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The present book deals with the pedagogy based on the Life Skills 

Education approach. It is distinct from a normal book as it is based on 

the research and development activities carried out under the academic 

programmes of Institute of Advanced Studies in Education (IASE), 

Department of Education, Faculty of Education and Psychology, The 

Maharaja Sayajirao University of Baroda. Hence it has been written on 

the basis of the submitted research report of an Experimental research 

study entitled: “Preparation and try-out of a Life Skills Education 

programme for B.Ed. trainees ”.

The fundamental concept of life skills is based on life skills approach 

which is an interactive educational methodology that focuses on 

acquiring knowledge, attitude and interpersonal skills. It aims at 

developing various skills among learners to empower them to face the 

challenges of life.  Education and particularly school education can play 

a vital role in developing life skills among the students. But the 

educationists working in this area will find that unfortunately this has 

not been practiced by the teachers due to lack of understanding about 

identification of life skills from the curriculum and textbooks and their 

integration in teaching-learning process. As every teacher, who serves a 

model for every student, he/she can easily transmit these skills among 

the students. Looking to these postulates, the author selected the stated 

study with a view to sensitize the B.Ed. trainees towards achieving life 

skills. This in turn, would enable them to develop life skills in the future 

generations. The comprehensive detail of the completed research study 

has been depicted in the present book. 

The book includes conceptual framework of 'Life Skills' and 'Life Skills 

Education', details of reviewed literature, preparation and 

implementation of Life Skills Education programme and its empirical 

evidences. The reactions of the B.Ed. trainees regarding the efficacy of 

the said programme have been described in this book. 

The special feature or the major contribution of this work has been the 

developed and implemented Life Skills Education Programme for Pre-
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service Teacher Trainees at secondary level, which is included well in 

elaborative form in the present book. The detailed study of its effectiveness 

has also been described in this book. The content covered in this book will 

be very useful to the teachers of the schools, Teacher Educators and 

Student teachers at all levels. It will also sensitize the teaching community 

about the need of an integrated approach of education, named Life Skills 

Education approach in school education.
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PREFACE

Education is a very vital tool that is used in the 

contemporary world to succeed as it is used to 

mitigate most of the challenges faced in life. Many 

emerging issues such as global warming, famines, 

poverty, suicide, population explosion, as well as 

other issues like alcoholism, drug abuse, sexual 

abuse, smoking, juvenile delinquency, anti-social 

acts etc. have adverse effects on the society. These 

challenges require immediate and effective responses 

from a socially responsible system of education by teaching the life skills 

which can help an individual to live a healthy, peaceful, blissful and 

successful life. Thus to 'educate' our students is important but to educate 

them to support and live better life is more important. For this, life skills 

education can bridge the gap between the basic functioning and 

capabilities of an individual by strengthening their abilities to meet the 

needs and demands of the present society. Life skills education is also an 

essential part for coping with the challenges of everyday life in the 

constantly changing environment.

Looking to the importance of life skills education, National Curriculum 

Framework (2005) has emphasized on life skills besides constructivist 

learning experiences, work related knowledge and development of inquiry 

based approach. Central Board of Secondary Education [CBSE] has also 

recognized the importance of life skills and introduced life skills education 

as an integral part of curriculum through Continuous and Comprehensive 

Evaluation for the classes 6 to 10. Based on the ten identified core life skills 

by World Health Organization, CBSE has developed manuals for the 

teachers of upper primary schools. The agenda of life skills education is in 

pipeline under the Sarva Siksha Abhiyan Programme.

All these efforts for life skills may not achieve success at desired level 

without trained and motivated teachers who can employ participatory and 

experiential teaching practices. Moreover, the teachers trained in life skills 
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education can teach the life skills better to their students. Thus, the 

researches on development of life skills programmes for future teachers 

are the need of an hour. Prof. Satish Pathak deserves appreciation for 

initiating a very interesting, novel, real life problem solving, and ground 

breaking work in this direction.

The present volume is based on Prof. Pathak's experiment conducted on 

the teacher trainees at the Department of Education [CASE & IASE], 

Faculty of Education and Psychology, The Maharaja Sayajirao University 

of Baroda, Vadodara, and Shri R. N. Pittie B.Ed. College, Karelibaug, 

Vadodara (Gujarat), under the aegis of Institute of Advanced Studies in 

Education [IASE] during the year 2010. As life skills cannot be taught by 

stating just 'Do's' and 'Don'ts', adoption of alternate methods like play-

way and role play methods and co-scholastic activities resulted in the 

fruitful educational implications for the stakeholders. 

I congratulate Prof. Satish Pathak for bringing out this volume which will 

be helpful not only to the teaching community but also to the researchers, 

stakeholders and policy makers involved in the life skills education.

Prof. R. C. Patel
Director, IASE, Vadodara
Head, Department of Education [CASE]
Dean, Faculty of Education and Psychology,
The Maharaja Sayajirao University of Baroda,
Vadodara, Gujarat.
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CHAPTER : 1

INTRODUCTION

In India teacher education has been given greater importance. This observation 

is supported by two factors. Firstly, teacher educators will be called upon to 

educate large number of teachers than ever before for meeting increased demand 

for various categories of teachers to provide education to Indian citizens. Secondly, 

the teacher education sector will be under considerable pressure to provide 

teachers who are capable of imparting quality education.

Quality in education includes a concern for quality in life in all its dimensions. 

This quality input in education is governed by three processes namely; curriculum, 

teaching-learning process and evaluation. In order to improve the quality of 

educational provision at different stages, curriculum reforms are indispensable, as 

it reviews the curriculum in the light of societal demands.

Of course, mere evolvement of a new curriculum will not be of much help and 

will not serve any purpose until and unless the personnel involved with the 

responsibility of implementing it are fully equipped and ready to share the 

responsibility. The second indicator of quality; the teaching-learning process will 

be taken care of when necessary modifications made with an intention of desirable 

changes in behaviors of the learners. The teacher educators need to play their role 

by providing necessary facilities and required freedom in the educational 

institutions. It will help in putting theory into practice and great many ideas into 

the realm of reality. All these are the key factors influencing the teaching-learning 

process directly and have an impact on the quality of education indirectly.

The third determinant of quality is the evaluation process. The whole of 

education has become examination centered instead of student centered. 

Somehow or the other to pass the examination has become the supreme goal of 

education. Stress is given on testing of only superficial knowledge whereas pupils' 

learning of facts and relating it to life is not given importance. This stress 

pressurizes the learners to opt for unhealthy means in the examination and also 

hampers their higher order skills like creativity, critical thinking, reasoning, 

problem solving etc. If practiced these skills through instructional process, would 

help the learners in linking the classroom learning to the field outside the 

classroom.
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Skill development is a life long process. It is a process that helps individuals to 

grow and mature, learn to have confidence in one's own decisions and discover 

sources of strength within and outside oneself. The concept of  'skill' has been 

used in education since long with a much broader meaning. Almost all curriculum 

designs are expected to delineate skill related objectives. In fact, skill has been an 

over worked term in education. It has been indiscriminately applied and variously 

referred to as mechanical skills, intellectual skills, psychomotor skills, emotional 

skills, perceptual skills, creative skills, language skills, scientific skills, 

mathematical skills, laboratory skills, basic skills, soft skills, life skills, personal 

skills and so on. Some skills appear to develop naturally and some do not develop 

automatically but through environment, whereas some skills are developed 

through learning and practice. 

There are many skills, which are needed to negotiate successfully each and 

every situation in one's day to day life. In such situation various skills like 

analyzing the situation, coming up with alternatives, deciding on the best way, 

using interpersonal skills, realizing stress and anxiety, keeping them under 

control, taking enough action to escape from the difficulty or solving it are 

involved. If one handles distressed situations successfully and confidently by 

using appropriate skills, one feels good and positive and is ready to face similar 

situations without anxiety. This increases self-esteem. These skills are nothing 

but 'Living Skills' or 'Life Skills', which ultimately lead towards the holistic 

development of an individual.

Life Skills

What are life skills? According to Wikipedia, life skills are problem solving 

behaviours used appropriately and responsibly in the management of personal 

affairs. They are a set of human skills acquired via teaching or direct experiences 

that are used to handle problems and questions commonly encountered in daily 

life.

“Life skills are 'Living Skills' or abilities for adaptive and positive behaviour 

that enable individuals to deal effectively with demands and challenges of 

everyday life.” (WHO, 1997). 

World Health Organization (WHO) while initiating Life Skills Education (LSE) 

conceptualized life skills as a psychological competence. These skills are different 

from other significant skills that individuals may have such as literacy, numeric, 

technical and livelihood skills.

q
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Life skills are an owner's manual that enhances the coping resources of 

students. These are the generic skills relevant to many diverse experiences 

throughout the life. These skills are the skills for development of ones' personality, 

talents and psychosocial as well as physical abilities to their fullest potential. An 

important characteristic of life skills is that they are temporal and spatial in nature. 

Hence, they are required to be contextual. They are required for the preparation of 

the child for responsible life in the spirit of understanding peace, tolerance, 

equality of sexes and the friendship among all people.

Life skills are not just qualities which are to be imbibed, but these skills are to 

be practiced. Life skills are not only inborn gifts; they can be grown gradually. Life 

skills are not imposed values. On the contrary, they are the abilities to be nurtured 

in the students by making them aware about their potentialities and leading them 

towards utilizing such inner-strengths by practicing them. 

Life skills are used during every moment of our lives in various situations – 

choosing friends/career, developing or breaking habits, making and breaking 

relationships, following discipline, understanding one's needs, solving problems, 

interacting with teachers and parents etc. Life skills therefore, are the building 

blocks of one's behaviour and need to be learnt well / adequately to lead a healthy, 

meaningful and productive life. Although there are many life skills, there is a set of 

core skills, which are needed in every individual. The following are the five pairs of 

related skills.

-   Critical Thinking -   Creative Thinking 

-   Decision Making -   Problem Solving  

-   Interpersonal Relationship -   Effective Communication    

- Coping with Emotions   -   Coping with Stress    

-  Self -Awareness -   Empathy 

Critical Thinking :  It is the ability to analyze information and experiences in 

an objective manner. Critical thinking is that mode of thinking about any 

subject, content or problem in which the thinker improves the quality of his or 

her thinking by skillfully analyzing, assessing, and reconstructing it. Critical 

thinking is self-directed, self-disciplined, self-monitored, and self-corrective 

thinking.
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Creative Thinking :  It is an ability that helps us look beyond our direct 

experience and address issues in a perspective which is different from the 

obvious or the norm. It adds novelty and flexibility to the situation of our daily 

life. It contributes to problem solving and decision making by enabling us to 

explore available alternatives and various consequences of our actions or non-

actions.

It is a way of looking at problems or situations from a fresh perspective that 

suggests unorthodox solutions (which may look unsettling at first). Creative 

thinking can be stimulated both by an unstructured process such as 

brainstorming, and by a structured process such as lateral thinking.

Decision Making : The process of assessing an issue by considering all possible 

or available options and the effects of those different decisions which might 

have on them.

In psychology, decision-making is regarded as the cognitive process resulting in 

the selection of a belief or a course of action among several alternative 

possibilities. Every decision-making process produces a final choice, which 

may or may not be a prompt action.

Problem Solving : Having made decisions about each of the options, choosing 

the one, which suits the best, following it through even in the face of 

impediments and going through the process again till a positive outcome of the 

problem is achieved. It is the process of working through details of a problem to 

reach a solution. Problem solving may include mathematical or systematic 

operations and can be a gauge of an individual's critical thinking skills.

Interpersonal Relationship :  It is a skill that helps us to understand our 

relations with the others and relate in a positive / reciprocal manner with them. 

It helps us to maintain relationships with friends and family members and also 

be able to end relationships constructively. An interpersonal relationship is a 

strong, deep, or close association or acquaintance between two or more people 

that may range in duration from brief to enduring. This association may be 

based on inference, love, solidarity, regular interactions, or some other type of 

social commitment.

Effective Communication : It is an ability to express ourselves both verbally 

and non-verbally in an appropriate manner. This means being able to express 

desires, opinions, fears and seek assistance and advice in times of need.

Effective communication is defined as verbal speech or other methods of 

relaying information that get a point across. An example of effective 

communication is when you talk in clear and simple terms.

Coping with Emotions :  Emotion is a subjective, impulsive response to a 

situation. It is devoid of logical reasoning and can be unpredictable. Emotions 
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can be evoked in an individual by good or bad news, delightful or sorrowful 

situations. One's mental thought can also evoke emotions. Emotions are strong 

feelings in response to situations, issues and needs. These may cause mood 

swings in children and young people in their various developmental stages. 

Such emotions include: love, fear, anger, shyness, self- doubt, hate, joy, 

frustration, sadness, guilt and jealousy. 

Coping with emotions is an ability, which involves recognizing emotions in 

others and ourselves, being aware of how emotions influence behaviour and 

being able to respond to emotions appropriately.

 Coping with Stress :   It is an ability to recognize the source of stress in our 

lives, its effect on us and acting in ways that help to control our level of stress. 

This may involve taking actions to reduce some stress, for example, changes in 

physical environment, learning to relax etc. Coping with stress is the process by 

which a person consciously attempts to master, minimize, or tolerate stressors 

and problems in life.

Self – Awareness :   Self Awareness is the ability to perceive aspects of our 

personality, behavior, emotions, motivations, and thought process without 

self criticism. This includes our recognition of ourselves, our character, 

strengths and weaknesses, desires and dislikes. It is a prerequisite for effective 

communication, interpersonal relationship and developing empathy.

Empathy :  It is an ability to imagine what life is like for another person even in 

a situation that we may not be familiar with. It helps us to understand and 

accept others and their behavior that may be very different from ourselves.

Thus, working with life skills means to avoid fear and negativity, and instead 

focus on positive messages, creating, maintaining and reinforcing healthy 

behaviours, and leading towards a better life systematically. Hence, integration of 

life skills in the process of education can be an effective approach named as 'Life 

Skills Education'.

Life Skills Education (LSE)

The concept of life skills is based on life skills approach which is an interactive 

educational methodology that focuses on acquiring knowledge, attitude and 

interpersonal skills. It aims at developing various skills among learners to 

empower them to face the challenges of life. It supports behaviours that enable an 

individual to take greater responsibility for his/her life decisions.

According to WHO document (1999), Life Skills Education is designed to 

facilitate the practice and reinforcement of psychological skills in a culturally and 

developmentally appropriate way; it contributes to the promotion of personal and 

social development, the prevention of health and social problems, and the 

protection of human rights.

q
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Life Skills Education is a unified and developmental approach or a 

comprehensive behaviour change approach to help individuals learn how to deal 

with difficulties of daily life, of growing up and risk situations. It is enhancing to the 

students' abilities to deal with demands and challenges of everyday life and also to 

maintain mental well being, by inculcating life skills. Although it is important to 

provide knowledge or information in the early phases of a behaviour change 

intervention and to reinforce such knowledge periodically, information is rarely 

enough to motivate individual to change behaviour. Thus, life skills education 

approach is the existence of a balance of three major components namely; (i) 

knowledge or information (ii) attitudes and values and (iii) (life) skills as the most 

effective method of developing or changing behaviours. The goal of life skills 

education is to promote healthy, sociable behaviours and to prevent or reduce risk 

behaviours as well as make an impact on knowledge and attitudinal components. 

This enables one to take greater responsibility for one's own life decisions. Thus 

proves an importance of LSE as an approach for prolonged sustainable human 

development. 

In fact, values are the foundation of a person. However, history reveals that 

values can change and vary according to time, culture and period. Hence, it is more 

relevant to focus on Life Skills which are the building blocks of the values. Bharath 

(2002), pointed out the difference between 'value education' and 'life skills 

education', as mentioned below:

           Value Education         Life Skills Education(LSE)

+ +

+Prescriptive +Participative

+Result (Value) oriented +Process oriented (Values are the 
outcome of the process)

Changes with time, period Suits any time, period and  culture
and culture

The comparison of LSE with value education reveals that, the process 

oriented approach of LSE also results in the value inculcation in an individual, as 

one of its outcomes. The above difference helps to realize the need and importance 

of LSE in the present era of modernization.

Rationale of the Study

In the current scenario of increased urbanization and rampant globalization, 

the children hitherto are confused a lot. There is a lot of stress on achievement and 

q
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performance from the teachers and parents. Children are pushed to do much more 

than customary to get the desired acceptance and acknowledgement from the 

family and society circle. As contemporary educationists rightly put it, the focus of 

the current education system is on what the child doesn't know rather than on 

what the child knows. With the breakdown of joint families, children are unable to 

find an anchor, and feel trusted and loved. Sometimes when the pressure of 

subscribing to high expectations gets overwhelming, they fall back and are labeled 

by the school and society as a child with Attention Deficit Hyperactivity Disorder 

(ADHD). Whichever way the story goes, the end products of our schooling system 

are children who have moderate to low self-esteem and self-concept, moderate to 

low tolerance for frustration, and are poor problem solvers and poor decision 

makers. (Menon, 2013)

So what is wrong with the education system of our country? In an article, 

Sutter (2010) quotes Sir Ken Robinson, British author and international advisor on 

education, as saying that the educational system works like a factory. According to 

Robinson, a typical school has in it all the qualities of a factory- there is a bell, there 

are separate subjects, and separate facilities, children are educated by batches and 

by age group. Education system is based on the model of mass production and 

conformity and views the child as the product of the mechanical system. 

Applying this factory model in the perspective of the Indian education system, 

we can say that we too have unmistakably adopted this factory-like system in all its 

oppressive rigidity to our schools. In the process, the child is being viewed as just a 

product of the system. The emphasis that should be laid on the personal growth 

and development of the child has been overlooked. Faith in human capacity defined 

in terms of ability to assess a problem situation and find solutions, capacity for 

convergent and divergent thinking, effective interpersonal skills, ability to 

communicate effectively, has been undervalued. 

To date, the Indian educational system is obsessed with producing individuals 

who conform. Rebels are snubbed and thrown out of the system while individuals 

with passive virtues like patience and tolerance are acknowledged. Independent 

thinking is discouraged as against conformity and passivity. As a race we are 

victims of this paradox in the name of education and thereby it is no wonder that 

the country is unable to churn individuals who are unable to think for them or even 

acquire the skill of independent work, to take ownership and responsibility and to 

solve problems and take decisions. 

It seems that, in this fast growing and dynamic society even though education 

as a discipline is upheld, there is an urgent need to supplement it with a discipline 
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which helps in producing the right kind of citizens. Moreover, India is a 

multicultural and multilingual country with different states and different ethnic 

and cultural groups at district level, too. Hence, it can be seen that the learners at 

various levels have different concerns and needs, and have different profile too, 

which need to be addressed. There is a need to invest for such learners in terms of 

skills development, as they are the future leaders and guardians of the nation. 

The system needs to undergo a paradigm shift in its emphasis on the 

philosophy of education. It single-mindedly holds on to the behaviouristic 

approach to learning as against the humanistic approach. The behaviouristic 

approach to learning assumes that individuals have no free will and that an 

individual's environment determines his/her behaviour. This means that the 

individual doesn't have the capability to manipulate his environment so as to make 

it convenient for him to achieve his goals. According to behaviouristic theory, cause 

and effect are what control behaviour and not mind and reason. Thereby rote 

learning is given more importance as against creative thinking and reasoning. On 

the other hand, the humanistic approach emphasizes the personal growth of the 

individual. It argues that human beings are capable of thinking and reasoning. 

They have a free will and are capable of making choices and taking decisions. The 

education system needs to harp on this belief that each child has the innate drive to 

achieve his maximum potential. The system needs to believe in the individuality of 

each child and to help the child deal with the transformation of life. The education 

system needs to enable a child to deal effectively with the environment, determine 

available opportunities and deal with the challenges of society. To enable these 

behavioural transformations in the child, the system needs to enrich the school 

curriculum with a highly researched and effective life skills training programme.

It's a realized fact that promotion of life skills among the learners by various 

means, will lay foundation for a better education system and a healthy society of 

tomorrow. The schools and formal institutions to a great extent take care of all 

domains of learning; what is required is to bridge the gap between the knowledge 

and behavior by inculcating life skills among the students. Education and 

particularly school education can play a vital role in developing life skills among 

the students, as it exposes them to varied experiences during their formative years 

and has the potential of providing them with ample opportunities to learn and 

practice. But, unfortunately this has not been practiced by the teachers due to lack 

of understanding about identification of life skills from the curriculum and their 

integration in teaching-learning process.

Life skills education is a very important and integral part of educational 
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system worldwide. In Indian schools however, life skills education is yet to be fully 

initiated and recognized as an integral part of the curriculum. Ramakrishnan 

(2010), in her article says that in most schools, value education is confused with life 

skills education. According to her, most schools have value education as part of the 

curriculum as it is one of the requirements of the National Curriculum Framework 

(NCF), though there is not much emphasis on life skills education. The Central 

Board of Secondary Education (CBSE) asserts that life skills education has been 
th thintroduced in Class 6 in 2003-04, in Class 7  in 2004-05 and subsequently in 

th th thClasses 8 , 9  and 10 . The CBSE has also introduced life skills training programme 

as a part of Continuous and Comprehensive Evaluation (CCE) targeted at the 

adolescent students between 10-18 years of age in 2012.  Sarva Shiksha Abhiyaan 

(SSA) has under its agenda life skills training for the upper primary girls along with 

providing quality elementary education. Yet, classroom observations of Government 

schools in few districts of Tamil Nadu, have revealed that life skills education has 

often been confused with vocational education. When asked about the details of life 

skills education being offered in the government schools, pat comes the reply from 

teachers that the girl students are being taught to make dolls, stitch frocks, make 

candles and napkins. These data indicate that the Indian education system has not 

yet awakened to the necessity of life skills training programmes in its schools. 

Looking to the importance of life skills education, National Curriculum 

Framework (2005) has emphasized on life skills besides constructivist learning 

experiences, work related knowledge and development of inquiry based approach.

A lot of thought requires to be given on how to bring in life skills education into 

the mainstream curriculum. The schools need to develop an in-depth conceptual 

and practical framework of the programme which should be made functional at all 

levels of schooling starting from pre-primary, extending to primary, middle and the 

secondary stage. The school curriculum should have lectures substantiated with 

situational case studies and role plays where children can practice correct 

behaviour and experience its effects. Efficient networking of educationists, 

psychologists, mental health professionals and policy makers would be required to 

develop a concrete workable life skills training programme. The training programme 

would need to transcend across all development stages of the child and should have 

an inbuilt monitoring and evaluation system.

In fact organizations like World Health Organization (WHO, 1997) and Udayan 

Care have developed modules on life skills that could be adapted and used for 

primary and adolescent students. These modules promote the idea of responsibility 

for addressing one's health concerns as well as developing one's self-concept and 

9



self-esteem through case studies and role plays. WHO, in its modules on Life skills 

training programme for adults and children asserts that effective acquisition of life 

skills can influence the way we feel about ourselves and about others, and equally 

will influence the way we are perceived by the others.

Promoting efficient life skills training programme in schools would thereby be 

an ode to the youth in the country. It would be a way of empowering youth to build 

their lives and their dreams. It would be a means of handholding them through the 

critical stages in their life and helping them tap their potential to the fullest. 

Thereby, it is hoped that the current education system with its oppressive rigidity 

would open up and make life skills education a part of its mainstream curriculum. 

This would enable the country to build individuals who believe in themselves, who 

are efficient leaders and administrators, who are able to understand their 

potentials and achieve them.

It is evident that all these efforts for life skills education may not achieve 

success at desired level without trained and motivated teachers who can employ 

participatory and experiential teaching practices. Moreover, the teachers at pre-

service and in-service levels trained in life skills education can teach the life skills 

better to their students.

There is a feeling that the present teacher education system is not effective 

and there are various problems which need critical discussion to establish a 

system which can serve the purpose of providing better teachers as also 

highlighted by national policies of education. It has been emphasized that the art 

of teaching is now a science, built on firm foundation and linked to integrated 

approach based on psychology, anthropology, cybernetics, linguistics and many 

other disciplines. Thus, conditions in which teachers are to be educated should be 

profoundly changed so that essentially, they become educators rather than 

specialists in transmitting pre-established curricula.

'Learning to be' (UNESCO, 1972) has said, 'Pedagogical training must be 

geared to knowing and respecting the multiple aspects of human personality'. All 

these indicate the need of wholistic teacher education system which will work for 

the welfare of student teachers in the context of whole society. It is evident that 

wholistic teacher education system aims at an integrated approach of Pre-service 

Education, In-service Education and Life long Education. Though attempts have 

been made by curriculum reforms and its implementation in teacher education, 

there is further scope of adding one more component like integration of Life Skills 

or Life Skills Education (LSE) at school level.

Life Skills Education, as an approach is comprehensive with respect to the 
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general objectives of the curriculum at school level. This approach is realistic since 

it envisages teachers to disseminate these skills to the coming generations in 

schools and is also pragmatic and relevant in the context of a developing country 

like ours. Hence, it has been realized that, implementation of Life Skills Education 

can develop not only the wholistic teacher education system but also empower 

individuals to cope with the challenges of life.

Implications of Life Skills Education for student teachers are of considerable 

value. It is a fact, that every individual has his/her own conception about life. But 

everybody does not succeed in facing the problems and challenges of life. This may 

be because, one is not much conscious about thinking on the following questions:

    What is life?

    How to live better life?

    How and why to live for self?

    How and why to live for others?

    How to live together?

    How to face the challenges in life?

    How to solve the problems of life?

Reflective thinking on the above questions provides better conceptions of life. 

Getting the answers of the above questions sensitize one towards achieving life 

skills. 'Sensitivity' is the key factor for the development of any skill. Hence, it can be 

revealed that 'sensitization' is the prior and essential step to motivate any one for 

achieving life skills. It enables one developing moral, ethical, professional and 

acceptable  personality. 

As every teacher who serves a model for every student, he/she can easily 

transmit these skills among the students. Looking to these postulates, the author 

selected this study with a view to sensitize the B.Ed. trainees towards achieving life 

skills. This in turn, would enable them to develop life skills in their students, that 

is, in future generations. 

Apart from all above, there are some questions, to be answered through 

research based practice for enriching the notion of Life Skills Education as an 

approach. These questions are :
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What could be the basis for realizing the need of LSE ?

Which would be the most advantageous target group for imparting LSE 

mainly for its wider dissemination in the society ?

How one can select the most effective ways for integration of LSE ?

How one can improve his/her own practices for effective LSE at various 

levels ?

Which different methods/techniques/approaches/media can be used to 

sensitize the learners towards achieving the life skills ?

Thus, on the basis of the above discussed matter and raised questions, the 

author felt the need of undertaking the research study in terms of preparing a LSE 

programme for B.Ed. trainees.

Title of the Study

“Preparation and try-out of a Life Skills Education Programme for B.Ed. Trainees” 

Objectives of the Study

The study has been carried out with the following objectives:

(i) To prepare a Life Skills Education (LSE) Programme for B.Ed. trainees.

(ii) To implement LSE Programme on B.Ed. trainees with a view to sensitize them 

towards achieving life skills. 

(iii) To study the effectiveness of the implemented LSE Programme in terms of 

trainees' reactions.

Delimitations

(i) The study was delimited to a sample of 40 B.Ed. trainees, those who were well 

versed in Gujarati and Hindi languages. The medium of instruction for 

implementing LSE programme was Gujarati.

(ii) The study was restricted to the ten core life skills (Critical Thinking, Creative 

Thinking, Decision Making, Problem-Solving, Interpersonal Relationship, 

Effective Communication, Coping with Emotions, Coping with Stress, Self – 

Awareness and Empathy), given by WHO (1997).

(iii)  Since there was better scope for life skills education through languages, the 

present study preferred the activities under LSE Programme which were 

mainly related to the school subjects viz. Gujarati, Hindi and English. 

(iv)  Looking to the requirements, the tools used in the study were developed in 

Gujarati, Hindi and English languages. 

q
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In this chapter the concept of life skills, ten core life skills, LSE as an approach, 

rationale, objectives and delimitations of the research study have been discussed. 

This exploration indicates that, the present study is the emergence of the author's 

own thoughts in terms of the present needs. In other words, this study is also 

concerned with a teacher's capacity to be familiar with and comprehend the 

opportunity of some alternate realities in teaching. In the chapter to follow, detailed 

discussions on the reviewed literature have been depicted which helped the author 

to draw out the implications for the present study. 

Conclusion
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CHAPTER : 2

REVIEW OF RELATED LITERATURE

Any research study is integrally connected with past research. Also it has its 

own logical position in the conceptual map of the particular area or discipline. 

Hence, review of related literature provides a good base for conceptual framework, 

an understanding of the status of research in the problem area, clues to the 

research approach, method and data analysis; an estimate of the probability of 

success of the research and its significance and specific information needed to state 

definition of terms, assumptions, limitations, and hypotheses of research. Keeping 

this in view, the detailed discussion of reviewed literature related to the study, is as 

follows.
[

Reviewed  Literature

Bhatia (1984), studied the emotional, personal and social problems of 

adjustment for adolescents under the Indian condition with special reference to 

values of life. The major findings showed that adolescents sometimes were treated 

as either adults or children. In many families parents were more favorably inclined 

towards boys. Quite a large majority are influenced by friends. Adolescents were 

resistant to favor of sex instruction in schools and preferred to gain it through 

books, magazines, movies or from friends. 

Bharath (2002), with the help of the Child and Adolescent Health & 

Development Unit of WHO – South East Asian Regional Office (SEARO), New Delhi 
th th thdesigned and developed three Activity Manuals (Std.8 , 9  and 10 ) for the teachers 

on Health Promotion using Life Skills Approach. Their major focus was on physical 

fitness, nutrition, injuries and stress contribute to lowered health status, non 

communicable dieses, reproductive health and sexuality and substance abuse. 

They were aimed at empowering the adolescents with ten core life skills and 

providing them the confidence with the help of experiential learning, using the 

vehicle of participative activities for themes mentioned above. Recognizing teachers 

as partners in this promotional endeavor and providing them with the necessary 

skills to be facilitators had been the cornerstone of the programme.

Pandey and others (2003), developed A Training Material on “Skill 

Development in Adolescence Education” focusing on Adolescent Reproductive and 

Sexual Health (ARSH) under National Population Education Project (NPEP) of 

NCERT. In fact, adolescence education as an innovative curricular area is different 

from other areas primarily because it has to go beyond knowledge and attitude and 

lay more emphasis on skill development among the learners. ARSH concerns for 

adolescents under three major components: the process of growing up, HIV/AIDS 
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and drug abuse. In the specific context of LSE for ARSH, ten core life skills, 

identified by WHO were considered. Also to ensure effective transaction of material 

for skill building in the area of ARSH, the teachers were also equipped with three 

core skills viz. Communication skills, Non-judgmental skills and Empathy. The 

methods and techniques used as co-curricular approach for LSE were Question 

Box, Role play, Value clarification, Group discussion, Debate, Case studies, 

Poster/ painting competition, Essay writing, Quiz contest and Teacher 

counseling. This material was used under the pilot project by the six State 

Population Education Cells (Gujarat, Kerala, Madhya Pradesh, Maharastra, 

Orissa and Rajasthan). Heads, teachers and students of 120 selected schools in 

30 districts of these states extended their cooperation in the try-out of the 

material.

Kotecha (2003), conducted a study on health awareness and need assessment 

of school going adolescents of Vadodara city. The major findings of the study 

revealed that majority of the students had a positive attitude and self concept. 

There was susceptibility to peer pressure and lack of assertiveness. Adolescents' 

most common fears were related to parents and studies. Teachers observed a lack 

of parent child interactions as well as a curiosity about the reproductive changes. 

The prevailing perception of the adolescents regarding their health status and 

body images underscores the need for providing them with correct information.

Koolar (2004), developed a programme on life skills namely; Decision making 

and Effective communication for adolescents and studied its effectiveness. The 
thpurposive sample for the study comprised of all the students of a std. 9  class, of 

an English medium school of Baroda city. It was found that a deeper 

understanding was developed among the students regarding to both of the life 

skills. Also the students were found to be well equipped in application of these life 

skills in different situations. 

Gujarat Council of Educational Research and Training (GCERT) and UNICEF 

had jointly undertaken a project on Life Skills Education during the academic year 

2004-05, and implemented in the primary schools of selected blocks (Chhota 

Udaipur, Dist. Vadodara and Radhanpur, Dist. Patan) in Gujarat. The major 

objectives of this project were;

To identify various life skills which are assimilated and/or hidden in the 

contents of primary school subjects.

To develop resource materials on life skills education, for the teachers.

To orient primary school teachers regarding integration of LSE approach.

To facilitate the primary schools for implementation of LSE programme as an 

integrated instructional approach.
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To fulfill the above objectives, the following programmes were organized under 

the project in three phases.

1) Organization of a state level workshop on, “Identification of life skills from the 
st thcontents of std.1  to 7 .” 

2) Organization of a state level workshop on, “Preparation of Resource Materials 

for LSE in primary schools of Gujarat”. 

3) Organization of a Block level Training programme cum workshop on,      

“Implementation of LSE Programme as an integrated instructional approach 

in primary schools”.

It was found that almost all life skills were merged in the contents of the 

subjects like languages, Social sciences, EVS and Physical education. This provides 

a better scope for integration of LSE in the above subjects. It was observed that, the 

established model for LSE in the state has been getting gradual momentum in the 

education system. Inclusion of a topic like, 'Life Skills Education', in the reformed 

curriculum of Pre-service Teacher Education (PSTE) at primary level was one of the 

evidence of the same. Also attempts have been made to assimilate more and more 

life skills in the newly developed text-books at primary level. 

Sikdar (2009), assessed the effectiveness of training approaches designed for 

the student teachers (enrolled in the Teacher training Programme of a reputed 

institute) with respect to life skills inculcation. It was incorporated different 

methodologies and approaches in the process of curriculum transaction and the 

same were evaluated in order to understand their effectiveness with respect to Life 

Skills inculcation. The components of the curriculum for life skills inculcation were 

different curricular activities (like project based method, E-based assignment, team 

teaching, collaborative work, concept mapping, heuristic method, discovery 

method, workshops, report writing and active learning approaches) and co-

curricular activities (like annual day celebrations, cultural activities, garba day, 

news letter competition, assembly activities, role plays, drama, quiz, blog designing 

and sports day). The data obtained through a questionnaire on life skills eliciting, in 

terms of student teachers' opinions regarding the inculcation of life skills were 

analyzed with the help of percentage. The student teachers felt that the employment 

of a host of methodologies and approaches over the entire academic year promoted 

the inculcation of life skills. Some areas namely dealing with grief and anxiety and 

copping skills for dealing with loss, abuse, and trauma were identified for further 

intervention thereby indicating the need to devise approaches to cater to these 

specifically.

Pathak (2009), conducted an experiment on Life Skills Education by 

integrating life skills in practice teaching phase at B.Ed. level during the academic 

year 2005-06. As a part of that, the trainees were oriented about ten core life skills 
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with a view to enable them implementing life skills education as an integrated 

approach in terms of lesson planning and designing of learning experiences. This 

experiment was resulted into a gain of experiences which are as follows:

Teacher educators had shown their interest and commitment in 

implementing such an innovative experiment.

Student teachers had been acquainted with this newer approach, with which 

they could develop their vision in bridging the gap between pedagogical 

knowledge and behavior, which was in terms of skills.

Student teachers could create a natural environment / situation during 

implementation of this experiment. This enabled them in developing life skills 

among the students, also.

Creating environment to stimulate different types of interactions (Student – 

Student, Teacher – Students, Student – Teaching Learning Materials) was 

made possible. That enabled the trainees for effective communication.

Different approaches, methods, teaching techniques etc. could be applied by 

the trainees especially during activity lessons.

Students in the schools were excited as they found the teaching-learning 

process interesting.

As this experiment was process oriented, value education was also the 

simultaneous process during the instructional process. 

It was concluded that such programme could impart complete education 

which would empower the students to cope with the challenges of life.

GCERT (2009), has developed a Population Education Training Package 

(SAHAJ) based on LSE approach for the students of secondary and higher 

secondary under NPEP. The various topics covered in this package were 

Population Education and Prolonged Sustainable Development, Family and 

Quality based life, Women Empowerment, Vyasan mukta shala ane samaj, 

Adolescent education, Life Skills and Basic understanding of HIV/AIDS. To 

ensure the effective transaction of these training inputs in an integrated manner, 

some selected secondary and higher secondary teachers from different Shala 

Vikas Sankuls (SVSs) were trained. The similar kind of efforts had also been done 

by the Gujarat State Aids Control Society (GSACS) in collaboration with GCERT 

focusing on Health Education, named as 'Health Education through Life Skills 

Programme(HELP)'.

Sampat (2009), studied the role of drama in enhancing life skills in children 

with specific learning difficulties in a Mumbai school. The study was a reflective 

account of an Action Research (AR) project set in a drama class room. It was a 
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multi-voiced patchwork text, which was created and built imaginatively to 

represent her students and her experience in the drama classroom. This was dealt 

with the questions like; 'How can drama be used to enhance life skills in children 

with specific learning difficulties?' And 'How can one improve one's practice?' The 

research was concerned with a teacher's capacity to recognize and realize the 

opportunity of an alternate reality in teaching (i.e. The reality of loving and caring 

for the students and the reality of an empathetic, compassionate and democratic 

classroom).  The foundation of the study was laid when she saw the children in 

need suffer due to insensitive teaching practices and uncooperative peers and 

family. She was concerned with the trauma faced by students in the prevalent 

educational setting in India. Being a well known bollywood actress and a 'Rang 

karmi', she saw drama as a natural vehicle for explorative and experiential learning 

and a tool for education. And she pointed out the critical and close analysis of her 

choice, using drama as a learning medium. 

Additionally, the study investigated the influences of AR with respect to 

methodical structure for implementing and analyzing the teaching-learning 

process. The data were composed of classroom observations and transcripts, a 

collection of the students' work and interviews with their school teachers and 

parents. 

The main objective of this research was to enable to gain in positive 

behavioural intentions and improved psychological competence in children. This 

was accomplished through augmentation of creativity, emotional understanding 

and development, improved self-esteem and notion of the joy of autonomy to 

enable the students to deal effectively with the demands and challenges of 

everyday life. 

Tsering (2011), studied the impact of Life Skills Training (LST) on 

psychological parameters (viz. Stress, Anxiety, Coping, Self-confidence and 

Emotional intelligence) in case of Tibetan refugee adolescents studying in India. A 

total of 726 students out of which 600 Tibetan refugee and 126 Indian students in 
th ththe age group of 13-19 years studying in class 6 - 12  participated in the study. 

Initially 600 Tibetan refugee adolescents participated in the study. By using 

median split they were divided into two groups, i.e. a group which fell below the 

median (N=300) and another group fell above the median (N=300). Adolescents 

who fell above the median on the test were randomly classified as experimental 

group (N=150) and control group (N=150). The pre-post controlled trailed design 

was used for the study. Life Skills Training on ten basic skills (namely; Decision 

making, Problem solving, Critical thinking, Creative thinking, Effective 

communication, Interpersonal relationship, Self-awareness, Empathy, Coping 

with emotions and Coping with stress) was given through brain storming and role 
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playing methods followed by a brief discussion. Assessment scales for each of the 

ten life skills were used to study the level of inculcation of each life skill. 

Questionnaires on Stress, Anxiety, Coping, Self-confidence and Emotional 

intelligence were administered to study the effectiveness of LST on level of each of 

the above psychological parameters. The same questionnaires were administered 

on 126 Indian adolescents and compared the results with the Tibetan adolescents 

to see the varied difference between them on psychological parameters. On the 

whole seven months duration LST was found to be an effective psychological 

intervention strategy for promoting social and mental health of Tibetan refugee 

adolescents. 

Observations and discussion

The following major observations have been made and classified with the help 

of careful review of the related literature.  

Observations related to the concept :

Life skills approach is an interactive educational methodology that focuses on 

acquiring knowledge, attitude and interpersonal skills. 

It aims at developing various skills among learners to empower them to face 

the challenges of life.

Life Skills based training can be useful as an effective psychological 

intervention strategy for promoting social and mental health.

It contributes to the promotion of personal and social development, the 

prevention of health and social problems, and the protection of human rights.

It is a comprehensive behaviour change approach to help individuals learn 

how to deal with difficulties of daily life.

 It is a participative and process oriented approach.

The above conceptions of LSE emerged through the reviewed literature, have 

supported the theoretical framework prepared under the study.

Observations related to the need assessment  :

According to the various studies, following were the major issues that 

necessitated the implementation of  LSE at different stages of education.

The children suffer a lot due to insensitive teaching practices and 

uncooperative peers and family.

The school system is lacking the reality of loving and caring for the students. 

The school system is lacking the reality of an empathetic, compassionate and 

democratic classroom.

There is lack of parent child interaction.

There is a strong concern for the teachers to recognize and realize the 
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opportunity of alternate realities in teaching.

35 per cent population of India is from the age group 10 – 19 years, i.e. an 

adolescent stage. The stable, qualitative and constructive development of this 

population would be essential for the development of nation.

Adolescents sometimes are treated as either adults or children.

In many families parents are more favorably inclined towards boys.

Adolescents are lacking positive attitude and self concept.

Adolescents are under influence of peer pressure and lacking assertiveness.

Adolescents should be made aware about the process of growing up, HIV/AIDS 

and drug abuse, reproduction health and sexuality, physical fitness etc.

Studying effectiveness of LSE through different methods/modes/approaches, 

as a tool for education.

It seems that, a variety of points had been considered by the researchers 

mainly for integration of LSE at various levels. This is ultimately to enable the 

students to deal effectively with the demands and challenges of everyday life. But, 

at the same time some of them felt the need of teachers' empowerment with the 

necessary skills to ensure the effective transaction of LSE.  This had been taken 

care of, by Bharath (2002), Pandey and others (2003), GCERT (2004-05) and 

GCERT & GSACS (2009) through their efforts. Apart from this, Sikdar(2008-09), 

and Pathak(2009) had selected  the group of student-teachers under their studies. 

It reveals that LSE can be imparted to any age group with respect to the assessed 

needs. It is also evident that, to orient teachers as well as student teachers 

regarding integration of LSE approach is the need of  the hour. 

Observations related to the strategy :

The strategy for LSE includes methodology, tools, techniques, approaches etc. 

which were adopted under the reviewed studies. It can be observed that the 

following methodology, tools, techniques and approaches had been employed for 

the LSE under different studies;

Activity Manual for the teachers on Health promotion

Training Material focusing on ARSH Skills for the adolescents and core skills 

for the teachers

Progarmme on Life Skills (Decision making and Effective communication) for 

the adolescents

LSE Programme for B.Ed. trainees focusing on lesson planning and Designing 

of learning experiences

Drama as a tool to enhance life skills in the children

Curricular and co-curricular activities as an integrated approach

It has been observed that an integrated approach is more suitable for LSE. 
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Since different life skills are merged in the contents of school subjects, it would be 

desirable to integrate with any curricular and/or co-curricular activity where 

there is ample scope to sensitize the learners for achieving life skills. And of 

course, this would be facilitated through some innovations, augmentation of 

creativity and with the notion of the joy of autonomy. 

Since the major objective of LSE is to enable to gain in positive behavioural 

change and improved psychological competence in the students, mere formal 

evaluation techniques will not be sufficient to assess this gain. 'Sensitization' 

towards achieving life skills is an important step to lead them towards inculcation 

of life skills. Thus, it is essential to sensitize individuals towards achieving life 

skills through implementation of a series of interesting activities. The present 

study is an intended attempt in this direction.

Conclusion

With reference to the observed logical position of the reviewed literature, it can 

be stated that the present study is an attempt made to take care of the lacuna 

found in terms of innovations in the approach and assessment of its effectiveness. 

This would be realized while going through the description given in the next 

chapter.  In the following chapter a detailed description of preparation and try-out 

of the LSE Programme has been given.

q
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CHAPTER : 3

METHODOLOGY

Methodology decides the fate of the study and its outcome. As such it is 

regarded as the heart of any research. Designing provides a picture for the whole 

study. It is therefore, desirable to have a methodologically designed research plan. 

In this chapter the different aspects of the methodology for the present study have 

been discussed viz. design of the study, sample, tools, procedure of data collection 

and procedure of data analysis.

Design of the study

Out of different methods of conducting research, Experimental method was 

considered appropriate, using “After - Only” Design. Looking to the nature of the 

study, it can also be said an Experimental Action Research. 

Sample

The sampling method used in the present study was 'purposive'. The sample 

was drawn from the population group of B.Ed. trainees, who were studying in the 

Secondary Teachers' Training Colleges of Gujarat during the academic year 2009-

10. In the present study, as the prepared LSE Programme was to be validated first, 

which was Phase-I of the study; it demanded a set of sample for the initial try-out of 

the LSE Programme. And Phase-II (i.e. Final try-out of the LSE Programme) dealt 

with studying the effectiveness of the LSE Programme on the basis of trainees' 

reactions, for which another set of sample was selected. The detail of phase wise 

sample size is given in the Table no. 3.1.

Table no. 3.1       Detail of the phase wise selection of the sample

q

q

Phase  Purpose Sample selected from Sample size ( No. 

of  Trainees ) 

Phase - I Initial try-out 

of LSE 

Programme 

 

Faculty of Education and 

Psychology, The M. S. 

University of Baroda.  

Phase - II Final  try-out 

of LSE 

Programme 

Shri R. N. Pittie B.Ed. College 

for Women, Karelibaug,

Vadodara. (Gujarati Medium) 

 

15 

 

40 

qTools used in the study

A research tool plays a major role in any worthwhile study, as it is the 
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significant factor in determining the sound data which in turn help in arriving at 

conclusions about the study in hand. The following tools were used in the present 

study.

(i)  Life Skills Education Programme : 

In the present study, the Life Skills Education programme was a 

comprehensive behaviour change approach that concentrated on sensitizing the 

B.Ed. trainees towards achieving the life skills. The LSE Programme was prepared 

considering the major basis viz. concepts of life, self concept, social relationship, 

personality traits, role of art- literature and media. Hence the content covered 

under the programme was in the form of different activities related to concepts of 

life, knowledge about self (self concept), orientation to life skills, LSE through 

literary forms like short stories, events, poetries etc., LSE through games / 

activities and LSE through films and songs. The programme implementation was 

based on different methods (like lecture cum discussion, demonstration, group 

discussion, play way method, problem solving, analysis etc.), techniques (like 

divergent thinking, imagination, role play, gaming, attribute listing, creative 

writing, questioning, observation, self discovery etc.), approaches (like activity 

based, modular, integrated and multi-media) and media ( print, audio and video). 

Duration of the programme was 12 days (i.e.12 sessions x 3 hours = 36 total hours). 

The LSE Programme with detailed information can be referred from the Appendix : 

1.  During implementation of this programme following major tools were also used 

to facilitate the procedure.

a) An open ended questionnaire based on 'Concepts of Life': This was mainly 

used to provoke trainees for reflective thinking about the concepts of life. This 

tool was developed by the investigator.  (See in Appendix : 2)

b) Self concept test : This was in the form of a poem entitled as “I am”, and was 

used mainly to provoke thinking about the self (i.e. recognition of 

characteristics, strength and weaknesses, desires, likes and dislikes etc.).  (See 

in Appendix : 3)

c) A video film on “Concepts of Life” - Part-I :  It highlights different 'concepts of 

life' emerged through film songs, which was considered - a base for LSE. This 

film is a melodious harmony of script, songs and poetries, slogans and 

quotations, visual images, video clippings, sound and music. It was developed 

on the basic principle of 'LSE through Edutainment '.  The script of this film 

can be seen from the Appendix : 6.  This film is available in the form of a DVD on 

demand from the author for its wider dissemination. 

23



d) A Video CD on “LSE through Films”- Part-II :  This is a video CD consisting of 

six interesting Film tracks compiled from some well-known Hindi films. Each 

film track was selected in such a way that it could reflect some life skills from its 

story. Each film track was entitled (in Gujarati) meaningfully, so that it could 

provoke proper thinking pattern among the trainees with respect to asked 

questions from it. 

(ii)  A Reaction Scale :  

A Reaction Scale, in the form of a five point rating scale was constructed by 

the investigator to study the reactions of B.Ed. trainees about the implemented LSE 

Programme. This was used mainly to judge the effectiveness of LSE Programme. 

This Reaction scale can be seen from the  Appendix : 4.
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      Preparation of Life Skills Education Programme: 

Preparation of LSE Programme has been described under the following distinct 

parts:

(a) Identification of the major basis : Prior to prepare the LSE Programme, 

the investigator felt the need of identifying the major basis for the Life Skills 

Education. Hence, the investigator has taken support of a team of experts, who have 

work experience as resource persons in the in-service training programmes for 

teachers and teacher educators, mainly in the area; 'LSE at school level'. Also the 

team consisting of subject specialists, producer, script writers, and researchers. 

The list of experts can be seen from the Appendix : 5. With their support, the 

following major basis for LSE were identified. 

Self concept (Knowledge about self)

Social relationship 

Personality traits 

Role of Art – Literature and Media

 

 

Concepts of life 

Then, the designing of the programme was done with reference to the above 

identified basis.

(b) Designing of the LSE Programme : For designing of the programme, a two 

days workshop (27 – 28, February, 2010) was organized. In that workshop 

investigator and the experts have worked together and decided the following criteria 

for designing of the LSE Programme.  

The programme should be based on the identified basis.

Simultaneous evaluation should be done while implementation of the 

programme. 

The procedure of the programme should be facilitated by a combination of 

various methods, media, approaches, activities along with the application of 

some non-testing techniques.

The programme should be included literary activities because literature is a 

portal through which one can enter in the world of pleasure. It touches the 

affective domain with which one can learn the art of living.

Identification of life skills from different activities should be an integral part of 

the entire programme.

Looking to the following basic assumptions about the films, 'Life Skills 

Education through films' should be considered as one of the components 

under this programme.
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Basic assumptions about the films :
 

?
 

Indian film industry has been consistently serving the society by
 

producing a number of films based on different themes viz. social, 

religious, cultural, environmental, educational, science and fiction etc.  

? Having a panoramic view of the Indian films since 1912, they have been 

reflecting various dimensions of our life. Hence, the films are just like the 

mirror of our life.  

? We cannot anymore reject cinema as a medium. Films can be the 

strongest medium for effective transaction of the hidden curricula.  

? “A picture is worth a thousand words”,  based on that saying film  as a 

medium thrives on the visual component.  As we live in a visual world, 

our minds interpret and easily comprehend the visual description in the 

forms like pictures, diagrams, graphics,  animations, cartoon, models etc. 

Such things are interwoven in the films, creatively.  

? Music in the films is an element, which is used to convey an environment 

or a mood – happy, sad and somber.  

? It may be realized that a  film song would be anytime more effective than 

an hour long lecture. It may offer
 
not only life values but

 
life skills, too. 

 
?

 
Children, adolescents and youth are under tremendous long term 

impression or mental effect which is created through films.
 

With this, the designing of the programme has been done, which includes the 

following major components. 

Explanation about the concepts of 'life'

Administering a questionnaire based on 'Concepts of Life'

Concepts of life emerged through short stories

Concepts of life emerged through film songs

Knowledge about 'self ': (Self concept)

Administering a self concept test : ('I am')

Orientation to Ten Core Life Skills

Orientation to Life Skills Education (LSE) as an approach

LSE through language activities (Gujarati)

LSE through events / life like situations
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LSE through games / activities

LSE through poetries (Gujarati, Hindi and English)

LSE through films

Collecting feedback and reactions

(c) Validation of the programme (Initial try-out) : The programme was 

designed with the support of experts and then some selected activities of the 

designed programme were tried out initially on a sample of trainees with a view to 

establish its validity. The validity was established in terms of appropriateness, 

relevance, capacity to describe the life skills, applicability in prescribed duration of 

time and implementation procedure of the LSE Programme.

Thus, on the basis of the obtained data in terms of classroom observations 

and transcripts, a collection of trainees' work and their oral feedback, it was 

decided to carry out the following strategic modifications in the procedure.

Some interesting audio-visual aids/tools should be developed and used as a 

part of LSE Programme with respect to the components viz. 'Concepts of life 

emerged through film songs' and 'LSE through films', to facilitate the 

procedure.

Every activity/item under the prepared programme must be followed by some 

relevant thought provoking questioning/group work/discussion and that 

would be facilitated by the expert/mentor teacher. 

(d) Final form of the programme :  Thus on the basis of the gained experiences 

under initial try - out phase, some more activities of similar pattern have been 

developed. These activities were added to the final form of the LSE Programme. 

Apart from this, a film on “Concepts of Life” and a Video CD on “LSE through 

Films” were also developed under the title, “The Rainbow : Colours of Life 

Reflected Through Films”, as a part of this Programme.

Development of a film on “Concepts of Life” :

Any creative idea requires a creative presentation. To fulfill this requirement, 

the “V.H.F. Support” has been considered as the presentation tips or criteria for 

this film. These tips are given in the Table no. 3.2.
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Sr. No. Support Tips  

1. 

ISUAL AIDS
 

? Show pictures, graphics, slides, video clippings  

? Use few words, attractive colours  

? Introduce humours 

? Change medium frequently  

2. 

 
EARING SUPPORT

 
 

? Use recorded sound and songs  

? Use melodious background music  

? Use poetries in the lyrical form  

? Slow down and articulate well  
 

 

3. 

EELING SUPPORT
 

? Give frequent examples and anecdotes from the world of 

viewers 

? Use parables and analogies  

? Evoke emotions of pride, belongingness, team -work, 

unity, brotherhood, self esteem etc.  

? Appeal to sense of touch, taste, inner feelings etc.  

To develop the said film,  the steps followed  are as under: 

(i) Selection of the Hindi film songs through which the concepts of life are 

reflected.

(ii) Script writing for effective presentation 

(iii) Preparation of power point slides for explanation

(iv) Collection of appropriate visuals, images, video clippings, slogans, 

quotations, sound, music etc. for creative production

(v) Video shooting and sound recording of the songs and slogans / quotations

(vi) Editing work to maintain logical sequence and continuity of the script 

The above steps can be observed and realized by referring the script and 

watching this film. 

Development of a video CD on “LSE through Films”:

To develop this VCD, the following steps are followed:

(i) Selection of the well known Hindi films

(ii) Identification of the  film tracks through which life skills are emerged

(iii) Editing of the selected film tracks with the help of  a software named VCD 

Cutter

(iv) Giving meaningful titles to the selected film tracks

Table no. 3.2       Presentation Tips : V.H.F. Support

28



(v) Preparation of PPT consisting discussion questions based on each film track

(vi) Editing work to maintain relevance

The above steps can be easily understood by watching these film tracks one by 

one. 

Construction of the reaction scale :

With a view to study the effectiveness of the implemented LSE Programme, a 

reaction scale was constructed by the investigator. Its logical validity was 

established on the basis of experts' opinion. It is evident that trainees' reactions 

would be based on their attitude towards the programme. “An attitude is often 

termed as a tendency to react favourably or unfavourably towards a designated 

class of stimuli.” Hence by following the suggested method of Likert type scale, a 

reaction scale was developed.

After thorough discussion with the experts with regard to the procedure for 

preparation and implementation of the LSE Programme, the six (06) major 

components were identified for the construction of the reaction scale. Then, a pool 

of 21 statements was prepared by taking help of the experts. The statements were 

examined carefully in terms of their appropriateness, relevance and capacity with 

respect to the identified components. Thus, to know trainees' favourable or 

unfavourable reactions with regard to the implemented programme, the scale was 

developed consisting of 21 statements. The distribution of the statements with 

respect to the components and their polarity (Positive or Negative) is given in the 

Table no. 3.3.

  

Components

 No. of statements  
with  

 

Total no. 
of 

Statements

Statement Sr. 
No

.  

Positive 
polarity  

Negative 
polarity  

Sr. 
No.

 
 
 

1. 

 

Conceptions of life  

 

02  

 

02  

 

04  

 

1,2,3,5  

 

2. Skills required for 
better living  

02  02  04  4,6,7,9  

3. Importance of life 
skills  

03  01  04  8,11,12,21  

4. Knowledge about
self  

-  01  01  10  

5. LSE  :  Conceptual 
understanding  

01  01  02  13,14  

6. Methods of LSE  04  02  06  15,16,17,18,19,

 20
 

 Total  12  09  21  21  

Table no. 3.3       Distribution of the Statements of the reaction scale
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qProcedure

In the present study the procedure was carried out under the following three 

phases:

Phase – I      :    Initial try-out of the LSE Programme

Phase – II     :    Final implementation of the LSE Programme

Phase – III    :    Data collection in terms of trainees' reactions

The description of the above phases is given as under:

Phase-I        Initial try-out of the LSE Programme    

Under this phase, the LSE Programme was initially tried out on a group of 

B.Ed. trainees selected from the Faculty of Education and Psychology, The M. S. 

University of Baroda, with a view to judge its validity. Due to the limited time, only 

selected activity from each component of the programme was tried out during this 

phase. The programme schedule for the initial try-out is given in the Table no. 3.4. 

Table no. 3.4       Programme schedule for the initial try-out

Date  Day  Time duration  Activities based on  

11-02-2010  Thursday  4.45 to 6.00 p.m.  ? Administering a questionnaire 

based on ‘Concepts of Life’  

? Concepts of life emerged through 

short stories  

? Concepts of life emerged through 

Film songs  
 

13-02-2010  Saturday  2.30 to 5.00 p.m.  ? Administering a self concept test

? Orientation to Ten Core Life 

Skills   

? Importance of Life Skills 

Education  
 

 

15-02-2010  Monday  4.45 to 6.00 p.m.  ? LSE through events / life like 

situations  

16-02-2010  Tuesday  11.30 a.m. to 12.45  p.m.  ? LSE through games / activities

 

17-02-2010  Wednesday  4.45 to 6.00 p.m.  ? LSE through poetries  

 

18-02-2010  Thursday  10.0 to 11.30 a.m.  ? LSE through films  
 

? Total time duration for initial try-out of the LSE  Programme :  09 Hours  
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As discussed earlier, on the basis of gained experiences as well as empirical 

evidences during this phase, some strategic modifications in the procedure have 

been decided to carry out.

Phase-II        Final implementation  of the LSE Programme   

Under this phase, the final form of the LSE Programme was implemented 

during twelve sessions, on the selected sample for twelve (12) days. Prior to start 

the implementation of the programme, all the trainees were provided a notebook 

and a ball point pen for doing the programme related task separately. The 

programme schedule for this final implementation is given in the Table no. 3.5. 

Table no. 3.5      Programme schedule for the Final implementation

Session on   
Date  

Day  Time 
duration  

Activities based on  

22-02-2010      
  

Monday  12.30 to  
3.30 p.m.  

? Orientation to Ten Core Life Skills  
? Importance of Life Skills Education  

 
23-02-2010        

 

Tuesday  12.30 to  
3.30 p.m.  

? Administering a questionnaire based 
on ‘Concepts of Life’ and discussion 
on it  

 

02-03-2010       
 

Tuesday  12.30 to  
3.30 p.m.  

? Administering a self concept test and 
discussion on ‘Knowledge about self  ’  

 03-03-2010
       

 

Wednesday
 

12.30 to 
 

3.30 p.m.
 

?
 

LSE through language
 

activities
 

(Gujarati)
 

 04-03-2010
       

 

Thursday
 

12.30 to 
 3.30 p.m.
 

?
 

LSE through poetries (in Gujarati)
 

 
 
05-03-2010

      
 

Friday
 

12.30 to 
 3.30 p.m..
 

?
 

LSE through poetries (in Hindi)
 

06-03-2010
 

Saturday
 

12.30 to 
 3.30 p.m.
 

?
  

LSE through poetries (in English)
 

08-03-2010
 

Monday
 

12.30 to 
 3.30 p.m.
 

?
 

LSE through events / life like 
situations

 
 09-03-2010

 
Tuesday

 
12.30 to 

 3.30 p.m.
 

?
 

Life skills education through short 
 stories

 
 

 

10-03-2010

   
 

Wednesday

 

12.30 to 

 3.30 p.m.

 

?

  

LSE through games / activities

 
11-03-2010

 

Thursday

 

12.30 to 

 3.30 p.m.

 

?

   

Concepts of life emerged through Film 
songs

 
 12-03-2010

 

Friday

 

12.30 to 

 3.30 p.m.

 

?

 

LSE through films

 
 ?

 

Total time duration

  

:  36 

 

Hours 

   31



The description of the procedure adopted for each session under the final 

implementation phase has been described as under : 

Orientation to Ten Core Life Skills and Importance of Life Skills 

Education 

Trainees were oriented about ten core life skills (Critical Thinking, Creative 

Thinking, Decision Making, Problem-Solving, Interpersonal Relationship, 

Effective Communication, Coping with Emotions, Coping with Stress, Self – 

Awareness and Empathy) with the support of a prepared module on 'Orientation 

to Life Skills and Importance of Life Skills Education' (as shown in the Appendix : 

1). They were also provided conceptual understanding about the Life Skills 

Education and its importance in the present era. During this session the trainees 

were inspired to tell an incidence/event of their own life experiences, through 

which they might have felt the emergence of life skills.

Administering a questionnaire based on 'Concepts of Life' 

An open ended questionnaire based on questions related to 'Concepts of Life' 

was administered to the trainees with a view to know their conceptions about 

'Life'. To make this session more meaningful, it was followed by a discussion in 

small groups. A group leader from each group was invited to present the analyzed 

answers of the questions asked in the questionnaire. At the end of this session all 

the trainees were given a computerized copy of presented answers, mainly for 

developing their understanding. These analyzed answers of the questions under 

the questionnaire can be seen from the Appendix : 7 .

Administering a self concept test

This test, in the form of a poem entitled as “I am”, was administered mainly 

to provoke thinking about the self (i.e. recognition of characteristics, strengths 

and weaknesses, desires, likes and dislikes and some imaginative thoughts etc.). 

After administration of the test, trainees' thoughts were referred and discussed 

with a view to develop the realistic knowledge about the 'self'. With major 

emphasis on developing personality traits, desirable behaviours, positive attitude 

etc., their responses were critically analyzed and discussed in the class by the 

expert/mentor with the help of some day to day examples. Apart from this the 

major focus of discussion was on, “How the 'knowledge of self' would help the 

individuals for better living?”

 LSE through language activities (in Gujarati)

Since this session was based on 'activity based approach', trainees were given 

an activity sheet that includes different language activities like Pleasure with 

language, Language - puzzle, Word game, Writing poetry, Flow of imaginative 
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power and Picture based presentation. There was enough scope for the trainees to 

be sensitized towards the merged life skills in the activities. Trainees were 

informed to do the activities in their notebook according to the instructions given 

in the activity sheet. They were encouraged to work individually or in the group 

according to the activity, and to think divergently. Each and every trainee was 

given an opportunity to present his/her novel, innovative and sprouted ideas.

LSE through poetries (in Gujarati) : I 

The characteristics of the poetries help an individual to come out with the 

different life skills. Hence, in this session some selected poetries / stanzas were 

explained, which were further followed by some discussion questions. Trainees 

were divided into small groups and they were allowed to discuss and explore to the 

desired knowledge in terms of emerged life skills. Four interesting poetries / 

stanzas were covered under this session.

LSE through poetries (in Hindi) : II

In this session the trainees were explained some selected poetries / stanzas 

written by well known poets, with a view to enable them identifying the life skills 

emerged through the explanation. Nine life skills education oriented poetries / 

stanzas were selected for this session.

LSE through poetries (in English) : III

Under this session, five stanzas were explained with their specific references 

to the trainees. After that, they were given some discussion questions in the 

groups. They were allowed to discuss and explore to the desired knowledge in 

terms of emerged life skills.

LSE through events / life like situations

In this session, the mentor shared five interesting events / life like situations 

among the trainees. He also raised some questions for discussion in small groups. 

A group leader from each group was called for the presentation of the derived 

answers of the questions. The mentor enriched the session by inspiring some of 

the trainees to narrate their own life experiences which helped them 

understanding life in a better way. 

Life skills education through short stories

During this session, the mentor told five interesting stories to the trainees. 

After completing each story, she raised some questions for discussion in small 

groups. A group leader from each group was called for the presentation of the 

answers of the questions. The mentor enriched the session by sharing her new 

perceptions regarding to the hidden life skills in the stories.  
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LSE through games / activities

Games and activities are very effective for understanding and transmitting 

any kind of knowledge in a practical way. Looking to the trainees' interest and 

attitude towards games and activities, three different activities were employed 

which could reflect some life skills. Each activity was followed by questioning. At 

the end of each activity it was ensured through questioning, whether the trainees 

could be able to identify the interwoven life skills or not.  

Concepts of life emerged through Film songs

Keeping in view the basic assumptions about the films, a developed concept 

film was shown to the trainees in this session. Then some questions related to the 

adopted approach, were given for group discussion. A group leader from each 

group was called for the presentation of the stated answers, by the group 

members. The mentors enriched the session by sharing their views regarding to 

the various concepts of life.  

LSE  through  films

A video film consisting of six (06) film tracks was developed for this purpose. 

Trainees were shown each film track one by one. Each film track was followed by 

some questions for group discussion.  A group leader from each group was called 

for the presentation of the derived answers, mainly in terms of interwoven life skills 

in the respective film track. The mentor enriched the session by adding some 

necessary relevant information. 

Phase – III        Data collection in terms of trainees' reactions

It is evident that trainees' reactions would be based on their attitude towards 

the implemented programme. This would be very much interesting to know 

whether the tendency of their reactions is favourable or unfavourable towards the 

implemented programme.  Hence, to study the effectiveness of the implemented 

LSE Programme, the data in terms of trainees' reactions have been collected with 

the help of a reaction scale, under this phase.

Procedure for analysis of the data

The collected data in terms of trainees' reactions were analyzed with the help 

of chi-square test. The entire strategy of preparation and try-out of the LSE 

Programme under the present piece of research described in this chapter provides 

a clear cut direction for the work and thus sets the stage for analysis. Such an 

analysis would lead to churning out the cream of the work. In other words, the 

effectiveness of the implemented LSE Programme in relation to the identified basis 

of the programme as well as components of the reaction scale can be seen through 

data analysis.  This is the subject matter of discussion in the chapter to follow.

o
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CHAPTER : 4

DATA ANALYSIS AND INTERPRETATION

In the previous chapter, a complete account of the approach to study the 

main theme of the present investigation was elucidated. Both, the process of data 

collection and the statistical technique to be applied in analyzing and interpreting 

the data collected through the research tool were described. The present chapter 

is devoted to the analysis and interpretation of the data keeping in mind the major 

objective under the study.

The major concern of the present investigation is to study the effectiveness of 

the implemented LSE Programme.  For this purpose, the data in terms of trainees' 

reactions have been collected with the help of a reaction scale. And the collected 

data in terms of trainees' reactions were analyzed and interpreted with the help of 

'chi square test'. 

Analysis and Interpretation of the data

To study the effectiveness of the implemented LSE Programme, it is 

necessary to know trainees' attitude on individual statement of the reaction scale. 

Their attitude may be either clearly favourable or clearly unfavourable. Hence, 

the hypothesis tested for each statement was 'equal probability hypothesis i.e. 

whether the reaction given in five categories differ significantly or not'. For 

this, the distribution of trainees' reactions has been computed to be expected on 

the equality or null hypothesis. 

Since the trainees were 40 and the no. of categories of the reactions were 05, 

the expected reactions in each category would be  40/5 = 08. With regard to the 

first statement in the reaction scale, the data related to observed frequencies (fo) 

and expected frequencies (fe) along with the calculated values of  (fo – fe) and 

(fo – fe)² are arranged  in the Table no. 4.1.

q

Statement:1  [‘The word ‘Life’ has  

one and only one meaning.  ]  

Categories  
Total

 SA  A  U  D  SD   

Observed Frequencies  :  (fo)  

Expected Frequencies  :  (fe)  

(fo –  fe)  

(fo –  fe)²  

03  

08  

-5  

25  

02  

08  

-6  

36  

01  

08  

-7  

49  

12  

08  

04  

16  

22  

08  

14  

196  

40  

40  

(fo –  fe)²  /   fe  3.125  4.5  6.125  2.0  24.5   

SA : Strongly Agree,   A : Agree,   U : Undecided,   D : Disagree,   SD : Strongly Disagree  

Table no. 4.1      Calculations under Chi Square test
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÷²    =      ∑ [ (fo – fe)²  /  fe ]

        =      3.125 + 4.5 + 6.125 + 2.0 + 24.5   =   40.25  

df     =     (r – 1) (c – 1) ,    where 'c'  is no. of columns and 'r' is no. of rows 

        =     (2 – 1) (5 – 1)    =      4      (Here, df  is the degrees of freedom, used to see 

the tabulated value of    ÷² from the  ÷² - Table)               

Since the calculated value of ÷² is higher than the table values at both 0.05 

and 0.01 levels, the result can be marked “significant at 0.05 and 0.01 levels”. 

Therefore, the null hypothesis, “There is no significant difference between 

the favourable  and  unfavourable reactions of the trainees with respect to 

the statement no. 1” is rejected. Hence, looking to the higher observed 

frequencies towards negative / unfavourable reactions from the table no. 4.1, it 

can be revealed that majority of the trainees were not in favour of the statement 

no. 1. It means, according to them, “The word 'Life' has not one and only one 

specific meaning.” In the same way, the  ÷² - values were calculated for all the 

statements which can be seen from the Table no.4.2

Table no.4.2         ÷² - values and significance

Statements of the Reaction scale   ÷² -  value  df  Significance  Null Hypothesis  
1.  The  word ‘Life’ has one and only one 

meaning.
 

40.25  4  Significant  Rejected  

2.   People have different concepts about the  
word ‘Life’.  

66.25  4  Significant  Rejected  

3. Having different concepts of ‘Life’   

make living more difficult.  

20.75  4  Significant  Rejected  

4.     Every moment of life teaches   

        
something.

 
 

141  4  Significant  Rejected  

5.
     

Life is full of challenges/problems.
 

27
 

4
 

Significant
 

Rejected
 

6.
     

There isn’t any problem in living the
 

        
life which is full of challenges.

 

16.5
 

4
 

Significant
 

Rejected
 

7.
     

Somebody’s guidance makes our life
 

        
more meaningful.

 

34.25
 

4
 

Significant
 

Rejected
 

8.
     

Living the best life is a skill.
 

88.25
 

4
 

Significant
 

Rejected
 9. Good economic condition, only can

 make the life happy.
 

14.25
 

4
 

Significant
 

Rejected
 

Having/getting  knowledge of ‘self ’
 is very easy. 

 

22.75
 

4
 

Significant
 

Rejected
 

  
Life skills are very much important

 for personality development.

96
 

4
 

Significant
 

Rejected
 

     

        10.
   

        11.
 

12. Learning of life skills is very difficult. 16.75 4 Significant Rejected
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Statements of the Reaction scale  ÷² -  value  df  Significance  Null Hypothesis  

15.   LSE can be given easily through  

        Language teaching.  

53.75  4  Significant  Rejected  

16.   Life skills are emerged from the  

        motivational events.  

59.75  4  Significant  Rejected  

17.   Life skills can’t be taught through  

       ‘Role Play’.  

54.75  4  Significant  Rejected  

18. Problem solving method is not useful 

for LSE.  

32  4  Significant  Rejected  

19.    Story-telling, games and activities are  

effective for LSE.  

76  4  Significant  Rejected  

20.   Films and songs are effective medium  

        for the development of life skills.  

31.75  4  Significant  Rejected  

21.   LSE is a good approach.  96  4  Significant  Rejected  

          

       
13.

  

Life Skills Education (LSE) is simple , 

spontaneous and can be achieved from 

surroundings.

 

39.75

 

4

 

Significant

 

Rejected

 

14.  

 

It’s not possible to provide LSE 

 
along with school education.

51.125

 

4

 

Significant

 

Rejected

 

Since the calculated value of ÷² for each statement is higher than the table 

value at both 0.05 and 0.01 levels, the result for each case can be marked 

“significant at 0.05 and 0.01 levels”. Hence the hypotheses were rejected for 

all the statements. Therefore, it can be revealed that, the sampled trainees had 

shown either favourable or unfavourable attitude with reference to the respective 

positive or negative polarity of the statements. Statement–wise attitude of the 

trainees in terms of their reactions and its interpretation can be seen from the 

Table no. 4.3.

Table no.4.3      Trainees' attitude and interpretation

Stat. 
No.  

Trainees' 
attitude  

Interpretation (Trainees’  opinion)   

1. Unfavourable  The word ‘Life’ has no one and only one specific 
meaning.  

 

2. Favourable  People have different concepts about the word ‘Life’.  
3.  Unfavourable  Having different concepts of ‘Life’ never make living 

more difficult.  

4.  Favourable  Everybody learns something through every moment of 
life.  

5.  Favourable  The life is full of challenges and problems.  
6.  Unfavourable  One has to face many problems while living the life  

which is full  of challenges.  
7.  Favourable  Anybody’s guidance can make the life more 

meaningful.  
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8.  Favourable  Living a better life is indeed a skill.
9.  Unfavourable  Mere better economic condition can’t ensure the 

happy life.  

 

10.  Unfavourable  Having knowledge about ‘Self’ is not really an easy 
matter.  

11.  Favourable  Life skills are very important for personality 
development.  

12.  Unfavourable  Learning about life skills is not much difficult.  
13.  Favourable  LSE is easy,  natural and can be achieved from 

surroundings.  
14.  Unfavourable  LSE is very well possible along with classroom 

teaching in school.  
15.  Favourable  LSE can be imparted easily through language 

teaching.  
16.  Favourable  Life skills are emerged naturally through motivational 

events.  
17.  Unfavourable  Life skills can be taught through ‘Role Play’ technique.  
18.  Unfavourable  Problem solving method is useful for LSE.  
19.  Favourable  Story-telling, games and activities are effective for 

LSE.  
20.  Favourable  Films and songs are effective medium for the 

development of life skills.  
21.  Favourable  LSE is a good approach.  

 

qConclusion

On the basis of the above statistical analysis and qualitative analysis done 

during the implementation of the Life Skills Education Programme, it can be 

concluded that the trainees had found the LSE Programme effective mainly with 

reference to the components identified for the reaction scale. The predefined 

polarity of each statement of the reaction scale could be very well justified by the 

analysis of the trainees' reactions. This justification itself has proved the 

effectiveness of the implemented LSE Programme.
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SUMMARY, FINDINGS, DISCUSSION AND SUGGESTIONS

CHAPTER : 5

The present chapter deals with presenting the bird's eye view of the things 

done in the whole study and providing gist of approach towards the study, whole 

process involved, outcome of the study and suggestions.

Introduction

It's a fact that promotion of life skills among the students by various means, 

will lay foundation for a better education system and a healthy society of 

tomorrow. Education and particularly school education can play a vital role in 

developing life skills among the students, as it exposes them to varied experiences 

during their formative years and has the potential of providing them with ample 

opportunities to learn and practice. But unfortunately this has not been practiced 

by the teachers due to lack of knowledge about identification of life skills from the 

curriculum and their integration in teaching-learning process.

'Learning to be' (1972, UNESCO) has said, 'Pedagogical training must be 

geared to knowing and respecting the multiple aspects of human personality'. It 

indicates the need of wholistic teacher education system which will work for the 

welfare of teacher trainees in the context of whole society. Though attempts have 

been made by curriculum reforms and its implementation in teacher education, 

there is further scope of adding one more component like integration of life skills or 

life skills education at school level. Integration of life skills, as an approach is 

comprehensive with respect to the general objectives of the curriculum at school 

level. This approach is realistic since it envisages teachers to disseminate these 

skills to the coming generations in schools and is also pragmatic and relevant in 

the context of a developing country like ours.

Looking to the need of an hour, the investigator has carried out the present 

study with a view to sensitize the B.Ed. trainees towards achieving life skills. In the 

light of the above, the present investigation has focused on studying the 

effectiveness of prepared Life Skills Education Programme and the title of the 

problem is entitled as: 

Title of the Study

“Preparation and try-out of a Life Skills Education Programme for B.Ed. Trainees” 

Objectives of the Study

The study has been carried out with the following objectives:

q

q

q
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(a) To prepare a Life Skills Education (LSE) Programme for B.Ed. trainees.

(b)   To implement LSE Programme on B.Ed. trainees with a view to sensitize 

them towards achieving life skills. 

(c)    To study the effectiveness of the implemented LSE Programme in terms of 

trainees' reactions.

Delimitations

(i) The study was delimited to a sample of 40 B.Ed. trainees, those who were 

well versed in Gujarati and Hindi languages. The medium of instruction for 

implementing LSE programme was Gujarati.

(ii) The study was restricted to the ten core life skills (Critical Thinking, Creative 

Thinking, Decision Making, Problem-Solving, Interpersonal Relationship, 

Effective Communication, Coping with Emotions, Coping with Stress, Self – 

Awareness and Empathy), given by WHO (1997).

(iii)  Since there is better scope for life skills education through languages, the 

present study preferred the activities under LSE Programme which were 

mainly related to the school subjects viz. Gujarati, Hindi and English. 

(iv)   Looking to the requirements, the tools used in the study were developed in 

Gujarati, Hindi and English languages. 

Hypothesis

'There is no significant difference between the favourable and unfavourable 

reactions of the trainees with respect to each statement given in the reaction 

scale'.

Methodology

The methodology adopted in the present study to achieve the stated 

objectives has been described in brief as follows:

Research  Design and Procedure

The present study was an Experimental research based on “After - Only” 

Design. Looking to the nature of the study, it can also be said an Experimental 

Action Research. The procedure of the data collection was carried out in three 

phases, the details of which have been described below:

Phase-I        Initial try-out of the LSE Programme   

 Under this phase, the LSE Programme was initially tried out on a group of 

B.Ed trainees with a view to judge its validity. Total 09 hours during six days, were 

devoted for this purpose as per the prepared programme schedule.

q

q

q
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Phase-II        Final implementation of the LSE Programme   

Under this phase, the finally prepared LSE Programme was implemented 

during twelve sessions, on the selected sample for twelve (12) days. Total 36 hours 

were devoted for this phase as per the prescribed programme schedule. 

Phase – III        Data collection in terms of trainees' reactions 

During this phase and after implementation of the LSE Programme, the data 

in terms of trainees' reactions have been collected with the help of a reaction scale 

with a view to study the effectiveness of the implemented programme. 

Sample

The sampling technique used under the present study was 'purposive'. The 

sample was drawn from the population group of B.Ed. trainees, who were studying 

in the Secondary Teachers' Training Colleges of Gujarat during the academic year 

2009-10. The present study comprised two sets of the sample: (i) 15 B.Ed. trainees 

selected from the Department of Education, Faculty of Education and Psychology, 

The M.S.University of Baroda for the phase-I and (ii) 40 B.Ed. trainees selected 

from Shri R. N. Pittie B.Ed. College, Karelibaug, Vadodara for the Phase-II. 

Tools

The following tools were used in the present study:

(i)  Life Skills Education Programme : The Life Skills Education programme 

was a comprehensive behaviour change approach that concentrated on 

sensitizing the B.Ed. trainees towards achieving the life skills. The LSE 

Programme was prepared considering the major basis viz. concepts of life, self 

concept, social relationship, personality traits, role of art – literature and media. 

The content covered under the programme was in the form of different activities 

related to concepts of life, knowledge about self (self concept), orientation to life 

skills, LSE through literary forms like short stories, events, poetries etc., LSE 

through games / activities and LSE through films and songs. During the 

implementation of this programme following  other tools were used to facilitate the 

procedure.

(a)   An open ended questionnaire based on 'Concepts of Life': This was mainly 

used to provoke trainees for reflective thinking about the concepts of life. 

(b)   Self concept test : This was in the form of a poem entitled as “I am”, and was 

used mainly to provoke thinking about the self (i.e. recognition of characteristics, 

strengths and weaknesses, desires, likes and dislikes etc.). 

(c)   A video film on “Concepts of Life”- Part-I :  It was based on 'concepts of life' 

emerged through film songs, which was considered - a base for LSE. It was a 
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melodious harmony of script, songs and poetries, slogans and quotations, visuals 

and images, video clippings, sound and music. It was developed on the basic 

principle of  'LSE through Edutainment '. 

(d) A Video CD on “LSE through Films”- Part-II :  This was a video CD 

consisting of six interesting Film tracks compiled from some well-known Hindi 

films. Each film track was selected in such a way that it could reflect some life 

skills from its story. Each film track was followed by some questions for group 

discussion. 

(ii)  A Reaction Scale :  A Reaction Scale, in the form of a five point rating scale 

was constructed by the investigator to study the reactions of B.Ed. trainees about 

the implemented LSE Programme. This was used mainly to judge the effectiveness 

of LSE Programme. 

Procedure for analysis of the data

The collected data in terms of trainees' reactions were analyzed with the help 

of chi square test. Under this, the hypothesis tested for each statement was 'equal 

probability hypothesis i.e. whether the reaction given in five categories differ 

significantly or not'.

Summary of the results

The results of the present study with respect to the hypotheses based on each 

statement of the reaction scale are summarized as below: 

1. There existed significant difference between the favourable and unfavourable 

reactions of the trainees with respect to all the statements.

2. The higher calculated values of ÷² and higher observed frequencies towards 

negative/unfavourable reactions of the trainees with respect to the statement 

nos. 1, 3, 6, 9, 10, 12, 14, 17 and 18  revealed their opinions as below:

The word 'Life' has no one and only one specific meaning.

Having different concepts of 'Life' never make living more difficult.

One has to face many problems while living the life, which is full of 

challenges.

Mere better economic condition can't ensure the happy life.

Having knowledge about 'Self' is not really an easy matter.

Learning about life skills is not much difficult.

 LSE is very well possible along with classroom teaching in school.

 Life skills can be taught through 'Role Play' technique.

 Problem solving method is useful for LSE.

q
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3. The higher calculated values of ÷² and higher observed frequencies towards 

positive/favourable  reactions of the trainees  with respect to the statement 

nos. 2, 4, 5, 7, 8, 11, 13, 15, 16, 19, 20 and 21  revealed  their opinions as 

below:

 People have different concepts about the word 'Life'.

 Everybody learns something through every moment of life.

 The life is full of challenges and problems.

Anybody's guidance can make the life more meaningful.

   Living a better life is indeed a skill.

   Life skills are very important for personality development.

   LSE is easy,  natural and can be achieved from surroundings.

   LSE can be imparted easily through language teaching.

   Life skills are emerged naturally through motivational events.

   Story-telling, games and activities are effective for LSE.

   Films and songs are effective medium for the development of life skills.

   LSE is a good approach.

On the whole, favourable and unfavourable reactions given by the trainees 

with respect to the predefined positive and negative polarity of the statements had 

justified the expected tendency of the trainees.

Major findings of the study

On the basis of the summary of the results, the following major findings are 

arrived at;

1. The trainees were sensitized towards achieving the life skills. This was 

mainly in terms of their manifested attitude towards conceptions of life, 

skills required for better living, importance of life skills, knowledge about 

self, conceptual understanding of Life Skills Education and different 

methods of LSE.

2. The main effect of the LSE Programme was found significant with respect to 

the identified basis of the programme viz. Concepts of life, Self concept, 

Social relationship, Personality traits and Role of Art – literature and Media.

Discussion and Implications

The first finding shows that the trainees were sensitized towards achieving life 

skills. It would rather exaggerative to say that the trainees were sensitized towards 

achieving life skills due to the given treatment. But, as it was observed that the 

q

q
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employed innovations, supplemented with non-testing techniques (Observation, 

Personal records, Questionnaire, Projective technique, Brain storming and Group 

discussion) and continuous evaluation made all the difference. It proves the need 

of integrating different methods, media, approaches, techniques etc. for effective 

life skills education. 

During the entire course of the present study, it has been realized that the Life 

Skills Education is an experiential learning. The trainees were provided 

opportunities for discussion, analysis, critical thinking, reflective thinking, 

creative thinking, emotional understanding and establishing relationship 

between life skills and the real life. In general, the efforts have been made to fulfill 

the concept of 'four pillars of education', given in the report of UNESCO (1996): 

'Learning: The Treasure within'. LSE is a vehicle for accepting the core of the above 

concept i.e. “Learning to know, Learning to do, Learning to live together and 

Learning to be”. Hence, it lays more emphasis on 'Life Skills Education' at different 

levels. 

The second finding indicates that the main effect of the LSE Programme was 

found significant with respect to the identified basis of the programme viz. 

Concepts of life, Self concept, Social relationship, Personality traits and Role of Art 

– literature and Media. The finding reveals that the identified bases as well as the 

activities selected under the LSE Programme have supported the procedure 

adopted in the present study. 

It is evident that, school education can play a vital role in imparting the life 

skills education, as it provides ample opportunities for getting relevant learning 

experiences. In addition to this, there is a better scope of focusing on the hidden 

curricula through life skills education approach. But unfortunately this has not 

been practiced by the teachers due to lack of understanding about identification of 

life skills from the curriculum and their integration in teaching-learning process. 

Such a miserable situation leads one to think for providing training inputs at both 

the levels i.e. in-service and pre-service teacher education, with regard to LSE.

Suggestions for further researches

Looking to the results obtained, findings arrived at and the experiences 

gained in the course of the present investigation, some suggestions regarding 

further researches on LSE, in general, are presented below:

1. The study can be replicated on a large sample selected from both in-service 

teachers and Pre- Service Teacher Trainees (PSTTs) at B.Ed. and D.El.Ed. 

levels.

2. The life skills education programmes based on certain specific life skills 

should be developed and implemented on various groups like 

q
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Secondary/Higher secondary school students, PSTTs at B.Ed. and D.El.Ed. 

levels.

3. Use of Multimedia should be done as a specialized technique for LSE and to 

study its effectiveness for achieving life skills.

4. To study the impact of LSE Programmes for in-service teachers with respect 

to their professional development.

5. To study the impact of LSE Programmes for in-service teachers with respect 

to interpersonal relationship among the staff members.

6. Use of Integrated Multi-grade teaching approach for LSE and to study its 

effectiveness. 

These and many more areas can be studied and the entire education 

system has to pass mile stones in order to develop future generations with all life 

skills needed for better living.
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Orientation to Life Skills and
Importance of Life Skills Education

Appendix : 1

Life Skills Education Programme

ipmp/L$pµg°≈°dp̈ rhrĥ rhjep°_p rinZ ‹pfp op_ |̀fÿ p̀X$hpdp̈ Aph° R>°. rh¤p\wAp°dp̈ Ap 
op_ ‹pfp kdS>_p° rhL$pk \pe A_° [°Ap° ]•$r_L$ ∆h_dp̈ [°_ÿ D̀ep°S>_ L$f° [° rinZ_p° l°[y R>°. f̈̀[y, 
‚h[Ædp_ rinZ-‚Zpgudp̈ Ap l°[y dp” op_-‚pr· |̀f[p° S> rkrd[ flu Nep° R>°. q̀fZpd° rh¤p\wAp° 
]•$r_L$ ∆h__u kdıepAp° L°$ X̀$L$pfp°_° l̀p¢Qu hm[p _\u A_° A_yrQ[ Ǹgp̈ cfu b°k° R>° S>°hp̈ L°$; 
cZhp_ÿ R>p°X$u ]°$hÿ, N©l–epN L$fhp°, Ïek__p° Apifp° g°hp°, Ap̀Op[ L$fhp° L°$ AkpdprS>L$ L©$–ep° ApQfhp 
hN°f°...

Ap̀Z° ≈°eÿ R>° L°$ L$pfuNfp°, rinL$p°, X$pµºV$fp°, Arc_°[pAp° hN°f° OZp lp°e R>°, f̈̀[y [°Ap° •̀L$u 
kp•\u kam lp°e [°hp̈ L°$V$gp̈ ? L$p°C A°L$ kam L$pfuNf, rinL$, L°$ Arc_°[p L°$ X$pµºV$f_u kam[pdp̈ [°d_p 
op_ A_° kdS> D̀fp̈[ L$p•iÎep° AN–e_p° cpN cS>h° R>°. ≈° [°d_pdp̈ L$p•iÎep°_p° Acph lp°[ [p° [°Ap° 
kp•\u kam \ep̈ lp°[ Mfp̈ ? Apd, Ïeqº[_p kam ∆h_dp̈ Z̀ Aphp̈ L°$V$gp̈L$ L$p•iÎep°_u c|rdL$p 
dl–h_u lp°e R>°.

Ap̀Z° ≈ZuA° R>uA° L°$ kdpS> A_° fpÙ≤$_p dS>b|[ crhÛe_p° Ap̂pf Ap̀Zu knd eyhp̀°Y$u 
D̀f R>°. [°\u Ap eyhp̀°Y$u  ]•$r_L$ ∆h__u kdıepAp° lg L$fu iL°$ A_° Aph_pfp X̀$L$pfp°_° Tugu iL°$ [° 
dpV°$ [°d_pdp̈ Aphp ºp•iÎep°_p° rhL$pk \pe [° ≈°hÿ Ar[ AphÌeL$ R>°. Ap L$p•iÎep° A°V$g° S> ∆h_ 
L$p•iÎep°. ∆h_ L$p•iÎep°_p° ArcNd bpÎephı\p\u gC qL$ip°fphı\p A_° eyhphı\p kŷ u_p [dpd dpV°$ 
∆h_dp̈ Aph[p X̀$L$pfp°_p° knd[p̀|ZÆ kpd_p° L$fhp_u nd[pAp°_p° rhL$pk L$f° R>°. ‚ı[y[ kprl–edp̈ 
Aphp dl–h̀|ZÆ ∆h_ L$p•iÎep° (Life Skills) rhi°_u hp[ fS|> L$fhpdp̈ Aphu R>°.

∆h_ L$p•iÎep° - ∆h_ ∆hhp_u L$mp :

]$ffp°S> ]$f°L$_p ∆h_dp̈ L̈$CL$ _° L̈$CL$ b_° R>°. b_[u OV$_pAp°dp̈\u blpf Aphhp_u L$mp ∆h_ 
L$p•iÎep° iuMh° R>°. hkdu q̀fsı\r[dp̈\u blpf Aphhp_p dpNp£ rhQpfhp _° Adgdp̈ d|L$hp_ÿ L$p•iÎe 
Ap̀° R>°. A° lL$pfp–dL$ ∆h_ hgZp° rhL$kph° R>°. [pZeyº[ q̀fsı\r[dp̈\u dpNÆ L$pY$hp_p° fpl b[ph° R>°. 
ıhdp__° Nufh° d|L$hp_° b]$g° [°dp̈\u blpf _uL$mhp_u Ap̈[fk|T L°$mh° R>°.

∆h_ L$p•iÎep° rhi° rhQpf[p̈, |̀. ]$p]$p (Óu p̈̀Xy$f̈N ApW$hg°) A° Ïesº[_p dp_rkL$ Apfp°¡e 
f̀_p tQ[_dp̈ d_ A_° byqŸ ÄN° _pfpeZp°̀ r_j]$dp̈ d|L°$gu hp[ rhQpfhp gpeL$ R>°. ‚pQu_ L$pmdp̈ 

bpmL$p° [̀p°h_dp̈ AÊepk L$fhp S>[p, [°dp̈ rh̀fu[ q̀fsı\r[ A_° ‚r[L|$m[p_p kpd_p_ÿ rinZ 
dm[ÿ. byqŸ_ÿ L$pd rhrcfl q̀fsı\r[Ap°dp̈ lmudmu_° fl°[p L$fhp_ÿ R>°. d__p A°dZ° ”Z ‚L$pf L$̧ p. 
(1) h•esº[L d_, (2) kpdprS>L$ d_ A_° (3) h•rL$ d_. Ap ”Z°_° lmudmu_° fl°[p L$fhp_p̈. 
byqŸ_p Qpf M|Zp NZpÏep. (1) rhdiw tQ[_ (Reflective Thinking), (2) rQqL$–kL$ tQ[_ 
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(Critical Thinking), (3) kS>Æ_p–dL$ tQ[_ (Creative Thinking) A_° (4) kdıep rhdp°Q_ 
(Problem Solving). Apd d_ A_° byqŸ_u KX$pZ̀|hÆL$_u hp[ Ap̀Zp hpfkpdp̈ R>° S>. rhrĥ ∆h_ 
L$p•iÎep° f̀ h•rL$ fu[° L$pd Qpg° R>° –epf° Ap̀Zu k̈ıL©$r[dp̈ X̀°$g rhQpf f–_p°_p°  ‚L$pi Z̀ dpZhp° 
≈°CA°.

Ap̀Zp A•r[lprkL$ p̀”p°dp̈\u \p°X$p_° ep]$ L$fuA°. dlpfpZp ‚[p̀ A_° cpdpip, ÓuL©$ÛZ A_° 
ASy>Æ_, l_ydp_∆ A_° ≈̈byhp_-∆h_ k̈OjÆ_u nZ° L°$hp A_ych L$f° R>° ! r_ZÆep–dL$[p_u ApX°$ l[pip, 
kdıep rhdp°Q__u nZp° Aphu Ec° R>°. ip•eÆ R>°, A_ychp° R>°, rhQnZ byqŸd—p R>° Z̀ r_ZÆe g°hp 
Afie_p klpfp_u S>Í$f X̀°$ R>°. ‚r[L|$m[p ıhuL$pfu Ap–dr_funZ L$fph_pf Ïesº[ rinL$–h_° klpf° L°$hp 
rhS>e Àph° R>° ! S>° Ä]$f R>° [° blpf Aph° R>°. Ap̈[f k̈b̂̈ A_° ‚–epe_ L$pd L$f° R>° A_° kdekf_u l}̈a 
bm ĥpf° R>°. ∆h_ L$p•iÎep°_u KX$u R>p̀ D̀kphhp ‚–e°L$ rhje Ap kp̂_p_p kp̂_p° b_u kp̂L$_° 
klpe L$fi°.

∆h__u rhrĥ rhjd q̀fsı\r[Ap°dp̈, Ap–dkp[ \e°gp̈ ∆h_ L$p•iÎep° ∆h__° ĥy kp\ÆL$ 
b_phi°.

rh Apfp°¡e k̈ı\p (WHO) ‹pfp ]$k d|mc|[ ∆h_ L$p•iÎep°_u Ïepøep A_° k̈]$cÆ Ap̀hpdp̈ 
ApÏep° R>°, S>° Ap ‚dpZ° R>°. (WHO, 1997)

""∆h_ L$p•iÎep° A°V$g° A°hp̈ L$p•iÎep° / isº[Ap° / AphX$[p° L°$ S>° Ïesº[_° fp°∆̈]$p ∆h__p X̀$L$pfp°_° 
lL$pfp–dL$[p\u Tughp A_°  ]•$r_L$ ∆h__u S>Í$qfep[p°_° Ly$im[p̀|hÆL$ |̀ZÆ L$fhp dpV°$ knd b_ph° R>°.'' 
WHO A° [pfh°gp Aphp̈ dl–h̀|ZÆ L$p•iÎep° _uQ° dyS>b R>°.

1.ıh≈N©r[ 2.kdp_yc|r[/̀fp_yc|r[3.kdıep DL°$g

Self-awareness Empathy Problem Solving

4.r_ZÆe  isº[ 5.AkfL$pfL$ ‚–epe_ 6.Ap̈[fdp_hue Ïehlpf

Decision Making Effective Communication Interpersonal Relations

7.kS>Æ_p–dL$ tQ[_8.rhh°Q_p–dL$ tQ[_ 9.k̈h°Np_yL|$g_

Creative Thinking Critical Thinking Coping with Emotions

10.[_ph A_yL|$g_

Coping with Stress

lh° Ap̀Z° Ap ∆h_L$p•iÎep° rhi° V|̈$L$dp̈ kdS> L°$mhuA°.

1.ıh ≈N©r[ (Self-awareness)

S>°dp̈ Ap̀Zu ≈[, Qpqf‘e, isº[Ap° A_° depÆ]$pAp° (_bmpCAp°), C√R>pAp° (ArcgpjpAp°) 

A_° AZNd[u bpb[p° rhi°_u ı̀Ù$ ≈ZL$pfu lp°hu- S>°hu bpb[p°_p° kdph°i \pe R>°. V|̈$L$dp̈ 

"ıh'_u kpQu Ap°mM A°V$g° ıh≈N©r[.

ıh≈N©r[ A°V$g° Ïesº[_u p̀°[p_u ipfuqfL$, dp_rkL$ [°dS> h[Æ__° gN[u [dpd bpb[p° 

ÄN°_u ≈N©r[, S>°_p ‹pfp Ap̀Z° Ap̀Zp rhQpfp°, Ap̀Zu k̈̀]$-_p̀k̈]$, Ap̀Zp 

51



Qpqf‘e ÄN°_p øepgp°, Ap̀Zu gpNZuAp° [\p Ap̀Zp hgZp° [fa ĥy ı̀Ù$ fu[° 

rhQpf[p \CA° R>uA°.

2.kdp_yc|r[ / f̀p_yc|r[  (Empathy)

Ap A°L$ A°hÿ L$p•iÎe R>° L°$ S>°_p \L$u Ap̀Z° Afie_u q̀fsı\r[\u hpL°$a _ lp°hp R>[p̈ Z̀ [°_p 

∆h__u q̀fsı\r[ rhi°_u A_yc|r[ L$fu iL$uA° R>uA°. S>° Ap̀Zu ≈[ L$f[p̈ [ÿ_ rcfi_ lp°hp 

R>[p̈ Z̀ Afie_u h[ÆZ|̈L$_° kdS>hp A_° ıhuL$pfhp dpV°$ Ap̀Z_° d]$]$Í$̀  \pe R>°.

f̀p_yc|r[ A°V$g° ""bu≈_p ¢̀NX$pdp̈ Ǹ _pMhp°'' dp” A°V$gÿ S> _lv, Z̀ bu≈_°, [°_u 

p̀°[p_u ◊rÙ$A° kdS>hp_p° ‚e–_ L$fhp°. hmu kpdu Ïesº[_u gpNZu, h[Æ_ A\hp 

Ïehlpf_° p̀°[p_u fu[°, p̀°[p_p rhQpfp° ‚dpZ° d|gÏep hNf l°[ygnu fu[° S> [° A_ych_ÿ 

r_funZ L$fhÿ.

3.kdıep DL°$g (Problem Solving)

S>°dp̈ Ïesº[ L$p°C A°L$ Qp°Ω$k kdıep_p k̈]$cÆdp̈ [°_p iL$e rhL$Î̀p°dp̈\u khÆÓ°õ $ rhL$Î̀_u 

k̈̀]$Nu L$f° R>°, A_° Nd° [°V$gp Ahfp°̂ p° R>[p̈ ep°¡e lL$pfp–dL$ DL°$g ‚p‡[ _ \pe –ep̈ kŷ u Qp°Ω$k 

L$peÆ̀ ›̂r[_° A_ykf° R>°.

kdıep DL°$g A°V$g° Ap̀Zu d|̈ThZ, N|̈Q A\hp Ar_rÚ[[pdp̈\u fı[p° L$pY$hp_u A\hp 

ip°̂ hp_u ‚qæ$ep.

4.r_ZÆe  isº[ (Decision Making)

Ap d|ghZu_u A°L$ A°hu ‚qæ$ep R>° L°$ S>°dp̈ Ïesº[ L$p°C OV$_p/bpb[ dpV°$_p iL$e/‚p‡[ rhL$Î̀p° 

A_° [° dpV°$ g°hp_pf Sy>]$p Sy>]$p r_ZÆep°_u [° bpb[ f̀ X̀$_pfu iL$e Akfp° rhi° rhQpf° R>°.

r_ZÆe g°hp_u ‚qæ$ep A\hp r_ZpÆeL$ h©r— A°L$ ‚qæ$ep R>°, S>°_p ‹pfp Ïesº[ A\hp A°L$ S|>\ 

A°L$ Qp°Ω$k k̈̀]$Nu_° Ap°mM° R>°, dprl[u c°Nu L$f° R>°, dprl[u_ÿ ©̀\Ω$fZ L$f° R>° A_° [° ‹pfp 

dmu Aph[p rhL$Î̀p°dp̈\u Ó°õ $ rhºg̀_u k̈̀]$Nu L$f° R>°. 

5.AkfL$pfL$  ‚–epe_ (Effective Communication)

Ap L$p•iÎe ‹pfp Ïesº[ AkfL$pfL$ fu[° p̀°[p_p rhQpfp°_° ipsÂ]$L$ L°$ AipsÂ]$L$ fu[° ArcÏeº[ 

L$f° R>°.

‚–epe_ A\hp dprl[u k̈Qpf A°V$g° ‚r[L$p–dL$ k̈]°$ipAp° A\hp k|Q_pAp° ‹pfp L$fhpdp̈ 

Aph[u dprl[u_u Ap̀-g° A_° [°_ÿ A\ÆOV$_. Ap dprl[u k̈Qpf Tug_pf Ïesº[ [° 

k̈]°$ip_p° d|m A\Æ kdS>°.

6.Ap̈[fdp_hue  Ïehlpf (Interpersonal Relations)

Ap A°L$ A°hÿ L$p•iÎe R>°, S>° Ap̀Z_° Ap̀Zp Afie kp\°_p k̈b̂̈p°_° kpfu fu[° kdS>hpdp̈ A_° [°_° 

lL$pfp–dL$ fu[° rhL$kphhpdp̈ d]$]$Í$̀  \pe R>°.
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AkfL$pfL$ Ap̈[fdp_hue k̈b̈̂p°_p° Ap̂pf Ïesº[Ap° h√Q°_p f̀ı̀f dp_, r_õ $p A_° 

‚dprZL$[p f̀ fl°gp° R>°. ƒepf° k̈b̈̂p° f̀pZ° _lv Z̀ kdS>]$pfù|hÆL$ b̈̂pe [° –epf° S> iºe 

b_° R>°, ƒepf° Ïesº[Ap° A°L$bu≈ kp\°_p k̈b̈̂p°_u, [°dp̈ fl°gu DÛdp_u S>Í$qfep[_° kdS>°.

7.kS>Æ_p–dL$ tQ[_ (Creative Thinking)

Ap L$p•iÎe Ap̀Z_° Ap̀Zp ‚–en A_ychp° A_° Afie bpb[p° ÄN° khÆkpdpfie L°$ QugpQpgy 

L$f[p̈ L̈$CL$ _hp S> ◊rÙ$L$p°Z\u rhQpfhp_ÿ kpd’eÆ ỳÍ$̈ p̀X°$ R>°.

kS>Æ_p–dL$[p –epf° ≈°hp dm° R>° ƒepf° L$p°C Ïesº[ - L$p°C hı[y_ÿ r_dpZÆ / ip°̂  L$f° S>° l̀°gp 

Ası[–hdp̈ _  lp°e / [°_u ≈Z blpf bu∆ L$p°C S>¡epA° Ası[–h f̂ph[u lp°e. L$p°C 

hı[y_p D–̀p]$_ dpV°$ _hu Ÿ̀r[_ÿ r_dpÆZ L$f° L°$ [° Ÿ̀r[_° _hu q̀fsı\r[dp̈ D̀ep°N L$f°, 

bu∆ L$p°C Ïesº[_p L$p°C Qp°Ω$k hı[y_° ≈°hp_p ◊rÙ$L$p°Z L$f[p̈ AgN ‚L$pf° [° hı[y_° [° 

Sy>A°. kS>Æ_p–dL$[p A° rhdp̈ L$p°C _hu hı[y_ÿ r_dpÆZ / ip°̂  L$fhÿ [° _\u, f̈̀[y  [° Ap̀Zu 

Ä]$f (dNS>dp̈) L$p°C _hu_ hı[y_ÿ r_dpÆZ L$fhÿ [° R>°.

8.rhh°Q_p–dL$ tQ[_ (Critical Thinking)

Ap L$p•iÎe ‹pfp Ïesº[ l°[yAp°_° ›ep_dp̈ fpMu_° k̈̀|ZÆ dprl[u A_° A_ychp°_ÿ rhÔg°jZ L$fu iL°$ 

R>°/TuZhV$̀ |hÆL$ [̀pku  iL°$ R>°.

Ïesº[ p̀°[p_u byqŸ_p° A_° rhQpfisº[_p° D̀ep°N L$f° A_° [°_p ‹pfp [LÆ$̀ |hÆL$ h[Æ_ L$f[p̈ 

iuM° [p° Ïesº[_p° khpØNu rhL$pk \ep° L$l°hpe.

9.k̈h°Np_yL|$g_ (Coping with Emotions)

S>°dp̈ p̀°[p_u A_° Afie_u gpNZuAp°_° Ap°mMhu, kdS>hu, [°_u h[ÆZ|̈L$ f̀ \[u/\_pf Akfp° 

rhi° ≈Zhÿ A_° gpNZuAp°_p Aph°N kpd° ep°¡e ‚r[cph Ap̀hp knd b_hÿ hN°f° S>°hu 

bpb[p°_p° kdph°i \pe R>°.

k̈h°]$_p_p° A\Æ R>° d__u L$p°C̀Z DÌL°$fpe°gu sı\r[ L°$ R̀>u A°L$ Ar[f°L$ f̂ph[ÿ dp_rkº 

ı[f. ≈° k̈h°Np°_° bfpbf ≈Zu iL$pe, [p° S> [°d_p D̀f L$pb| L$fu iL$pe, A\hp [p° [°d_u 

kp\° A_yL|$g_ kp̂u iL$pe.

10.[_ph A_yL|$g_ (Coping with Stress)

S>°dp̈ Ap̀Zp ∆h_dp̈ [_ph D–̀fi_ \hp_p L$pfZp° (̃p°[p°) rhi° ≈Zhÿ, [°_u Ap̀Zp f̀ \[u 

Akfp° rhi° kdS>hÿ, A_° [_ph f̀ r_ë”Z d°mhu iL$pe [°hu rhrĥ fu[° h[Æhÿ-S>°hu bpb[p°_p° 

kdph°i \pe R>°.

[_ph A° [_ph̀|ZÆ q̀fsı\r[_° l̀p¢Qu hmhp dpV°$_p ifuf_p Qp°Ω$k ‚r[cphp° R>°.  ƒepf° 

Ap̀Zp ipfuqfL$ A\hp dp_rkL$ hp[phfZdp̈ b]$gph Aph°, –epf° [°_° A_yÍ$̀  \hp_u S>Í$f 

Ecu \pe R>°.
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D̀fp°º[ L$p•iÎep° Ïesº[_p rhQpfp°, gpNZuAp° A_° h[Æ__p k̈]$cÆdp̈ A°L$bu≈ kp\° 
k̈L$mpe°gp̈ R>°. Ap L$p•iÎep° A°L$ ep bu∆ fu[° lı[N[ \[p̈ S> Ïesº[–h A_° kpd’eÆ_p° rhL$pk \pe R>°. 

q̀fZpd° dp_h∆h_ Dfi_[ b_° R>°.

∆h_ L$p•iÎe rinZ :

∆h_ L$p•iÎe rinZ A°V$g° - ∆h_dp̈ ApNm ĥhp dpV°$, kam, kyMde, ip̈r[de A_° ıhı\ 
∆h_ OX$[f dpV°$ A_° k[[ rhL$pkiug fl°hp dpV°$ S>Í$fu A°hp̈ L$p•iÎep° ∆h_i•gudp̈ E[pf[ÿ rinZ. Ap 
A°L$ A°hp° ‚epk R>°, S>°_p ‹pfp A°L$ A°hu Ïehı\p ‚ı\pr̀[ \pe L°$ ∆h_ L$p•iÎep°_ÿ dpNÆ]$iÆ_ A_° 
L°$mhZu_p |̀f[p̈ p̃°[ |̀fp̈ p̀X$u iL$pe. Ap rinZ_p° l°[y A° R>°, L°$ rh¤p\wAp° bpm̀Z\u S> 
∆h_L$p•iÎep°_° [°d_u kdS>Zisº[dp̈ D[pfu_° h[Æ_dp̈ d|L$[p̈ iuM°, A_° p̀°[p_u ÄN[, kpdp∆L$ 
A_° ]y$fiehu fu[° L$pm∆̀|hÆL$_p Apep°S>_ ‹pfp k[[ rhL$pk p̀d[p̈ fl°. hmu, [°Ap° [°d_u ipfuqfL$ A_° 
dp_rkL$ nd[pAp°_p° ĥydp̈ ĥy D̀ep°N L$fu_° Ïesº[–h_p° khpØNu rhL$pk kp̂°.

∆h_ L$p•iÎe rinZ A_ychgnu lp°hÿ S>Í$fu R>°. L$pfZ L°$ hp̈Q°gp, kp̈cm°gp A\hp ≈°C_° 
kdS>°gp rinZ L$f[p̈ ≈[° A_ych°gp rinZ_u Akf dp_hu_p dNS> D̀f kp•\u ĥpf° fl° R>°. [° dpV°$ 
∆h_ L$p•iÎe rinZ ‚pep°rNL$ rinZ Ïehı\p ‹pfp Ap̀hÿ S>Í$fu b_° R>°. S>°dp̈ QQpÆ rhQpfZp, 
A_ych_u ıh[̈”[p, A_ychp°_p q̀fZpdp°_p ‚–epOp[p° A_° [°_ÿ rhÔg°jZ [\p hpı[rhL$ ∆h_ kp\° 
∆h_ L$p•iÎep°_p° kûp° k̈b̂̈ - rh¤p\wAp°_° kd≈hhp° S>Í$fu R>°. ∆h_ L$p•iÎe rinZ A° dp” d|Îep° 
A\hp kyrhQpfp°_° W$p°L$u b°kpX$[ÿ rinZ _\u, Z̀ A° A°L$ A°hu Ïehı\p R>°, L°$ S>° S>Í$fu L$p•iÎep°_ÿ 
rh¤p\wAp°_p ∆h_dp̈ hpı[rhL$ fu[° tkQ_ L$fu_° [°d_u isº[Ap° ≈N©[ L$f° R>°.
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Ap Ap̈L$X$pAp° L$p°C dlp_Nf_p°  V°$guap°_ _̈bf L°$ L$p°C ı\m_p° ù_L$p°X$ _̈bf L°$ L$p°Á‡eyV$f_p° p̀khXÆ$ 

_\u.

_uQ° ]$ipÆh°g L$l°h[p°, Í$qY$‚ep°Np°_° gN[u Mpgu S>¡ep_p S>hpb gMp° A_° D̀f ]$ipÆh°gp 

Ap̈L$X$pAp° kp\° [°_p° L$p°C k̈b̂̈ R>° L°$ L°$d [° ÄN° rhQpfp°.

1.                              _p b° _ \hÿ.

2.A°L$ L$f[p̈                               cgp.

3.                              NpDA° bp°gu b]$gpe.

4.A°L$ kp̈̂uA° –ep̈                               [|V°$.

5.                                    lp\_ÿ QucXÿ$ A_°                               lp\_ÿ bu.

6.∆h[p° lp\u                                _p° A_° df° [p°                                _p°.

‚h©r— : 2

L$Î̀_pisº[_u r[h∞[p

k|Q_p :- Alv  bpf$ ‚r[L$ rQ”p° Ap‡ep̈ R>°. [°  ]$f°L$_° ≈°C_° [dpfp d_dp̈ L$p°CL$ A°L$ A\hp 

A°L$\u ĥpf° S>° iÂ]$p° ıa}f° [°_° rQ”_p æ$d _̈bf kp\° L$pNm f̀ gM[p ≈h. L$epf°L$ A°L$ S> iÂ]$ A°L$\u 

ĥpf° rQ” kp\° b̂̈ b°k[p° lp°e [°d gpN° [p° [°hp iÂ]$_ÿ ỳ_fph[Æ_ L$fu iL$pe.

Life Skills Education through
Language Activities

‚h©r— : 1

cpjpL$ue L$p°eX$p°

2, 25, 053

‚r[L$ rQ” ‹pfp ıa}f°gp iÂ]$p°

]$p.[. c|rdr[, [ǔZ, ≈̂
]$p.[. ‚r[L$ rQ”
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‚h©r— : 3

iÂ]$ fd[

A_yıhpf d|L$p[p̈ iÂ]$_p A\Ædp̈  a°fapf \[p° lp°e [°hu iÂ]$ b°gX$u b_php°.

]$p.[.l   _]$u  -  _̈]$u

l   Y$N   -  Ÿ$N

‚h©r— : 4

cpjprhlpf

_uQ°_p D]$plfZp°_p° AÊepk L$fu_° iL$e [°V$gp ĥy d_̀k̈]$ iÂ]$p°_u fd|S> X̀°$ [°hu V|̈$L$u Ïepøep 

gMp°.

]$p.[.l   L|$L$X$p°  : Npd_ÿ OqX$epm

l   ‚°k  :  k–e_p° apV°$gp° X≤°$k

‚h©r— : 5

kdp_[p

A\Æ_u ◊rÙ$A° iÂ]$p°dp̈ fl°gu kdp_[p ]$ipÆhp°.

iÂ]$ :(1)  L$gd A_° [ghpf

(2)  h©n A_° Of

(3)  _°[p A_° Arc_°[p

‚h©r— : 6

rQ” hZÆ_

_uQ° Ap̀°gÿ rQ” ›ep_\u Sy>Ap° A_° [°_p Ap̂pf° Ap̀_p d_dp̈ D]π$ch[p̈ rhQpfp°_° iÂ]$p°dp̈ 

ArcÏeº[ L$fp°.
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‚h©r— : 7

gOyL$pÏe_u fQ_p

_uQ° ]$ipÆh°gp kp°̀ p_p° A_ykpf L$pNm, °̀_ gC_° gM[p ≈Ap°.

(1)̀l°gu `̈sº[dp̈ k̈̀]$Nu_p rhje/hı[y_ÿ _pd gMp°.

(2)bu∆ `̈sº[dp̈ [° rhje/hı[y_p b° NyZp°_° hZÆh[p̈ b° iÂ]$p° gMp°. (rhi°jZp°)

(3)”u∆ `̈sº[dp̈ [° rhje/hı[y_u qæ$ep k|Qh[p ”Z iÂ]$p° gMp°. (qæ$ep̀]$p°)

(4)Qp°\u `̈sº[dp̈ [d° p̀°[° [° rhje/hı[y ÄN° iÿ A_ychp° R>p°, [° ÄN°_p Qpf  iÂ]$p° gMp°. 

(ArcÏesº[)

(5)̀p̈Qdu A_° R>°Îgu `̈sº[dp̈ iujÆL$ hı[y_° ArcÏeº[ L$f° A°hp° A°L$ iÂ]$ gMp°. (kdp_p\w)

                                           ]$p.[.

TpX$

lqfepmÿ,  kp°lpdœ̈,

bp°gph[ÿ, b°kpX$[ÿ, fdpX$[ÿ

`̈Mu_p° rhkpdp°, dp_h rd”

h©n.
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kprl–e hpQL$_° dprl[u_p dplp°gdp̈ M¢Qu ≈e R>°, ƒepf° L$pÏe kprl–e hpQL$_° dprl[u_p 
dplp°g_u kudpAp°_ÿ Ar[æ$dZ L$fphu Ap_̈]$gp°L$dp̈ ‚h°iph° R>°. Afie kprl–e brldyÆM R>°, [°\u [° 
hpQL$_p dsı[ÛL$_° [pL°$ R>°. ƒepf° L$pÏe kprl–e Afi[dyÆM R>°, [°\u [° hpQL$_p dsı[ÛL$ D̀fp̈[ ]̆$eN[ 
k̈h°]$_p_° ı̀i£ R>°. q̀fZpd° Afie kprl–e_p hp̈Q_\u hpQL$ ‚L©$r[_p° ıhpdu b_u iL°$ R>°. f̈̀[y [° ∆h__° 
‚L©$r[de b_phu iL$[p° _\u. L$pÏe kprl–e ∆h__° ‚L©$r[de b_ph° R>°, ∆h_ ∆hhp_u L$mp iuMh° R>° 
A_° ∆h__° Ap_̈]$de b_phhp_u L$mp Z̀ iuMh° R>°. dpV°$ S> ∆h__p ‚–e°L$ [bΩ°$ rhrĥ ıhÍ$̀ ° L$pÏe 
kprl–e_ÿ ı\p_ ArhQm f̧ÿ R>°. ‚ı[y[ rhcpN A_° [° R̀>u_p b° rhcpNp° L$pÏep° ‹pfp ∆h_ L$p•iÎep°_ÿ 
rinZ L°$hu fu[° d°mhu iL$pe L°$ Ap̀u iL$pe [°_u kỳ °f° A_yc|r[ L$fph° R>°. Ap dpV°$ _uQ° ‚dpZ°_u Ÿ̀r[ 
A_ykfhp_u fl° R>°.

-kp• ‚\d kyep°¡e L$pÏe / L$pÏe Äi_u k̈̀]$Nu L$fhu.

-–epfbp]$ L$pÏe / L$pÏe Äi_u fk̀|ZÆ kdS|>r[ Ap̀hu.

-–epfbp]$ L$pÏedp̈\u ‚–en L°$ f̀p°n fu[° r_Û̀fl \[p̈ ∆h_ L$p•iÎep° ÄN° A\Æ̀ |ZÆ ‚Òp° |̀R>hp A_° 
S>Í$fu dprl[u Z̀ Ap̀hu.

(_p¢̂  : Ap rhcpNdp̈ NyS>fp[u A_° rlfi]$u rhjep° dpV°$ _d|_pÍ$̀  A°L$ - A°L$ L$pÏe_u kdS|>r[ D]$plfZÍ$̀ ° 
‚ı[y[ L$fhpdp̈ Aphu R>°, ƒepf° ÄN∞°∆_p b̂p̈ S> k̈̀q][ L$pÏep̈ip°_u kdS|>r[ k̈rn·dp̈ Ap̀hpdp̈ 
Aphu R>°.)

L$pÏe : (1)

dpfp bpfZp kpd° A°L$ TpX$ kyL$pC f̧ÿ R>°.

lz̈ rQ”L$pf _\u [°_p° Aakp°k d_° ApV$gp° L$]$u _l[p°.

_eyØ f°MpAp°_ÿ dpmMÿ R>° A°.

A°_° QfZ° Ecu_° A°_° ≈°D Ry>̈.

ù̂ÿ gûÿ  ]$ûÿ  A° M̈M°fu_° Ecÿ _ lp°.

AV$pfuA°\u fpr”Ap°_p ApR>pO°fp D≈kdp̈ Tp̈L$u gD Ry>̈.

Ïesº[–h_u rcfl-rcfl A]$pAp° A°_u :

dp•_ Np•fh, bfR>V$ iyÛL$[p, dd[p Ap f̂[u_u...

ipMpbplzAp° h√Q° A°Z° R>p[u kfkÿ Tpgu fpøeÿ R>° ≈Z° d©–eyam.

- DdpïL$f ≈°iu

A°L$ TpX$....

Life Skills Education through Poetries : (I)
(Gujarati)
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L$pÏe_u kdS|>r[ :

L$rhÓu DdpïL$f ≈°iu_ÿ _pd L$p°C NyS>fp[u dpV°$ A≈Œeÿ _\u. NyS>fp[u L$rh[p_ÿ D—ÿN riMf 
A°V$g° DdpïL$f ≈°iu. "A°L$ TpX$...' A° [°d_ÿ AR>p̈]$k L$pÏe R>°. A_° TpX$ rhi° [°dZ° blz S> Ap°R>p 
iÂ]$p°dp̈ OZp k̈]$cp£kcf L$pÏe Ap‡eÿ R>°. hjp£\u h©n, _]$u, hfkp]$ Ap b̂p rhjep° L$rhAp°_p A_° 
A›ep–d S>N[_p ‚hpkuAp°_p Z̀ r‚e f̧p̈ R>°.

[Í$hf, kfhf, k̈[S>_ Qp°\p bfk° d°l,

f̀dpf\ L$°$ L$pf_° Qpfp¢ f̂uep° ]°$l.

h©n, kfp°hf, k̈[p° A_° hfkp]$ Ap Qpf S>Z° [p° ≈Z° f̀dp\Æ L$fhp dpV°$ S> ifuf p̂fZ L$eyØ lp°e 
R>°. h©n A° ©̀’hu D̀f_ÿ Of Ap̈NZ°>DN°gÿ k̈[ R>°. bpm̀Z\u Ap̀Zp Ap̈NZpdp̈ Ap̀Z° S>° h©n_° 
DN°gÿ ≈°eÿ lp°e, S>°_p R>p̈eX$pdp̈ Ap̀Z° fÁep̈ lp°CA°, b°W$p̈ lp°CA°, S>° h©n Ap̀Zp dpV°$$ a°dugu d°Ábf 
S>°hÿ lp°e A°hp h©n_° kyL$p[ÿ ≈°hÿ A° _p_uk|_u OV$_p _\u. Ap L$rh[p_u iÍ$Ap[ –ep̈\u \pe R>°.

L$rh_p bpfZp̈ kpd° TpX$ kyL$pC f̧ÿ R>°. S>° TpX$_° OV$pV$p°̀  ≈°eÿ R>°. A° TpX$dp̈ lh° A°L°$e p̈̀]$Xÿ$ 
_\u f̧ÿ. Z̀ R>[p̈ A° kyL$pe°gp TpX$_u kÿ]$f[p Z̀ L̈$C Ap°R>u _\u. L$rh L$l° L°$ Aphp k̈[ S>°hp h©n_p 
QfZ p̀k° Dcp° flu_° ≈°J Ry>̈ [p° gpN° R>° L°$ ∆̈]$Nudp̈, ∆̈]$Nucf S>° ù̂ÿ, S>° L̈$C gûÿ, S>° L$̈C ]$ûÿ A° b̂ÿ 
S> M̈M°fu_° ≈Z° Dcÿ f̧ÿ R>°. b̂u S> g°Z]°$Z |̀fu L$fu_° Dcÿ R>°. Ap TpX$ ≈° L$p°C rQ”dp̈ kQhpeÿ lp°[ 
[p° ? dp” X$pmuAp°_ÿ dpmMÿ R>°. Z̀ L$rh_° Aakp°k \pe R>° L°$ A° p̀°[° rQ”L$pf _\u. ≈° rQ”L$pf lp°[ [p° 
S>Í$f [°dZ° kyL$pC fl°gp TpX$_ÿ rQ” ]$p°eyØ lp°[. kyL$pe°gp TpX$_° p̀°[p_pdp̈ kpQhu gûÿ  lp°[.

p̀°[° rQ”L$pf _\u A°_p° Aakp°k ApS>° k[phu f̧p° R>°. Aakp°k \pe R>° –epf° ∆h_dp̈ Ap̀Z° 
L$iÿ S> L$fu iL$[p _\u lp°[p. gpQpf lp°CA° R>uA°. A_° ≈Z° L$iÿL$ Mp°C b°W$p R>uA° [° hp[ Ẍ$Mu flu lp°e 
R>°. Ap̀Z_° Z̀ Ap̀Zp ∆h_dp̈ L$p°C D—d m̀° Aakp°k \ep° lp°e R>° L°$ L$pi lz̈ k̈Nu[L$pf lp°[ [p° kpfÿ 
\p[, ap°V$p°N∞paf lp°[ [p° kpfÿ \p[.

L$p°CL$ Ad|Îe nZp°_° kpQhu g°hp_ÿ d_ lp°e R>°. L$p°CL$ rhriÙ$ q̀fsı\r[dp̈ Ap̀Zp d__°, 
Ap̀Zp ]̆$e_°. Ap̀Zp Ap–dp_° kfk fu[° ‚NV$hp_ÿ d_ \[ÿ lp°e R>°. A_° –epf° Ap̀Z_° Ap̀Zu 
depÆ]$pAp°_u Mbf X̀°$. bk A°hp° S> L$p°CL$ Aakp°k  L$rh_°  R>°.

L$rh fp”° ApR>p O°fp D≈kdp̈ bpfuA°\u X$p°L$pC_° h©n_° ≈°C g° R>°. hpf̈hpf [°_u Tp̈Mu L$fu g° R>°. 
A°L$ h©n ∆h[ÿ ≈N[ÿ b_u ≈e R>°. A°_ÿ dp•_ Np•fhkcf R>°. Ap f̂[u [fa_u [°_u dd[p ı̀Ù$ ]°$Mpe 
R>°. h©n gugÿR>d lp°e, a}g-am\u gQ°gÿ lp°e [p° Ap̈M_° ≈°hÿe Nd°. kÿhpmÿ gpN°. Z̀ Alv [p° h©n_u 
bfR>V$ iyÛL$[p Ap̈M kpd° ]°$Mpep L$f° R>°. L$rh L$l° R>° L°$ kyL$u X$pmuAp°_p lp\dp̈ [°Z° ≈Z° d©–eyÍ$̀ u am 
R>p[u kfkÿ Qp̈̀u fpøeÿ lp°e A°d gpN° R>°.

Ap̀Zp ∆h_dp̈ dpZkp° S> _lv, h©n, `̈Mu, Ap̀Zu Apk̀pk_u Ly$]$f[ A° Z̀ Ap̀Zp  
∆h__p° rlıkp° lp°e R>°. rlıkp° b_u Q|L$ep° lp°e R>°. S>N]$uiQ̈÷ bp°T° [p° kprb[ L$eyØ l[ÿ L°$ h©np°dp̈ ∆h 
R>°. f̈̀[y k]π$NyfyAp° [p° S>Zph° R>° L°$ h©np°dp̈ gpNZu Z̀ lp°e R>° A_° h©np°dp̈\u Sy>]$p Sy>]$p kde°, Sy>]$p Sy>]$p 
cph Z̀ ‚NV$ \[p lp°e R>°. Ap nZ° ep]$ Aph° R>° kyf]$pk_u h©n D̀f_u L$rh[p.
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L$rh kyf]$pk L$l° R>°, l° d_ ! [pf° ≈° L$p°C bp°̂  g°hp° lp°e, ≈° L$p°C_pdp̈\u iuM g°hu lp°e [p° [ÿ h©n 
p̀k°\u A° bp°̂  g°. S>° dpZk h©n_° L$p̀° R>° [°_u D̀f h©n æ$p°̂  L$f[ÿ _\u. A_° S>° fu[° fp°S> p̀Zu kvQ° R>°, 

[°_° ‚°d L$f[ÿ _\u. A° l̈d°ip ≈Z° kpnu  cphdp̈ ∆h° R>°. L$p°C ’̀\f dpf° [p° [°_° am Ap̀° R>°. h©n A° [p° 
F>rj S>°hÿ R>°. A_° Mf°Mf ∆h_dp̈ L$p°C̀Z ‚k̈N° h©n rhi° rhQpfuA° [p° l}̈a, rlÁd[, ‚°fZp, ‚°d, 
dpNÆ]$iÆ_ b̂ÿ Ap̀[ÿ gpN° R>°.

h©n F>rj_u dpaL$ k[[ [̀ L$f° R>°. kdN∞ rh_° [°_p [̀_p am ıhÍ$̀ ° ‚NV°$gp a}gp°_u kyN̈̂\u 
R>gL$phu  ]°$ R>°. h©n Cf S>°hÿ R>°. Ap b̂ÿ Ap̀Z° k[[ ≈°CA° R>uA° Mfp, dp” Ap̀Zu Ap̈Mp°_°  ÷rÙ$ 
S> _p lp°e [°d.

(Apg°M_ : fpS>°i Ïepk "rdıL$u_')

‚Òp° :

(1)L$rhA° ‚ı[y[ L$pÏedp̈ h©n_p L$ep L$ep NyZp°_ÿ hZÆ_ L$eyØ R>° ?

(2)Ap L$pÏe L$ep L$ep ∆h_ L$p•iÎep° rhi° Ap̀Z_° dpNÆ]$iÆ_ ỳfÿ p̀X°$ R>° ?

L$pÏe : (2)

[̀pkuA°
- rQ_ycpC Q̈]y$gpg dp°]$u

S>mdp̈ lh° S>X$[ÿ _\u, [V$_° [̀pkuA°,

A° tbb ip°̂ u L$pY$hp d__° [̀pkuA°.

L°$hp° _X°$ R>° ∆h_° Ap ]°$l Ap̀Zp°,

h«>kdpZp L$p°V$_p NY$_° [̀pkuA°.

]|$Tep L$f° R>° L°$V$gpe° Op flu flu,

A°d S> ĥ°gp Ap̀Zp _M_° [̀pkuA°.

ApL$pi_ÿ ĥ[ÿ S>[ÿ A°L$p̈[ ≈°C_°,

lp̈au Ne°gp pk_p Ǹ_° [̀pkuA°.

‚Òp° :

(1)Ap L$pÏep̈idp̈ L$rhA° dp_h ∆h__u L$C L$C kdıepAp°_p° DÎg°M L$ep£ R>° ?

(2)Ap kdıepAp°_p° DL°$g ip°̂ hp L$rh Ap̀Z_° iÿ k|Qh° R>° ?

(3)Ap L$pÏedp̈\u L$ep ∆h_ L$p•iÎep° r_Û̀fl \pe R>° ?
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L$pÏe : (3)

L$l° R>° L$p°Z Ap f̂[u Adpf° d_ f̀pC R>°,

Adpfp ]°$ldp̈ A°_u S> [p° MyÌby g̀pC R>°;

Mf°Mf [p° lh° L¶$ f̈Ndp̈ ApÏep R>° k̈b̈̂p°,

h[_ kp\° Adpf° "i|fie' gp°lu_u kNpC R>°.

- "i|fie' p̀g_̀yfu

‚Òp° :

(1)Ap L$pÏedp̈ Ïeº[ \[u L$rh_u gpNZu ArcÏeº[ L$fp°.

(2)Ap L$pÏedp̈\u Ïeº[ \[p̈ ∆h_ L$p•iÎep° S>Zphp°.

L$pÏe : (4)

AÊepk L$Ω$p kd tS>]$Nu_p°

Apf̈c L$ûp° "A' \L$u Alp° d¢,

Ä[° l̀p¢Qu "o' kŷ u R>[p̈e°,

flu Mfp ∆h_\u S> "Ao' !

- Nu[p f̀uM

‚Òp° :

(1)L$rhe”u ip\u A°d dp_° R>° L°$ [°Ap° "∆h_'_p Mfp A\Æ\u A≈Z R>° ?

(2)Ap̀_p d[° "∆h_'_p° Mfp° A\Æ L°$hu fu[° ≈Zu iL$pe ?

(3)Ap L$pÏedp̈\u Ïeº[ \[p̈ ∆h_ L$p•iÎep° S>Zphp°.
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Life Skills Education through Poetries : (II)
(Hindi)

gyMZm :

(1)gd©‡W_ oejH$ oXE JE H$mÏ̀mßem| H$m m̂dmW© g_PmEßJ{ $&
(2)oejH$ ‡oejUmoW©̀ m| H$m{ ‡ÒVwV H$mÏ̀mßem| H$m _m°Z dmMZ H$aZ{ H$s gyMZm X|J{ $&
(3)oejH$ ‡oejUmoW©̀ m| H$m{ H$mÏ̀mßem| _| g{ COmJa hm{V{ OrdZ H$m°ebm| H$s gyoM ]ZmZ{ H{$ obE H$h|J{ $&
(4)nejH$ AmdÌ̀H$VmZwgma OrdZ H$m°eb gß]ßoYV AoVna∫$ odÒV•V OmZH$mar X|J{ $&
CXmhaU :

Vy\$mZ ZXr _| Am̀m h° - {̀ Zmd| H$m_ Z AmE±Jr
{̀ oKgr ẁJm| H$s [Vdma| oVZH$m|-gr oJa ]h OmE±Jr,

ZmodH$, Zm°H$m, [Vdma-]XbZm hm{Jm Ymam H$m H́$_ r̂,
Vw_ ZyVZ AồmZm| g{ {̀ Adam{Yr _mJ© ]Xb S>mbm{ $&

m̂dmW© :

h_ OmZV{ h¢ oH$ [nadV©Z ‡H•$oV H$m oZ̀_ h° $& ĝr oXZ EH$ O°g{ Zht hm{V{ $& OrdZ _| gwI-Xw:I, 
CVma-M∂T>md AmV{ hr ahV{ h¢ $& h_| OrdZ _| odf_ [napÒWoV̀m| g{ OyPZ{ H{$ obE ZE amÒV{ Ty>ßT>Z{ [∂S>|J{ $& ]agm| 
g{ Mb{ AmE [wamZ{ VarH{$ A] H$m_ Zht AmE±J{ $& OrU©-erU© odMmam| H$m{ N>m{∂S>H$a h_| Hw$N> Z̀m gm{MZm hm{Jm $& 
ZE odMmam| H$m ÒdmJV H$aZm hm{Jm $& ZB© C_ßJ, ZB© VaßJ g{ OrdZ H$s ZB© ewÈAmV H$aZr hm{Jr $& ZdrZ 
aMZmÀ_H$ H$m̀© H$aH{$, ZyVZ AồmZm| H$m{ A[ZmH$a OrU©-erU© _mJ© ]XbZm hr hm{Jm $&

- am_{ú a ew∑b "AßMb'
ZyVZ AồmZ

H$m_ H$m{ Amaß̂  H$aH{$, m̀| Zht Om{ N>m{∂S>V{ $&

gm_Zm H$aH{$ Zht Om{, ŷbH$a _w±h _m{∂S>V{ $&&

[d©Vm| H$m{ H$mQ>H$a, g∂S>H{ß$ ]Zm X{V{ h¢ d{ $&

g°H$∂S>m| _Í$̂yo_ _|, ZoX̀m± ]hm X{V{ h¢ d{ $&&

_mZV{ Or H$s h°, gwZV{ h¢ gXm g]H$s H$hr $&

Om{ _XX H$aV{ h¢ A[Zr, Bg OJV _| Am[ hr  $&&

bm{J O] E{g{ g_̀ [mH$a OZ_ b|J{ H$̂r $&

X{e H$s Am° OmoV H$s, hm{Jr b̂mB© r̂ V̂r $&&

H$_©dra
- "hnaAm°Y'
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- gwo_ÌmZ§XZ [§V

_¢ Zht MmhVm oMa gwI,

_¢ Zht MmhVm oMa Xw:I,

gwI-Xw:I H$s I{b o_Mm°Zr,

Im{b{ OrdZ A[Zm _wI $&

gwI-Xw:I H{$ _Ywa o_bZ g{

h̀ OrdZ hm{ [na[yaZ,

o\$a YZ _| Am{Pb hm{ eoe,

o\$a eoe g{ Am{Pb hm{ KZ &

gwI-Xw:I

             
             
              
 \y$bm| g{ oZV h±gZm grIm{

m̂¢am|  g{ oZV  JmZm   &
VÈ H$s PwH$s S>mob̀m| g{ oZV,

grIm{ ere PwH$mZm  &
*

gyaO H$s oH$aUm| g{ grIm{
OJZm Am°a OJmZm  &

bVm Am°a [{∂S>m| g{ grIm{
g]H$m{ Jb{ bJmZm  &

*
Xr[H$ g{ grIm{ oOVZm

hm{ gH{$ A±Y{am haZm  &
[•œdr g{ grIm{ ‡mUr H$s

g¿Mr g{dm H$aZm   &

grI hdm H{$ Pm|H$m{ g{ bm{
H$m{_b m̂d ]hmZm   &

XyY VWm [mZr g{ grIm{
o_bZm Am°a o_bmZm   &
*

_N>br g{ grIm{ ÒdX{e H{$
obE V∂S>[H$a _aZm  &

[VP∂S> H{$ [{∂S>m| g{ grIm{
Xw:I _| YraO YaZm   &
*

ObYmam g{ grIm{ AmJ{
OrdZ-[W _| ]∂T>Zm  &

Am°a YwE± g{ grIm{ haX_
D±$M{ hr [a M∂T>Zm  &

grIm{
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H$b_ X{e H$s ]∂S>r eo∫$ h°, m̂d OJmZ{dmbr,

oXb hr Zht oX_mJm| _| r̂ AmJ bJmZ{dmbr $&

[°Xm H$aVr H$b_, odMmam| H{$ ObV{ AßJma{,

Am°a ‡¡OdobV-‡mU X{e ∑̀m, H$̂r _a{Jm _ma{ ?

H$b_ Am°a Vbdma
- am_Ymarqgh "oXZH$a’

- oed_§Jbqgh "gw_Z’
CZMmg _{K, CZMmg [dZ, AÂ]a-AdoZ H$a X{V{ g_,

dfm© W_Vr, Am±Yr W_Vr, o_≈>r h±gVr ahVr haX_ $&

o_≈>r _{| Òda h°, hm{Zr-AZhm{Zr H$h OmE,
h±g H$a hbmhb [r OmE, N>mVr [a g] Hw$N> gh OmE $&

- _XZ_m{hZ [nahma
_mQ>r H$m Om{ gm{Zm H$a X{, A[Z{ IyZ-[grZ{ g{,
S>mbm| [a Om{ _m{Vr O∂S> X{, A[Z{ ‡mU-ZJrZ{ g{,

oOgZ{ ∂T>m{-∂T>m{H$a H{$ [ÀWa, [mZr [a Xrdma ]ZmB©,
oOgZ{ Im{-Im{H$a H{$ m̀°dZ, _ÈÒWbm| _| Zha ]ZmB©
dhr A›ZXmVm YaVr H$m, Ò CgH{$ ]obXmZ H$s $&
[yOm hm{Jr A] YaVr [a, _{hZVH$e BßgmZ H$s $&&

_wP{ o_br h° fl̀mg odf_Vm H$m odf [rZ{ H{$ obE,
_¢ O›_m ȟ± Zht Òd̀ß-ohV, OJ-ohV OrZ{ H{$ obE,

_wP{ Xr JB© AmJ oH$ Bg VZ _| _¢ AmJ bJm gHy±$,
JrV o_b{ BgobE oH$ Km̀b OJ H$s [r∂S>m Jm gHy±$

_{a{ XXub{ JrVm| H$m{ _V [hZmAm{ hWH$∂S>r
_{am XX© Zht _{am h°, g]H$m hmhmH$ma h° $&
H$m{B© Zht [am̀m, _{am Ka gmam gßgma h° $&

o_≈>r H$s _oh_m

_{hZVH$e B›gmZ

H$m{B© Zhr [am̀m
- "ZraO’
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- Hw–$da Zmam‘U
Xe©H$m| g{ IMmIM âr h̨B© XwoZ̀m _|
[yar B©_mZXmar g{
Om{H$a H$m [mQ>© AXm H$aV{
gßVwbZ ]Zm̀{ aIZm
g]g{ ]∂S>m H$_mb Wm $&

gaH$g
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Life Skills Education through Poetries : (III)
(English)

(1)

Somebody's Mother
- Mary Dow Brine

"She's Somebody's mother, boys, you know,

For all she's aged and poor and slow.

And I hope some fellow will lend a hand,

To help my mother, you, understand,

If ever she's poor and grey,

When her own dear boy is away."

k̈]$cÆ Ap̂pqf[ kdS|>[u :

‚ı[y[ L$pÏedp̈ ipmpA°\u R|>V$u_° p̀°[p_p rd”p° kp\° O°f S>[p° bpmL$ fı[pdp̈ A°L$ Aiº[ Nfub 
h©›̂ ũ_° fı[p° Ap°m̈Nhpdp̈ d]$]$ L$f° R>°. [°_p dyM f̀ k̈[p°j A_°Myiu R>gL$peR>°. [° p̀°[p_p rd”p°_° L$l° 
R>°,""[d° ≈Zp° R>p°, [° Z̀ L$p°C_u dp∂ R>°. d_° Apip R>°, L°$ ƒepf° dpfu dp∂ Z̀ Aphu fu[° OfX$u A_° 
Aiº[ \i° A_° [°_p° Ïlpgkp°ep° ỳ” [°_p\u ]|$f li°, –epf° [°_° Z̀ L$p°CL$ Aphu S> fu[° d]$]$ L$fi°.''

‚Òp° :

(1)fı[p° æ$p°k L$f[u h©›̂p_° ≈°C bpmL$_p d_dp̈ L°$hp cph ≈N©[ \pe R>° ?

(2)‚ı[y[ L$pÏep̈i ºep ∆h_ L$p•iÎep° ]$ipÆh° R>° ?

(2)

The road not taken
- Robert Frost

Two roads diverged in a wood and I -

I took the one less travelled by,

And that has made all the difference.

k̈]$cÆ Ap̂pqf[ kdS|>[u :

A°L$ q]$hk L$rh A°L$gp dykpafu L$f[p L$f[p A°hp dyL$pd° l̀p¢√ep, ƒep̈ fı[p_p b° ap̈V$p X̀$[p 
l[p̈. b̈_° fı[p f̀ _ S>C iL$pe, [°\u [°dZ° ]|$f kŷ u _S>f L$fu A_° A°hp° fı[p° k̈̀]$ L$ep£ L°$ S>°_p f̀\u 
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OZp Ap°R>p gp°L$p°A° dykpafu L$fu l[u. L$rh_p d[° k̈̀]$Nu L$fhu M|b S> dl–h_u bpb[ R>°, [°_p\u S> 
b̂p° a°f X̀$u ≈e R>°.

‚Òp° :

(1)L$rhA° L$ep° fı[p° k̈̀]$ L$ep£ ? ip dpV°$ ?

(2)Ap L$pÏedp̈\u ºep ∆h_ L$p•iÎep° arg[ \pe R>° ?

(3)

Stopping by woods on a snowy evening
- Robert Frost

The woods are lovely, dark and deep.

But I have promises to keep,

And miles to go before I sleep,

And miles to go before I sleep.

k̈]$cÆ Ap̂pqf[ kdS|>[u :

L$rh dykpafu L$f[p L$f[p bfa Ap√R>pq]$[ S>̈Ng_u d_p°fÁe ip°cp ≈°hp AL$pfZ Dcp flu ≈e 
R>°. hjÆ_u kp•\u NpY$ Â̈L$pfde kp̈S>° S>̈Ng A_° bfa\u \u∆ Ne°g [mph kŷ u_p fı[p_ÿ A_ỳ d kp¶]$eÆ 
L$rh_ÿ d_ lfu g° R>°, A_° [°d_° –ep̈ S> Âh√Q° \p°cu S>hp ≈Z° dS>b|f L$fu ]°$ R>°.

f̈̀[y kpĥp_ ! bu∆ S> nZ° L$rh_° _Ω$f hpı[rhL$[p_ÿ cp_ \pe R>°, L°$ cg°_° [° kÿ]$f-kO_ h_ 
A–ë[ d_dp°lL$ R>°, Z̀ [° –ep̈ _ S> \p°cu iL°$. l∆ [p° rhfpd g°[p̈ l̀°gp̈, ºep̈L$ k̈dp°rl[ \C Apd S> 
Dcp̈ flu S>[p̈ l̀°gp̈, L°$V$L°$V$gp̈e hQ_ |̀fp̈ L$fhp_p̈ R>°, Oœ̈e° Qpghp_ÿ R>°.

‚Òp° :

(1)L$pÏedp̈ kÿ]$f h_ i°_ÿ ‚r[L$ R>° ?

(2)L$rh_° L$C hpı[rhL$[p_ÿ cp_ \pe R>° ?

(3)[dpfp ∆h_dp̈ L°$hp̈ ‚gp°c_p° Aphu iL°$ ? [°_p\u [d° L°$hu fu[° dyº[ flu iL$p° ?

(4)L$pÏedp̈\u r_Û̀fl \[p̈ ∆h_ L$p•iÎep° ]$ipÆhp°.

(4)

A Psalm of Life
- H.W. Longfellow

Life is real ! Life is earnest !

And the grave is not its goal;

"Dust thou art, to dust returnest,"

Was not spoken of the soul.

k̈]$cÆ Ap̂pqf[ kdS|>[u :

A°L$ cS>__p fQre[p_° ‚–ey—f Ap̀[p̈ A°L$ eyhp_ L$l° R>°, L°$ [°_° A°hÿ _ L$l°ip° L°$ ∆h_ A° L̈$C 

67



Ahpı[rhL$ Mp°Mgÿ ıh‡_ R>°. eyhp_ cpf̀|hÆL$ L$l° R>°, L°$ ∆h_ hpı[rhL$ lL$uL$[ R>°. ∆h_ A°L$ k̈L$Î̀ 
R>°. ∆h__ÿ Är[d ›e°e L$b∞ı[p_ _\u, L$pfZ L°$ ifuf dpV$u_ÿ b_°gÿ R>° A_° dpV$udp̈ S> cmu ≈e R>°. 

Z̀ Ap hp[ Ap–dp_° gpNy X̀$[u _\u.

Alv L$rh p̂rdÆL$ D̀]°$iL$p°_p r_fpiphp]$u hgZ_p° rhfp°̂  L$fu Apip A_° L$dÆ f̀ cpf d|L°$ R>°.

‚Òp° :

(1)eyhp__p ∆h_ rhi°_p rhQpfp° hZÆhp°.

(2)eyhp__p rhQpfp°dp̈\u ºep ∆h_ L$p•iÎep° arg[ \pe R>° ?

(5)

At the theater (To the lady behind me)
- A. P. Herbert

In fact, to make my meaning plain,

I trust you will not speak again.

And - may I add one human touch ?

Don't breath upon my neck so much.

k̈]$cÆ Ap̂pqf[ kdS|>[u :

A°L$ hpf L$rh _pV$ÈN©ldp̈ _pV$L$ ≈°hp ≈e R>°, [°dp̈ OZu fdy∆ A_° flıede hp[p° Nÿ\pe°gu 
lp°e R>°. [°Ap° _pV$L$_p° Ap_̈]$ |̀ZÆ fu[° dpZhp C√R>° R>°, f̈̀[y [°d_u p̀R>m_u kuV$ f̀ A°L$ ũ [°_u 
cpZu kp\° b°W°$gu lp°e R>°, S>°Ap°A° Ap _pV$L$ ANpD ≈°e°gÿ lp°e R>°. _pV$L$dp̈ fS|> \_pf æ$rdL$ OV$_pAp° 
rhi° [°Zu dp°V°$ dp°V°$\u bp°g° R>°. flıe Mp°gu _p̈M° R>°, [°\u L$rh_u dTp dfu ≈e R>°. ApMf° L$rh Ap 
b̈_° f̀ AL$mpB ≈e  R>° A_° [°Ap°_° d|̈Np fl°hp_ÿ L$l° R>°, kp\° kp\° [°d_u Nf]$_ f̀ D√Rπ>hpk _ 
R>p°X$hp_ÿ Z̀ L$l° R>°. A°V$g° L°$ [°Ap°_° \p°X$p ]|$f b°khp S>Zph° R>°.

‚Òp° :

(1)iÿ Ap̀_° L$rh S>°hp° L$p°C A_ych \ep° R>° ? ≈° lp... [p° –epf° L°$hu A_yc|r[ \pe R>° ?

(2)Aphu OV$_p / ‚k̈N ‹pfp L$ep ∆h_ L$p•iÎep° iuMu / iuMhu iL$pe ?
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Life Skills Education through
Events / Life like Situation

Ïesº[_p Ly$Vÿ$b-∆h_, kdpS>-∆h__u Apk̀pk A_° Ä]$f A_°L$ b_php° b_° R>°, OV$_pAp° 
ApL$pf g° R>°. ]•$r_L$ ∆h__u Aphu OV$_pAp°-hp[pÆAp°, ‚k̈Np°, L$pÏep°, gp°L$Nu[p°, gp°L$ hp[pÆAp°, 
_hgL$\p L°$ _hrgL$p, ey›̂_p ‚k̈Np° A_° lpr_, tlkp, ipmp-L$p°g°S>dp̈ b_[p b_php° C–epq]$ ]̆$e_° 
AhÌe Ÿ$Y$p°mu iL°$ R>°. Ap rhcpNdp̈ Aphp L°$V$gpL$ ‚k̈Np°_° Aphfu g°hpdp̈ ApÏep̈ R>°, S>°_ÿ AdguL$fZ 
[S>oA° _uQ° ]$ipÆÏep A_ykpf L$fhÿ.

Dkp• ‚\d [S>o rinL$ S>°-[° ‚k̈N_u hNÆdp̈ kÿ]$f fS|>Ap[ L$fi°.

D–epfbp]$ rh¤p\wAp°_° _p_p-_p_p S|>\p°dp̈ hl¢Qi°.

D‚–e°L$ S|>\_p° A°L$ S|>\ _°[p _Ω$u L$fhp S>Zphi°.

D–epfbp]$ ‚k̈N Ap̂pqf[ QQpÆ ‚Òp° S|>\dp̈ QQpÆ L$fhp Ap̀i°. Ap ‚Òp°_p D—fp° QQpÆ ‹pfp ip°̂ u 
L$pY$hp ‚°qf[ L$fi°.

DÄ[dp̈ ‚–e°L$ S|>\_p° _°[p S|>\ h[u ip°̂ °gp̈ D—fp°_u fS|>Ap[ hNÆdp̈ L$fi°. ƒep̈ S>Í$f S>Zpe –ep̈ 
[S>o rinL$ rhjep°rQ[ dprl[u_u |̀[Æ[p L$fi°.

D    ‚k̈Ndp̈\u arg[ \[p ∆h_ L$p•iÎep°_u Âg°L$ bp°XÆ$ f̀ _p¢̂  L$fhu.

‚k̈N : 1

Äbpgpg_p° Qpf kÊep°_p° q̀fhpf-̀r[, –̀_u A_° b° q]$L$fuAp°. dS|>fu L$fu_° NyS>fp_ Qgph°. 
Apr\ÆL$ sı\r[ _bmu R>[p̈, Ïlpgkp°eu q]$L$fuAp°_° °̀V°$ p̀V$p bp̈̂u_° cZph°.

p̂°fZ-12dp̈ cZ[u dp°V$u q]$L$fu ky_e_p cZhpdp̈ [°S>, ]°$MphX$u A_° A°V$gu S> kdS>]$pf. 
hNÆdp̈ kp•_u dp_u[u A_° ‚r[hjÆ dpµr_V$f [p° [° S> b_[u. Of_u q̀fsı\r[\u hpL°$a ky_e_p L$epf°e 
rb_S>Í$fu MQpÆ _ L$f° A_° S>hpb]$pfù|hÆL$ cZ°.

dpQÆ drl_p_p Är[d q]$hkp° Aphu l̀p¢√ep. ipmpL$ue rinZ ỳfÿ L$fu klz k̈̀]$Nu_u ipMpdp̈ 
L$pµg°S> rinZ d°mhi° [° hp[\u fp°dp̈rQ[ l[p̈, [p° kp\° kp\° rhM|V$p̈ X̀$hp_u hp[\u Ïer\[ Z̀ l[p̈. 
ipmp_p° rh]$peq]$_ ep]$Npf b_phhp_p° kp•A° r_̂pÆf L$ep£. Är[d q]$hk° ùL$Qf ≈°hÿ A_°  lp°V$gdp̈ kp\° 
S>dhp S>hp_ÿ _Ω$u \eÿ. Ap dpV°$ \_pf MQÆ ≈°[p̈ ky_e_pA° klz_u kp\° ≈°X$php_u _p p̀X$u. rd”p°A° 
M|b ApN∞l L$ep£, f̈̀[y ky_e_p A°L$ _u b° _ \C.

rh]$peq]$_ _∆L$ Aphu f̧p° l[p°. d__u A]$Áe C√R>p R>[p̈ ky_e_p [°_ÿ ]$d_ L$fu flu l[u. 
ÏepLy$m A_° rhQpfdî  ky_e_p_° AQp_L$ Ofdp̈ cNhp__u d|r[Æ _∆L$ X̀°$gu gpL$X$p_u °̀V$u (k̈]y$L$) ep]$ 
Aphu. bp Ahpf-_hpf [°dp̈ \p°X$u OZu bQ[_p Í$r̀ep S>dp L$f[u.

""A° Í$r̀ep d_° S>Í$f L$pd gpNi° !'' A°d rhQpfu ky_e_pA° Of_p klz_u ≈Z blpf k̈]y$L$dp̈\u 
Í$r̀ep L$pY$u gûp̈. rh]$peq]$__u cf̀|f dTp dpZu k|epÆı[ h°mpA° klzrd”p° kp\° ky_e_p lp°V$gdp̈\u 
S>du_° blpf _uL$mu flu l[u. [°hpdp̈ A°L$ f̀k°h° f°bT°b dS|>f ùW$ f̀ A_pS>_u NyZ (L$p°\mp°) gC 
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lp°V$gdp̈ ‚h°iu f̧p° l[p°. ky_e_p_u _S>f dS|>f f̀ sı\f \C A_° [° Ny_prl[ Ql°f° r̀[p∆_° ≈°C flu. 
_pSy>L$ nZp° A_° r_:iÂ]$ _e_p° ≈Z° OX$ucf sı\f \ep̈.

QQpÆ ‚Òp° :

(1)Ap ‚k̈Ndp̈ ky_e_p_u L$C gpnrZL$[pAp° Ap̀_° ≈°hp-≈Zhp dmu ? _p¢̂  L$fp°.

(2)ky_e_p_u S>¡epA° Ap̀ lp° [p° iÿ L$f$ip° ? ip dpV°$ ?

(3)Ap ‚k̈N_° ep°¡e iujÆL$ Ap̀p°.

(4)Ap ‚k̈Ndp̈\u L$ep ∆h_ L$p•iÎep° r_Û̀fi_ \pe R>° ? kd≈hp°.

‚k̈N : 2

ApMÿ hjÆ il°f_p Ïeı[ ∆h_ A_° hluhV$u L$pep£_u cfdpf\u L̈$V$pm°gp A°L$ ApC.A°.A°k. 
Ar̂L$pfuA° \p°X$u f≈Ap° gC q̀fhpf kp\° Ly$]$f[_p Mp°m° h_rhlpf L$fhp S>hp_ÿ _Ω$u L$eyØ. –̀_u A_° 
bpmL$p°_° gC_° h_c∞dZ ‹pfp ỳ_: [pS>Nu d°mhhp_p Apie\u [°Ap° X$p̈N rhı[pf_p S>̈Ngdp̈ l̀p¢√ep.

rNfuL̈$]$fp, h_fp∆, TfZp̈, ǹuAp°_p̈ L$gfh  hN°f°\u lepÆcepÆ hp[phfZ\u fp°dp̈rQ[ q̀fhpf 
Ly$]$f[_p Ap _e_fÁe ıhÍ$̀ _° r_fMu f̧p°. [°hpdp̈ A°L$ JQp TpX$_u R>°X$p_u X$pmu f̀ gV$L$[p° A°L$  
"kyNfu'_p° L$gp–dL$ dpmp° Ar̂L$pfu_u _S>f° QX$Èp°. [°dZ° d_dp̈ rhQpeyØ, ""kyNfu_p° Ap dpmp° [p° dpfp 
X≤$p°IN Í$ddp̈ S> ip°c° !.... Z̀.... –ep̈ kŷ u l̀p¢Qhÿ L°$hu fu[° ?''

rhdpkZdp̈ X̀°$gp Ar̂L$pfuA° \p°X°$ ]|$f bL$fuAp° Qfph[p A°L$ Apq]$hpku R>p°L$fp_° ≈°ep°. [f[ 
b|d p̀X$u [°_° p̀k° bp°gpÏep°. Í$r̀ep kp°_u L$X$L$X$[u A°L$ _p°V$ [°_p lp\dp̈ L̀$X$phu Ar̂L$pfu bp°Îep, ""≈°, 

°̀gp° kyNfu_p° dpmp° d_° gphu Ap̀. [° d_° M|b Nd° R>°. lz̈ [°_° dpfp b°W$L$M̈X$dp̈ k≈hui.''

R>p°L$fp° OX$ucf Í$Apb]$pf Ar̂L$pfu [fa [p° OX$uL$ kp°_u _p°V$ [fa ≈°[p̈ d_dp̈ lfMpep°. \p°X$uL$ 
m̀p° bp]$ L̈$CL$ rhQpfu_° [° bp°Îep°, ""kpl°b, Îep° Ap [dpfp Í$r̀ep. [dpfp ip°M dpV°$ Ap Abp°g ǹu_ÿ 

Of dpfp\u _p D≈X$pe. dpa L$f≈° !''

Ar̂L$pfu ı[Â̂ \C R>p°L$fp_° ≈°C f̧p̈.

QQpÆ ‚Òp° :

(1)L$p°Z kyriqn[ L$l°hpe ? Ar̂L$pfu L°$ Apq]$hpku R>p°L$fp° ? ip dpV°$ ?

(2)Ap ‚k̈N ‹pfp L$ep ∆h_ L$p•iÎep° rhi° ≈ZL$pfu ‚p‡[ \pe R>° ?

(3)Ap ‚k̈N_° ep°¡e dp•rgL$ iujÆL$ Ap̀p°.

‚k̈N : 3

Nuf_u [m°V$u (S|>_pNY$) dp̈ cfpe°gp ch_p\_p d°mp_p ◊Ìep°_ÿ V$u.hu. f̀ \[ÿ ∆ḧ[ ‚kpfZ ≈°C 
lz̈ (k–e°_ p̂°. 6 _p° rh¤p\w) fp°dp̈rQ[ \C Nep°. d°mpdp̈ S>hp dpV°$ ‡̀̀p p̀k° ∆]$ L$fhp gp¡ep°. L̈$CL$ 
‚r[L|$m k̈≈°Np°_° gC_°, d°mp° |̀fp° \C Nep bp]$ S> Ad° S|>_pNY$ S>C iL$ep̈. hl°gu f̀p°Y°$ Nuf_pf QY$hp_ÿ 
_Ω$u l[ÿ.

fp”u_p Â̈L$pf_p Ap°mp rhMfpC f̧p̈ l[p̈. dmkL°$ ApR>p Â̈L$pfdp̈ S> Ad° Nuf_pf 
Apfp°lZ_u  iÍ$Ap[ L$fu. ]|$f Â̈L$pfdp̈ dpZkp°_u Qlg-̀lg ]°$Mp[u l[u. \p°X$p _∆L$ l̀p¢Qu_° ≈°eÿ [p° 
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L°$V$gp̈L$ k]π$N©lı\ S>Zp[p̈ dpZkp° lp\dp̈ iZ_p° L$p°\mp° gC_° fı[p f̀ X̀°$gp p̀Zu_p Mpgu ‡gpıV$uL$_p 
p̀DQ, NyV$Mp_p f°̀ kÆ, ‡gpıV$uL$ b°¡k C–epq]$ L$Qfp° A°L$W$p° L$f[p̈ l[p̈. d¢ rhıde kp\° |̀R>eÿ, ""̀‡̀p, 

Ap gp°L$p° L$p°Z R>° ? A_° ApV$gu hl°gu khpf° [°Ap° Ap iÿ L$fu f̧p̈ R>° ?''

‡̀̀pA° A°L$ k]π$N©lı\_° Ap ÄN° |̀R>[p̈ [°Ap°A° L$̧ ÿ, Ad° kp• rinZ rhcpN (NyS>fp[ fpƒe)_p 
Ar̂L$pfuAp° R>uA°. Alv ""̀epÆhfZ ≈N©r[ A_° kyfnp'' rhjeLπ$ [pgud rirbfdp̈ ApÏep̈ R>uA°. S>°_p 
cpNÍ$̀ ° Ad° Ap L$peÆ L$fuA° R>uA°.

°̀gp ]|$f ]°$Mp[p̈ L°$V$gpL$ Adpfp kp\u rd”p° MpX$p̈ Mp°]$u f̧p̈ R>°. ƒep̈ Ad° kp• kp̈S>° h©npfp°̀ Z 
L$fuiÿ.

d¢ hQdp̈ S> |̀Rπ>eÿ,""̀Z [°\u hmu iÿ ape]$p° ?'' [°dZ° kpdp° ‚Ò |̀R>ep°, ""L°$d hmu ? [d° [dpfp 
Of L°$ ipmp_u kapC _\u L$f[p̈ ? ipmp_p L$Á̀pDfiX$dp̈ L°$ Of_p Ap̈NZpdp̈ R>p°X$ _\u DNpX$[p ?''

d¢ L$̧ ÿ,""lp, L$fuA° S> R>uA° _° !''

[°dZ° hmu ‚Ò L$ep£,""ip dpV°$ ?''

d¢ L$̧ ÿ,""kapC fpMhp\u Apfp°¡e kpfÿ fl° A_° R>p°X$ hphhp\u èpÆhfZ kpfÿ fl°.'' [°dZ° ỳ_: 
L$̧ ÿ, ""blz kfk. bk Ap S> hp[ Ad° kdpS>_° kd≈hhp_p° ‚epk L$fuA° R>uA°.''

lz̈,  ‡̀̀p A_° Aph[p-S>[p̈ gp°L$p° [°d_u kpd° ‚ïkpcfu _S>f° ≈°[p̈ f̧p̈.

QQpÆ ‚Òp° :

(1)Ap̀_u ◊rÙ$A° Ar̂L$pfuAp°_p Aphp ‚epk/L$peÆ_u kdpS> f̀ iu Akf X̀$u iL°$ ?

(2)Ap̀_u ◊rÙ$A° Ar̂L$pfuAp°_p Ap L$pep£ èpÆhfZ kyfnp k̈]$c£ L$C L$C fu[° D̀ep°Nu r_hX°$ ?

(3)̀epÆhfZ kyfnp dpV°$ kdpS>dp̈ kpdyrlL$ L°$ Ïesº[N[ p̂°fZ° lp\ f̂u iL$pe [°hp̈ L$pep£_u ep]$u 
b_php°.

(4)Ap ‚k̈N_ÿ ep°¡e S>Zpe [°hÿ dp•rgL$ iujÆL$ Ap̀p°.

(5)Ap ‚k̈N ‹pfp L$ep ∆h_ L$p•iÎep°_u dprl[u ‚p· \C iL°$ R>° ?

‚k̈N : 4

D_pmp_p q]$hkp°dp̈ A°L$hpf Ad° (lz̈, dpfp –̀_u A_° Adpfu kp[ hjÆ_u ]$uL$fu) X$pL$p°f Óu 
fZR>p°X$fpe_p ]$iÆ_p\£ Nep̈. ]$iÆ_ bp]$ Aķ Nfdu_° gû° kp̈S> kŷ u –ep̈ S> fp°L$pC S>hp_p° rhQpf L$ep£. 
AQp_L$ \p°X$uhpfdp̈ hp]$mR>peÿ hp[phfZ \C Neÿ. Ẅ$X$p h̀__u gl°fMuA° hp[phfZ ≈Z° Myi_ydp 
b_phu ]$ûÿ. Adpfu p̀k° p̀°[p_p hpl_ [fuL°$ bpCL$ (dp°V$f kpCL$g) l[u, [°\u Nd° –epf° _uL$mu S>hp_u 
A_yL|$m[p l[u. hp[phfZ_p° ape]$p° ≈Zu Ad° [yf̈[ Of° f̀[ Aphhp _uL$mu X̀$Èp̈. fı[pdp̈ _p_p NpdX$p̈, 
L|$hp, M°[f A_° [mph rhN°f° ≈°[p̈ ≈°[p̈ dS>g L$p̀hp gp¡ep̈.

"fp≈, hp≈ A_° hp̈]$fp' S> L$p̈C A°L$gp rd≈S> b]$g° ? Alv [p° hp[phfZ Z̀ b]$gpeÿ. hp]$m 
A_° k|eÆ]°$h_u k̈[pL|$L$X$u_u fd[dp̈ afu A°L$hpf k|eÆ]°$h p̀°[p_p ‚Mf [p̀ kp\° ‚NV$ \ep̈. afu\u [p̀ 
]$TpX$hp gp¡ep°. A°hpdp̈ dpfu ]$uL$fuA° p̀Zu ùhp_u C√R>p ]$ipÆhu. \p°X°$ ]|$f fı[p_u X$pbu [fa A°L$ M°[fdp̈ 
L|$hp° A_° h©np°\u Ap√R>pq]$[ A°L$ kpa-kÿ]$f Ap̈NZphpmÿ Of ≈°[p̈ S>, d¢ –ep̈ bpCL$ \p°cphu. Ap̈NZpdp̈ 
gudX$p_p h©np° _uQ° Y$pm°gp̈ b° MpV$gp f̀ Of_p kÊep° bm[p̈ b̀p°f° Z̀ r_fp̈[ dpZ[p  l[p̈.
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Ad_° ≈°C [f[ Dcp \C AphL$pf Ap‡ep° A_° Y$pm°gp MpV$gp f̀ b°kpX$Èp. klS> A_° q̀frQ[ 
Ä]$pS>dp̈ ""L$ep̈\u Aphp° R>p° ?, L$ep̈ S>hp_p̈ R>p° ?, \p°X$p° p̀°fp° MpC_° ≈h... ApS>° Nfdu ĥpf° R>°'' S>°hu 
hp[p°\u Ap–due Ïehlpf kp\° hp[Qu[_p° ]$p°f QpÎep°. A°hpdp̈ Of_u N©lǧdu [p̈bp_p QL$QL$u[ 
gp°V$pdp̈ ùhp_ÿ p̀Zu gC Aphu. gudX$p_p h©n_u iu[m[p A_° ""Ar[r\ ]°$hp° ch'' _p° cph cm[p̈ S> 

p̀Zu dp” p̀Zu _ fl°[p̈ ≈Z° "iu[m S>m' bfieÿ. Ad° f̂pC_° Ap iu[m S>m ù̂ÿ. ]$k°L$ rdr_V$ b°ku_° 
iu[m[p A_° kfm[p\u lepÆcepÆ A° Ap̈NZpdp̈\u Adp°A° rh]$pe gûu. S>[u h°mpA° Ad  ‡gpıV$uL$uep 
il°fu dpZkp°_u ‡gpıV$uL$_u bp°V$g Z̀ [°dZ° p̀Zu\u cfu Ap̀u.

Ap OV$_p_u kpnu A°hu dpfu ]$uL$fuA° fı[pdp̈ d_° |̀R>eÿ, ""l¢ ‡̀̀p, MpV$gp f̀ b°W°$gp °̀gp 
ÄL$g  [dpfp  ‰°fiX$  l[p  ?''

QQpÆ ‚Òp° :

(1)‚k̈N/OV$_p_p Ä[dp̈ bpmL$u_p d_dp̈ L°$hp° ‚Ò \pe R>° ? ip dpV°$ ?

(2)bpmL$u_p d_dp̈ D]π$ch°gp ‚Ò_p° D—f dp_h-dp_h h√Q°_p L°$hp k̈b̂̈ ‚r[ r_]£$i L$f° R>° ?

(3)Ap ‚k̈N ‹pfp L$ep ∆h_ L$p•iÎep°  r_Û̀fl \pe R>° ?

(4)‚k̈N_° A_yÍ$̀  A°hÿ dp•rgL$ iujÆL$ ]$ipÆhp°.

(5)Ap ‚k̈N ‹pfp L$ep ∆h_ L$p•iÎep°_u dprl[u ‚p· \C iL°$ R>° ?

‚k̈N : 5

A°L$ Cg°L$V≤$p°r_L$k ıV$p°f_p A°L$ k°Îkd°__° k°tgN_p° V$pN£V$ 10 gpM Í$r̀ep Ap̀hpdp̈ ApÏep°. 
ƒepf° A° S> Cg°L$V≤$p°r_L$k ıV$p°fdp̈ bu≈ k°Îkd°__° V$pN£V$ 8 gpM Í$r̀ep Ap̀hpdp̈ ApÏep°. A°hÿ _lp°[ÿ L°$ 
S>°_° Ap°R>p° V$pN£V$ Ap̀hpdp̈ ApÏep° l[p° [°_pdp̈ ‚p°X$L$V$ k°g L$fhp_u AphX$[ Ap°R>u A_° S>°_° ĥy V$pN£V$ 
Ap̀hpdp̈ ApÏep° l[p° [°_pdp̈ k°tgN_u AphX$[ ĥy l[u. hp[ A°d l[u L°$ d°_°S>d°fiV$ b̈_°_u AphX$[ A_° 
N∞plL$p°_u kp\° hp[Qu[ L$fhp_u b̈_°_u Mprke[\u f̀°ip_ l[p. lh° S>° k°Îkd°__° Ap°R>p° V$pN£V$ 
Ap̀hpdp̈ ApÏep° l[p° [° °̀gp k°Îkd°_ L$f[p̈ rkr_ef l[p°. A–epf kŷ u ıV$p°fdp̈ [°_p _pd_p° NS> hpN[p° 
l[p°, Z̀ lh° [°_° _hp Aph°gp k°Îkd°__u CÛepÆ \hp gpNu, L$pfZ L°$ Ap f°‡eyV°$i__u hp[ l[u. ApMf° 
[°Z° d°_°S>d°fiV$_° p̀°[p_u AphX$[ A_° k°tgǸphf b[phhp_ÿ _Ω$u L$eyØ. Ap̀°gp V$pN£V$\u ĥy V$pN£V$ |̀fp° 
L$fhp dpV°$ [°Z° N∞plL$p°_° ‚p°X$L$V$_° gN[u S>° Z̀ dprl[u lp°e [°_p\u ĥpfu_° A_° Ar[iep°sº[\u cf°gu 
dprl[u Ap̀hp_ÿ _Ω$u L$eyØ. Ap fu[° [°Z° S>° V$pN£V$ Ap‡ep° l[p°, [°_p\u bdZp° V$pN£V$ |̀fp° L$ep£. d°_°S>d°fiV°$ 
[°_° k°Îkd°_ Ap°a  ̂ dfi\_p° A°hp°XÆ$ Ap‡ep°. ≈°L°$ \p°X$p S> kdedp̈ Ap k°Îkd°_° h°Q°gu hı[yAp°_° gC_° 
N∞plL$p°_u aqfep]$ Aphhp_u iÍ$Ap[ \C NC. A°L$ R̀>u A°L$ L$Á̀g°C__° L$pfZ° d°_°S>d°fiV$ Ap k°Îkd°_\u 
L̈$V$pmu Nep. L$pfZ L°$ [°dp̈ ıV$p°f_u ‚r[õ $p Z̀ ]$ph f̀ dyL$pC NC l[u. ApMf° d°_°S>d°fiV_° [° k°Îkd°__° 
[°_u p̀°ıV$ f̀\u ]|$f L$fhp_u afS> X̀$u.

QQpÆ ‚Òp° :

(1)d°_°S>d°fiV$_° L$ep L$pfZp°kf k°Îkd°__° [°_u p̀°ıV$ f̀\u ]|$f L$fhp_u afS> X̀$u ?

(2)Ap ‚k̈Ndp̈ ]$ipÆÏep A_ykpf, S>° [° V$pN£V$ ‚dpZ°_ÿ k°tgN L$fhp dpV°$ L$C bpb[p° ›ep_° fpMhu 
S>Í$fu S>Zpe R>° ?

(3)Ap ‚k̈N dp̈\u L$ep ∆h_ L$p•iÎep° r_Û̀fl \pe R>° ?

(4)Ap ‚k̈N_° ep°¡e iujÆL$ Ap̀p°.
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Life Skills Education through
Short Stories

hp[pÆ : 1

hjp£ l̀°gp̈_u hp[ R>°. rhS>ep]$idu_p° q]$hk l[p°. ]°$iu fS>hpX$p_p fp≈_u khpfu ApMp _Nfdp̈ 

afu_° fpS>dl°g [fa p̀R>u hmu flu l[u. _Nf A_° fpS>dl°g h√Q° MyÎgu S>¡ep l[u, –ep̈ L°$V$gpL$ bpmL$p° 

|̂mdp̈ fd[p̈ l[p̈. d°]$p__u h√Q° A°L$ _p_p°ip° V$vbp° l[p° [°_p D̀f Ecp° flu_° A°L$ R>p°L$fp° bu≈ 

R>p°L$fp̈Ap°_° k|Q_p° Ap̀u f̧p° l[p°. fp≈_° L|$[ylg \eÿ L°$ Ap bpmL$p° fp≈_u khpfu ≈°hp_° b]$g° A°hu [° 

L$C fd[ fdhpdp̈ X̀$Èp̈ R>° L°$ [°d_° khpfu_p lp\u, Op°X$p, KV$, [p°̀  A°hÿ b̂ÿ ≈°hpdp̈ fk _\u X̀$Èp°. fp≈ 

p̀°[p_p lp\u D̀f\u _uQ° D[fu_° d°]$p_dp̈ fd[p bpmL$p° p̀k° S>C_° Ecp f̧p Z̀ bpmL$p°A° [°d_p [fa 

L̈$C ›ep_ Ap‡eÿ _lv.

\p°X$uL$ hpf fp≈ Ap bpmL$p°_u fd[ ≈°[p f̧p R̀>u [°dZ° V$vbp p̀k° fd[p bpmL$p°_° k̈bp°̂ u_° 

|̀R>eÿ, ""fpS>khpfu p̀R>u hmu flu l[u. [°dp̈ lp\u, Op°X$p, KV$, f\ A°hÿ b̂ÿ l[ÿ [° ≈°hp_ÿ [d_° d_ _ 

\eÿ  ?''

–ep̈ V$vbp D̀f Ecp fl°gp A°L$ bpmL°$ dNÍ$bu\u L$̧ ÿ, "Ad° Adpfu fd[dp̈ dı[ R>uA°. Ad_° 

bu≈_u fd[p°dp̈ fk _\u.''

fp≈ bp°Îep, ""bpmL$p° [d_° Mbf R>° L°$ [dpfu kpd° fp≈ Ecp R>° ?'' °̀gp bpmL°$ D—f Ap̀[p̈ 

L$̧ ÿ, ""fp≈ lp°e [°\u Adpf° iÿ ? Ad° Adpfp fp≈.''

fp≈ S>hpb kp̈cmu_° S>fp R>p°cugp X̀$u Nep. R>[p̈e [°dZ° ı_°l\u L$̧ ÿ, ""bpmL$p° [d° dpV$udp̈ 

fdp° R>p°. |̂m\u [d° N̈]$p \C S>ip°. [d° Qpgp° dpfp dl°gdp̈. lz̈ [d_° kÿ]$f kÿ]$f fdL$X$p̈ Ap̀ui.''

°̀gp bpmL°$ Í$Apb\u L$̧ ÿ, ""fpS>_ ! dpV$u_p̈ ỳ[mp̈ dpV$u kp\° _ M°g° [p° R̀>u L$p°_u kp\° fd° ? 

dpV$udp̈ Ad° °̀]$p \ep R>uA°. dpV$u kp\° Adpf° fp°S>_p° _p[p° R>° A_° R>°hV°$ b̂pe dpV$udp̈ dmu S>hp_p R>°, [° 

dpV$u_u k|N iu fpMhu ? dpV$u [p° ∆h_ ]$p[p R>°.''

fp≈_° Ap bpmL$ kp\° hp[ L$fhpdp̈ fk X̀$Èp°. A°V$gpdp̈ bu≈ bpmL$p° Z̀ fp≈_u Apk̀pk 

Aphu Nep̈. fp≈A° |̀R>eÿ, ""bpmL$p°, [d° dpV$udp̈\u iÿ b_pÏeÿ R>° [° [p° b[php°.''

bpmL$p°A° lp¢i° lp¢i° Ap̈Nmu\u q]$ip tQ̂[p L$̧ ÿ, ""Ad° A°L$ _Nf hkpÏeÿ R>°. [°dp̈ L$Q°fu R>°, 

ipmp R>°, Ofp° R>°, d̈q]$f R>°.''

fp≈A° L$̧ ÿ ""̀Z Ap _Nf [p° Oœ̈ _p_ÿ R>°. S>fp dp°Vÿ$ _Nf hkphp° [p° L°$hÿ ?''  ""fp≈ kpl°b ! 

Ad° k̈cpmu iL$uA° [°V$gÿ S> _Nf Ad° hkphuA° R>uA°.'' bpmL$_u hp[ kp̈cmu_° fp≈ Qp¢L$u DW$Èp. 

L$pfZ L°$ [°Ap° [°d_p fpƒep°_p° rhı[pf L$fhp rhQpf L$f[p l[p. –ep̈ °̀gp° R>p°L$fp° bp°Îep°, ""dp°Vy$̈ _Nf L$fhp 

dpV°$ Adpf° ĥpf° dpZkp° ≈°CA°, ĥpf° kpdp_ ≈°CA° A_° A° b̂ÿ L$fhp S>CA° [p° A° fd[ _ fl° Z̀ h°W$ 

S>°hÿ \C ≈e. R̀>u [p° A°hÿ fdhp L$p°Z Aph° ?''
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fp≈A° R>p°L$fpAp°_° ce b[ph[p̈ L$̧ ÿ, ""[d° kp̈S>° Of° S>ip° R̀>u Ap [dpfp _Nf D̀f L$p°C hpl_ 

afu hmi° –epf° b̂ÿ X̀$u S>i°. [°_p̈ L$f[p̈ ≈° [d° dpfp dl°gdp̈ Aphu_° _Nf hkphp° [p° L$p°C [°_° L$QX$u _ 

_pM°. hmu lz̈ [d_° p̀Lÿ$ _Nf bp̈̂hp_u kNhX$ L$fu Ap̈̀y''

°̀gp° _peL$ S>°hp° R>p°L$fp° Í$Apb\u bp°Îep°, ""fpS>_ ! L$p°C_p _Nf L$ped dpV°$ f̧p̈ _\u –ep̈ _Nf_° 

L$ped L$fhp_u iu O°gR>p ? hmu L$p°C Adpfp _Nf_° iÿ [p°X$u p̀X$[ÿ l[ÿ ? Ad° S> Of° S>[u hM[° Adpfu fd[ 

kd°V$u gCA° R>uA°. Ad° p̀°[° S> Ap_̈]$\u Adpfp _Nf_° rhM°fu_° S>[p fluA° R>uA°.''

fp≈A° L$̧ ÿ, ""A° [p° W$uL$ _ L$l°hpe. [d° ≈[° S> b_php° A_° ≈[° S> cp̈Nu _p̈Mp° A° L°$hÿ rhrQ” 

L$l°hpe ?'' °̀gp° R>p°L$fp° S>fp fp°jdp̈ bp°Îep°, ""Af°, cNhp_ Z̀ A°d S> L$f° R>° _° ! p̀°[° ]y$r_ep b_ph° A_° 

p̀°[° S> [°_° rhM°fu _pM°. Ad° cNhp_ S>°hÿ S>L$fuA° R>uA°. A°dp̈ L̈$C Mp°Vÿ$ _\u.''

""[p° R̀>u buS>° q]$hk° iÿ L$fip° ?'' fp≈A° |̀R>eÿ.

""bk, _hu fd[ dp̈X$uiÿ. hmu L$p°C Sy>]$u ]y$r_ep hkphuiÿ.''

A°V$gpdp̈ [p° fp≈_p Ar̂L$pfuAp° fp≈_u p̀k° Aphu l̀p¢√ep [° ≈°C_° bpmL$p° S>fp Ncfpep. 

fp≈A° [°d_° L̈$C tQ[p _ L$fhp dpV°$ kd≈Ïep̈. Aph°gp Ar̂L$pfuAp°_° Z̀ bpmL$p°_u Ap fd[dp̈ dTp 

X̀$u. A°dp̈\u L$p°CA° bpmL$p°_° |̀R>eÿ, ""[dpfp _Nfdp̈ h√Qp° h√Q V°$L$fp S>°hÿ R>°, [° iÿ R>° ? [°_p D̀f ≈̂ 

L°$d afL$phu R>° ?''

""[° [p° Adpfp _Nf_ÿ d̈q]$f R>°. ≈°eÿ _°, d̂Æ_u ≈̂ lhpdp̈ L°$hu gl°fpe R>° !''

""̀Z Apdp̈ fpS>dl°g L$ep̈ R>° ?''

°̀gp _peL$ S>°hp R>p°L$fpA° S>fp AZNdp° b[ph[p̈ L$̧ ÿ,""Ad° Adpfp _Nfdp̈ fpS>dl°g _\u 

b_ph[p.''

""L°$d ? L̈$C L$pfZ ?''

""̀R>u [°dp̈ fl°hp dpV°$ TOX$p \pe R>°. TOX$p \pe A°hÿ L̈$C Ad° _Nfdp̈ hkph[p _\u.'' A°V$gpdp̈ 

[p° k|fS> Y$mhp gp¡ep°. bpmL$p°_° Of° S>hp_p° kde \ep°. °̀gp _peL$ S>°hp R>p°L$fpA° L̈$C Cipfp° L$ep£ A°V$g° 

b̂p̈ bpmL$p° lk[p̈ lk[p̈ QuQuepfu L$f[p̈  f°[u_p A° _Nf_° M|̈]$hp gp¡ep̈. m̀hpfdp̈ b̂ÿ dpV$udp̈ dmu 

Neÿ. L$p°C_° Mbf Z̀ _ X̀°$ L°$ Alv A°L$ _Nf l[ÿ.

- g°ML$ : Q̈÷lpk r”h°]$u

QQpÆ ‚Òp° :

(1)Ap hp[pÆdp̈ bpmL$ fp≈_° _uQ°_p rĥp_p° L$l° R>°.

(A) ""dpV$u [p° ∆h_]$p[p R>°.''

(b) ""fp≈ kpl°b ! Ad° k̈cpmu iL$uA° A°V$gÿ S> _Nf Ad° hkphuA° R>uA°.''

(L$) ""Ad° Adpfp _Nfdp̈ fpS>dl°g _\u b_ph[p L$pfZ L°$ [°dp̈ fl°hp dpV°$ TOX$p \pe R>°.''

D̀fp°º[ rĥp_p°dp̈\u ∆h_ rhi°_u L°$V$guL$ Nl_ hp[p° arg[ \pe R>°. Ap rĥp_p° ÄN° Ap̀_ÿ 

A\ÆOV$_  kd≈hp°.

(2)Ap hp[pÆ_ÿ ep°¡e iujÆL$ Ap̀p°.
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(3)Ap hp[pÆdp̈\u L$ep ∆h_ L$p•iÎep°_ÿ rinZ dmu fl° R>° ?

hp[pÆ : 2

L$piudp̈ hk[p rh‹p_ k̈[° p̀°[p_p r‚e qiÛe p̀f̈N[_° bp°gphu_° L$̧ ÿ,"h–k p̀f̈N[, hjp£\u Ap 

ApÓddp̈ flu_° [¢ ip̃pÊepk L$ep£ R>°. kOmÿ ip̃op_ d¢ [_° iuMÏeÿ R>°. [¢ Z̀ e\pep°¡e fu[° A°_ÿ 

A›ee_ A_° ıhp›epe L$ep£ R>°. lh° [pf° rhi°j op_‚pr· dpV°$ D¤d L$fhp_p° R>°.'

riÛe p̀f̈N[° L$̧ ÿ,"Nyfy]°$h, Ap̀_u p̀k°\u op_Qny p̀Áep° Ry>̈. lh° dpf° L$C op_kp̂_p L$fhp_u R>° 

A°_ÿ dpNÆ]$iÆ_ Ap̀p°.'

NyfyA° L$̧ ÿ,"lh° [ÿ  ]°$icfdp̈ Aph°gp̈ [u\p£_u ep”p L$f A_° kOmu cpjp iuMu_° p̀R>p° Aph.'

Nyfy_u Apop ‚dpZ° p̀f̈N[ ]°$ipV$_ L$fhp dpV°$ _uL$mu X̀$Èp°. OZp̈ hjp£ R̀>u A° p̀R>p° aep£, [p° 

A°Z° ≈°eÿ L°$ Nyfy A–ë[ h©Ÿ \C Nep l[p. A°d_p ifuf_u ]$ip ≈°C_° ]y$:M \pe A°hÿ l[ÿ. A° A–ë[ rbdpf 

l[p. f̈̀[y D–kplu p̀f̈N[ buSy> L$iÿ rhQpfhp_° b]$g° ‚Zpd L$fu_° bp°Îep°,"Nyfy]°$h, kdN∞ ]°$i_u A°L°$A°L$ 

cpjp_ÿ op_ d°mhu_° ApÏep° Ry>̈. lh° L$iÿ d°mhhp_ÿ bpL$u fl°[ÿ _\u.'

k̈[° ip̈[cph° A°_u ep”phZÆ_ A_° cpjp AÊepk_u kOmu hp[p° kp̈c̨ep R̀>u A°_° 

|̀R>eÿ,"h–k, [_° L$p°C A°hu Ïesº[ dmu Mfu L°$ S>° A–ë[ gpQpf lp°hp R>[p̈ bu≈_° d]$]$ L$f[u lp°e. ≈[° 

c|øep flu_° bu≈_° cp°S>_ Ap̀[u lp°e.'

p̀f̈N[° L$̧ ÿ,"lp, A°hp gp°L$p° [p° OZu S>¡epA° d_° d̨ep, Z̀ dpf° A°_u kp\° hmu iu r_kb[ ?' 

"iÿ [pfp d_dp̈ A°d_° dpV°$ L$p°C klp_yc|r[ ≈Nu _lv ? [¢ A°d_° ‚°d_p° A°L$ iÂ]$ Z̀ L$̧ p° _lv ? ApV$gu 

b̂u cpjp iuøep° lp°hp R>[p̈ A°d_p D]$pf cph_u L$p°C ‚k̈ip L$fu _lv ?'

riÛe° L$̧ ÿ : "Nyfy]°$h, Aphu dp\pL|$V$dp̈ X̀ÿ$ [p° lz̈ Ap̀_p Ap]°$i_ÿ p̀g_ L$C fu[° L$fu iLÿ$ ? dpfu 

p̀k° ı_°l ]$ipÆhhp_u, ‚°d_p° iÂ]$ L$l°hp_u L°$ ‚k̈ip L$fhp_u ºep̈ azfk]$ l[u ? L°$ A°d_p [fa lz̈ ›ep_ 

Ap̀ÿ.'

k̈[° L$̧ ÿ,"̀pf̈N[, [ÿ kOmu cpjpdp̈ p̀f̈N[ \ep° Mfp°, f̈̀[y A° Ad|Îe cpjp iuøep° _lü, S>°_° 

dpV°$ d¢ [_° dp°L$Îep° l[p°. [ÿ l∆ ‚°d, L$fyZp A_° klp_yc|r[_u cpjp\u ḧrQ[ f̧p° R>°. Aphÿ bfieÿ _ lp°[ [p° 

]y$:MuAp°_p ]y$:M_u [¢ D̀°np L$fu _ lp°[. A°V$g° kŷ u L°$ [ÿ Nyfy_u Aphu fy¡Zphı\p ≈°ep R̀>u A°d_p 

Ly$imn°d |̀R>ep rh_p p̀°[p_u hp[ S> k̈cmph[p° f̧p°.'

p̀f̈N[_° kd≈eÿ L°$ b̂u cpjpAp°dp̈ p̀f̈N[ b_hÿ A°V$gÿ S> |̀f[ÿ _\u, Z̀ A° cpjpAp° kp\° 

]̆$e_p° ‚°d, f̀p°̀ L$pf A_° L$Í$Zp cmhp ≈°CA°.

- g°ML$ : Ly$dpf̀pm ]°$kpC

QQpÆ ‚Òp° :

(1)Nyfy∆_p d[° p̀f̈N[° L°$hp ‚L$pf_ÿ rhi°j op_ ‚p· L$fhp_u S>Í$f l[u ?

(2)Ap̀Z° ∆h_ ]$fÁep_ L$C L$C fu[° rhi°j op_ ‚p· L$fu iL$uA° ?

(3)Ap hp[pÆ_ÿ dp•rgL$ iujÆL$ Ap̀p°.

(4)Ap hp[pÆ ‹pfp L$ep ∆h_ L$p•iÎep° arg[ \pe R>° ?
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hp[pÆ : 3

A°L$ h©Ÿ ipZp° dpZk p̀°[p_p Npd_u cpNp°m° b°W$p° l[p°. A°L$ ‚hpkuA° Aphu_° [°_° |̀R>eÿ, ""Ap 

Npddp̈ dpZkp° L°$hp̈  R>° ? lz̈ A–epf° S>° Npddp̈ flz̈ Ry>̈ [° R>p°X$u dpf° bu≈ Npd° fl°hp S>hÿ R>°....'' h©Ÿ 

dpZk° kpd° |̀R>eÿ, ""[d° A–epf° S>° Npddp̈ flp° R>p° –ep̈ dpZkp° L°$hp̈ R>° ?'' °̀gp ‚hpkuA° L$̧ ÿ, ""gy√Qp, 

S>X$ A_° ıhp\w....'' ipZp h©›̂° [f[ L$̧ ÿ, ""Alv Z̀ gy√Qp, S>X$ A_° ıhp\w gp°L$p° S> fl° R>°.''

\p°X$p hM[ R̀>u bu≈° ‚hpku ApÏep° A_° [°Z° Z̀ h©Ÿ_° A° S> ‚Ò |̀Rπ>ep°. h©Ÿ° [°_° kpdÿ |̀R>eÿ, 

""[d° A–epf° S>° Npddp̈ flp° R>p° –ep̈ dpZkp° L°$hp̈  R>° ?'' °̀gp ‚hpkuA° L$̧ ÿ, ""Adpfp Npd_p dpZkp° [p° 

M|b dpepmy, cgp  A_° f̀p°̀ L$pfu R>°.'' ipZp h©Ÿ° Ap ‚hpku_° L$̧ ÿ, "".... [p° [d_° Ap Npddp̈ Z̀ 

A°hp S> dpZkp° dmi°....''

QQpÆ ‚Òp° :

(1)Ap hp[pÆ_p° L°$fi÷h[w rhQpf iÿ R>° ?

(2)Ap hp[pÆ_p° L°$fi÷h[w rhQpf L$ep ∆h_ L$p•iÎe f̀ rhi°j cpf d|L°$ R>° ?

hp[pÆ : 4

am÷z̀  S>du__p A°L$ rlıkpdp̈ b° buS> bpSy>bpSy>dp̈ S> X̀$Èp̈ l[p̈.

l̀°gÿ buS> L$l° R>°, ""dpf° ENhÿ R>° ! rhL$khÿ R>° ! dpfp d|rmep̈_° dpf° dpfu _uQ°_u S>du_dp̈ X° $ K
KX°$ _pMhp̈ R>° _° dpfp aZNpAp°_° dpfu D̀f_u S>du__° °̀g° p̀f dpf° dp°L$ghp R>° ! dpfu L$muAp°_° dpf° 

A°hu fu[° Mp°ghu R>° ≈Z° hjpÆF>[y_p ApNd__u [°Ap° ≈l°fp[ L$f[u lp°e ! k|eÆ_p l}̈apmp [p̀_° dpfp Ql°fp 

f̀ dpf° k̈h°]$hp° R>° _° hl°gu khpf_p TpL$m_p  V$ùp̈Ap°_° dpfu p̈̀MX$u f̀ dpf° ı̀iÆhp R>° !''

A_° Ap buS>_p° rhL$pk \ep°.

buSy>̈ buS> L$l° R>°, ""d_° M|b X$f gpN° R>°. dpfp d|m_° lz̈ _uQ°, S>du_dp̈ dp°L$gui [p° _ ≈Z° L°$hp 

Â̈pfp_p° [°Z° kpd_p° L$fhp° X̀$i°. ≈° lz̈ dpfu D̀f_u kM[ S>du__u °̀gu p̀f dpfp _pSy>L$ aZNp_° 

dp°L$gui [p° [°d_° L°$hÿ L°$hÿ _yL$kp_ \C iL°$... dpfu L$muAp° Mp°gÿ _° ∆hX$p̈Ap° [°_° MpC ≈e [p° ? ≈° lz̈ 

Mugÿ _° L$p°C d_° S>du_dp̈\u S> DM°X$u _p̈M° [p° ? _p, _p- [°_p L$f[p̈ [p° b̂ÿ S> kgpd[ lp°e –ep̈ kŷ u fpl 

≈°hu kpfu.''

Apd Ap buS>° fpl ≈°C.

A°L$ dfOu S>du_ Mp°[f[u Mp°fpL$_u ip°̂ dp̈ Aphu, [°_° Ap fpl ≈°[ÿ buS> d̨eÿ A_° [° [°Z° [f[ 

°̀V$dp̈ `̂fphu ]$ûÿ.

QQpÆ ‚Òp° :

(1)Ap hp[pÆdp̈ b̈_° buS>_p rhQpfp°dp̈ L°$hu rcfi_[p ≈°hp dm° R>° ?

(2)hp[pÆdp̈ b̈_° buS>_p rhQpfp° •̀L$u L$ep buS>_p rhQpfp° dp_h∆h_ dpV°$ ‚°Zp]$peu R>° ? L°$hu fu[° ?

(3)Ap hp[pÆ Ap̀Z_° f̀p°n fu[° L$ep ∆h_ L$p•iÎep° iuMh° R>° ?

hp[pÆ : 5

A°L$ k̈[ S>̈Ngdp̈\u k̀pf \C f̧p l[p̈. fı[pdp̈ [°dZ° A°L$ dpZk_° L$p°C TpX$ L$p̀hp dQu 
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X̀°$gp° ≈°ep°. [°_p L$̀ pm°\u f̀k°hp_p f°gp E[fu f̧p l[p. pk d̂Z_u S>°d Qpgu f̧p° l[p° A_° [° ]$p̈[ 

ùku_° [°_u L$fh[ Qgphhpdp̈ S> d̈X°$gp° l[p°.

""[d° iÿ L$fu f̧p R>p° ?'' k̈[° |̀R>eÿ.

""[d_° ]°$Mp[ÿ _\u ?'' ÂufpCcep£ S>hpb d̨ep°.

""L°$V$gp hM[\u [d° Ap TpX$ L$p̀u f̧p R>p° ?'' k̈[° |̀Rπ>eÿ.

""̀p̈Q L$gpL$ D̀f \ep.'' [°Z° S>hpb hp̨ep°, "dpfp° [p° ]$d _uL$mu Nep°. Ap kM[ dS|>fu_ÿ L$pd 

R>°.''

""[d° \p°X$u rdr_V$p°_p° rhÓpd gC_° L$fh[_° S>fp p̂f L$pY$u_°  [ǔZ b_php° _° ?'' k̈[° L$̧ ÿ, 

""[°_p\u Qp°Ω$k [d° ĥpf° TX$̀ \u A_° Ap°R>u dl°_[° TpX$ L$p̀hp_ÿ L$pd L$fu iL$ip°.''

°̀gp dpZk° cpf̀|hÆL$, lp̈a[p̈ lp̈a[p L$̧ ÿ, ""d_° L$fh[_u p̂f L$pY$hp_p° kl°S> Z̀ kde _\u. 

[d° ≈°[p̈ _\u L°$ lz̈ L°$V$gp° Ïeı[ Ry>̈ ?''

QQpÆ ‚Òp° :

(1)"̂pf L$pY$hp_ÿ' k̈[_ÿ k|Q_ A° dp_h ∆h_ dpV°$ L°$hp° NyY$p\Æ ı̀Ù$ L$f° R>° ?

(2)Ap V|̈$L$u hp[pÆ_ÿ iujÆL$ Ap̀p°.

(3)Ap hp[pÆdp̈ L$ep ∆h_ L$p•iÎep° kdprhÙ$ R>° ?

77



Life Skills Education through
Games / Activities

‚h©r— : 1

IV$p° hX°$ QZ[f L$eyØ lp°e A°hu Ap ApL©$r[_u ]$f°L$ bpSy> L°$ f°MpM̈X$_° A°L$ S> hpf R>°]°$ [°hu km̈N 

guV$u [d° ]$p°fu  iL$p° ? L$p°C̀Z f°MpM̈X$ (bpSy>) _° b° hpf _ R>°]$u iL$pe, L$fp° ‚e–_. (̀°_ D̀pX$Èp rkhpe 

km̈N guV$u ]$p°fhp_u R>°.)

‚h©r— : 2    ArcÏesº[ (hı[y_p rhrĥ D̀ep°N)

fu[ : [pgudp\wAp°_° Np°mpL$pf° b°kpX$hp/Dcp fpMhp. –epfbp]$ d›edp̈ h√Q° A°L$ _p_ÿ kLÆ$g 

]$p°fu [°dp̈ A°L$ ""gpL$X$u'' d|L$hu. hı[y [fuL°$ d|L°$gu gpL$X$u_p rhrĥ D̀ep°Np° [pgudp\wAp°_° dp” 

A°L$i_ ‹pfp ]$ipÆhhp S>Zphhÿ. [°_p D̀ep°N rhi° L̈$C̀Z bp°ghp_ÿ _\u [°hu ı̀Ù$ k|Q_p Ap̀hu. lh° 

hpfpaf[u ]$f°L$ [pgudp\w_° [L$ Ap̀u kLÆ$gdp̈ X̀°$gu gpL$X$u D̀pX$u_° [°_p° D̀ep°N Arc_e ‹pfp fS|> 

L$fhp S>Zphp°.

]$f°L$ [pgudp\w gpL$X$u_p Ah_hp D̀ep°Np° h•rh›è|ZÆ Arc_e ‹pfp fS|> L$f° [° ÄN° Mpk 

k|Q_p Ap̀hu. ĥy ı̀Ù$[p Mp[f [S>o rinL°$ D]$plfZ Í$̀ ° Aqc_e ‹pfp ‚h©r—_u iÍ$Ap[ L$fu 

Ap̀hu.

]$p.[. "gpL$X$u_u d]$]$\u hp̈kmu hNpX$hp_p° Arc_e L$fhp°.'

_p¢̂  : gpL$X$u_° b]$g° lh° Afie hı[y gC_° ‚h©r—_ÿ ỳ_fph[Æ_ L$fu iL$pe.

]$p.[. "L$̀ Xÿ$/L$p̀X$_p° gp̈bp° V|$L$X$p°'

‚h©r— : 3   ∆h__ÿ ≈mÿ

fu[ : Ap ‚h©r—\u Ly$]$f[_p rhrĥ OV$L$p° h√Q°_p° Ap̈[fk̈b̂̈ kfm[p\u kd≈hu iL$pe R>°. [°\u _uQ° 

Ap̀°gp _pdp° ([pgudp\wAp°_u k̈øep dyS>b) ≈X$p QpVÆ$ °̀̀ f_p g̈bQp°fk V|$L$X$p f̀ dp°V$p Anf° 

ıL°$Q̀°_/dpLÆ$f °̀_\u gMp°.
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- (_pdp°_u ep]$u :- k|eÆ, lhp, p̀Zu, S>du_, h©n, am, p̀°̀ V$, dpR>gu, NÍ$X$, L$pQbp°, ∆hXÿ$, 

Nfp°mu, ]°$X$L$p°, d√R>f, p̀_, J]$f, [̈̀rNeÿ, L$uX$u, Opk, Amkueÿ, d|m, R>p°X$, buS>, a}g, hp̈]$fp°, 

L$fp°rmep°, kp̀, _p°rmep°, p̂°bu, L$qW$epfp°, c¢k, d̂, rMkL$p°gu, ‡gpıV$uL$_u \°gu, d̂dpMu, L$pNm, 

dNf hN°f°....)

-lh° ‚h©r—dp̈ cpN g°_pf [pgudp\wAp°_° L|̈$X$pmpdp̈ b°kpX$hp/Dcp fpMhp A_° ]$f°L$_° Nmpdp̈ 

_pd gM°gÿ QpVÆ $̀ °̀ f gV$L$phhp L$lp° S>°\u [°_p f̀ gM°g _pd kfm[p\u b̂p̈ ≈°C A_° hp̈Qu  iL°$.

-L$pXÆ$ Ap̀[u hM[° ›ep_ fpMhÿ L°$ Ly$]$f[_p dyøe Qpf OV$L$p° k|eÆ, S>du_, lhp A_° p̀Zu flu _ 

≈e.

-Ly$]$f[dp̈ ‚–e°L$ ∆h_ k|eÆ \L$u S> iL$e b_° R>°. [°\u fd[_u iÍ$Ap[ ""k|eÆ'' _pd f̂ph[p 

[pgudp\w ‹pfp L$fphhu.

-""k|eÆ'' ]$p°fu_p° R>°X$p° p̀°[p_u A°L$ Ap̈Nmu D̀f hvV$pmu p̀°[p_u kp\° S>° Z̀ Ly$]$f[u OV$L$ 

k̈L$mpe°gp° L°$ k̈b̂̈ f̂ph[p° lp°e [°_p [fa ]$p°fu_p° ]$X$p° _p̈M°, [°d k|Q_p Ap̀p°. k|eÆ L$p°_p [fa ]$X$p° 

_pM° R>° [° bpb[° S|>\_° kdS|>r[ Ap̀hp L$lp°. ]$p.[. k|eÆ "R>p°X$' _pd f̂ph[p [pgudp\w [fa 

]$p°fu_p° ]$X$p° _p̈øep bp]$ L$l°i°, ""R>p°X$_u h©s›̂ dpV°$ k|eÆ S>Í$fu  R>°.''

-lh° ""R>p°X$'' p̀°[p_u Ap̈Nmu f̀ ]$p°fu hvV$pmu_° Mp[fu L$fi° L°$ k|eÆ kp\°_ÿ [°_ÿ ≈°X$pZ Y$ugÿ [p° _\u 

_° ? R̀>u [° p̀°[p_p f̀ Ap̂pqf[ gpN[p OV$L$ [fa ]$p°fu_p° ]$X$p° a¢L$i°. ]$p.[. [° h©n, am L°$ p̀°̀ V$ hN°f° 

•̀L$u L$p°C̀Z A°L$_u [fa ]$p°fu_p° ]$X$p° a¢L$u iL°$.

-Aphu fu[° æ$di: ]$f°L$ OV$L$ p̀°[p_u kp\° k̈b̈r̂[ gpN[p OV$L$ [fa ]$p°fu_p° ]$X$p° _p̈Mi° A_° p̀°[p_u 

kp\° [°_ÿ ]$p°fu hX°$ ≈°X$pZ b_phi°.

-Ap fu[° ‚–e°L$ OV$L$p° h√Q° Ap̈[fk̈b̂̈_u gpC_ Qpgy fl°i° A_° b̂u ]$p°fu h̀fpC S>i°. Ä[° [dpd 

OV$L$p°_p ]$p°fu hX°$_p ≈°X$pZ_° gû° L$fp°qm$ep_p ≈mp S>°hu fQ_p \[u ≈°hp dmi°.

-[pgudp\wAp°_° ]$p°fu hvV$pm°gp lp\_° R>p[u kŷ u JQ° gC S>C ]$p°fu_° M¢QpZ\u L̀$X$u fpMhp L$lp°.

-lh° [d° h√Q° S>C ]$p°fu hX°$ b_°gp Ap ≈mp S>°hu fQ_p_° b° lp\ hX°$ kl°S> ]$bphu ]$f°L$ OV$L$p° h√Q°_ÿ 

≈°X$pZ [̈N b_php°. lh° lp\ Mk°X$u g°[p̈ M¢QpZ OV$i° A_° ≈mÿ d|m sı\r[dp̈ Aphu S>i°.

-Ap D̀f\u  kdS|>r[ Ap̀p° L°$ Ly$]$f[dp̈ Ap̀r—Ap° S>°hu L°$ c|L̈$̀ , lp°_pf[, |̀f, ]y$ÛL$pm hN°f° Aph° 

–epf° b̂p̈ S> Ly$]$f[u OV$L$p°_° Akf \pe R>°. A_° Ap Ap̀r— idu S>[p̈ [dpd OV$L$p° [°d_u d|m 

sı\r[dp̈ Aphu ≈e R>°.

-lh° ĥy kdS|>r[ dpV°$ _uQ° S>°hp̈ ‚Òp° |̀R>p° :

(1)Ly$]$f[dp̈\u p̀Zu M|V$u ≈e [p° iÿ \pe ?

(2) Ly$]$f[dp̈\u h©np° _pi p̀d° –epf° iÿ \pe ?
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(3)k|eÆ  L$p°̀ pedp_ \C M|b Nfdu\u [̀° [p° iÿ \pe ?

D̀fp°º[ ‚Òp°_u ‚pep°rNL$ kdS> dpV°$ ""̀pZu'', ""h©n'', ""k|eÆ'' _pd p̂fZ L$f°gp 

[pgudp\wAp°_° æ$di: [°d_u ]$p°fu bm̀|hÆL$ M¢Qhp L$lp° A_° ]$f°L$_° ≈°hp L$lp° L°$ [°_u Lÿ$X$pmpdp̈_p 

[°d_u kp\° ≈°X$pe°gp̈ Afie Ly$]$f[u OV$L$p° f̀ L°$hu Akf \pe R>° ?

-rhi°j kdS|>r[ Ap̀[p̈ S>Zphp° L°$ Ly$]$f[_p Afie OV$L$p°_° dyøe OV$L$p°_p° klep°N ‚p· _ \pe –epf° 

Ly$]$f[u Akd[ygp k≈Æe R>°. q̀fZpd° Aphu q̀fsı\r[dp̈ èpÆhfZ_° d|m sı\r[dp̈ gphhp_ÿ L$peÆ 

Ar[ dyÌL°$g b_° R>°.

-lh° _uQ° S>°hp ‚Òp° ‹pfp kdS> ı̀Ù$ L$fp°.

(1)̀epÆhfZ_° ]y$rj[ L$f[p̈ q̀fbmp° S>Zphp°.

(2)̀epÆhfZue Akd[ygp ]$ipÆh[u OV$_pAp°_u k|rQ [•epf L$fp°.

(3)Aphu OV$_pAp°dp̈\u dyº[ \hp Ap̀Z° L°$hu L$pm∆ g°hu ≈°CA° ?
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Alv "Concepts of Life"- cpN-1 qaÎd_ÿ r_]$iÆ_ L$fhp_ÿ R>°. Ap qaÎd_p r_]$iÆ_ bp]$ 

[pgudp\wAp°_° _p_p-_p_p S|>\p°dp̈ rhcprS>[ L$fu, _uQ°_p QQpÆ ‚Òp° f̀ S|>\QQpÆ ‹pfp dprl[u A°L$” 

L$fhp S>Zphhpdp̈ Aph° R>°. ‚–e°L$ S|>\ h[u A°L$ S|>\_°[p [°d_p rhQpfp° fS|> L$f° [°d k|Qhhpdp̈ Aph° R>°.

QQpÆ ‚Òp° :

(1)"∆h_ L$p•iÎe rinZ' _p° Ap ArcNd Ap̀_° NÁep° ? ip dpV°$ ?

(2)Ap qaÎd_p dp›ed\u ∆h_ rhi°_p L$ep L$ep øepgp° rhi°_u dprl[u Ap̀_° krhi°j Ndu ? ip 

dpV°$ ?

(3)∆h_ rhi°_p øepgp° kd≈hu iL°$ [°hp Aphp Afie Nu[p°_u A°L$ ep]$u [•epf L$fp°.

(4)Ap̀° [•epf L$f°gu ep]$udp̈_p Nu[p° ∆h_ rhi°_p L$ep øepgp° ı̀Ù$ L$f° R>° ?

(5)Ap ArcNd_° lSy> ĥpf° AkfL$pfL$ b_phhp iÿ L$fu iL$pe ?

(_p¢̂  :  ‚ı[y[ qaÎd Concepts of Life - _p cpN-1 _ÿ  ıæ$u‡V$ g°M_ A°̀ °fiX$un-6 dp̈ kpd°g R>°.)

Concepts of Life emerged through
Film Songs

Alv ""∆h_ L$p•iÎe_p rinZ'' dpV°$  [pfhhpdp̈ Aph°gu  L°$V$guL$ qaÎdp°_p Äip°_ÿ 

[pgudp\wAp° kdn r_]$iÆ_ L$fhp_ÿ R>°. Ap dpV°$ "Life Skills Education through Films"  cpN-

2 [•epf L$fhpdp̈ Aph°g R>°. S>°dp̈ Sy>]$u Sy>]$u qaÎdp°_p R> Äip° (Film Tracks)  _p° kdph°i L$ep£ R>°. Ap 

]$f°L$ qaÎd_p Äip° R̀>u [°_p f̀ Ap̂pqf[ QQpÆ ‚Òp° Ap̀°gp R>°. Ap ‚Òp° ÄN° [pgudp\wAp° S|>\QQpÆ 

L$fu_° rhQpf° A_° [°_p S>hpbp° d°mh° [°d k|Q_p Ap̀hu. –epfbp]$  ‚–e°L$ _p_p S|>\_p° A°L$ S|>\_°[p S|>\ 

h[u ‚Òp°_p S>hpbp°_u kd|ldp̈ fS|>Ap[ L$f° [°d k|Qhhÿ. [S>o rinL°$ Ap kdN∞ ‚qæ$ep ]$fÁep_ QQpÆ_° 

ep°¡e q]$ip Ap̀u_° A\Æ̀ |ZÆ b_phhp_u fl°i°. [°dS> r_Û̀fl \[p̈ ∆h_ L$p•iÎep°_u rhi°j dprl[u Z̀ 

S>Í$qfep[ dyS>b Ap̀hp_u fl°i°.

(_p¢̂  : ∆h_ L$p•iÎep°_p rinZ dpV°$ [•epf L$fhpdp̈ Aph°gu qaÎdp°_p cpN-1 A_° 2 _p° kdph°i L$f[u 

X$uhuX$u k̈ı\pdp̈\u D̀gÂ̂ \i°.)

Life Skills Education through
Films
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Appendix : 2

A Questionnaire on 'Concepts of Life'

Note:  Give answers of the following questions on the basis of your own thinking.

r

r

r

r

r

r

r

   What is life?

   How to live better life?

   How and why to live for self?

   How and why to live for others?

   How to live together?

  How to face the challenges in life?

   How to solve the problems of life?
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Appendix : 3  

A Self Concept Test :    (“I am”)

Note:  Fill in the blank in brief as per the given instruction in the bracket, for each line.

I am ________________________________________________________
               (Two special characteristics you have)
I wonder _____________________________________________________
               (Something you are curious about)
I hear ________________________________________________________
               (An imaginary sound)
I see _________________________________________________________
               (An imaginary sight)
I want ________________________________________________________
               (An actual desire)
I dance _______________________________________________________
               (Something that gives you a thrill or wave of extreme joy)
I am _________________________________________________________
               (The first line of the poem repeated)

I pretend _____________________________________________________
               (Something you actually pretend to do)
I feel ________________________________________________________
               (A feeling about something imaginary)
I touch ______________________________________________________
               (An imaginary touch)
I worry ______________________________________________________
               (Something that really bothers you)
I cry ________________________________________________________
               (Something that makes you very sad)
I am ________________________________________________________
               (The first line of the poem repeated)

I understand __________________________________________________
               (Something you know is true)
I say ________________________________________________________
               (Something you believe in)
I dream ______________________________________________________
               (Something you actually dream about)
I try ________________________________________________________
               (Something you really make an effort about)
I hope _______________________________________________________
               (Something you actually hope for)
I am ________________________________________________________
               (The first line of the poem repeated)
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A Reaction Scale

Appendix : 4
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Appendix : 5

List of the Experts / mentors

Dr. Sanjay K. Shah  

Lecturer,  

D.I.E.T. - Vadodara  

Dr. Belaben R. Shah

Lecturer,  

D.I.E.T. - Vadodara 

Mrs. Belaben H. Shah 

Lecturer,               

D.I.E.T. - Vadodara 

Mr.  Yahya  Sapatvala

 Lecturer,                        

 D.I.E.T. - Vadodara 

 

 

 

 Mrs. Malini S. Pathak

Creative Writer     
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Appendix : 6
Script of the film on "Concepts of Life"

◊Ìe:(b̂p̈ b°W$p̈ R>°. - rinL$p° - rh¤p\wAp°)

k|”̂pf:(‚h°i L$f[p̈) _dıL$pf ]$p°ı[p°, ıhpN[ l• Ap̀ kbL$p (A°L$ rinL$ [fa _S>f L$fu Mc° 
lp\ d|L$u bp°g° R>°.) Af° ]$p°ı[, [yd kp°Q[° blz[ lp° ! Acu cu Ly$R> kp°Q fl° lp° L$ep ?

rinL$-1:lp∂, d¶ rkaÆ kp°Q lu _lv flp l}∂, bsÎL$ À_° d_L$u Ap̈Mp° k° blp°[ Ly$R> ]°$M cu flp 
l}∂ ! hpl....

""B›–YZwfr aßJm| g{,
gOm h̨Am h° Zrb-JJZ.
bmb-Jwbm]r-Zrb{-[rb{

aßJm| g{ em{ôV OJ-C[dZ
H$m°Z g{ aßJ â{ OrdZ _|,

A›OmZ{ g{ BgH{$ T>ßJ.
AmAm{ o_bH$a gm{M| h_,
H°$g{ h¢ OrdZ H{$  aßJ $&""

k|”̂pf:(ksıd[ Ql°f° L$l° R>°)

blz[ M|b ! L$ep bp[ L$lu !

A√R>p [p° Qgp° ApS> ld Cku rhje f̀ kp\ rdgL$f kp°Q° Ap•f bp[ L$f¢.

A°L$ bpf d¶_° ]$khu L$np L°$ b√Qp¢ k° |̀R>p qL$ ""∆h_ L$ep l• ?''

[p° qL$ku A°L$ gX$L°$ _° L$lp ""∆h_'' ep_u ""tS>]$Nu'', [p° qL$ku ]|$kf° _° L$lp 'Life'.  
h° L°$hg  ∆h_ iÂ]$ L°$ Ly$R> kdp_p\w iÂ]$ L$l p̀A°. f̀fi[y L$p°C ∆h_ iÂ]$ L$p A\Æ 
_lv kd≈ p̀ep. [b d¶_° kp°Qp qL$ S>b e° b√Q° ""∆h_'' L$p A\Æ lu _lv ≈_[°, 
[p° h° cgp ∆h_ L°$ f̈Np°̈ L$p° [p° L•$k° kdS>¢N° ? ANf ld¢ ∆h_ L°$ f̈Np¢ L$p° ]°$M_p l•, ep 
eÿ L$l¢ qL$ ∆h_L$p klu A\Æ kdS>_p l• [p° ld¢ Ly$R> ‚Òp¢ f̀ AhÌe Np•f L$f_p 
QprlA°. S>•k° qL$....

(1)∆h_ ºep l• ?

(2)ld b°l[f ∆h_ qL$k [fl ∆ kL¢$ ?

(3)ld ıhë L°$ rgA° L$eÿ Ap•f L•$k° ∆e¢ ?

(4)ld Ap•fp¢ L°$ rgA° ºeÿ Ap•f L•$k° ∆e¢ ?

(5)ld ∆h_ L$u$ Qy_p•r[ep¢ L$p kpd_p L•$k° L$f¢ ?

(6)ld ∆h_ L$u$ kdıepAp¢ L$p lg L•$k° L$f¢ ?

86



Cfilv ‚Òp°̈ L°$ D—f Y|̈$Y$[° Y|̈$Y$[° ld¢ ∆h_ L°$ f̈Np°̈ L$u klu l̀°Qp_ lp°[u l•. Ap•f ld 

∆h_L$p A\Æ/kdS> kL$[° l•̈.

(AQp_L$ k° A°L$ Mobile k° fvN V$p°_ bS>[p l•, : ""tS>]$Nu L•$ku l• l̀°gu lpA°, 

L$cu [p° l∂kpA¢, L$cu hp° fygpA°.'')

(b̂p̈ [° [fa kl°S> AZNdp_p° cph Ïeº[ L$f° R>°.)

(]$p̈[ h√Q° ∆c ]$bphu dp°bpCg p̂fL$ dp°bpCg_p° fvN V$p°_ b̂̈ L$f° R>° A_° 

Sorry _p° cph Ïeº[ L$f° R>°.)

k|”̂pf:(klS> lpıe kp\°) gp° L$fgp° bp[.... Ly$R> ky_p Ap̀_° ? dp°bpCg d¢ bS>° Ck 

V$Èy_ d¢ cu ∆̈]$Nu L$p øepg rR>̀p l•.

(Npe R>°.) L$cu [p° lkpA°, L$cu hp° fygpA°. L$cu l∂kp[u l• [p° L$cu fygp[u l•, f̀ 

qafcu tS>]$Nu A°L$ l̀°gu l•.

Song : tS>]$Nu A°L$ l̀°gu cu l•,

kyM ]y$:M L$u kl°gu cu l•.....

k|”̂pf:tS>]$Nu A°L$ l̀°gu l• (Pause)

Ck l̀°gu L$p° cgp L•$k° kygTpA¢ ? L$p•_ ld¢ fpı[p q]$MpA° ?

Ap̀_° e° Np_p [p° S>Í$f ky_p lp°Np.

Song : CL$ b̈≈fp NpA°,

∆h_ L°$ Nu[ ky_pA°.

ld kb ∆_°hpgp̈° L$p°,

∆_° L$u fpl b[pA°...(2)

k|”̂pf:Ck Nu[ d¢ "b̈≈fp' [p° L°$hg ‚[uL$ l• ≈° ∆h_ L$u fpl b[p[p l•.

qL$fi[y ld kbL$p° ∆h_L$u fpl q]$Mp_°hpg° blz[ k°$ \̀]$iÆL$ lp°[° l•̈ S>•k° qL$ Cf, ]°$i 

_°[p, kdpS> k°hL$, [–hop_u, rinL$, h•opr_L$, ıh[̈”[p k°_p_u.

ApCA° ≈_[° l¶ qL$ Cfilp¢ _° qL$k [fl k° ld¢ ∆h_ L$u$ fpl q]$MpC l•.

Picture : (cNhp_ ÓuL©$ÛZ-ASy>Æ__ÿ dlpcpf[_p eyŸ_p d°]$p__ÿ rQ” r_]$iÆ_)

k|”̂pf:elp∂ cNhp_ ÓuL©$ÛZ rhjp]$dî  ASy>Æ_ L$p° D̀]°$i ]°$[° lzA° D_L$p \̀]$iÆ_ L$f[° l•̈.

Picture : (dlp–dp Np̈̂u L°$ rQ” L$p r_]$iÆ_)

k|”̂pf:ldpf° fpÙ≤$r̀[p_° [p° À_° Ïesº[–h L$p° lu ∆h_ L$p èpÆe b_p q]$ep. k–e, ‚°d, 
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Atlkp Ap•f dp_h[pL$p D_L$p ∆h_-k̈]°$i Ck Nu[ d¢ TgL$[p l•.

Song : ‡epf bp∂V$[° Qgp° (2)

ºep rlfi]y$, ºep dykgdp_

ld kb l•̈ cpC-cpC

‡epf bp∂V$[°...

k|”̂pf:C[_p lu _lv, Ck f̂[u f̀ fpdfpƒe L$u L$Î̀_p L$f[° lzA° Dfilp°̈_° e° cu kp°Qp  \p.

Song : d¶ bkp_p Qpl[p l}∂, ıhNÆ f̂[u f̀

Ap]$du rS>kd¢ fl° bk Ap]$du b_L$f (2)

Dk _Nf L$u lf Ngu [•epf L$f[p l}∂.

Ap]$du l}∂ Ap]$du k° ‡epf L$f[p l}∂.

Picture : (d̂f V°$f°kp_ÿ rQ”)

(rQ”_p r_]$iÆ_ kp\° S> Nu[ Nhpe R>°.)

Song : ƒep°[ k° ƒep°[ S>Np[° Qgp°

‚°d L$u N̈Np blp[° Qgp° (2)

fpl d¢ Ape° ≈° ]$u_ ]y$:Mu (2)

kbL$p° Ng°k° gNp[° Qgp°.

k|”̂pf:elu [p° l• d̂f V°$f°kp L$p ∆h_ k̈]$°  , Dfilp°̈_° ]|$kfp¢ L°$ ]$]Æ$L$p° dlk|k qL$ep Ap•f Dk° i

]|$f cu qL$ep. Ck Nu[L$u `̈sº[ep∂ D_L°$ ∆h_ L$p° Qqf[p\Æ L$f[u l•̈.

Song : qL$kuL$u dyıLy$fplV$p¢ °̀ lp° r_kpf

qL$kuL$p ]$]Æ$ rdg kL°$ [p° g° D̂pf

qL$kuL°$ hpk[° lp° [°f° q]$g d¢ ‡epf

∆_p CkuL$p _pd l•....

Picture : (ıhpdu rhh°L$p_̈]$_ÿ rQ” r_]$iÆ_ \pe R>°.)

k|”̂pf:It is not important that how a person dies, but important is 

how a person lives. (slide)

(̀f̀p°V$p A_° ∞̂yh_p [pfp_ÿ ◊Ìe)

A°L$ nZ c̈Nyf bygbyg° L$u cp∂r[ blz[ lu L$d Apeyd¢ ıhpdu∆ L$u ∆h_ gugp 

kdp· lzC. g°qL$_ D_L°$ L$pep£ Ap•f d̂yf iÂ]$p°̈ L$u kyN̈̂ ApS> cu ldpf° q]$gp̈°d¢ 

88



L$ped l•. D_L°$ R>p°V°$ k° ∆h_ L$u elu k√QpC Ck Nu[ d¢ ‚r[›hr_[ lp°[u l•.

Song : CL$ q]$_ rbL$ ≈e°Np dpV$u L°$ dp°g,

S>Nd¢ fl ≈e¢N° ‡epf° [°f° bp°g,

]|$S>° L°$ lp°W$p¢ L$p° ]°$L$f À_° Nu[

L$p°C r_ip_u R>p°X$ qaf ]y$r_epk° X$p°g.

CL$ q]$_.... gpgp.... gpgpgp....

Picture : (QpZºe_p rQ”_ÿ r_]$iÆ_)

Sound : (oejH$ H$̂r gmYmaU Zht hm{Vm

‡b̀ Am°a oZ_m©U CgH$s Jm{X _| [bV{ h¢ $&)

Song : Nyfy b∞Æ̊ p NyfyrhÆÛœ : Nyfy ]°Æ$hp° dl°f: $&

Nyfy: kpnp[π f̀b∞̊  [ıd• ÓuNyfy h° _d: $&&

(Nu[_u kp\° S> X$pµ. fp̂pqæ$ÛZ_ A_° A°L$ ∞ApÓd/NyfyLy$m_ÿ rQ” r_]$riÆ[ \pe 

R>°.)

Picture : (X$pµ. AÂ]y$g L$gpd_p° ap°V$p°N∞pa ]°$Mpe R>°.)

k|”̂pf:e° l• ldpf° c|[̀|hÆ fpÙ≤$̀ r[ Ap•f dlp_ h•opr_L$. X$pµ. L$gpd L°$ lf L$peÆ L$p° A°L$ 

Arcep_ L°$ Í$̀  d¢  ]°$Mp ≈ kL$[p l•. D_L°$ ∆h_L$p klu A\Æ Ck Nu[ d¢ N|̈S>[p l•.

Song : ∆h_ Qg_° L$p _pd,

Qg[° flp° kyblp° ipd,

k|”̂pf:lL$uL$[ e° l• qL$ D_L$p Ïesº[–h lu Arhf[ q̀fÓd L$u A°L$ dlp_ ArcÏesº[ l•. 

Cku rgA° [p° h° dp_[° l¶ qL$,

Song : ∆h_ _pd l• L$pd L$p Apfpd _p L$fp°,

fpd L$p _pd b]$_pd _p L$fp°.

Picture : (kycpjQ̈÷ bp°T_p° ap°V$p°)

(_•̀ ’edp̈\u AhpS> k̈cmpe R>°)

""Vw_ _wP{ IyZ Xm{, _¢ VwÂh{ AmOmXr Xy±Jm''$&

k|”̂pf:ApTp]$u L°$ d[hpg° kycpjbpby dp_[° l¶ qL$ ""∆h_ A°L$ k̈N∞pd l•''. ld ≈_[° l¶ 

qL$ A_°L$ huf S>hp_p¢ L$u ilp]$[ k° rdgu ApTp]$u L$u fnp L$f_p ldpfp L$[ÆÏe l•. 

Ckurge° lf ]°$i‚°du elu k̈L$Î̀ L$f[p l•.
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Song : À_u ApTp]$u L$p° ld lfrNT rdV$p kL$[° _lv. (2)

kf L$V$p kL$[° l¶ g°qL$_ kf TyL$p kL$[° _lv.

k|”̂pf:ApTp]$u rdg° ApS> L$fub kpW$ kpg bu[ QyL°$ l•̈. qafcu ApS> lf L$p°C À_u 

tS>]$Nu L$u rhjd q̀fsı\r[ep¢ k° gX$[p fl[p l•, ºeÿ qL$....

Song : tS>]$Nu lf L$]$d CL$ _eu S>̈N l• (2)

∆[ ≈A¢N° ld (2) [| ANf k̈N l•... tS>]$Nu lf L$]$d....

k|”̂pf:elp∂ ld_° ]°$Mp qL$  "These are the real toarch bearers of our life". 

e° [p° kcu bX°$-bX°$ _pdu Ïesº[  l¶, f̈̀[y L$cu L$cu R>p°V°$ R>p°V°$ b√Q° cu ld¢ ∆h_ 

L°$ rgA° ‚°fZp ]°$  ≈[° l¶.

rinL$-2:Af°, hp° cgp L•$k° ?

k|”̂pf:e° A•k°.

Song : (Nu[ Ap̂pqf[ qaÎd ]°$Mpe R>°. _filp dyfi_p fplu lz∂, ]°$i L$p rk̀plu l}∂...)

k|”̂pf:Af° lp∂, Ap̀ Ly$R> L$l°_p Qpl[u \u.

rirnL$p-1:∆ lp∂, Cku k̈]$cÆ d¢ ldpfu cpf[ue k̈ıL©$r[ L$p A°L$ kÿ]$f k|” dyT° ep]$ Ap Nep.

""Am Zm{ –̂m: H́$Vdm{ ›̀Vw odú V:''$&&

A\pÆ[ ld¢ Qpfp¢ Ap°f k° D—d rhQpfp¢ L$u ‚ps‡[ lp°. A•k° D—d rhQpf ıhuL$pf_° L$u 

AphÌeL$ i[Æ l• ldpfp Mygp q]$g Ap•f q]$dpN L$p lp°_p.

b∞̊ p̈X$ L°$ kcu k∆hp¢ Ap•f r_∆Æhp¢ k°$ ld° Ly$R> _ Ly$R> kuM AhÌe rdg[u l•.

S>•k° qL$ a}gp°̈  k°  l∂k_p, h̀Æ[ k° AX$N fl_p Ap•f _q]$ep¢ k° Nr[iug fl_p.

rirnL$p-2:Ab [L$ Ap̀_° qaÎdu Nu[p¢ L°$ dp›ed k° ∆h_ L°$ L$C A\Æ b[pA°. Ckk° [p° elu 

kprb[ lp°[p l• qL$ Film (rk_°dp) A°L$ blz[ lu kiº[ dp›ed l•. qaÎdp¢ L°$ 

k̈hp]$ Ap•f Nu[ L$cu L$cu [p° A°L$ Ö V°$ L°$ Lecture  k° cu ƒep]$p ‚cphipgu gN[° 

l¶, S>•k° qL$ "Black"  qaÎd d¢ Ard[pc L$l[° l¶ qL$, ""qOXJr EH$ AmB©ÒH́$s_ H$s 

Vah h°, Bgg{ [hb{ oH$ dh o[Kb OmE, Im bm{ Cg{'' ep qaf L$p°C Nu[ S>•k°,

""kp\u lp\ bY$p_p, A°L$ AL°$gp \L$ ≈A°Np, rdgL$f bp°T DW$p_p''.

L•$k° A]π$cy[ ∆h_ L°$ A\Æ ld¢ Ckk° ‚p‡[ lp°[° l¶. lp∂ ANf A•k° Ap•f cu Np_° Ap̀ 

≈_[° l•̈ [p° ld° Np L°$ ky_pCA°_p !

k|”̂pf:Ap̀_° rbÎLy$g klu b[pep. A•k° blp°[ k° Np_° l¶, ApAp° ld ky_[° l¶.
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Song : (kdTp•[p Ndp¢ k° L$fgp°, tS>]$Nu d¢ Nd cu rdg[° l¶...)

Song : (tS>]$Nu BL$ kaf l• kylp_p, elp∂ L$g L$ep lp° qL$k_° ≈_p)

dp•[... elp∂ L$g L$ep lp° qL$k_° ≈_p (3)

Song : (tS>]$Nu L$ep l• CL$ g[uap l• ∆_° L$p elu bk [fuLp   l•)

(Slide :- Life is a Comedy...)

Song : (tS>]$Nu l∂k_° Np_° L°$ rge° l• g̀, ]$p° g̀. kp° L°$ Mp°_p _lv, Mp° L°$ fp°_p _lv)

k|”̂pf:A_dp°g l• el tS>]$Nu, Cku rgA° Ck° kp° L$f Mp° d[ ]°$_p... ≈N[° flp°...!

]°$Mp° Cku bp[ f̀ A°L$ S>•_ dyr__° L$ep L$lp l• !

(ApQpeÆ [Í$ZkpNf∆_p° ap°V$p° ]°$Mpe R>°, A_° AhpS> k̈cmpe R>°....)

""qOXJr EH$ Ï̂̀ OmJaU h° $& OmJm{ ! Bgg{ [hb{ oH$  A[Zr oMVm Ob CR>{,

A[Z{ AßXaH$s M{VZm OJmAm{ $& ha OmJm h̨Am B›gmZ oH́$ÓZ, _hmdra Am°a ]w’ h°,

Am°a ha gm{̀ m h̨Am B›gmZ Hß$g, Hwß$̂H$U© Am°a Xẁ m}YZ h° $& qOXJr EH$ Ï̂̀ OmJaU 

h° $&''

k|”̂pf:B_ kcu _¡dp¢ L°$ dp›ed k° ∆h_ L°$ A\Æ kdT[° lzA° dyT° [p° e|̈ gN_° gNp l• qL$ 

tS>]$Nu My]$ CL$ _¡dp l•... S>•k°....

Song : (CL$ ‡epf L$p _¡dp l•, dp•≈¢ L$u fhp_u l•.

tS>]$Nu Ap•f Ly$R> cu _lv, [°fu d°fu L$lp_u l•... (2)

rinL$-2:Cfi÷̂_yju f̈N Ap•f ∆h_ L°$ f̈Np¢ L$p Ap̀_° kÿ]$f kdfihe qL$ep. g°qL$_ L$pg° f̈N L°$ 

bpf° d¢ [p° Ap̀_° Ly$R> _lv b[pep ? Af°.... e° [p° d°fp a°hfuV$ L$gf l•. !

(b̂p_p° lkhp_p° AhpS> k̈cmpe R>°.)

k|”̂pf:]°$Mp° cpC, A°L$ kprl–eL$pf_° bX$p kÿ]$f guMp l•...

Life is a Rainbow which also includes "Black".

Ab flu bp[ e° qL$ L$pg° f̈N L$p ld L•$kp A\Æ r_L$pg[° l¶ ? AgN AgN f̈Np°̈ L$u$ 

cp∂r[ L$pg° f̈N L°$ cu Ly$R> A\Æ ld r_L$pg kL$[° l¶. CkL$p A°L$ A\Æ iyc Ap•f 

L$ÎepZL$pfu, [p° ]|$kfp A\Æ l• Aiyc ep L$g̈L$.

D]$plfZ L°$ [p•f f̀ cNhp_ Óu qæ$Û__° L$pgu Är̂epfu fp[d¢ S>fid rgep, L$pgu 

NpeL$p ]|$̂  ùep, L$pgu L$dgu Ap°Y$u Ap•f h° ıhë ÌepdhZw \°.
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Ab Dfil¢ cgp L$p•_ Aiyc dp_°Np ? h° [p° f̀d L$ÎepZL$pfu l•̈.

Af° lp, Nfhu NyS>fp[_p° ‚pQu_ Nfbp° [p° ep]$ li° S> Ap̀_°....

""[y L$pmu _° L$ÎepZu lp° dp, ƒep̈ ≈°J –ep̈ ≈°Ndpep''.

Ab Ckk° rh̀fu[ ANf L$p°C Ïesº[ AkpdprS>L$ ep t_]$_ue L©$–e L$f[p l•, [p° 

DkL$u bX$u b]$_pdu lp°[u l•. L$cu L$cu DkL$p dy∂l L$pgp L$f q]$ep ≈[p l•, Dk° 

L$p_|_u [p•f °̀ R>p°V$u-bX$u k≈ lp°[u l•. L$cu L$cu Ap–dl–ep L$f_° L$p° cu hp° ıhë 

‚°qf[ lp°[p l•. A•k° lpgp[ d¢ Cfikp_ My]$ À_u _S>fp¢ k° rNf ≈[p l•, Ap•f ipe]$ 

L$l°[p l•....

Song : tS>]$Nu ApS> d°f° _pd °̀ ifdp[u l•,

À_° lpgp[ °̀ dyT° My]$ cu l∂ku Ap[u l•....

k|”̂pf:Ap̀L$p Ck bpf° d¢ ºep øepg l• ? (A°L$ rirnL$p_° k̈bp°̂ u_° |̀R>° R>°)

rirnL$p-3:d¶ [p° elu L$lz∂Nu qL$ ANf A•kp L$p°C Ïesº[ À_° Ny_plp¢ L$p ‚perÚ[ L$f[p l• [p° 

Dk° ∆_° L$u A°L$ _C fpl rdg ≈[u l•. Cku bp[L$p° dil}f ipef kprlf 

gyr̂ep_hu_° À_° Ä]$pS> d¢ bX$u Mybk|f[u k° L$lp l•....

_m°V H$̂r r̂ o_b gH$Vr h° b{oH$Z OrdZ H$b Zm o_b{Jm

_aZ{ dmb{ gm{M g_P b{, o\$a VwPH$m{ {̀ [b Z o_b{Jm

ỳß hr XwoZ̀m _|  AmH$a  Z OmZm, og\©$ Amßgy ]hmH$a Z OmZm,

_wÒHw$amhQ> [{ r̂ hH$ h° V{am, oH$gH{$ am{H{$ ÈH$m h° gd{am.

amV oOVZr r̂ gßJrZ hm{Jr, gw]h CVZr hr aßJrZ hm{Jr.

J_ Zm H$a Ja h° ]mXb KZ{am, oH$gH{$ am{H{$ÈH$m h° gd{am....

Song :  amV âH$m h° _{h_mß A±Y{am, oH$gH{$ am{H{$ ÈH$m h° gd{am....

- kdp‡[ -

92



 What is life? How to live better life?

       Life is a / an…………… We can live better life ………………………… 

Experiences – With Positive attitude

Gift / Valuable thing - Love, Pity, Emotional feelings, Unity, Self satisfaction

Happiness and sorrow – by facing difficulties, with faith

Teacher –by educating self, by following truth, Dharma and culture

Adjustment - By changing the situation, by living / enjoying every moment

Voyage – with adjustment, by following principles

Art, Mixed feelings – with self respect, by doing social service

Process – by solving problems, by living happily in painful situations

Good time given by the God – by achieving good health and luxury

Expectations, Struggle – by respecting each relationship, with better socialization

Boat – by achieving target, by creating awareness among the people

Cycle – with noble deeds, by following duties, by living for others

Vision – by living with realities, with simplicity, with determination

Not a duty or responsibility, boon (varadan) – by giving joy to others

How and why to live for self?

By doing things that make us happy – to keep others happy

Salvation, For achieving excellence

To make it important for others

In search of happiness

To fulfill all desires, survival – to enable self for that, to become self dependent

For happiness - To love self

For self awareness – For self development, to develop self confidence

To know the philosophy of life

   To make life more interesting
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u
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Appendix : 7

The analyzed answers of the questionnaire: 'Concepts of Life'
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   To make one self goal oriented – to contribute something to society

   To establish one self as a representative of the society

   By following Dharma 

   To be responsible – to make the life productive

   For expected development of life

   To achieve goals of life – to become efficient

How and why to live for others?

For self fulfillment and to fulfill other's needs.

As it is said in 'Dharma'. To help other's, to make others happy.

For global development, to cooperate others

To remove stress, to develop interpersonal relations

To respect others, by helping – motivating –the others

To feel sense of gratification, to see that  nobody has to suffer because of us

To feel joy, To use our knowledge / education for the welfare of others

Since this is only the life, To become part of individuals sorrow

For devoting life, To follow God's message 

To know and solve others problems

To manifest love and respect for others

To get blessing of the God.

For better socialization, For individual development

To become memorable for others 

To show right path to the others

To stop wrong deeds ,if any

To recognize good people, To win their faith

No one could be harmed by us

As more people are attached to us

How and why to live for others ?

By showing cooperation, trust, love, compassion, harmony, understanding, respect  

etc. to others

With unity and brotherhood, better adjustment
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By sharing experiences, thoughts, things etc., Giving suggestions for betterment

Not to use bitter words, by helping others

Motivating others for solving individual's problems

Appreciate others feelings, Give importance to others

To consider individual's limitations, by accepting other's thoughts, knowing 

other's  needs

By developing global feeling ( vasudhaiv kutunmbakam)

By adjustment with emotional balance

By coping with emotions

Avoid comparison and expectations

How to face challenges in life ?

With positive outlook (I will get some knowledge), To find out all possible 

solutions, By applying gained knowledge

Accept challenges with smiling face

Considering change as apart of life, putting full efforts

Showing full confidence – determination – strong will power - readiness

Not to think about failure/ defeat 

By reflective thinking (Why to face?)

By becoming self dependent

With patient, calm and cool nature

By choosing appropriate solution

How to solve the problems of life? 

With fresh positive outlook, concentration, relaxed mind, creative – logical – 

scientific – critical thinking

Thinking about type of problems, their causes, situations, realities etc.

With faith in God and self confidence

With constant self efforts, trial and error, thinking about best probable solution

By taking help and guidance of others, sharing with others

By proper analysis of different dimensions

By getting inspiration from others
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