerks. Perhaps the respondents
from Udaipur aspired for an easy going and peaceful job whereas
from Baroda and Bogbay aspired for challenging jobs. Another
possible reason may be respondents from Udaipur were not aware of
theﬁglamour of the jdbs of air hostess and receptionists which

could be looked down upon by their traditional society.

From the Table 38 it is apparent that there is a great
discrepancy among the respondents from different colleges in their
job aspirations. This may be because of - set up of the college,
its environment and the background of the student population.

Students too, may not,well aware of the jobs available for them

A
and their eligibility. Here, a course on 'job opportunities' for
Home Science students could be suggested with the B.Sc. Home
Science programme. Vocational guidance and counselling services

of the universities also could help the eligible would be graduate
job aspirants. The Universities should strengthen their vocational
guidance and counselling services to offer precise information and
guidance to the needy job aspirants. Data relating to man-power

availability and needs in various jobs should be made available

on a continuous basis to the students.

Home Science colleges should organize seminars and extra-

mural lectures on job opportunities for Home Science graduates.

It is also an unpleasant truth that many Home Science

graduates after their first degree in Home Science go to other

courses for higher study when they realised that with a post-
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graduate degree in Home Science, they can aspire only teaching

jdbs, where again, upward mobility is very slow. Students should
be made aware of job availabilities either than teaching and
encourage to go for teaching an& other Home Science related
jobsopen for them at any sphere and make themselves useful for
the nation in a constructive way to build not only a happler

home but also a happier and healthier nation.

Chances and efforts made to get the aspired job

Out of the total 682 respondénts who aspired for jobs,

451 (66.14), were not very confident to get the job they aspired,
218 (31.96%), absolutely sure to get the job they aspired for
and only 13 respondents (1.9%),thought that they were not going
to get the job they aspired ‘for.

Two hundred and fifty respondents (37.78%), reported that
they were putting a 'very great effort' to get the job they
aspired for; 384 (56.3%){ reported putting 'average effort' and
41 (6%), were reported putting 'no effort at all'.

It showed that though the respondents aspired to have a
particular job it does not matter much, even if they did not
get it. It further carried the meaning that the students were
not motivated to have a job. Only 13 respondents reported that
they were no§2€§ get the job they aspired for, but 41
respondents reported that they were not putting any effort to
get the job they aspired for. One could assume that 9 respondents
were not expecting to get the job they aspired therefore they
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were not putting effort but remaining (41 - 13 = 28) respondents
expected to get the job they aspired for.

Dream dJob

The éuestion, ‘which job would you plan to go after
completiné your education' revealed the respondents’
occupational goal towards which the respondents actually
aspired. Their real occupational aspirations were assessed by
their respond to the above mentioned questiog. They were also
agked to indicate their most desired aspirations, in order to
determine if there was any goal which would not reveal itself .
in reality but in fantasy. This goal was explored by the
guestion, 'If it is possible for you to have any job in the
world, what job would you choose after completing your education ?
Table 39 depicts the respondents' dream job and the job they

aspired.
Vs

Table 39. Frequency and Percentage of Respondents'
Dream and Aspired dob

List of Jobs ?ream Jo; A;pired J;b
IAS 73 10.70 64 9.38
State Civil Service | 13 1.91 18 -~ 2.64
Professional 257 37.69 250 36.66
Executive 46 6.74 46 6.74
Teacher 214 31.38 238 %4.90
Clerical and Related work 67 9.82 59 8.65
House Keeper 12 1.76 7 1.03

Total 682 100.00 682 100.00
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It is evident from the Table 39 that there were not much
differences between the dream job and the Jjob asplred by the
respondents in reality. Whatever little differences were
thers, it could be because they were not trained for their
dream job; their academic achievement would not allow them to
compete for their dream qob; not possible because of what
psychologists termed 'worldly block' (e.z. to start a business
money is not availlable or easy to get); and the job that does
not give social status like job of a house keeper and the
society doés not appreciste. liore number-of respondents
aspired for the job of a teacher though for many of them it
wes nov their dream job, probably because they thought it is.
comparatively easy among the jobs, soclety apprecilates or =
carries work value.

About their chances of getting the drean job and effort
made by them to get it 71 respondents (10.41%), reported no
chance, 475 (69.65), hold fifty percent chance and 136 (19.94%),
respondents absolutely sure thgt they were going to get the
,Job of their dream. Again, for putting effort to get the dream
job 66 respondents (9.68%l9reported ‘no effort at all', 369
(54.10%0?respondents 'average effort' end 247 (36.22%), reported
putting 'very great effort' to get their dream job.

One may assume that for this iast category of respondents
who reported putting ‘'very great effort' to get the job of their

dreaﬁ were highly motivated to get the Jjob, and their dream job



and the job they aspired for were the saume.

Three hundred and fifty two respondents (51.61%),
reported that they inspired for the particular jobs of
their dream because they felt that it is the best profession
for girls, 126 (18.48%), felt it is challenging followed by
122 respondents (17.88%), who preferred it because it is
highly paid and therefore, éarried high social pregtige.

A Table 40 ddstribuves the respondents and the factors that
inspired them for the particular jobs according to their 14

colleges of atudyit&i)@amza;fhg,

It is evident from the Table 40 that though number of
factors in the environment exercised their influence in the
job aspirations of the Toependents majority’ (69.5%L”?spired
for particular jobs because they felt it is best profepsion
for girls and highly paid. Highly paid jobs carry social
prestige. It meant that respondents were well aware of the
fact that occupational status brings social prestige. One
hundred and twenty six respondents (18.5%X,reported that
they were inspired because it is challenging. It showed that
they were adventurous and like to take risks. Only 8
respondents inspired by the factor tﬁat it gives power and
11 respondents because it is dealt by women. The Tgble 40
further clarifies that the students did not henker after

power and %’é’é not bound by social stigma.
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Parents' Consent

When the respondents were asked whether they discussed
with their parents about their preferences for these particular
jobs and interests for it, 148 (21.71%), reported that they
did not discuss with either of the parents and four more
respondents (O.6%Q,reported that they had discussed it only
with their fathers. Out of these 148 respondents 46 (6.7%),
reported that they did not discuss because, they found it
immaterial, as they were not academically trained for their

particular dream jobs.

When the respondents, those who had discussed their
preferences for the particular job with their parents were
asked how their parents reacted 306 respondents (44.87%),
reported that they encograged them which included 35‘56
mothers too, 176 (25.81%% reported that their parents said
it alright, whereas 15 (2.19%),fathers and 30 (4.39%),mothers
tried to prevent their daughters to go for the job they @reamt

as reported by the respondents.

One may assume from the picture above that neither of the

parents overshadowing each other and have equal authority over
their daughters as more or less equal number of respondents

discussed the matter with both the parents.

Whatever the reason may be, it is an enlightening sign

that the parents encouraged their daughters to become economically
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independent. Once a woman 1is economically independent, she
can make important individual decision, exercise her power
in femily matters and it also widen her knowledge and
broaden her vision as Kapur (1974), stated :

A girl should be made to understand that for

her own development, it is necessary that she goes

out of her home, meets the world, influences it,

and ." . influenced by it. She should also be made

to realize that economic independence facilitates

bringing about sex equality, and that if a woman

is economically a veritable parasite, she can never

claim an equal status with a man.

The investigation further revealed that more number of
mothers kept quiet when discussed about the jobs of their
daughters' dreams. It may be because they never made decisions
or they were never given a chance to make decisions; another
possible reason could be they did not know anything about the

job their daughters aspired or dreamt, because of the limited

communication with outside world.

Highest number of respondents (90.3%),who discussed
with both the parent: equally came from Hisgsar, followed by
Agra (90% father; 86.6% mother); highest number of respondents
who discussed more with father (95.7% father; 78.3% mother),
were from Ujjain followed by Jorhat (77.8% father; 44.4%
mother). This discrepancy may be because the respondents from
Ujjain and Jorhat saw the father as the decision maker of the

family and mother as a silent supporter.
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The nuwmber of respondents who discussed equally with
both the parent: were from Hissar (90.3%), Delhi (82.1%),
Chandigarh (81.3%), Vallabh Vidyanagar (78.6%),and Hyderabed
(71.4%). It seemed respondents from these places saw both the
parents taking equal share while making decisions.

Highest number of respondents who did not discuss with
mothers were from Jorhat (55.6%),and who did not discuss with
fathers were from Baroda. Lowest number of respondents who

did not discuss with mother were from Hissar and ﬁith father

. were from Ujjain (4.3%). |

As g whole, the picture shows that respondents from

The maximuwm

‘Baroda were enjoyed m3§i freedom to decide their career and respondents
from Ujjai;:feast freedom or no freedom at all to make decision
regarding their career among all the colleges under the

investigation.



4.6.1 SIGNIFICANT DIFFERENCES BETWEEN COLLEGES ACCORDING
TO JOB ASPIRATIONS

As mentioned earliier that the colleges from which data
were collected for present investigation distributed over
several states and unior berritories and the respondents were
spread: © all over the country, it was decided to find out
whether they were different in their job aspirations and if
different how much different. Table 41 and 42 represent the
mean scores, standard devistions and differences between

colleges according to job aspirations.

Table 41. HMean scores snd Stendard Devigtions of the
Colleges according to Job Aspirations

Names of the Colleges Mean SD

Institute of Household Arts and Home

Science, Agra 2.29 2.029

Sophia Girls' College, Ajmer %.19 1.894
Faculty of Home Science, Baroda 3.05 2.019
SVT College of Home Science, Bombay 3.28 1.856
Home Science College, Chandigarh 2.89 2,035
Lady Irwin College, Delhi 4.13 1.613
College of Home Science, Hissar 2.87 2.067
College of Home Science, Hyderabad 2.78 1.823
College of Home Science, dorhat 3.5 2.121
College of Home Science, Iudhians 2.96 2.139
College of Home Science, Pantnagar 3.28 2.0

College of Home Science, Udaipur 2.62 2.441
Government Degree College, Ujjain 2.1 2.228
gfgyzgiézfe of Home Science, Vallabh 1.46 2.077

For the whole population = 2.88 2.024
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From the Table 41 itjis evident that respondents of
Delhi exhibited maximum aspirations followed by Jorhat and
respondents of Vallabh Vidyanagar showed least aspirations .
followed by Ujjain. Table 42 gives a cleaé?bicture of the

differences between colleges according to job aspirations.

From the Table 42 it is evident that respondents from
two colleges were sitrikingly different than others in their
job aspirations. One college was Vallabh Vidyanagar significantly
different from all the colleges excépt Ujjain and Agra. The
other place was Delhi which differed signigicantly from all
the colleges except Jorhat. Thése differences were somewhat
expected as only 6.7 percent of respondents from Del@i did
not aspire for jobs whereas as high as 60 percent of
respondents from Vallabh Vidyanagesr wanted to become house-
wives instead of seeking an employment. Again, Delhi is the
cap;tal city where students are open to so many different
avenues other than their own college and Vallabh Vidyanagar
is a small town whose inhabitants are mainly Gujarati
business community. Delhi 1s a cosmopolitan city whereas
Vallabh Vidyanager is a traditional town where life is calm
and peaceful. It is an agricultural based fown where house-
wives hardly have time to spend as city's unemployed women
after managing the household, only they‘are not gainfully
employed outsi@e the house. That may be one reason why the

respondents from Vallabh Vidyanager did not want to have g



job. Next to Vallabh Vidyanagar came Ujjain, the respondents
from which were significantly different from several other
colleges under the investigation. Again, which is also perhaps

more Oor less same reasons discussed for Vallabh Vidyenagar.

Another reason could be the origination of the students.
In Delhi, respondents comprised of students from 211 over India
but in Vallabh Vidyanagar all the students were Gujarati and
living in the same place and in Ujjain too all the students
from Madhya Pradesh again living in Ujjain only. Therefore,
less mobility in communication and culture transmission which
made the society less advance and more traditional. Respondents
from Jorhat, Hissar, Hyderabad, Iudhiana, Pantnhagar and Udaipur
looked more or less similar in their job aspirations as

differences were not significant.

These students could be given chances to meet their
fellow students of the other parts of the country through
excursion and conducted study tours for exchanging views and
ideas. Summer camps also could be organized in retation in ‘
different Home Science colleges t0 make the studendis aware of
the happenings of outside world, different job opportunities
for them, anéd the advantages of becoming economically independent.
Literature on job opportunities and picture of successful
career women also should be displayed in the college notice

boards.
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4.7 Relationships between the Varisbles under
the Investigation

The preceding descriptions and discussions elucidated
that the respondents were governed maeinly by modefn norms;
mbderately motivated towgrds academic achievements; their
attitudes towards Home Scienece education were favourable;
majogity aspired for careers and belonged to medium achievement

level.

i

‘ These findings further explained that respondents were
differen$ in their perceptions of norms, academic achievement
motivation, attitudes towards Home Science education and job
agspirations according to their colleges of study, though not

equally and everywhere significantly.

As the main objective of the investigation was to find
out the social norms, academic achievement motivation and
at%itudes related to academic ach;evement and job aspiration
it was considered essential to find out the re;ationships
between the variables under study and determine which variable
contributes maximum towards the prediction of academic

achievement.

Although actual relationships, between measured variablesin

psychology and g&ucation are by no means simple, in this
investigation an attempt was made to find out how the variasbles
are interrelated and the strength of the relationships to each

other and to the dependent variable.
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4.7.1 RELATIONSHIPS BETWEEN RESPONDENTS' NORMS PERCEPTIONS
AND OTHER VARIABLES OF THE INVESTIGATION

It was hypothesized that there will be significant
relationships between respondents' perceptions of norms and
other variablgs of the study. In this section an attempt was
ma@e to find out whether the variables were significantly
related or only associations were there; if significantly
related, whether these relationships were positive or negative

are discussed with probable explanations.

Relationships between Respondents' norms Perceptions and

Their Parents' Norms as perceived by them

As heredity and environment both play important role in
the behaviour of individuals, it was understood that there will
’be highly significant positive relationships between the
respondents' and their parents' perceptions of norms. One
reason for these highly significent positive relationships
may be that, the students themselves marked the checklists on
behalf of their parepts, therefore, whatever was reflected in
this investigation, one cannot accept as actual behaviour, but

can accept as inferred behaviour.

The present investigation revealed highly significant
positive relationsh@ps between the perceptions of norms governing

education, occupation, marriage and soclal status of women,
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by the respondents and their parents ( Table 43 ).

Table 43. Relationships between Respondents’and
Their Parents' Norms Perceptions

Clusters of Norms Relationships

Traditional norms governing education 0.603 ¥*%*%
Modern norms governing education 0.602 w**n
Traditional norms governing occupation 0.571 %%+
Modern norms governing occupation 0.571 ¥*%%
Praditional norms governing marriage 0.305 #x#*
Modern norms governing merriage 0,308 #*x**
Traditional norms governing social status 0.652 ##+
Modern norms governing social status 0.651 ###

®&% highly significant“at .001 »

Table 43 reveals that though the relationships hetween
respondents' and their parents' norms perceptions were very
highly significant., positively for the norms governing
education, occupation and social status, the relationship was

less highly significant for the norms governing marriage.

Various research studies also showed that among all the
social institutions marriage has undergone tremendous changes,
though most of the studies revealed that respondents preferred
arranged marrisges to choice marriages (Kapur, 1974; Wadhera,
1976; Khanna and Varghese, 1978), unlike the respondents of

the present investigation who preferred choice marriages.



<i6

It further reveals the less existence of intergenera-
tional strife which is a welcoming sign as a smaller gap
between the generations results in lesser conflicts between

them.

Relationships between Norms Perceptions and Academic Achieve-

ment Motivation

Tables 44.1 and 44.2 represent the correlation between
the norms perceived by the respondents and their parsnts
governing education, occupation, marriage and social status
of women and academic achievement motivation of the
respondents.

Table 44.1 Relationships between Parents' Norms

Perceptions and Respondents' Academic
Achievement Motivation

Clusters of Norms Re%a:iggghips
Traditionel norms governing education 0.029
Modern norms governing education = 0.029
Traditional norms governing occupation - 0.030
Modern norms governing occupation 0.030
Traditional norms governing marriage 0.022
Modern norms governing marriage - 0.023

Traditional norms governing social status 0.060
Modern norms governing social status - 0.060
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Table 44.2 Relationships between Respondents' Norms
Perceptions and their Academic Achievenment
Motivation

Clusters of Norms Re%a:iggghips
Traditional norms governing education 0,159 *%
Modern norms governing education - 0.156 %¥%
Iraditional norms governing occupation 0.069
Modern norms governing occupation - 0.069
Traditional norms governing‘ﬁarriage 0.138 **%
Modern norms governing marriage ~ 0.135 *#
Iraditional norms governing social sgtatus 0.163 %%
Modern norms governing social status - 0.164 %+

#% highly significant at .01 level

Table 44.1 shows that though there were associations
between parents' norms and respondentq' academic achievement

motivation'it was not at all significant.

Table 44.2 on the other hand shows highly significant
positive relationships between respondents' perceptions of
traditional norms governing education, marriage and social
status of women and their academic achievement motivation,
which indicated that these traditional norms had influence on
the respondents'’ academic achievement motivation. Highly
significant negative relationships were found between the
respondents’ @ercepfions of modern norms governing education,

marriasge and social status of women and their academic
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achievenent motivation. Academic achievement motivation was
not found significantly related to the respondents' perceptions
'of norms governing occupation either traditional or modern,

though associations were there.

These positive relationships between traditional norms
and academic achievement motivatioyijand negative relationships
between modern norms and academic achievement motivetion: wemse
may be because most of the respondents came from traditional
societies, traditional society is closely knit and thereforey
norms and sanctions were 'cared for' more by its members, but
in modern society every one is a devigtor one or the other way
and norms and sanctions were less 'cared for'. The society is
changing,heading towards modernity. Because of technological
advancements heavy urbanizations alsc are taking pliace which
makes people mor?ﬁobile and migrated to different places in
gsearch of food and job, and society becomes the community with
nulti-cultured, multi-racial and multi-religious norms.
Sanctions disappear from these communities as no one is aware of
their neighbours' norms who came from different regions and are

less concerned to00.

As mentioned earlier students should be equipped with that
type of education which will help them for the harmonious
development within their respective cultural environments. Of

course, it is the educators and educational administrators who
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will decide how much of the traditional practices will be

retained and how much rejected.

Relationshigs between Norms Perceytions and Attitudes towards

Home Science Education

Table 45.1 and 45.2 represent the relationship between
regpondents' and parents' norms perceptions and respondents'

attitudes #owards Home Science education.

Table 45.1 clearly shows that no relationship whatsoever

existed between the parents' norms and philosophy, functions

and teachers of Home Science.

Table 45.2 reflects that no relationship occuﬁfbetween

respondents' norms and Home Science students.

The Tables (45.1 and 45.2), further reveal that with the
scope of Home Science education both parents' and students'
perceptions of modern norms governing occupation and socisal
status exhibited positive relationships. Occupation is one
criterion for assessing social status and therefore they are
interrelated. The scope of Home Science education is modern
because, till recently Home Science was the only professional
education for women after medicine and nursing. On the other
hand, though as a programme of education, Home Science is of
recent origin in India, its philosophy is based on harmonious

group living, and its functions also are centred around home
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and therefore, too traditionsl in the sense since the dawn
of civilization women managed home any how and probably that
was the reason.why respondents' perceptionsof modern norms
governing education, occupatioﬁ and marriage and their
attitudes towards philosophy and function: were negativel&

related.

The Tables (45.1 and 45.2), reveal too, that respondents’
perceptionéjgorms had more relationships with their attitudesi
towards Home Science education than their psrents'. Though
parents' modern norms had shown highly signifioanf positive
relatioﬁships wherever the relationshibs existed and respondents’

modern norms mainly highly significant negative relationships.

¢
From the earlier findings it is clear that respondents’

attitﬁdes towards Home Science education were favourable (though
not equally for all the 5 components under study) and preéent
findings revealed that modern norms had negative relationships
with respondents' attitudes towards Home Sclence education.
Research evidences showed, favourable attitudes towards the
course of study helps in better achievement. It is, however,
difficult to say, at this juncture, whether to expose the
students to traditional environment or these negative relation-
ships are simply because of the traditionality of philosophy snd

funcetions of Home Science education.
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More research should be conducted in this area to find
out clearly the importance and place of norms and their

relationships to attitudes.

Relationships between Norms Perceptions and Job Aspiration

Table 46.1 and 46.2 represent the relationships between
_ parents' norms and job aspirations of the reépendents as well

as pespondants‘ perceptions of norms and their job aspirations,

Table 46.1 Relationships between Parents' Norms
Perceptions and Respondents' Job

Agpiration
Clusters of Norms Relationships
N = 900
Traditional norms governing education - 0.104 *%
Modern norms governing education 1 0.104 #*
Traditional norms governing occupation - 0.124 *#
Modern norms governing occupation 0.124 #%
Traditional norms governing marriage - 0.102 **
Modern norms governing marriage 0.102 #&’
Traditional norms governing social status - 0.125 ##

Modern norms governing social status 0.125 *#

*% highly significant at .01 level
' Table 46.1 depicts highly significant positive relation-

ships between modern norms perceived by the respondents for
thelr parents and their job aspirations, which means parents'
perceptionsof modern noxrms governing education, occupation,

marriage and social status had high influence on the job

i
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aspirations of the respondents. Traditionsl norms were

found highly significant and negatively related to Job
aspirations of the respondents. It indicatedﬂhigher the
traditionality in norms perceptionsnlower the job aspirations,
which was not surprising as in traditional Indian society it
was not considered respectable forué'middle or upper class

women to seek g career or to accept services outside the home.

Table 46.2 Relstionships between Respondents' Norms
Perceptions and their Job Aspirations

Cluster of Norms . Re%a:iggghips
Iraditionel norms governing education - 0.092 *
Modern norms governing education 0.089 *
Traditional norms governing occupation - 0,192 **
Modern norms governing occupation 0.191 ##
Traditional norms governing marriage - 0.105 *#%
Modern norms governing marriage 0.104 **
Iraditional norms governing social status - 0.140 #x
Modern norms governing social status 0.141 **

* highly significant at .05 level
** highly significant at .01 level

And most of the time it was only under the pressure of gross-
economic necessity and under adverse circumstances that woman

. came out to take up gainful employment. This concept of respec-
tablility does mot hold any meaning any longer. To-day, by and
large, it is not considered derogatéry to take up gainful

employment. Various research studies also refealed that older
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generation were in :avour of women's employment (Kapur, 1974;

Wedhera, 1976; Khanna and Verghese 1978).

Table 45;2 depicts the picture of the relationships
between respondents' norms perceptions and their job aspira-
tions. It shows that norms governing education has less
relationship, though highly significant with respondents' job
aspirations than the perceptions of other norms under the
investigation and job aspirations of the respondents. Khanna
and Verghese (1978),also found that student group is less
favourable towards women's employment. Some are apprehensive
about their capacity to ge? a job. A few even feel a woman need

not necessarily take up a job just because she is educated.

However, the present study exhibited highly significent
relatiohships between the respondents' perceptionsof the norms
governing occupation, marriage and social status and job
aspiration. It further exhibited that with the perceptionsof
modern norms all the relationships were positive and with the
perceptionsof traditional norms all the relationships were
negative. Which ig an epcouraging sign as stated earlier and
contradictory to the findings of the researches conducted by
Goldstein (1972), and The Illustrated Weekly of India (1971),
where respondents reported that marriage rather than a career

was their first priority.

o
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The present investigation revealed that respondents
were highly governed by modern norms and their modern norms
perceptions were highly significant and positively related to
job aspirations which indirectly revealed that respondents
did have a2 mind to be employed.

Relationships between Norms Perceptions and Academic

Achievement

Table 47.1 and 47.2 represent the relationships between
parents' norms ss perceived by the respondents and respondents'
academic achievement as well as respondents' perception of norms

and thelr academic achievement.

Table 47.1 Relationships between Parents' Norms
Perceptions and Respondents' Acadenmic

Achievement

Clusters of Norms Re%a:iggghips
Traditional norms governing education ~ 0.104 ##
Modern norms governing education 0.104 ¥**
Iraditional norms governing occupation - 0.006
Modern norms governing occupation 0.006
Ireditional norms governing marriage 0.022
Modern norms governing marriage - 0.022
Iraditional norms governing social status -~ 0.158 #+
Modern norms governing social status 0.158 ##

*#* Significant at .01 level



Table 47.2 Relstionshipsbetween Respondents' Norms
Perceptions and their Academic Achieve-

ment

Clusters of Norms Re%aiiggghips
Iraditional norms governing education - 0,227 **
NModern norms governing education 0.228 #**
Traditional norms governing occupation ~ 0,144 *%
Modern norms governing occupation 0.144 #**
Traditional norms governing marriage ' - 0.070
Modern norms governing marriage i 0.067
Traditional norms governing social status - 0,208 **
Modern norms governing social status 0.208 **

** gignificant at .01 level

It is evident from the Table 47.1 that norms as perceived
by the respondents for their parents governing education and
social status exhibited highly significant and positive

relationships with respondents' academic achievement.

Tablé 47.2 shows that except the norms perceived by the
respondents governing marrisge, all the other norms under the
present investigation exhibited highly significant positive
relationships with academic achievement of the respondents.

It is evident from the Table that relationship was highest
with modern norms govgrn;ng education and academic achievement.
Though norms governing social stgtus to0, contributed highly

to the academic achievement,. © modern norms governing education
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exhibited highest contribution.

Education is the only weapon which can make women
modern. Education could not only make women aware of their
rights and responsibilities of a good citizen but also to
change thelr attitudes towards modernity.

Various research stﬁdies ( Kapur, 1974 ; Wadhera, 1976;
Khanna and Verghese 1978 ), also showed that highly educated
women were more favourably oriented towards freedom from
traditionality. Therefore, students should be provided with
that education which will enable them to replace prejudice

and sentiment by realism and objectivity.

RESPONDENTS
4.7.2 RELATIONSHIPS BETWEENAAGADEMIC ACHIEVEMENT MOPIVATION

AND OTHER VARIABLES OF THE INVESTIGATION
The research evidences show that high academic
achievement motivation, pogitive attitude towards the course
of study and aspiration for jobs promote academic achievement.
Therefore, it was hypothesized that these variables will
have high positive relationships among them. In this section
an attempt was made to find out the relationships among these

variables,



™
o
o

Relationshigs between Academic achievement motivation snd

attitude towards Home Science education

Table 48 represents the correlation between the academic
achievement motivation of the respondents and their attitudes
towards philosophy, scope, function., teachers and students

of Home Science.

Table 48. Relationships between Respondents' Academic
Achievement Motivation and Their Attitudes
towards Home Science Education

: - Relationships
Attitudes ¥ = 900
Attitudes towards philosophy 0.180 #%
Attitudes towards scope 0.048
Attitudes towards function: 0.266 #%#
Attitudes towards teachers 0.1%6 *#

Attitudes towards students 0.231 #¥®

** gignificant at .01 level

¥#% gignificant at .001 level

Table 48 clarifies that academic achievement motivation
of the rgspondents and their attitudes towards philosophy,
functions, teachers and students were highly significant and
positivel& related. Their academic achievement motivation and
attitudes towards the scope of Home Science education too,
had some association between them but not significantly

related.
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As an overwhelming majérity ofvthe ;espondents reported

favourable attitudes towards Home Science education and

medium academic achievement motivation and both are helpful

for promoting academic achievements, care should be taken to

raise these, 10 highly favourable and high motivation, as both

were found highly significant and positively related. Although

soﬁ??ﬁesearches are necessary in these areas to say something

with maximum certainty.

Relationshig between Resgondents' Academic Achievement
Motivation and Job Aspiration

The present investiggtion revealed that academic
achievement motivation and job aspirations of the respondents

were highly significant and positively related (0.106).

This highly significant positive relationship was some~
what expected because unemployment is a burning problem of the
present era and students are very much gsware that, unless
academic achievement is high, which is very much dependent on
academic achievement motivation, getting an employment is

almost impossible.

Littig (1973), also hypothesized that strong, achievement

‘motivation is related to traditionally closed occupations and

weak achievement motivation to traditionally open occupations,

though Lyngdoh (1975), found that achievement motivation has
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no effect om occupational aspirations. However, in her study
girls showed higher occupational aspirations (28.37%) than
boys (26.93%), but Littig's study revealed that with women

motivational states were not found to effect aspirations.

It is a welcoming sign that the academic achievement
motivation and job aspirations of the respondents of present
invéstigation were highly significant and positively related
which shows that the respondents were conscious about the
problem of unemployment. They should be helped to keep their
spirit up because it is the job which will help them to stand
on their own feet, give them a status of their own and give
them g chance to make decision by making them economically

independent.

Relationshég between Resgondents' Academic Achievement

Motivation and Academic Achisvement

The investigation revealed that academic achievement
motivation and academic achievement: of the respondents were

significantly but negatively related (-0.188),

But the contrary to the findings of the present investiga-
tion highly significant positive relafionships have been reported
by several researchers between academic achievement motivation
and academic achievement: K (Chokshi, 1973; Inamdar, 1974; Desai,
1979; Uguroglu and Wel¥erg, 1979).
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Varioug other researchers also had found that general
achievement motivation is highly positively related with
acedemic achievement (Mehta, 1969; Desai, 1970; Sinha, 1970;
Patel, 1971; Raval, 1971; Patel, 1972; Desai, 1972; MNehta,
1973; end Reo, 1975).-

One probable reason for these highly significanﬁ and
positive relstionships between academic achievement motivation
and gcademic achievement; mey be that these studies were
conducted on school students where students are more open to
only curricular and co-curricular aotivities. They spend
comperatively more time in school, more under supervision at
school as well as at home, competition is more among the
school students because of long association. They are more
scared of fear of failure and listen more to the elders.
Whereas, the collegians are free to spend time as they like,
spend less time in college, less supervised, association with
fellow students are less (maximuml4 years), less scared of
fear of failure because of different forms of supplementary

examinations and depend more on their own Jjudgement.

Again, in Home Science most of the courses are practical
in nature where insight is more important and students with
high intelligence could do it in minimum time.

However, measures should be taken to develop high academic

achievement motivation. Majority of the respondents exhibited



medium scadenic achievement motivation in the present
investigation, this could be another reason for negative

relationships to academic achievement::

RES PONDENTS
4.7.% RELATIONSHIPS BETWEEHAATTITUDES TOWARDS HOME SCIENCE

EDUCATION AND OTHER VARIABLES OF THE STUDY
Attitude plays an important part in achievement.
Empirical evidences showed that favourable attitudes towards
the course of study results in high achievemeni. Therefore, in ~
the present investigation an attempt was made to find out
the relationships between attitudes towards Home Science

education and job aspirations and academic achievement.

Relationships between Attitudes and Job Aspiration

It is believed that students who aspire for an employment
are motivated to academic achievement and this, in turn, helps
to develop a favourable attitude towards the course of study.
Table 49 represents the relationships betwegn attitudes of
the respondents towards Home Science education and job

aspiration.

It is evident from the Table 49 that respondents'
attitudes towards scope and students of Home Science were

highly significant and positively related to their job

aspirations.
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Table 49. Relationships between respondents’ attitudes
towards Home Science education and job

aspiration
. Relationships

Attitudes N=900
Attitudes towards philosophy 0.010
Attitudes towards scope 0.090 *+
Attitudes towasrds function. - 0.006
Attitudes towards teachers 0.007
Attitudes towards students 0.120 %%

»

** gignificant at_ .01

This highly significant positive relationship may be
because scope of Home Science gives an opportunity to the
students to know about the jobs open to Home Science
graduates which they can choose according to their interests
and eligibility. This further shows that though from the
earlier findings one can assume that these respondents were
not fully aware of the scope of Home Science educatiqg they
were conscious of the job opportunities for Home Science and

wanted to avail these opportunities.

Relationships between Attitudes and Academic Achievement

Highly favourable attitudes towards the course of study
leads to high academic achievement:. In the present investiga-
tion majority of the respondents exhibited favourable attitudes
towards Home Science education and majority belonged to medium

achievement levels. Therefore one can expect significant
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positive relationships between them. Table 50 represents the
relationships between the respondents' attitudes towards Home

Science education and academic achievement.

Table 50. Relationships between respondents' attitudes
towards Home Science education and academic

achievement
- “~Relationships
A$titudes N = 900

“Attitudes towards philosophy - 0.059
Attitudes towards scope 0.084 #*
Attitudes towards function = 0,110 *¥
Attitudes towards teachers - 0.0%4
Attitudes towards students - 0.024

*#* gignificant at .01 level

It is clear from Table 50 that respondents' attitudes
towards scope of Home Science education showed highly signifi-
cant positive relationship and attitudes towards function of
Home Science education showed highly significant negative
relstionship to their academic achievement. Thus, only
respondents’ attitudes towards scope of Home Science education

contributed positively towards scademic achievement.

Jasadanwalla (1981),also reported similar findings. She
hypothesized that the students who have favourable attitudes
towards the system_of education, syllabi and courses would be
highly motivated and interested and therefore have high achieve-
ment level, but her data did not éupport the hypothesis.
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However, Kurtz (1951), came out with very significent
findings that attitudes towards school and academic

achievement are positively related.

In the light of conflicting findings of previous
researches, it is rather difficult to either expect or not, a -

positive association of attitudes with academic achievement.

4.7.4 RELATIONSHIP BETWEEN RESPONDENTS JOB ASPIRATION
AND ACADEMIC ACHIEVEMENT

It is believed that those undefgraduate ; students who
have definite plams t0 study further would be high level
achievers. Even those who plan to work immedistely after a
graduate degree would\have a better academic performance than
those who are just passing time in an undergraduate
institutionsprior to marriage and those who have made no
future plans for their jobs or careers. It was generalized
that when future plans are not made, student's performance

goes down because of a sense of drift.

But, in the present investigation academic achievement.:
and job aspirations were not found significantly related,

though some associations (0.042), were there.

There should be high positive significant relétionshif

between<36b aspirations and academic achievement. of the

respondents, as making a career and getting a job is very much
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depéndent on academic achievement... In the earlier findings of
the present investigation it was found that respondents'
academic achievement motivation is highly significant and
positively related to their job aspirations. Then, the question
is why their academic achievement and Jjob aspirations were‘
not significantly related, if the respondents were aware of the
unemployment problem and that is why their academic achievement

motivation and job aspiration were related.

It is difficult to say at this juncture, whethen - |
her
some other variables WM vere playing important roleig%d.#hose
W|EEUE vwere beybnd the scope of this investigation.

However, students should be made aware of the importance
of the academic achievements in order to mske a career, if
they v@re not aware. The need for a careef should he siressed
for every woman not only to become economically independent

but also to get a status of her own.



4,8 Relationships between Variables of the
Investigation according to the Respondents'
Levels of Achlevement

The preceding discussion revealed that respondents'
perceptions of modern norms were significantly and positively
related to their perceptions of their parents' norms;
attitudes towards scope of Home Science education; job
aspirations and academic achievement. It also revealed that
respondents' academic achievement motivation were significantly
and positively related 4o thelr attitudes towards Héme Science
education and job aspirations. It further revealed that
respondents' attitudes towards Home Science education were
significantly and positively related to their job aspirations;
and respondents' attitudes towards scope of Home Science
education and academic achievement were significantly and
positively related. Although relationship between job aspira-
tions and academic achievement was. not significant, highly A

positive association existed between them.

Now the question ig, whether according to respondents'’

achievement levels to0, these variables were related and if

they were, how significantly.
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4.8.1 RELATIONSHIPS BETWEEN RESPONDENES' MODERN NORMS
PERCEPTICNS AND OTHER VARIABLES OF THE INVESTIGATION
ACCORDING TO RESPONDENTS' LEVELS OF ACHIEVEMENT

The Table 51 displays the relationships between
respondents' perceptions of modern norms and academic
achievement motivation, according to their levels of

achievement and category of colleges.

The Table 51 elucidates the relationships between modern
norms and academic achievement motivation of the respondents
according to their levels of achievement and category of

codleges.

It reveals that only medium achievers of 'D' category
college and unagrachievers of 'C' category colleges showed
positive significant relationships between perceptions of
modern norms governing social status and occupation to

academic achievement motivation respectively.

In all other achievement levels where relationships
existed, negative relationships only were found which
indicated higher the modernity lower the academic achievement

motivation.
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Relationships between respondents' perceptions of
modern norms and attitudes towards Home Science education
according to their levels of achievement and category of

colleges are presented in Tables 52, 53, 54 and 55.
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The Tables ( 52, 53, 54 and 55 ) reveal that the
relationships between respondents’ Qerceptions of modern norms
and their attitudes towards Home Science education according to

their achievement levels were scattered and scanty.

Table 52 reveals that it was the medium achievers of 'C!'
category colleges who showed significant positive relationships
between their perceptions of modern norms governing education
and attitudes towards philos&phy of Home Science education. The
high, medium and under achievers of 'D' category college showed
significant positive relationships between modern norms governing
education and their attitudes towards function, students and

teachers of Home Science education respectively.

Table 53 reveals that siggificant positive relationships
with respondents' perceptions of modern norms governing
occupation were exhibited by the medium achievers of 'A' and 'D!
category colleges to their a%titudes towards scope an& teachers,
and function and students of Home Science respectively. High
achievers of 'C' and 'D' category colleges to their attitudes
towards philosophy and scope of Home Science education, low
achievers of 'C' category colleges t0 their attitudes towards
Home Science students and under achievers of 'C' category colleges
to their attitudes towards scope of Home Science education ‘
exhibited significant positive relationships with their perceptions
of modern norms governing occupation. Other relationships anywhere

existed between respondents' perceptions of modern norms governing
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occupation and theif attitudes towards Home Science education

were negative.

Table 54’reveals only’two significant positive relation-
ships exhibited by the medium and lqw achievers of 'A' category
colleges to their attitudes towards scope and studeﬁté of Home
Science respectively and their peroeétions of modern norms

\

governing marriage.

-

Table 55 shows that significant positive relationships wewe
occured between the respondents' perceptions of modern norms
governing social status and higﬁ achievers' of 'B' category
colleges to attitudes towards philosophy of Home Science
education; medium achievers of 'A', 'C' and 'D' category colleges
to their attitudes towards scope and teachersléf Home Science,
attitudes towards philosophy and scope of Home Science and
attitudes towards scope of Home Science respectively. Low
achievers of 'C' category colleges\to their attitudes towards
philosophy, function and students of Home Science and under
achievers of 'C' category colleges to their attifudes towards
scope of Home Science exhibited significant positive relation-
ships with their perceptions of modern norms governing social

status.

The Tables further reveal that in achievementwise distriﬁution,

highest number of positive relationships were exhibited by the

medium achievers ( 12 relationships ), followed by low achievers
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(5 relationships), high achievers ( 4 relationships ),and

under achievers ( 3 relationships ).

In collegeise distribution highest number of relation-
ships. were exhibited by the 'C' category collegesl( 10
relationships ), foliowed by 1D category college ( 7 relation-
ships ), 'A' category collegeé'( 6 relationships ), and 'B’

category colleges ( 1 relationship ).

Maximam negative relationships occured between modern
norms governing marriage and attitudes towards Home Science
education. Maximum negative relationships between respondents'
percept;ons of modern norms and attitudes towards Home Science
education were exhibited by the respondents of 'B' category

colleges (12 relationships ).

The college under 'D' category exhibited only one negative
relationship which occured between respondents' perceptions of

modern norms governing marriage and their attitudes towards

function of Home Science education.

Relationships between modern norms perceptions gf the
respondents and their job aspirations are presented %gxégg)
Table 56.

Table 56 depicts the relationships between respondents'
modern norms perceptions and job aspirations according to their

achievement levels and category of colleges. It shows that only
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low achievers of 'A' category colleges exhibited significant
positive relationship between their perceptions of modern norms

governing education and job aspirations.

Regarding relationshipsbetween perceptions of modern norms
governing occupation and job aspirations, medium achievers of
'C! category colleges and low achievers of 'A', 'B' and 'C'

category colleges exhibited significant positive relationships.

In vetween the perceptions of modern norms governing marriage
and job aspirations only medium achievers of 'D' category college

exhibited highly significant positive relationships.

In between the perceptionsof modern norms governing social
status and Jjob aspirations, high achievers of 'C! categdry
colleges and medium achievers of 'B' category colleges exhibited

significant positive relationships.

The under achievers did not exhibit any significant relation-
ship anywhere between their perceptions of modern norms under the
investigation and their job aspirations.

ships
It is evident from the Table 56 that relation herevery thin

and scattered to infer anything. One can only safely say that

though collectively respondents exhibited very highly significant
positive relationships (Table 46.2),between their perceptions of
modern norms and job aspirations, according to their achievenment

levels their relationships were not very significant.
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agpirations were positive, except, between perceptions o‘ il

governing social status and job aspirations of high achievers

of 'D' category colleges.

According to the respondents' levels of achievement,
relationships between their perceptions of modern norms and
other variables were scanty and scattered. Although collectively
the respondents showed highly significant and positive
relationships between their perceptions of modern norms and. job

aspiration, and modern norms and academic achievement.

As the earlier findings showed that respondents' perceptions
of modern norms governing education were highly significant and
positively related to academic achievement, it was expected that
high achievers will show highest and maximum relationships
contrary 1o the findings of this sections where they showed mainly
negative relationships and associations. It was the medium
achievers, instead, who exhibited maximum significant positive
relationships in their perceptions of modern norms governing
education, occupation, marriage and social status and other

variasbles of the study. '

Although it is difficult to say as the investigation showed,

whether respondents' achievement levels has anything to do in



their perceptions of modern norms, more research should be

conducted in this area before taking any concrete step.

It should also be highly considered whether this absence
of significant positive relationships were because of the
respondents' confused mind which was created by Fhe transition
from traditional to modern norms of Indian society. If it is,
counselling centres of the Universities should be strengthened
to give students needéd guidance; modern environments should
also be created in the educational institutions to give the
students a chance to know the correct behaviour and if there
are clashes between the norms prevalent at homes and in the
college, counsellors should come out to help the students to

meet the situations at‘ease and comfort.

4.8.2 RELATIONSHIPS BETWEEN RESPONDENTS’ ACADEMIC ACHIEVEMENT )
MOTIVATION AND OTHER VARIABLES OF THE INVESTIGATION
ACCORDING TO RESPONDENTS' LEVELS OF ACHIEVEMENT

Table 57 displays the relationships between respondents'
academic achievement motivation and attitudes towards Home
Science education according to their achilevement levels and

category of colleges.

Table 57 elucidates highly significant positive relation-

ships between academic achievement motivation and attitude

towards philosophy of Home Science education, exhibited by

the medium achievers of 'B' and 'C' category colleges.
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No significant relationships were exhibited by the
respondents of any levels of achievement between academic
achievement motivation and attitudes towards scope of Home

Science eduecation. -

Highly significant positive relationships were exhibited
by the medium achievers of 'A' and 'B' category colleges,
low achievers of 'A' category colleges and under achievers
of 'B' category colieges between the academic achievement
motivation and attitudes towards function of Home Science

education.

Between academic achievement motivation and a?titude
towards Home Science teachers, highly significant positive
relationships were exhibited by the medium and under achievers
of 'B' category colleges and low achievers of 'A' category

colleges.

The mediﬁm achievers of colleges of all the categories
aﬁd the under achievers of 'B' and 'C' category colleges
exhibited significant positive relat%énships between academic
achieveﬁgnt motivation and attitudes towards Home Science

students.

\

The Table 57 also elucidates that it is the medium
achievers of 'B' category colleges who exhibited highly

significant positive relationships, followed by 'A' category

colleges.
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The Table 57 further elucidates that there is only
one significant negative relationship which was exhibited
by the‘high achievers §f 'A' category colleges between
academic achievement motiva%ion and attitudes towards Home

Science teachers.

As the picture in Table 57 is not very clear, nothing
could be inferred with maximum certainty. One can only say
that academic achievement motivation is not very significantly
related to attitudes towards Home Science education of the
respondepts of different achievement levels. Although
collectively respondents' exhibited highly significant
positive relationships between academic achievement motivation
and attitudes towards philosophy, function, teachers and

students of Home Science.

Academic achievement motivation is considered an
important factor for high achievement, though the respondents
of the present investigation did\not exhibit any relationship
between academic achievement motivation and academic
achievement. More researches could be conducted to find out
whether academic achievement motivation is essential for high

academic aschievement.

) 4
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Table 58 represents the correlation between acadenmic

achievement motivation and job aspirations of the respondents

accordiné t0 their achievement levels and category of colleges.

Table 58. Relationship between Academic achievement
motivation and job aspiration of the
regspondents according to their levels of

achievement
Relationships
Levels of Achievement. Category of Colleges
A B C D
High achievers 0.257 0.066 0.160 - 0.014
Medium achievers 0.054 0.127 0.081 - 0.269
Low achievers - 0.050 . 0.236 *# 0.340 -

Under achievers 0.0 0.315 ** 0.208 - 0.3%6

*% gignificant at .01 level

From the Table 58 it is clear that only low and under-
achievers of 'B' category colleges exhibited highly significant
and positive relationships between academic achievement

motivation and job aspirations. T

Though collectively respondents showed highly significant
positive relationship between academic achievement motivation
and job aspirations, achievementwise relationships were

alarming.

1% was understood for the 'D' category college because
its job aspiration was low (57.5%), compared to other colleges

under the investigation as well as its mean academic achievement
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motivation score was also one of the lowest.

As job aspiration is one of the instigating factors for
high academic achievement motivation these two have high
relationships. Therefore, students should be helped to be
career -minded. Vocational guidance,and counselling services
0f the universities should be strengthened. Students should
be encouraged to use the facilities offered by the vocational
guidance and counselling centres. Career maggzines etc. should
be made available to the students. Various job advertisements
for Home Science graduates, pictures of successful career women,
success stqries etc. should be exhibited on the college
bulletin boards to encourage students to develop the spirit of
professionalism which will help them to develop high academic

achievement motivation.

4.8.3 RELATIONSHIPS BEIWEEN RESPONDENTS' ATTITUDES TOWARDS
HOME SCIENCE EDUCATION AND JOB ASPIRATIONS ACCORDING TO

RESPONDENTS' LEVELS OF ACHIEVEMENT

Table 59 displays the relationships between attitudes of
the respondents towards Home Science education and job
aspirations according to their level of achievement and

category of colleges.

From the Table 59 it is clear that it was the low
achievers who showed some relationship to respondents' attitudes

towards Home Science education and job aspirations.
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It was somewhat expected because collectively too, no
significant relationships wemss f*biiSted between respondents'
attitudes towards Home Science education and job aspirations
except with their attitudes towards scope and Home science

students. (Table 49).

Although collectively the respondents exhibited highly
significant positive relationship between attitudes towards
scope of Home Science education and job aspirations,
according to their levels of achievement: they did nolshow
any. However, attitudes towards Home Science students and
job aspirations of the respondents showed some significant
relationship in their different achievement levels too, as they

showed collectively.

Ong probable resson for this non-existence of relation-
ship may be that the respondents were not fully aware of the
scope and functions of the Home Science education and therefore,
they were apprehensive to find a job with a Home Science

degree.

The relationships to respondents' attitudes towards
Home Science teachers whatsoever existed were mainly negative,
therefore, it was not surprising that there was only one

gsignificant positive relationship between respondents' attitudes

towards Home Science teachers and their job aspirations,
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exhibited by the medium achievers of 'C' category colleges.
Probably, Home Scientists épeciall& those who are
cgnnected with the institutions teaching Home Science,
should give a proper thought to modify the philosophy and
functions of Home Science education so that it could cope up
with the demand of the present days' needs. The scope of Home
Science seemed up-to-date as most of the variables showed
highly significant positive relationshipsto respondents'
attitudes towards scope of the Home Science education or

exhibited mainly positive associations.

4,8.4 RELATIONSHIPS BETWEEN RESPONDENTS' JOB ASPIRATIONS
AND ACADEMIC ACHIEVEMENT ACCORDING TO THEIR LEVELS
OF ACHIEVEMENT
Table 60 represents the relationships between job
aspirations and academic achievement motivation according to

respondents' levels of achievement and category of colleges.

Table 60 shows that on the whole respondents of 'A'
category colleges irrespective\of their achievement lévéls
exhibited significant positive relationship between job
\aspirations and academic achievement, though achievementwise
there is no significant relationship. Underachievers of 'B!
category colleges and low and underachievers of 'C’ cateéofy
colleges too exhibited significant positive rela%ionships
between job aspirations and academic achievement. Respondents
of 'D' category college did not exhibit any relationships whaf

80 ever.
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The Table also reveal that in collegewise distribution
(Table ?8), Lady Irwin college, Delhi and Sophia Girls
College, Ajmer, belonging to 'C' category colleges and college
of Home Science, Jorhat, beloﬁging to 'B' category colleges
showed maximum aspirations for job. The«éolleges under ‘'A!
category, that is, Paculty of Home Science, Baroda, and SVT
College of Home Science, Bombay showed medium aspirgtions
though Table 60 shows they exhibited significant positive
relationship between job aspirations and academic achievement.
One possible reason which peeped in investigator's mind’ was,
that in 'A' category colleges the number of underachievers
were very small (1.13%) compared to 'B' category (18.4%),'C!
category (22.27%3,and D category (22;5%)1; which was over;
ruled by the piéture in Table 60 which showed that under
achievers of 'B' and 'C' category colleges showed significant
positive relationships.MThereforé, it is certain that levels
of achievement did not make any difference in respondents'
relationships, as in this investigation everywhere in
\achievementwise distribution relationships were scanty and

scattered. They did not show any definite trend.

60
The Tablgﬂfnrther reveals that though relationships were

not significant, all the associations between job aspirations

and academic achievement exhibited by the colleges of all the

categories and all the achievement levels were positive.



26.
4.9 Potential Predictors and their Relative
Contribution towards the Prediction of
Academic Achievement
Previous descriptions and discussions made it clear
that respondents’' perceptions of modern norms governing
education contributed maximum among all the variables towards
the prediction of academic échievement. Now, the relevant
questions are, which variable came next to the respondents’
perceptions of modern norms governing education and how much

it individually contributed, which variable contributed the

least and which did not contribute at all.

The stepwise multiple regression analysis and correlation
were computed to find out the combined effect of the
independent varisbles on the prediction of academic achievement.
This snalysis also attempted to identify the relative contri-
bution of each variable as well as the potential‘predictors
and thgir relative contribution towards the respondents’
academic achievement.

The Table 61 elucidates the criterion amd potential
pregictors, multiple correlation coefficient value, multiple
determination value (individual and combined), and value of
B! test.

It is evident from Table 61 that the respondents’
perceptions of modern norms governing education appeared

most prominently as best potential predictor and next to dt
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academic achievement motivation which appeared more potential
than an& other predictors; where as, it is not the case on
the bagis of multiple correlation. Probably, the academic
achievement motivation might have given rise to some of the
variables that have been found, on the basis of multiple

correlation to be related -t0 academic achievement.

It is also evident from Table 61 thet parents' norms as
perceived by the respondents had no functional contribution
towards the prediction of academic achievement of the

regpondents.,

The Table further revealed that respondents' perceptions
of modern norms governing é&ucation contributed 5.2 percent
towards the prediction of academic achievement of the
respondents and all varisblestogether (including respondents'
perceptions of modern norms governing e&ﬁcation ), exhibited
10.37 percent contribution towafds the prediction of écademic

achievement of the respondents.

Most of the variables did not show any substantial
contribution towards the prediction of respondents' acadenmic
achievements, therefore, there may be other factors which

contribute towards academic achievement and which are beyond

the scope of this investigation.
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As the findings revealed that respondents' perceptions
of modern norms governing education contributed the meximum
to academic achievement, the students should be exposed to
the environments where modern norms are more acceptable.
Baureti-Fulchs's (1976)) study revealed that high achieving
male college student is a person who, is rather a conformist
in his social values; accepts the rudes of the society; but
within this context he is nevertheless indepéndent minded. A
high achieving female student is.expected $0 be suécessful
academically and have a positive attitude towards social
interaction. Our Indian female students can also be expected
to be successful academically when they are exposed more to

the environments where only modern norms prevail.

It is difficult to say with maximum certainty that
modern norms governing education is the most important factor
for high academic achievement just on the basis of one study

with limited number of variables and respondents.

Although earlier findings of the present investigation
showed significant positive relationships between parents'
norms as perceived by the respondents and respondents’

attitudes towards
perception of their own norms,zscope and students of Home

Science education,job aspiration and academic achievement;

they (respondents' perceptions of their parents’norms),did not
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exhibit any functional contribution towards the prediction of
respondents' academic achievements. It means thetrespondents'
perceptions of their parents' norms may have some contribution
towards their academic achievements but it added very little
to the prediction. It is likely that respondents' perceptions
of their parents' norms msy measure one or more of the common
factors that are covered by stronger predictors, in a
redundant manner, that is respondents' perceptionsof their
parents' norms had some importance for respondegts' academic

howve
achievement but some other variablesAalready taken care of that.



